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Valuing cultural diversity and promoting intercultural 
understanding in a networked world

From the
Editor’s Desk

In our first Journal of the year we focus on issues of 
Globalisation and the impacts on, Culture, Religion, 
Business, Society and Human Rights. These units will be 
valuable for teachers in a range of H.S.I.E subjects as well 
as Textiles and Design.
Thank you to regular contributors and new ones…Sharon 
Moran, Dr Susan Bliss, Kelly Campbell and Tim Hoswell.
There are two units examining Religion, one by our new 
contributor, Tim Hoswell and an extensive study guide on 
Framing Culture by Sharon Moran and Michelle Cooper. 

Susan Bliss has produced a unit on Modern Slavery which focusses on Migrant Domestic 
Workers and Kelly Campbell has provided a Case Study on’ Outsourcing.’

The Asia Education Teachers’ Association has been functioning for forty six years and has 
changed from four pages of printed materials to a one hundred page on-line resource four 
times each year. Our goal has always been to provide teachers with relevant, up to date 
materials to use in their classrooms. Times change and, we have tried to stay relevant.  
We know the material is what teachers want  by  the traffic we receive on  the website 
.This requires us to change as well. We are working on producing a new model for our 
Association during this year for introduction at the beginning of 2020.

We are always interested in your feedback as well as your interest in writing material for us.

Thank you,

      Di Dunlop.
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Explain how globalization has affected one country or region in Asia. What are the 
key features and do you agree with how this region/country addressed the central 
issues?

Globalisation is the process of dismantling national boundaries (Hochschild. 1998) to allow global 
movements of resources, products and services (Guttal. 2007). Some multinational corporations 
produce products in one country, sell their goods in a different country, whilst they are based in a third 
country (Hochschild. 1998).  This phenomenon is not new, however, globalisation has become recently 
popular with fast changing technology. 

Globalisation is a result of improved communications technology, through the use of the Internet for 
international interactions and financial transactions, and economic progress, through government 
deregulations on trade and an increase in privatisation of business (Guttal. 2007). The world is fast 
becoming interconnected, and this certainly is true for India.

The key features, or challenges, of globalisation in India are rapid urbanisation, growing environmental 
issues, social change, modernisation and loss of traditional life, especially for younger generations (Pick 
and Dayaram. 2006). All these features of globalisation have occurred as India is attempting to increase 
and strengthen its economy through globalisation. 

Kumar, as cited in Vanaik (2004), stated that India has been part of the globalisation phenomenon 
for the past 250 years. This global activity has increased since the Indian government allowed foreign 
investment in 1991, as a result of liberalisation and the payment crisis with the International Monetary 
Fund (Panagariya. 2001). The economic reforms of removing import licenses and dramatically reducing 
tariffs resulted in the Indian economy growing. 

“India is now a pivotal player. The world is undergoing a process of 
profound recalibration in which the rise of Asia is the most important 
factor. India holds the key to this new world.” (Kamdar. M. 2008, p4.) 

Ramadori (Tata consultancy services chairman), as cited in Kamdar (2008), stated that these business 
situations position India, and Asia in general, to be noticed by the world, as they expand and start 
changing the European and American domination of wealth creation.. “… non-western nations such as 
India and China are beginning to exert significant influence on the structures, institutions, and processes 
of globalsiation.” (Pick. Dayaram. 2006).

By Sharon Moran
Asia and the WORLD
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This increased economic activity has affected India, and has created many key issues for the country, as 
they endeavour to become a developed country by 2020, by gaining associated benefits with globalisation 
(Kamdar. 2008). This economic growth is important, as India needs to find millions of jobs for its people, 
and improve their living standard (Kamdar. 2008). Bhagwati (2004), as cited in Pick and Dayaram (2006), 
believes technological developments and economical advancement can improve this situation for the 
impoverished.

There is debate as to whether this economic growth will eliminate or extend the differences between 
the rich and poor. Shiva (2004), as cited in Pick and Dayaram (2006), believes globalisation will further 
the gap between the wealthy and poor, and Channa (2004) argued that globalisation has actually 
created greater poverty and has contributed to the decline of traditions in India. Pattnayak (2004), 
furthers this debate and provides an example of how poorly the Indian state governments have reacted 
to globalisation, as the West Bengal state encouraged farmers to lease their land to multinational 
corporations to improve agriculture practices. This action led to raised unemployment and further 
poverty for rural people in India.

The leasing of rural lands, as mentioned in West Bengal, is generating not only increased unemployment, 
but also environmental concerns from the ill-advised exploitation of land by corporate leases (Pick 
and Dayaram. 2006). The consequence of this affects both the rich and poor, as the water and land in 
the rural areas are being spoiled. The natural habitats and resources are being destroyed and stretched 
(Kamdar. 2008) The urbanisation and industrialisation is creating dramatic effects, as chemicals are 
discharging into waterways, industrial waste is seeping into the water and pesticide runoff is occurring 
as land is cleared. Hopefully with the advancement in technology, they will find solutions to these 
environmental problems, as India will not be able to sustain the rapid rate of development and rising 
environmental problems in the future if the same rate continues. 

Not only is their unemployment and environmental issues in the rural areas, business development is 
causing loss of family and inherited land (Kamadar. 2008). This can lead to the movement of people to 
urbanised areas, to find employment. The urban areas are not sufficient or coping, as they are without 
suitable transportation, health facilities, water supply and infrastructure to cope with the large number 
of Indians flocking to these areas. Pachauri (2004), as citied in pick and Dayaram (2006), argues the rapid 
development and industrialisation in India is further generating environmental risks. Land clearing, soil 
erosion, air pollution and water pollution, are important issues Indian governments will need to address, 
especially with the growing fears of global warming continuing. All these challenges will require greater 
attention, as these issues are affecting both sides of Indian society, and can impact people beyond their 
country. 

Mittal Steel, an Indian owned business, took over Arcelor, a 
European steel competitor in 2006, marking the end of the 
European business power and the rise of India, as Indian 
companies started buying businesses around the world. 
Communication companies, technological based companies, 
steel and metal industries, wind farms, beverage companies 
and science and pharmaceutical companies are amongst the businesses being taken over by Indians 
(Kamdar.M. 2008). 

The cities of Bangalore, Delhi and Hyderabad in India, are the cities most affected by globalsiation (Shah. 
2009), as these are the cities with greater economic growth as multinational businesses opened and 
operate in these places. Young students and professionals are moving to these cities for the economic 
and educational benefits associated with globalised cities. Mumbai, Delhi and Calcutta are also affected 
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by globalisation, as consumerism is changing 
in these places. Indians can purchase western 
goods in those areas, and their religious and 
cultural traditions are being contested by more 
westernised ways (Pick. Dayaram. 2006).

The relocation of the above-mentioned young 
people, from out of the parents’ home, creates a 
situation where traditional collectivism, religion 
and cultural practices are being challenged. 
Some of the young people who have distanced 
themselves from their family are now consuming 
alcohol, socialising with the opposite sex, going 
out late at nights and becoming independent individuals, who no longer consult their family for decision 
making (Shah. 2009). Globalisation in India is generating societal issues, as the traditional ways of life for 
Indians are changing to the more modern, western ways of life (Pick. Dayaram. 2006).

“Indians society displays a broad ethno-cultural diversity. It is a 
nation heavily burdened and conditioned by the past but is at the
same time becoming more entangled in a present that is disconnected
from tradition.” (Pick. Dayaram. 2006, p 178)

India is an important country for the world, as it has so many links with other nations (Kamdar. 2008). 
India does have major problems to address with globalisation, as their large population continues to 
suffer from disease, poverty, unemployment and environmental issues, along with the unbalanced 
modernisation, resulting in some loss of tradition. A balance is required, if India is going to keep their 
deep rooted social and cultural traditions and the economic growth gained through globalisation.
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An Introduction to 
Islam
Compiled by Di Dunlop

From NSW Curriculum Materials

https://pixabay.com/en/cami-minaret-istanbul-islam-muslim-1819673/

Editor's Note:
These are fact sheets and activities to get you started on a case study of Islam.

• Islam is considered to be the newest of the world's major religions. Any person who believes in the teachings 
of Islam is called a Muslim.

• The word 'Islam' means, among other things, submission to the will of God . To a Muslim there is one 
and only one God, and he is called Allah. Allah is the Arabic word for 'God'. A Muslim's life is devoted to 
performing his or her duty to Allah.

• Muslims believe that their religion began with Adam, then was continued and developed by all the other 
prophets in the Bible, including Jesus, throughout the advancement of human civilisation.

• Islam in its present form originated in West Asia around AD 600. The religion spread quickly, and now has 
followers in most countries of the world. Indonesia is a good example of a large non-Arabic country where 
Islam is the religion of most people. Islam's Arabic origins provide an explanation for and understanding of 
some of the practices of Muslims.

• The practices of Islam are based around the Five Pillars of Faith. They involve the Muslim declaring their 
belief in one and only one God, being obliged to pray five times a day, fasting during the month of Ramadan, 
paying a percentage of earnings to the poor, and endeavouring to take part in the holy pilgrimage to Mecca at 
least once in a lifetime.

• Muslims believe that the word of God was spoken to His messenger Muhammad through the Angel Gabriel. 
Muhammad passed on the word of God through his teachings , and these words were at first memorised by 
Muhammad's followers, and later recorded to become the Islamic holy book the Qur'an.

• Muslims believe that the Qur'an is the very word of God and these words were passed to Muhammad in 
Arabic. To this day the Qur'an exists in the same form as the words were first recorded. It is not permitted to 
change the wording in any way.

• It should be noted that Muslim s should not be referred to as Muhammadans, nor Islam as Muhammadism, 
as this incorrectly suggests that the believers may worship Muhammad. As far as the Prophet Muhammad or 
any other Muslim is conce rned , there is no God but the one God and Muhammad was chosen to be his last 
messenger.

• Islam is very much a religion that determines and guides the way of life for its millions of followers. The 
practices of Islam are basically the same, although cultural variations do occur, and like all religious practice 
the followers do vary in the strength of their commitment. A variety of sects do also occur in Islam.

The stylised signature (tughra) of 
Sultan Mahmud II of the Ottoman 

Empire was written in an  expressive 
calligraphy It reads: Mahmud Khan son 

of Abdulhamid is forever victorious.

Animation showing 
the calligraphic 

composition of the 
Al Jazeera logo.

The Emirates logo is 
written in traditional 

Arabic calligraphy. 

Fact sheet 1
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The Life of
Muhammad

• Muhammad was born in AD570 at Mecca in Arabia (which is now known as Saudi Arabia). He was to bring 
to people the message of Islam with is belief in one God.

• Orphaned as a child, he was brought up by his grandfather and his uncle . As a boy he worked as a shepherd. 
Later he worked on the trade routes helping with the camel caravans. He became a well-respected merchant. 
He married his employer, a rich woman called Khadijah and they had six children. Fatima was the only one 
of his children to produce grandchildren, as the others either died when they were young or their children 
died.

• During these times the people worshipped many idols and many drank alcohol and gambled excessively-
which displeased Muhammad.

• Muhammad began to spend many days alone fasting and praying in a cave on Mount Hira. When he was 
around forty, Muslims believe that he heard the words of God (Allah in Arabic), spoken by the Angel Gabriel. 
Muhammad was terrified and rushed home to his wife Khadijah, claiming that he was either possessed or 
he had just become a prophet. These revelations continued, reassuring him and entrusting him with what 
Muslims believe is the original divine message in its final form.

• These revelations from God, passed on through Muhammad, are the foundations of Islam. The words spoken 
to Muhammad were recited by him, memorised by his followers, and later carefully recorded .

• Muhammad began to preach Islam to the people of Mecca. He especially called on them to stop worshipping 
their many idols and to believe in the one and only God. The people of Mecca saw these teachings as a threat 
to their way of life and persecuted Muhammad and his followers, and later drove Muhammad from the city. 
Muslims believe that he was commanded by Allah to go to Medina.

• The journey from Mecca to Medina is significant for Muslims. It is called the Hijra (migration). Muslims 
count their years from that date in the same way that Christians count their years from the time that Christ 
was born.

• In Medina, Muhammad was welcomed and his teachings were respected. Muhammad was not only a 
spiritual leader but also a political leader, and he formed the first Muslim state. His tormentors from Mecca 
pursued him to Medina, but in each battle fought with Muhammad as commander. His followers were able to 
defeat the aggressors even though they were outnumbered. More and more followers came to his teachings.

• Muhammad  eventually returned to Mecca. The religion which he had passed on to the people began to 
spread throughout West Asia [the Middle East], and later throughout the rest of the world. By the time of his 
death Muhammad virtually controlled the whole of Arabia, and the majority of people had become Muslims.

• Muhammad died when he was sixty-three and was buried in Medina. During his twenty-three years of 
preaching he had changed the lives of many of the people who had come into contact with his teachings. 
Many tried to proclaim him a saint, but in all his teachings he had stated that he was just a man who 
had been chosen by God to give to the people God's message. Muslims believe that Muhammad was the 
messenger and last Prophet of God.

• No picture of Muhammad exists as he would not allow his image to be drawn in case people began to idolise 
him and perhaps put him before the one God.

• The messages given to Muhammad by the Angel Gabriel were constantly recited, recorded as they were 
revealed, and became the basic source of Islamic teachings and law-the Qur'an, the Holy Book of Islam. 
Stories of the way Muhammad lived his life and conducted himself were also recorded , providing Muslims 
with an example and explanations of how they should live their lives. These are called the Sirah and Sunnah. 
A collection of the sayings of Muhammad was also recorded in the Hadith.

Fact sheet 2 (page 1 of 2)
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Timeline
CE570 Muhammad was born. After his mother died, when he was five, he was raised by his 

grandfather and uncle, his father having died before he was born. Muhammad grew up to be a 
well-respected and trusted merchant.

CE610 When Muhammad was around forty, the Angel Gabriel began to reveal the word of God to 
him in a cave on Mount Hira.

CE622 Muhammad and his followers were driven out of Mecca as they were seen as a threat to the 
way of life of the Meccans. The journey from Mecca is called the Hijra and it is from this date 
that the Islamic calendar begins. Muhammad made his home in Medina and became both the 
spiritual and political leader of the city.

CE630 Muhammad returned triumphantly to Mecca and became the spiritual and political leader of 
most of Arabia as Islam spread.

CE632 Muhammad died and was buried in Medina. Muslims believe Muhammad was a messenger of 
God and the last of God's prophets.

West Asia at the time of 
Muhammad

Fact sheet 2 (page 2 of 2)
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The Spread of Islam
• While Muhammad was alive, he was not only the Muslim religious leader but also the leader of State. Soon 

all of Arabia was united under Muhammad's leadership.
• Following Muhammad's death he was succeeded by a Caliph (which means successor).
• The first of the Caliphs was Abu Baler, Muhammad's closest companion. He performed the task of bringing 

the Qur'an together into the one book from the followers who had memorised the Prophet's revelations.
• Some of the tribes began to tum away from Islam, and Abu Bakr went to war against them. Upon their 

submission, the wars continued against the non-Muslim empires of Byzantium and Persia, and large areas of 
the Middle East came under Islamic control.

• 'Umar was the second Caliph. He was Muhammad's close companion and son-in-law. Following him was 
Uthman, who saw the written Qur'an published.

• Ali, the first youth to embrace Islam, was Muhammad's cousin. He was a close companion and son-in-law, 
and became the fourth Caliph. He was murdered in 661. The Umayyad family appointed a Caliph and began 
a dynasty.

• It was at this time that supporters of Ali rejected the Umayyad's right as Caliph, and the Muslim group 
known as the Shi'ites began. Those who accepted the Umayyads belong to the Sunni.

• Islam spread west into Egypt and North Africa. By 732, Spain and Portugal were occupied 
by Muslims.

• Later, Islamic influence was spread into Turkey and throughout Persia to India and China.
• Three major empires grew out of this as Islam continued to spread. These empires were the 

Sassanids in Persia, the Moghuls in India, and the Ottomans in Turkey.

The spread of Islam by AD750

Fact sheet 3
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The Five Pillars of Faith

FAITH
The declaration of faith that there is only one God and that Muhammad is his Prophet.

PRAYERS
Muslims are obliged to pray five times a day to remind them of God throughout the day. Many Muslims 
perform other prayers in addition to this.

ALMS
Zakaat is an obligation for all Muslims to contribute a percentage of his or her wealth each year to assist the 
poor.

FASTING
Fasting occurs in the month of Ramadan. A Muslim must refrain from all food, drink and sensual pleasure 
each day during Ramadan from dawn to sunset.

PILGRIMAGE
The Hajj is an aim for all Muslims and involves the pilgrimage to Mecca at least once in a Muslim's lifetime if 
he or she has the means to perform it and if  his or  her health permits.

Fact sheet 4
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The Book is Islam
The Qur'an is the Holy Book of Islam. Muslims believe that the Qur'an was revealed to Muhammad  through the  
Angel Gabriel. The words of  the Qur'an are  considered to be the actual words of God passed on to Muhammad 
over a period of 23 years.
To a Muslim the Qur'an is the complete book of guidance. The Qur'an is considered sacred and is the source of the 
laws of Islam.
The Qur'an today is exactly as it was fourteen hundred years ago. Muslims believe that as it  is the word of God 
no man would have the  right to change it. The Qur'an is written in Arabic for Muslims believe that this is the 
language of Paradise. Although translations of the Qur'an are available in the many languages of the world's 
Muslims, these translations are considered as an explanation of the Qur'an, but they cannot be regarded as the 
Qur'an itself. The Qur'an is always recited in Arabic. All good Muslims are expected to be able to recite major 
portions of the Qur'an as part of their duty to God, indeed many Muslims memorise the entire 114 Surah 
(chapters) of the Qur'an.
As Gabriel revealed the word of God to Muhammad he in turn recited it to his followers and over the years the 
words of the Qur'an were memorised, recorded and later collected into one book.
To follow the teachings of the Qur'an is to do one's duty to Allah and so be able  to look forward to the paradise 
that Allah promises. The Qur'an teaches Muslims to live their life according to what Allah has created people for; 
and that is to serve Allah by doing good.
There are also rules and regulations about the way that the Qur'an is to be read and recited and as a sacred book 
a Muslim will ensure that he or she would only touch the Qur'an when he or she is in a state of cleanliness and 
purity.
Beautiful calligraphy is a feature of Islam and great care is taken to record the sacred words of the Qur'an in 
accurate and beautiful volumes.
It is interesting to note that the Qur'an shares many stories with the Bible. The Prophets of the Bible are recognised 
in the Qur'an.  Muhammad  is considered to be the last messenger of God.

Al-Fatiha (the Opening)
In the name of Allah, most Gracious, most 
Merciful.
Praise be to Allah, the Cherisher and
Sustainer of the Worlds;
Most Gracious, Most Merciful; 
Master of the Day of Judgment;
Thee do we worship, and Thine aid we seek.
Show us the straight path,
The path of those on whom You have 
bestowed your Grace,
Those whose portion is not wrath and 
who go not astray.

The first chapter of the Qur'an.

Fact sheet 5 (page 1 of 2)
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The Book is Islam
THE SUNNAH, SIRAH AND THE HADITH
The Sunnah, Sirah and the Hadith should not be confused with the Qur'an. Although they are closely linked with 
the holy Qur'an they are not considered to be the actual words of God.
Each of the Sunnah, the Sirah and the Hadith support the teachings of the Qur'an by providing examples from the 
way of life of Muhammad or by explaining or interpreting the Qur'an.

THE SUNNAH
The word sunnah means 'habit, custom or usual behaviour'. The Sunnah uses the example set by the Prophet 
Muhammad including his sayings and his habits to provide an interpretation of the Qur'an. For instance the 
Prophet Muhammad fasted every Monday and Thursday throughout the year. A Muslim who follows this example 
is following the sunnah of the Prophet Muhammad.
The Qur'an in providing the laws and guidelines for the Islamic way of life sometimes must be interpreted so that 
these guidelines can be practised in life. The Sunnah can be thought of as an accompanying volume which seeks to 
define and explain the messages of the Qur'an. Where a verse of the Qur'an needs to be interpreted the Sunnah is 
consulted.
Together with the Qur'an, the Sunnah provides the basis for Islamic law.

THE SIRAH
These are the recordings made by the companions of the Prophet Muhammad about his daily life, his personality 
and his behaviour in handling different situations.

THE HADITH
The books of the Hadith record the sayings of the Prophet Muhammad. The Hadith provides living examples of 
Muhammad's way of life which illustrate and explain the teachings of the Qur'an, for example:

• 'Whoever of you sees an evil action, let him change it with his hand, if he is not able to do so, then with his 
tongue; and if he is not able to do so, then with his heart-and t hat is the weakest form of faith.'

• 'Seek knowledge even unto China.'
• 'Be good to women, they are the twin halves of men.'

Fact sheet 5 (page 2 of 2)
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The Book is Islam
• Read Fact Sheet 5 and complete the following close passage.

The Holy book of Islam is the ................................................... which was revealed to

........................................... through the angel ............................................ It is written in

............................................................... as Muslims believe that this is the language of

.................................................... Many Muslims ........................................... the entire 114

       ........................................... of the Holy Book.

 The Qur'an teaches Muslims to do their duty to ......................................... and to live

their lives in service to Allah by ................................................   ....................................... 

       A Muslim will only touch the Holy Book when they are in a state of

 ................................................. and ........................................... ; ....... The Qur'an is written in

............................................ which is beautiful .............................................. and handwritten

       Qur'ans are highly prized.

The Qur'an shares many stories with the .................................................. and the Biblical

............................................... are recognised in the Qur'an. Muhammed is considered to

be the last ........................................... of God. The ............................................ means habit,

       custom or usual behaviour and contains examples of Muhammed's sayings

that provided .......................................... of the Qur'an. The ......................................... ,. are

       recordings made by companions of Muhammed about his daily life. The 

............................................... provides living examples of Muhammed's way of life which

       explain the teachings of the Qur'an.
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The  Ka'ba
• This is a cube-shaped structure which is located at the 

centre of the Masjid al-Haram in Mecca.

• Today, it stands 15 metres high and 10·5 x 12 metres 
on the outside. It is oriented so that its four corners 
roughly align with north, south, east and west.

• The original structure predates Islam. It is believed to 
have been built by the Prophet Abraham (although 
there are no archaeological findings to support this). 
Used to house sacred objects, including the Black 
Stone, interior walls were decorated with paintings. The 
exterior was covered with Nabrat cloth from Yemen.

• The Baqara verse, revealed to the prophet Mohammed, 
established the Ka'ba as the direction (Qibla) which 
Muslims must face for their daily prayers. And as the 
destination for the pilgrimage (Hajj) required once in 
the lifetime of every Muslim (if they are able).

• Each year pilgrims gather in the courtyard and encircle 
the Ka'ba seven times (Tawaf), during which they kiss and touch the Black Stone (a Muslim object of 
veneration embedded in the eastern corner of the Ka'ba).

• The Abbasid Caliphs contributed to the design of the Ka'ba by covering it with the kiswa, a black cloth 
brought from Tanis in Egypt. The kiswa comprised  of  eight  curtains  (a pair on each  side of the cube) 
embroidered with gold calligraphy expressing the Muslim shahada or oath: 'There is no God by Allah and 
Muhammed is the Prophet of Allah.'

• On the south-western side of the Ka'ba is a semicircular wall about one and a quarter metres tall, which 
represents its border (al-hatim) as built by Abraham. The Black Stone is embedded in the eastern corner, one 
and a half metres about the ground. During the first Saudi extension to Masjid al-Haram in 1976, the interior 
of the Ka ' ba was decorated with gold geometric motifs and inscribed with Quranic verses.
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Inside  a Mosque
• A mosque is a place where Muslims go 

to pray. It is the 'House of Allah'. Friday 
is the most important day of the week to 
attend the mosque.

• Ritual cleansing must be carried out 
before entering the mosque so that beli 
evers are in a state of purity to pray.

•  An imam is a person who leads the 
congregation in prayer. He is not a 
priest. In theory, any respectable person 
with sufficient religious knowledge may 
act as an imam. In Australia, imams 
often find themselves called upon to 
act as community counsellors, arbiters 
of religious law, as well as community 
representatives and prayer leaders.

The interior of a mosque:
Qibla  The wall which indicates the direction of  
  Mecca.

Mihrab The alcove in the Qibla which indicates  
  the direction of Mecca. This is the area   
  from which the Imam will lead   
  the prayer.

  Minbar  The steps from which   
    the Imam gives his   
    address.
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WONDERWORD: The Beginnings of Islam

M U H A M M E D I P R O P H E T

A D F E G H F A T I M A L A J K

Q B C P R A Y Z Y L S O M J N M

U M O D R J K X Y G O L A C D I

R S U C C E S S O R S R A G P G

A M O I A A B C D I I M N M Q R

N O I B L C C A X M E D I N A A

U U R A I H R J G A B R I E L T

V N Q R P A C A F G D C V E S I

W T O A H K L M M E C C A V U O

X H C S R I P J H A D I T H I N

Y I H K N M J E T P D B A N J K

A R F A S T R R T N K A L L A H

P A B U B A K R A U S L N S T U

R E L I G I O N T R M U S L I M

(a) READ the Fact Sheets 1, 2 & 3 and complete the following.
(b) Fill in the Wonderword with your answers.
1. This word means submission to the will of God. (5 letters) ..... ..... ..... ..... .....
2. The language of the Qur'an. (6 letters) ..... ..... ..... ..... ..... .....
3. A follower of Islam. (6 letters) ..... ..... ..... ..... ..... .....
4. A system of beliefs that are followed by a group . (8 letters) ..... ..... ..... ..... ..... ..... ..... .....
5. The Islamic name for God. (5 letters) ..... ..... ..... ..... .....
6. The two holy cities of Islam are (5 letters) .......... ..... ..... ..... and (6 letters) ..... ..... ..... ..... ..... .....
7. The prophet who received the Qur'an (8 letters) ..... ..... ..... ..... ..... ..... ..... .....
from the angel (7 letters) ..... ..... ..... ..... ..... ..... .....
8.  The holy book of Islam. (5 letters) ..... ..... ..... ..... .....
9. The daughter of Muhammed. (6 letters) ..... ..... ..... ..... ..... .....
10. The name of the fasting month in Islam. (7 letters) ..... ..... ..... ..... ..... ..... .....
11. The journey by Muhammed from Mecca to Medina was called (5 letters)..... ..... ..... ..... ..... ....., which 
means (9 letters) ..... ..... ..... ..... ..... ..... ..... ..... .....
12. In the Hajj, this journey is reenacted as part of the (10 letters) ..... ..... ..... ..... ..... ..... ..... ..... ..... .....
13. A collection of the sayings of Muhammed. (6 letters) ..... ..... ..... ..... ..... .....
14. On the death of Muhammed he was succeeded by a (6 letters) ..... ..... ..... ..... ..... ..... which means
(9 letters) ..... ..... ..... ..... ..... ..... ..... ..... .....
15. The mountain where Muhammed spent time fasting and praying. (5 letters) ..... ..... ..... ..... ..... (4 letters) 
..... ..... ..... .....
16. A person chosen by God to spread the holy word. (7 letters) ..... ..... ..... ..... ..... ..... .....
17. The pilgrimage that Muslims make in their lifetime. (3 letters) ..... ..... .....
18. What Muhammed did on Mount Hire. (4 letters) ..... ..... ..... ..... and (4 letters) ..... ..... ..... .....
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http://www.asiapacificfilms.com/
https://www.youtube.com/watch?v=10084L3Pqsc&feature=related
http://www.asia.si.edu/exhibitions/online/mandala/default.htm
http://www.ntac.hawaii.edu/downloads/products/briefs/culture/pdf/ACB-Vol2-Iss6-
http://www.indianchild.com/culture%20_1.htm
http://www.cultural-china.com/
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http://varenne.tc.columbia.edu/hv/clt/index.html
http://www.dot-connect.com/How_to_understand_cross-cultural_analysis.html
http://stc.uws.edu.au/wfp/2011/week9.htm
http://www.mediacom.keio.ac.jp/publication/pdf2002/review24/2.pdf
http://anthro.palomar.edu/culture/Default.htm
http://www.carla.umn.edu/culture/resources/index.html
deepak-doddamani.blogspot.com
http://www.nobelprize.org/nobel_prizes/peace/laureates/2001/annan-bio.html
http://www.browsebiography.com/bio-jawaharlal_nehru.html
http://chaudharimohit.blogspot.com/
http://stc.uws.edu.au/wfp/2011/week9.htm
http://tattoo.yoso.eu/munewari-chest-dividing-traditional-japanese-tattoo
http://www.asianews.it/files/img/CINA_-_USA_-_Dalai_lama_e_buddha.jpg
http://www.smh.com.au/world/beijing-lashes-out-as-obama-meets-dalai-lama-20110717-1hk1u.html
http://squarehe.com/archive/0587.php
http://yoga108.org/images/blog/2007/542.jpg
http://www.washingtonpost.com/wp-srv/style/museums/photogallery/mandala/4.htm
http://en.wikipedia.org/wiki/File:Sand_mandala_tibet_1.JPG
http://www.newportnet.com/archives/mandala/nancy/images/5heads-a.jpg
http://www.washingtonpost.com/wp-srv/style/museums/photogallery/mandala/14.htm
http://www.snowlionpub.com/pages/N93_6.html
http://www.wisdomportal.com/SandMandala/2731-FourMonksFromTop.jpg


50 ©  ASIA Volume 47 Number 1       50 ©  ASIA Volume 47 Number 1       

http://orpc.iaccp.org/index.php?option=com_content&view=article&id=53%3Ageerthofstede&
http://www.asiaeducation.edu.au/verve/_resources/AEF_NationalStatement_
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=82f33928b89040838526856a8b0d3c15&URL=http%3a%2f%2fwww.curriculum.edu.au%2fverve%2f_resources%2fAsia_australia_Statement_.pdf
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=82f33928b89040838526856a8b0d3c15&URL=http%3a%2f%2fwww.curriculum.edu.au%2fverve%2f_resources%2fAsia_australia_Statement_.pdf
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https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=82f33928b89040838526856a8b0d3c15&URL=http%3a%2f%2fwww.scribd.com%2fdoc%2f13564599%2fIndia-Cultural-Analysis-Using-Hofstedes-Cultural-Dimension-Analysis-Schein-Modelling-by-Mikael-Thakur
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Religions of Ancient Origin:
Taoists and Celts - A Unit for Studies of Religion

By Timb Hoswell

https://sites.psu.edu/anandarankinpassion138/2017/03/20/taoism/

In order to support the intent of the syllabus, I have broken up the Preliminary Ancient Religion Unit 
of the course into a research assignment and an in class sequence of lessons with two summative 
assessments in the form of exams. The in class learning will feature many learning opportunities 
along with exposition and in class exercises and focus on an exploration of the cosmology, ritual, 
beliefs, supernatural deities, sacred spaces and unique answer Taoism offers for humanity’s search for 
meaning. The research assignment will focus on the religion of the ancient Celts and offer students an 
opportunity in a supported class environment to research the ancient Celts using online manuscript 
and library databases and Google’s academic search engine. This will be supported by an introduction 
to using Boolean search language criteria, referencing and development of graphical and oral forms of 
presentation. 

Students will present their findings in a power point presentation in class. This of course covers the 
research and IT components of the curriculum, along with developing Oral, Written and Graphical 
Representation skills in students as they must prepare a talk and power point slides. 

I have drawn on diversity in creating a variety of strategies, resources and differentiated approaches 
with the aim of extending the authentic perspective of each student in a variety of ways for giving 
students with gifts in different areas a chance to use those gifts while learning Taoism. This approach 
to differentiated learning is supported by drawing on Gardner’s work in multiple intelligences (Gardner 
& Hatch, 1989), (Armstrong, 2009, pp 32 - 39). The goal is to cross a range of different learning styles 
to deliver substantive success for a range of learners. For instance in lesson fifteen I introduce students 
to the figure of the Yellow Emperor who is pivotal in both Taoism and Chinese medicine. To do this 
I introduce students to a range of “Wellness exercises” (White, 2009) based on Huadangi medicine 
designed to stretch the body and open up the meridians. This allows students who are more physical and 
kinaesthetic learners (Armstrong, 2009, pg 158 NB see the table for M1 Plans for students with strong 
Kinaesthetic intelligence) to develop a context for understanding the Yellow Emperor and Huadangi 
medicine.

In Lesson Two I introduce students to the traditional method of generating the Bagua using the Liang Yi 
and the Yin Yang, all three of which are important for understanding Taoist cosmology. The method of 
generating the Bagua has both mathematical and semiotic elements which extend across the curriculum 
from numerical forms to graphical representation of a language. The foundation developed in these 
earlier classes is later built upon, with scaffolding provided to understand why this method of notation is 
critical for understanding the core beliefs in Taoism. In Lesson Seven I introduce students to the system 
of the Iching and its method of divination which includes mathematical components. Here students 
learn how to use arithmetic and Taoist coins to work out where their fortunes fall within the ancient 
Chinese fortune telling system of the Iching. Consulting the Iching either with sticks or coins is an 
ancient ritual essential to the practice of Taoism and an integral part of the role that Taoism takes in the 
search for human meaning.
Lesson Two also provides further strategies, resources and approaches to build on diverse learners’ 
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knowledge, and to help them master the key characteristics of the Taoist religion and belief system 
by coming to know the symbols of the Bagua and how they relate to the central philosophy of Taoism 
through diverse and differentiated methods (NSW Syllabus, Differentiated Programing, 2012). Students 
use the symbols of Taoism in either illustrations and graphical forms, metaphors or short poems, or in 
a short story thus extending knowledge across the curriculum in to English literature and visual literacy 
(Chatton, 2010).

Students are given a diverse range of resources to support their learning of Taoist cosmology, and 
supplement their understanding of how Taoists believe the universe came into being. These include 
scriptures from the Guanzi Neige, a narrative from Wu Cheng-en account of the earth’s creation, the 
introduction from the TV series based on Wu Chen-en’s scriptures. These are also contextualized with 
intertextual layers covering cross curriculum competencies in English with the Yellow Court scripture, 
which ties together Huadangi medicine with the Jade Emperor, and gives students the key concepts and 
deep learning to be able to begin to recognize Taoist literature through the symbols, deities and themes 
that commonly reoccur in Taoist writings. 

The exam questions in both formative exams are based on the Preliminary Course Objectives 
and Outlines. In these exams students will be asked questions that require them to describe the 
characteristics of Taoism and its belief system. They will be marked on their use of appropriate 
terminology related to Taoism and its belief systems. In answering the questions students are encourage 
to draw on a range of resources and sources they have studied in class. The PCK (Driel, and Veal and 
Janssen, 2001) which students cover in the exam are the origins of Taoism along with the role and 
identity of supernatural deities and powers. They are asked questions which require them to identify 
the principle rituals of the religion. In this case they might draw on divination through the Iching which 
is covered in Lesson Seven and first Scaffolded in Lesson Two. Students may draw on the method of 
opening up the Meridians through Huadangi Medicine which is covered in Lesson Fifteen and part of 
the learning schema covering The Jade Emperor, the Taoist Deities and the methods for recognizing 
a Taoist piece of writing. Students also examine the impact of Taoism on society, and the relationship 
between individual Taoists and the community with a study of important sections from Master Lu’s 
Codes in Lessons Twelve to Fourteen. This Learning Schema is extended into the Philosophy of Lao 
Tzu, and the scriptures on Lord Zitong, where students are asked to identify some of the key underlying 
mores and ethos expressed through these works and what they say about Taoist ethics.

   Select bibliography 
   Religions of China in Practice : Princeton Readings in Religions (D. Lopez Ed.). New Jersey:   

  Princeton University.
Armstrong, T. (2009). Multiple Intelligences in the Classroom. Virginia: ASCD.

Chatton, B. (2010). Using Poetry Across the Curriculum. Oxford: ABC-CLIO.
Chen-en, W. (2009). Monkey: Journey into the West (A. Waley, Trans.). New 

York: Penguin.
Cleary, T. (2006). I Ching. Boston: Shambhala.
Howard Gardner, T. H. (1989). Educational Implications of the Theory 
of Multiple Intelligences AERA, 18(8). 
Jan Van-Driel, W. V., Fred Janssen. (Pedagogical Content Knowledge ). 
2001. Teacher and Teacher Education, 17(8). 
Masunaga, S. (1987). Meridian Exercises for Wholesome Living (S. 
Brown, Trans.). Tokyo: Japan Publications Inc.
Pearson, S. (2011). Shin Ho Kwan. New York.
Syllabus, NSW. (2012). Differentiated Programming 
Tzu, L. (2009). Tao Te Ching (D. C. Lau, Trans.). London: Penguin.

White, M. (2009). Why teach Positive Education in schools? 
Curriculum & Leadership Journal, 7(7). 

Wilheim, R. (1980). Lectures on the Iching (I. Eber, Trans.). 
London: Routledge

https://iamfearlesssoul.com/lao-tzu-4-rules-spiritual-living/
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Scope and Sequence 
HSC Preliminary Stage 6 Syllabus 

Studies of Religion: Ancient Religion 
Celtic and Taoist Beliefs systems

Year 11 Preliminary Course

Length and Details:

22 lessons + Two Spare 
50 minutes a lesson 
Year 11 Preliminary 

The course teaches the Studies of 
Religion Stage 6 Syllabus covering 
TWO religions of ancient origin 
focusing on Celtic and Taoist belief 
systems. The first 16 units are aimed 
at covering the principle beliefs 
and deities of Taoism, the role of 
supernatural powers, sacred spaces, 
rituals, and the relationship between 
the individual, community, and 
society through exploration of Taoist 
Cosmology, Ritual, Meaning, Spiritual 
Practice and Literature. 

The second part of the unit is aimed 
at supporting students research 
into ancient Celtic belief systems, 
and having the students present 
their findings in a power point 
presentation, with in support with 
research methods and referencing. 

Students learn to

Students learn to:

- outline the principle beliefs concerning the origins of the universe 
- Identify the principle beliefs of the religion 
- identify and describe the role of supernatural powers and deities in the religion 
- discuss the relationship between sacred spaces and the beliefs of the religion 
-identify the principal rituals and examine their significance for the individual and 
community 
-explain the relationship between the individual and community 
- explain the relationships between the religion and its society 
Explain how the religion provides a distinctive response to the search for meaning. 

• locate, select and appropriately present their research work, developing 
competence in collecting, analysing and organising information 
• debate, describe, discuss and explain issues in written and oral forms, developing 
competence in communicating ideas and information
• plan, prepare and present a range of tasks, developing competency in planning 
and organising activities 
• cooperate with individuals and groups, developing competence in working with 
others and in a team 
• develop, implement and evaluate solutions to problems, developing competence 
in solving problems 
• construct timelines and analyse statistical evidence using mathematical ideas and 
techniques 
• draw on a range of appropriate applications for the purposes of research, 
developing competence in using technology

Major Assessments

Preliminary out comes

P1 describes the characteristics 
of religion and belief systems. 

P2 identifies the influence of 
religion and belief systems of 
individuals and society 

P6 selects and uses relevant 
information about religion 
from a variety of sources

P7 Undertakes effective 
research about religion, 
making appropriate use of 
time and resources 

P8 uses appropriate 
terminology related to religion 
and belief systems

P9 effectively communicates 
information, ideas and issues 
using appropriate written, oral 
and graphic forms. 

Outcomes Assessment One



©
  A

S
IA

 V
olum

e 47 N
um

ber 1 
 

55

- outline the principle beliefs 
concerning the origins of the universe 

- Identify the principle beliefs of the 
religion 

- identify and describe the role of 
supernatural powers and deities in the 
religion 

- discuss the relationship between 
sacred spaces and the beliefs of the 
religion 

-identify the principal rituals and 
examine their significance for the 
individual and community 
-explain the relationship between the 
individual and community 

- explain the relationships between 
the religion and its society 
Explain how the religion provides a 
distinctive response to the search for 
meaning.

Assessment One (40%)

The student must present a Power point presentation based on studies into Celtic 
spiritual and religious practice, with between 8 and 12 slides. Students must 
graphically represent each of the following points, and answer the four questions. 

a) What is the difference between the Supernatural powers, deities and entities 
in Gaelic and Brythonic culture? Specifically what is the difference between Gaelic 
fairies and Welsh fairies?

b) The student must also identify the difference between Pre-Christian and Post 
Christian explanations of the origins of Welsh Fairies. Why might pre-Christian and 
Post Christian explanations for the origins of the Welsh fairy change?

c) What is the origin myths in Gaelic Celtic mythology for the origins of the 
universe?

d) The student must identify the sacred spaces for the community both in the 
past, and how these spaces are used to celebrate historical, religious and cultural 
aspects of modern Brythonic or Gaelic culture. 

Here the student is encouraged to look at modern forms of Gaelic and Brythonic 
Celtic religions, like Wicca, Cornish witchcraft, the Welsh Neo-Pagan movement 
and poetry Eisteddfods and to choose one to investigate in depth. 

Using these studies the student is asked to present a final thesis arguing (i) how 
ancient religions have influenced their modern counterparts and their society, 
(for instance, how might one describe the effects of the Welsh Eistedfdods on the 
revitalization of the Cymru/ Welsh language?) 

(ii) How does the modern and the ancient form of Celtic belief seek to address the 
human search for meaning? Do the modern and ancient form address the human 
search for meaning in the same way?

P9 effectively communicates 
information, ideas and issues 
using appropriate written, oral 
and graphic forms. 

P1 describes the characteristics 
of religion and belief systems. 

P6 selects and uses relevant 
information about religion 
from a variety of sources

P8 uses appropriate 
terminology related to religion 
and belief systems

P2 identifies the influence of 
religion and belief systems of 
individuals and society 

P7 Undertakes effective 
research about religion, 
making appropriate use of 
time and resources 
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The student will be taught how to use the internet database of online manuscripts 
and libraries in order to search through historical and folklore works in a week 14 
workshop. They will be taught Boolean search terms and how to index works, and 
basic principles of referencing. 

https://archive.org/

https://scholar.google.com.au/

This covers the multimodal and technological component, as well as teaching 
students advanced research and archive searching skills. It brings them face to face 
with some of the latest work done with manuscripts and libraries online, who are 
achieving books across the world, as well as standard academic research practice 
and researching. While they do not have access to specialized academic search 
engines, Google Scholar will serve as an introduction to how such search engines 
work and the nature of academic work. 

• locate, select and 
appropriately present 
their research work, 
developing competence in 
collecting, analysing and 
organising information 

• plan, prepare and 
present a range of tasks, 
developing competency 
in planning and organising 
activities 

• cooperate with individuals 
and groups, developing 
competence in working 
with others and in a team 

• develop, implement and 
evaluate solutions to 
problems, developing 
competence in solving 
problems 

• draw on a range of 
appropriate applications 
for the purposes of 
research, developing 
competence in using 
technology
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Students learn to:

- outline the principle beliefs 
concerning the origins of the universe 
- Identify the principle beliefs of the 
religion 
- identify and describe the role of 
supernatural powers and deities in the 
religion 
- discuss the relationship between 
sacred spaces and the beliefs of the 
religion 
-identify the principal rituals and 
examine their significance for the 
individual and community 
-explain the relationship between the 
individual and community 
- explain the relationships between 
the religion and its society 
- Explain how the religion provides a 
distinctive response to the search for 
meaning.

Assessment Two 

In class Summative short answer exam on Taoism in two parts.  

Part (a) 30%

1. Outline some of the principle beliefs and concepts concerning the origin of the 
universe. (10 marks) 

2. Explain how Taoism’s account of the origins and ontological apothegm might 
offer a unique answer to humanity’s search for meaning.  (10 marks) 

3. A vocabulary list where students must explain a section of terms. (10 marks)

Part (b) 30%

1. Describe some of the supernatural powers and gods in Taoism.  (5 marks) 

2. What are some of the emerging themes in Master Lu’s codes? How do they 
relate to the values held by a Taoist society? (5 marks) 

3. What are some of the core concepts to emerge from the Tao Te Ching? What 
are some philosophies of Taoist war and civilization Lao Tzu espouses? (5 
marks) 

4. What is the relationship between Taoist spirituality and the environment? 
How do Taoists represent their relationship with the universe and sacred space 
through the Tao and the Way?  (5 marks) 

5. Name at least one ritualized practice of Taoism. Describe it, how it relates to 
the larger practice of Taoism, and what meaning does this Taoist ritual bestow? 
(10 marks)

Outcomes Assessment Two

P1 describes the characteristics 
of religion and belief systems. 

P2 identifies the influence of 
religion and belief systems of 
individuals and society 

P6 selects and uses relevant 
information about religion 
from a variety of sources

P7 Undertakes effective 
research about religion, 
making appropriate use of 
time and resources 

P8 uses appropriate 
terminology related to religion 
and belief systems

P9 effectively communicates 
information, ideas and issues 
using appropriate written, oral 
and graphic forms. 
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The second two summative assessments are designed as mini-exams with short 
answer questions. These short answer exams have been directed at key concepts 
and skills that have been logically sequenced into the program with differentiated 
learning opportunities and various teaching strategies to engage students in 
multimodal learning through scaffolding, instructional alignment in order to 
facilitate the students and their development of a growth mindset for effective 
learning.
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Reg.Timing
Resources
+ Special Needs

Guanzi Neiege extracts
Feng Shui mirror

Teaching Strategies
Model - JOINT - Independent

Lesson One Teaching Students Key Concepts for 
Deep Learning. 

The Lesson begins with Summative Assessment 
where students are asked about their own knowledge 
and past experiences with Taoism. After Collaborative 
Assessment students are then introduced to some 
deep concepts and key concepts from Taoism. 

Students are taught the Origins of the one according 
to the Guanzi Neiege teachings through, firstly, direct 
exposition. Students learn about Wu Chi, the void of 
chaos from which the Tao emerges as both The One 
and the Way. 

Then they are taught about Ying and Yang and the 
eight trigrams of the Bagua. They are introduced to a 
Feng Shui mirror and the eight Trigrams of the Bagua 
are pointed out to them as not mere ornament, but 
as an expression of a deeper spiritual system called 
Taoism with symbolic forms that go back millennia 
into China’s mystic past, full of mysteries and secrets, 
some of which they will learn in this class.

At the end of the class students are given a self-
learning checklist to help them accurately identify key 
concepts and syllabus outcomes and content through 
the course. 

Syllabus

WEEK ONE
Lesson One 

Students learn to:
- outline the principle beliefs 
concerning the origins of the 
universe 
- discuss the relationship between 
sacred spaces and the beliefs of 
the religion 
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Work sheet on generating the 
Bagua

Meditation exercises 
These, like mindfulness, may 
be applied by students with 
Autistic Spectrum Disorder and 
Attention Deficit Disorder to 
help them focus during a class. 

Students are given a worksheet which explains how 
to generate the eight Trigrams of the Bagua from 
four primordial Liang Yi (basic energies), and the two 
primal forces of Yin and Yang. 

Students are given Taoist imagining exercises to learn 
how to meditate on, and visualize the images and 
meditations associated with each of the images in 
preparation for reading the Iching. More importantly 
they learn how the notation of the Trigrams is related 
to the One, and the One is related to Yin and Yang. 

Further differentiated opportunities are provided for 
students to deepen the learning cycle with additional 
exercises and choices about whether they want to 
try drawing and graphically representing the Trigrams 
of the Bagua, or making up stories or metaphors 
drawing on the language and symbolism of the Bagua 
to engage students with different talents and abilities. 

This also presents opportunities to teach relevant 
learning areas from across the curriculum including 
symbolism, visual literacy and creative writing. 

Lesson Two

P1 describes the characteristics of 
religion and belief systems. 

P6 selects and uses relevant 
information about religion from a 
variety of sources

P8 uses appropriate terminology 
related to religion and belief 
systems

P9 effectively communicates 
information, ideas and issues 
using appropriate written, oral and 
graphic forms. 

Students learn to:
- outline the principle beliefs 
concerning the origins of the 
universe 
- Identify the principle beliefs of 
the religion 
- identify and describe the role of 
supernatural powers and deities in 
the religion 
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Illustrations of the Taoist Trinity.

Illustrations of The Queen 
Mother from the West. 

Wu Yung’s writing on the 
Queen Mother from the West. 

Work sheets and folk sources 
on the Immortal Peaches.  

Informal Summative Assessment in Class. 

Students are invited to identify some of the symbols 
of the Bagua from last class. 

By scaffolding on key concepts in Lesson One, and 
Lesson Two, Lesson Three continues to expand on 
Taoist Cosmology with more challenging concepts.  

Students learn about the Taoist Trinity of Tien Pao, 
Ling Pao and Shen Pao by direct exposition. Students 
are shown different examples of the Three Pure 
Ones, and their representation and place in different 
representations of the Taoist cosmos. 

They will be shown some images of the Queen 
Mother from the West, and as an extension exercise, 
or a separate class if she is popular enough including 
Wu Yung’s writing on her, and materials on the 
Peaches of Immortality.  

Differentiation is provided by a short clip from a Kung 
Fu movie which demonstrates the differences in the 
Taoist and Buddhist schools including methods of 
dress, fighting styles and mannerisms.

https://www.youtube.com/watch?v=miEQJ8F3CSU

Lesson Three 

- outline the principle beliefs 
concerning the origins of the 
universe 
- Identify the principle beliefs of 
the religion 
- identify and describe the role of 
supernatural powers and deities in 
the religion 
- outline the principle beliefs 
concerning the origins of the 
universe 
- Identify the principle beliefs of 
the religion 
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Illustrations to copy onto the 
board to revise the Bagua. 

The Vital Essence (from Guanzi 
Neiye)
- The One (Guanzi Neiye) 
-The Huainanzi verses from On 
Chuzen (exploring the Numen.

Sections from Journey into the 
West. 
A copy of the Therevada 
scriptures. 
A downloaded copy of the Intro 
to Monkey Magic. 

Students are divided into groups and given 

- The Vital Essence (from Guanzi Neiye)
- The One (Guanzi Neiye) 
- The Huainanzi verses from Yuan Tao 
On Chuzen (exploring the Numen)

Then in their own words they will explain how 
they come to understand the Tao from the Taoist 
scriptures. 

It is an important part of the Taoist scriptures and 
beleif that students come to their own understanding 
of the Tao from reading the scriptures themselves. 
Hence, here, why I am respectfully giving them the 
traditional sections to read. The Tao can not be 
taught, only discovered. 

Students will also be introduced to the Wu’ Cheng’en 
cosmology of the Four Worlds and the Egg, from 
direct sections of his Journey into the West, along 
with excerpts from TV shows that borrow from it. 

https://www.youtube.com/watch?v=LAbE36IBTZY

For differentiation students will be given various 
exercises for a revision of the central concepts from 
the Taoist cosmology.
 
In this way, the student will have covered all of the 
key cosmological concepts associated with Taoism 
including how to generate the Bagua from the Liang 
Yi, and the Liang Yi from the Yin and Yang, and the 
Yin and Yang from the One, and what the One means 
from the Taoist scriptures, and be able to explain 
them in their own words.

Students will be told to revise for the exam on 
Monday. 

Lesson Four

P1 describes the characteristics of 
religion and belief systems. 

P6 selects and uses relevant 
information about religion from a 
variety of sources

P8 uses appropriate terminology 
related to religion and belief 
systems
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Test papers.Students will be given the first part of their 
Summative Assessment into Taoism. They will 
be given a quiz which asks them questions in the 
following areas 

1. Outline some of the principle beliefs and concepts 
concerning the origin of the universe. 

2. Explain how Taoism’s account of the origins and 
ontological apothegm might offer a distinguishing 
response to humanity’s search for meaning.  

3. A vocabulary list where students must explain a 
section of terms.

WEEK TWO
Lesson Five

P9 effectively communicates 
information, ideas and issues 
using appropriate written, oral and 
graphic forms. 
- Explain how the religion provides 
a distinctive response to the 
search for meaning.
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My copy of the Iching, Taoist 
coins. 

Copies of instructions to take 
home. 

Students are introduced to the Iching. Students 
are given pages from the Iching to study in groups. 
Here they must create stories, or write poems based 
on the images in the Iching fortunes in order to 
understand how the language and imagery of the 
Bagua and Iching are encoporated into works like the 
Tao Te Ching and Zen Koans using intertextual layers 
of spiritual meaning and symbolism that permeates 
Asian Jungwa art and culture. 

Students are taught how to use the Iching as a guide, 
oracle and for fortune telling, using Taoist coins. 
They are then broken up into groups, and a Taoist 
oracle from each group is selected. The oracle then 
progresses around the group, counter-clockwise, 
telling the fortunes of the members in the group. 

Lesson Six

P1 describes the characteristics of 
religion and belief systems. 

P6 selects and uses relevant 
information about religion from a 
variety of sources

P8 uses appropriate terminology 
related to religion and belief 
systems

P9 effectively communicates 
information, ideas and issues 
using appropriate written, oral and 
graphic forms. 

-identify the principal rituals and 
examine their significance for the 
individual and community 
- explain the relationships 
between the religion and its 
society 
- Explain how the religion provides 
a distinctive response to the 
search for meaning.
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Marked examsExams will be handed back, marked. 

I will then go through the exam, discussing each 
section. Students are divided into groups to discuss 
what they did well in the exam, and where they could 
have done better. I will hand out a formal vocabulary 
of Taoist terms for anyone who has gaps in their 
learning. 

As a class we will revise the major areas of cosmology, 
deities, supernatural powers and Taoism’s version of 
universal truth and meaning. 

Lesson Seven 

P1 describes the characteristics of 
religion and belief systems. 

P2 identifies the influence of 
religion and belief systems of 
individuals and society 

P6 selects and uses relevant 
information about religion from a 
variety of sources

P7 Undertakes effective research 
about religion, making appropriate 
use of time and resources 

P8 uses appropriate terminology 
related to religion and belief 
systems

P9 effectively communicates 
information, ideas and issues 
using appropriate written, oral and 
graphic forms. 
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Sections from the Lives and 
Teachings of the Divine Lord 
Zitong

Students are introduced to the Lives and Teachings 
of the Divine Lord Zitong, Taoist god of Exams and 
Bureaucracy. Between the Lord Zitong, god of Exams 
and the Three Pure ones students will begin to grasp 
some of the abstract deities in and associated with 
Taoist teachings. 

Students will be divided into groups and given the 
Esoteric Biography of Qinghe which describes the 
first time the Lord of Zitong, god of Exams incarnated 
during the Jin Dynasty, and is supposedly written by 
him. 

Students will be given reading and comprehension 
exercises to do on the Biography, such as where did 
Lord Zitong first incarnate? How man lives did he have 
at the time of the writing of the Esoteric Biography? 
What is the nature of the entity? Is it malevolent or 
benevolent?  

Lesson Eight

P2 identifies the influence of 
religion and belief systems of 
individuals and society 

P7 Undertakes effective research 
about religion, making appropriate 
use of time and resources 

P8 uses appropriate terminology 
related to religion and belief 
systems

P9 effectively communicates 
information, ideas and issues 
using appropriate written, oral and 
graphic forms. 

-identify the principal rituals and 
examine their significance for the 
individual and community 
-explain the relationship between 
the individual and community 
- explain the relationships 
between the religion and its 
society 
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Students are given The Tract on The Hidden 
Administration in three parts. Each part is given 
to a different group who reads it, and discusses it. 
Questions will be posed about the manner in which 
Taoists believe that The Lord of Zitong incarnates and 
helps people through administrative structures. What 
are some of the core ideas being expressed in the 
piece of writing? How might these reflect Imperialist 
China and Chinese attitudes and approaches towards 
administration? What does the Divine Lord Zitong 
require as payment for helping people?

Students are given the Responses and Proofs to The 
Divine Lord Zitong, Taoist god of Exams, including the 
prayer for invoking him during an exam. The class will 
hold a discussion about whether it is ethical to invoke 
a Taoist god of exams, in order to pass the exam. 

WEEK THREE
Lesson Nine 

P1 describes the characteristics of 
religion and belief systems. 

P2 identifies the influence of 
religion and belief systems of 
individuals and society 

P6 selects and uses relevant 
information about religion from a 
variety of sources

P7 Undertakes effective research 
about religion, making appropriate 
use of time and resources 

P8 uses appropriate terminology 
related to religion and belief 
systems

P9 effectively communicates 
information, ideas and issues 
using appropriate written, oral and 
graphic forms. 

-identify the principal rituals and 
examine their significance for the 
individual and community 
-explain the relationship between 
the individual and community 
- explain the relationships 
between the religion and its 
society 
Explain how the religion provides 
a distinctive response to the 
search for meaning.
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Sections from Master Lu’s 
codes. 

Sections from the Tao Te Ching 

Section of the poem dealing 
with the Yellow Court.

Sections from the codes and 
Tao Te Ching

Additional sections if groups 
finish early 

Students will branch out into the Tao Te Ching, and 
Master Lu’s codes for a Taoist Community with 
sections from both texts taken out and examined 
closely.  

Students are also given The Introductory stanza 
on the Yellow Emperor in the Body Gods and Inner 
Visions, from The Scripture of the Yellow Court. Here 
attention is drawn to the Jade Emperor, and the 
appearance of the Jade Emperor at the beginning 
of Wu Cheng’en’s cosmology, so that students can 
begin to identify familiar characteristics and deities 
identifying Taoist literature. 

More sections from Master Lu’s codes and the Tao Te 
Ching.

Lesson Ten

As above

Lesson Eleven 

As above
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Basic meridian exercisesExploration of opening up the Meridians through 
Huadangi medicine. This lesson is about getting 
students to practice Huadangi medicine and unlock 
the meridians. The Yellow Emperor is often credited 
by folk Chinese sources are having fathered Taoism. 
This class is purely stretching and performing 
Huadangi exercises to engage kinaesthetic learners 
and to break up some of the denser materials.

Lesson Twelve  

-identify the principal rituals and 
examine their significance for the 
individual and community 
-explain the relationship between 
the individual and community 
- explain the relationships 
between the religion and its 
society 
Explain how the religion provides 
a distinctive response to the 
search for meaning.



70 
©

  A
S

IA
 V

olum
e 47 N

um
ber 1       

Test papersStudents are given the second part of their 
Summative assessment in the form of an in-class 
exams that asks them to summarise their learning 
with the following five short answer questions in a 
test.

(6)  Describe some of the supernatural powers and         
gods in Taoism. 

(7)   What are some of the emerging themes in 
Master Lu’s codes? How do they relate to the values 
held by a Taoist society?

(8)  What are some of the core concepts to emerge 
from the Tao Te Ching? What are some philosophies 
of Taoist war and civilization Lao Tzu espouses?

(9)  What is the relationship between Taoist 
spirituality and the environment? How do Taoists 
represent their relationship with the universe and 
sacred space through the Tao and the Way. 

(10) Name at least one ritualized practice of Taoism. 
Describe it, how it relates to the larger practice of 
Taoism, and what meaning does this Taoist ritual 
bestow?

Week 5
Lesson Thirteen  

P9 effectively communicates 
information, ideas and issues 
using appropriate written, oral and 
graphic forms. 

P1 describes the characteristics of 
religion and belief systems. 

P6 selects and uses relevant 
information about religion from a 
variety of sources

P8 uses appropriate terminology 
related to religion and belief 
systems

P2 identifies the influence of 
religion and belief systems of 
individuals and society 

P7 Undertakes effective research 
about religion, making appropriate 
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Simplified referencing guides 
and Boolean search engine 
codes

This week students are taught how to use the Digital 
Archives of books and manuscripts. 

Google Scholar

And a sheet on referencing. 

And time in the library to prepare their power point 
assignments. 

Lesson Fourteen 

P2 identifies the influence of 
religion and belief systems of 
individuals and society 

P8 uses appropriate terminology 
related to religion and belief 
systems

Lesson Fifteen 

P2 identifies the influence of 
religion and belief systems of 
individuals and society 

P6 selects and uses relevant 
information about religion from a 
variety of sources
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Sample selection of materials 

Divination by Iching 
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Yellow Emperor Meridian Kinesthetic Exercises
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Lord Zitong
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Student Activities 

- Outline the principle beliefs concerning the origins of the universe 

_______________________________________________________________________________________________

- Identify the principle beliefs of the religion 

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

- Identify and describe the role of supernatural powers and deities in the religion 

_______________________________________________________________________________________________

_______________________________________________________________________________________________

- Discuss the relationship between sacred spaces and the beliefs of the religion 

_______________________________________________________________________________________________

- Identify the principal rituals and examine their significance for the individual and community 

_______________________________________________________________________________________________

_______________________________________________________________________________________________

- Explain the relationships between the religion, individual, community and society 

_______________________________________________________________________________________________

_______________________________________________________________________________________________

Explain how the religion provides a distinctive response to the search for meaning.  

_______________________________________________________________________________________________ 

_______________________________________________________________________________________________ 

_______________________________________________________________________________________________ 

_______________________________________________________________________________________________ 

_______________________________________________________________________________________________ 

_______________________________________________________________________________________________

_______________________________________________________________________________________________ 

_______________________________________________________________________________________________ 

_______________________________________________________________________________________________ 

_______________________________________________________________________________________________ 

_______________________________________________________________________________________________
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Modern Slavery
RESEARCH ON MIGRANT DOMESTIC WORKERS 

IN SOUTHEAST ASIA

Adapted by Dr. Susan Bliss

Farsight (SEEFAR) conducted research funded by the Macquarie Group 
Foundation (MGF), of 4,189 women from Indonesia and the Philippines 
(source countries) who planned to, were currently working, or had previously been 
employed as a migrant domestic worker in Singapore or Hong Kong (destination 
countries).
As hundreds of thousands of Asian migrant domestic workers, have experienced 
a kaleidoscope of threats, abuse, social exclusion, and economic failures, the 
research aimed to understand their working conditions and lifestyles, with the 
goal of reducing the prevalence of so called ‘modern slavery in Southeast Asia’.

Sources
https://seefar.org/research/large-scale-modern-slavery-research/
https://seefr.org/research/modern-slavery-migration-research/
Full Report http://modernslavery.seefar.org/assets/seefar---modern-slavery-in-east-asia.pdf
Image: A group of women from Yogyakarta in Indonesia. Photographer: Dino Geromella.
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OVERVIEW OF RESEARCH ON MIGRANT DOMESTIC WORKERS

• In source countries domestic workers experienced harmful practices committed by 
recruitment and employment agencies, which failed to be scrutinised by government 
authorities (deceptive recruitment).

• Many domestic workers found themselves with a large debt before or immediately after 
emigrating. This amplified their risk of debt-bondage and working under slave-like 
conditions. Currently debt bondage is the most common method of enslavement.

• Domestic workers were more vulnerable when they had undertaken illegal immigration 
and human trafficking to reach their destination country.

• Many migrant domestic workers did not sign a work contract, and did not understand the 
contract they signed (illiterate or written in another language).

• Frequently, recruiters or employers withheld their travel documents and employment 
contracts that restricted their movements.

• Upon their return home domestic workers lacked reintegration support. There are 
stories of family breakdowns and wastage of labour migration opportunities due to poor 
preparations, expectations and effective remittance management.

• In destination countries, domestic workers faced exploitation in the form of illegally long 
work hours, isolation, and mental, physical, and sexual abuse.

• Some domestic workers were poorly trained to work overseas, while others were forced to 
deliver services they had not agreed to in advance.

• Wages were generally below expectation – sometimes as a result of illegal employer 
practices, and often because domestic workers were ignorant or deceived by recruiters.

• There was lack of knowledge among migrant domestic workers of their legal rights
• Unreliable responses by government agencies to protect and promote their citizens abroad.

Ultimately, the aim of SEEFAR’s work is to decrease the incidence and negative consequences of 
exploitation and modern slavery in East Asia and South-East Asia. Additionally, their role is to 
provide new ideas, new methods and expertise for local organisations to implement sustainable 
projects.

Source: https://seefar.org/research/modern-slavery-migration-research/

Image: http://www.isiswomen.org/index.php?option=com_content&view=article&id=1791:women-s-unpaid-work-and-the-apocalypse-re-imagined&catid=196&Itemid=449
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PREVALENCE, FLOWS AND REASONS TO MIGRATE

There are millions of migrant domestic workers labouring in East and Southeast Asia.
• Main source countries: Indonesia and Philippines.
• Main destination countries: Hong Kong (330.000), Malaysia (180.000) Singapore (222.000), and 

Taiwan (210,000, 80% from Indonesia). http://modernslavery.seefar.org/

Migrant domestic workers’ labouring in Hong Kong said that they worked to send money home to their 
families (80%), to earn a higher income (11%), and to find work (8%).
A 2015 study found 40% of Indonesian, Filipino and Myanmar foreign domestic workers had migrated 
to be able to send their children to school, while 15% reported problems in their household or lack of 
available jobs at home
http://www.scmp.com/comment/insight-opinion/article/2105409/would-asias-army-migrant-domestic-workers-stay-home-if-they
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EXPLOITATION DURING ALL PHASES OF LABOUR MIGRATION

Research found that exploitation and rights violations occurred during all phases of labour migration-
before and during recruitment and training, while working abroad, upon the termination of their 
contract, and their eventual return home.
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RECRUITMENT PROBLEMS

Research indicated that the exploitation of migrant workers begins during recruitment:
• 71% experienced confinement, confiscation of documents, threats and abuse (verbal, physical, 

sexual) by recruiters
• 25% were provided with false information regarding work, salary and living conditions by recruiters

In the Philippines, the use of recruitment agencies is not mandatory. However, most women seeking 
to work abroad as domestic workers use them as they believe they are safer, even though it leads to 

substantial costs and often debts.
In fact the Philippines government prohibits employment agencies and employers from charging 

recruitment fees to workers “whether collected prior to their deployment, or on site through salary 
deduction.” However, the regulation states that Filipinas still have to pay for several services before leaving 

the country, including passport, official clearances, authentication, birth certificate, Medicare, pre-
departure orientation seminar, training, trade test, inoculation and medical examination fees.

https://seefar.org/wp-content/uploads/2017/03/Seefar-Modern-Slavery-in-East-Asia.pdf
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CONTRACT AND DEBT

Many domestic workers do not sign contracts or are unable to read the contract in another language. 
They also unknowingly accumulate a debt when working overseas. The debt means that domestic 
workers have limited ability to influence their destination or to change employers. These restrictions on 
their human rights, causes migrant domestic workers in destination countries to seek assistance from 
agents, who they then pay huge fees compared to their salary. As a result, many work for little or no pay.
Research found the migrant domestic workers debt on average is US$1,845 in Hong Kong and US$1,653 
in Singapore. http://modernslavery.seefar.org/

The money I earn fails to cover my loan in Singapore.26-year old migrant from West-Java, Indonesia
If our salary gets deducted every time we transfer employers, it is as though we are sold.

33-year old migrant from Lampung, Indonesia
https://seefar.org/wp-content/uploads/2017/03/Seefar-Modern-Slavery-in-East-Asia.pdf
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EXPLOITATION AND ABUSE

SURVEY: INDONESIAN AND FILIPINA MIGRANT DOMESTIC WORKERS 
LABOURING IN SINGAPORE AND HONG KONG (%)
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Image: http://www.scmp.com/comment/insight-opinion/article/1921845/womens-quest-equality-will-remain-out-reach-until-we-begin

ICT
Experiences of exploitation and human trafficking among a sample of Indonesian migrant domestic 
workers https://aic.gov.au/publications/tandi/tandi471

YOUTUBE
Domestic servants – domestic slaves | DW Documentary in Asia and Middle East https://www.youtube.com/
watch?v=uD8sjg4t0kM
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http://pm4web.blogspot.com/2008/08/outsourcing-programmers-vs-building-in.html
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http://www.vthc.org.au/inside-trades-hall/history/history-of-the-union-movement/index.cfm
http://www.vthc.org.au/inside-trades-hall/history/history-of-the-union-movement/index.cfm
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http://www.fairwear.org.au/about-us/
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http://www.abc.net.au/news/2011-08-19/fashion-industry-battle-over-working-conditions/2847710
http://www.abc.net.au/news/2011-08-19/fashion-industry-battle-over-working-conditions/2847710
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http://www.nikebiz.com/responsibility/documents/factory_disclosure_list.pdf
http://www.nikebiz.com/responsibility/documents/factory_disclosure_list.pdf
http://grovesapush.edublogs.org/
http://grovesapush.edublogs.org/
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http://www.teamsweat.org/?page_id=2
http://www.educatingforjustice.org/sweatshops.htm
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http://vaankompr.blogspot.com/2009/09/nike-child-labour.html
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http://www1.whdh.com/news/articles/world/12004830063825/ap-exclusive-nike-faces-new-worker-abuse-claims/
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http://www.nikebiz.com/responsibility/workers_and_factories.html
http://www.youtube.com/watch?v=V3YFGixp9Jw
http://www.zdnet.com/photos/iphoneipad-worker-factory-housing/6188564?tag=photo-frame;get-photo-roto
http://www.zdnet.com/photos/iphoneipad-worker-factory-housing/6188564?tag=photo-frame;get-photo-roto


102 ©  ASIA Volume 47 Number 1       102 ©  ASIA Volume 47 Number 1       



©  ASIA Volume 47 Number 1  103©  ASIA Volume 47 Number 1  103

http://www.guardian.co.uk/world/2001/feb/23/indonesia.johnaglionby1
http://www.guardian.co.uk/world/2001/feb/23/indonesia.johnaglionby1
http://www.nytimes.com/2010/06/09/business/global/09/labor.html?emc=eta1&pagewanted=print
http://www.nytimes.com/2010/06/09/business/global/09/labor.html?emc=eta1&pagewanted=print
http://www.wsws.org/articles/2011/sep2011/nike-s08.shtml
http://www.wsws.org/articles/2011/sep2011/nike-s08.shtml
http://www.businessweek.com/magazine/content/10_38/b4195058423479.htm
http://www.businessweek.com/magazine/content/10_38/b4195058423479.htm
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Policy for submission of
articles to the AETA Journal

• Articles, programmes, units of work, worksheets, ideas, resources, 
reviews etc.are welcome as submissions to the Editor for inclusion in 
the Journal 

• As the Association is a non-profit organisation, no payments are made 
to those who submit articles which are subsequently used. 

• Copyright remains with the author and any copyright payments will be 
paid to the author. 

• No members of the Executive are paid for their work or contributions 
to the Journal. 

• The authorship of all articles is acknowledged in the Journal. 

• Copyright of material must be acknowledged for any material used by 
a contributor where original material is used, and proof of permission 
must be provided to the Editor. 

• The use in the Journal of an article is at the discretion of the Editor. 

• Material, including images submitted for publication, must be in 
editable digital format and may be accompanied by hard copy.
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Cover design – reflects the articles contained in this issue on 
globalisation, Islam, religion, modern slavery an outsourcing. Many of 
the images used in this publication have been sourced from Pixabay 
which are media file repository making available public domain and 
freely-licensed educational media content – https://pixabay.com/ 

Images used:
• https://pixabay.com/illustrations/map-atlas-geography-travel-

world-595790/
• https://pixabay.com/photos/cami-minaret-istanbul-islam-

muslim-1819673/
• https://pixabay.com/illustrations/praise-be-to-god-thank-god-

thankful-2070011/
• https://pixabay.com/photos/pacifist-mahatma-gandhi-71445/
• https://pixabay.com/photos/chains-feet-sand-bondage-

prison-19176/
• https://pixabay.com/vectors/yin-yang-yin-yang-taoism-34549/
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