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1.
2.

3.
4.
5.
6.
7.

promote Asian Studies in Australian schools whether as a
separate discipline, or as part of studies in other disciplines;
publish a journal dedicated to providing appropriate input about
Asia to school teachers, as well as being a forum for the
dissemination of ideas for improving Asian Studies in
Australian schools;
publish resources which can be helpful in teaching about Asia in
Australian schools;
promote and/or participate in conferences, seminars, or other
discussions which are aimed at promoting Asian Studies or
enhancing their quality
make representations to governmental or other bodies regarding
Asian Studies courses or their content in school curricula;
make representations to tertiary institutions regarding Asian
Studies in tertiary courses, particularly for teacher education; and
disseminate news about this Association’s activities and its
views about Asian Studies education through the media
and through specialist newsletters and journals.
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From the
Editor’s Desk
In the June issue, we have focused on India, a country that
is constantly in the news.
Susan Bliss has provided a unit on Domestic Child Labour,
Lisa Peel has developed a piece on The Ganges and
Lianne Singleton, a unit on Tiger Conservation and Human
Rights. There is an Art unit by Julie Okeeffe and two Art
units by Michelle Cooper. Finally there is a cross curricula
unit developed by Heidi Ilkin, Kulwinder Kaur, Mala Mehta.
Melissa Poynting and Joanne Williamson.
Many of these units have been given to A.E.T.A. by the N.S.W. Department of Education
and we are thankful for their contribution in making these pieces widely available to
teachers. The units cover areas from Stages 2 to 6 and across H.S.I.E and Visual Art.
The tragic events that occurred in Christchurch in March emphasize the ongoing necessity
to teach… not just Tolerance but Respect and Acceptance of other cultures and religions.
Teachers have an enormous part to play in this.
There are many new free units of work now up on our website. We hope you find them
useful and continue to support the work that we do.
Di Dunlop.

Valuing cultural diversity and promoting intercultural
understanding in a networked world
4
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AETA President’s Report
for the AGM 2019

https://pixabay.com/photos/typewriter-book-notes-paper-801921/

Dear fellow Executive and members of the Asia Education Teachers' Association (AETA),
Thank you for your contribution and support in 2018.
Last year I wrote of the challenges we faced ahead as an association based on a ‘membership/
subscription’ to our quarterly journals in an era where teachers and students have access to a world of
information freely ‘at their fingertips’. Yet again – as our membership has declined – hits on our website
have greatly increased and downloads of resources from our website indicate that the materials we are
providing are being widely used.
At our AGM today we will, as flagged last year; be making changes to our constitution and associated
mission regarding ‘membership’ and subscriptions. Our aim is to reflect the changed environment in
which we operate so that we can still fulfil our mission in the contemporary ‘connected’ world. Recent,
heartbreaking events around the world including in Christchurch New Zealand ‘across the ditch’ – indicate
that perhaps more than ever there is a need to ensure that through education we can show young people
that while human beings share more similarities than differences - that knowledge and understanding of
each other’s cultures is vital for peace and that they can be champions of this and help reduce the fear that
can prevail when there is misunderstanding and misconceptions of cultural differences.
To reach and support more teachers we will be making changes to our website and envisage establishing
and populating a new Facebook group. Similar groups supporting teachers of History and of International
Studies (the latter organised by our own Ross Mackay) are popular and a great help to both new teachers
and to experienced teachers responding to curriculum change, wanting to keep up to date or planning to
teach different options/case studies.
EBSCO Information Services that we partnered with in 2017 are expecting subscription sales of our ASIA
Journal to increase this year as customers look at their renewals as part of their annual cycles and respond
to Flipster marketing campaigns planned for the next two quarters. After a long delay EBSCO now has
our journal on their ‘EBSCOhost’ database so that articles can be discovered by library users conducting
topic-driven, keyword searches either directly within the database, or through EBSCO Discovery Service.
Having Asia available in this way is distinctly different from their Flipster ‘subscriptions’. At the individual
level EBSCOhost raises awareness of publications amongst researchers around the globe and drives web
traffic back to us as the publisher. At the institutional level, Acquisition Librarians use EBSCO’s back-office
system to track what content is popular amongst their patrons and therefore what publications they should
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renew and subscribe to in the future. It will be interesting to see if this impacts on us over the next 12
months.
AETA is run by a small Executive who give generously of their time. The AGM and this report give me the
opportunity to thank each for their contribution. Whether it is attending meetings and contributing from their
experience and wisdom to discussions or being responsible for a particular Executive role their individual
efforts are appreciated and allow AETA to continue its important work. Thank you, Susan Bliss, Christine
Cigana, Jill Carroll, Jennifer Curtis, Diane Dunlop, Ross Mackay, Sharon Moran, Judy Pilch and Marica
Rouen!
Our AETA 2018 Islamic Europe study tour that I had the pleasure of joining was a great success with thanks
again due to hardworking Executive member Jennifer Curtis who apart from being our secretary and more
recently secretary-treasurer; is the organiser of our educational travel tours. Visiting the amazing Alhambra
in Spain and other UNESCO sites in Sicily were fascinating and informative highlights and doing so in the
company of fellow travellers with a thirst to see and learn an absolute pleasure.
Diane Dunlop AETA’s editor helped with research for the study tour. This was apart from working hard
to ensure that four fantastic journals were published on time and to a standard that makes them a stand
out among other such publications. Congratulations and thanks to Diane who also works so well with
our publication design and layout professional; Wallula Bethell. While Wallula’s fine work can be seen
throughout our journals, the front covers she designs are particularly innovative and striking.
In 2018 Di edited journals supporting Australia’s national curriculum that focused on Civics and Citizenship,
Geography K-12 and History (particularly Stages 3-5). The final journal for the year was a ‘mixed bag’ that
included articles on ICT and intercultural understanding that were inspired by Di’s attendance at the 2018
Pacific Circle Consortium Conference. AETA Executive members have attended and supported past PCCC
conferences and we are excited to announce that a proposal for AETA to host the Pacific Circle Consortium
Conference in 2020 or 2021 was submitted on 23 December 2018. On 17 March 2019, the Secretariat
of the Pacific Circle Consortium advised that the proposal to host the 44th annual conference had been
accepted by the Executive Committee. Initial planning has commenced with a tentative date for the
conference to be held in Brisbane of July 2020. A presentation on the Brisbane PCC conference will
be made at the next PCC conference to be held in Guam in July. My thanks to Executive member
Marcia Rouen who championed AETA’s involvement and worked hard on our submission.
AETA’s accounts were looked after in 2018 by our treasurer Judy Pilch with support from her
husband John. With study tour deposits and payments, and individual copyright payments
being made to journal writers the task of being treasurer can be a busy one. Thank you, Judy
and John, for your work and for your advice in how to best use AETA’s bank balance to earn
some interest.
Copyright payments for contributors to our journal are sporadic and unpredictable so it
is good that our writer’s motivation is altruistic and that any payments that receive are
a welcome surprise. Our editor Diane Dunlop is a prolific contributor herself to our
journal and liaises with our voluntary contributors. My thanks to all of you who have
contributed this past year. Particular thanks however to our most prolific contributor –
Dr Susan Bliss who always contributes great articles accompanied by contemporary
case studies. Susan also researches and writes the detailed Asia Updates for our
website. Yet again I extend the gratitude of all us for the outstanding classroom
ready, curriculum focussed and up to date teaching resources she provides.
Apart from the work she does organising AETA’s study tours – Dr Jennifer
Curtis is still looking after our website and liaising with the wider education
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community on our behalf. Recently she has also taken on extra work looking after our
accounts. My thanks to Jen for all she does including supporting each of our Executive in
their functions
In 2018 we were again represented by Dr Susan Bliss and Diane Dunlop at the Annual
HSIE professional associations and tertiary educators’ day which was held at the upgraded
Sydney Hyde Park Memorial. Interacting and learning about opportunities and challenges
from fellow professional association delegates and how to support new and training
teachers from tertiary educators was useful and again the focus of this annual event
We would love to expand our Executive team in 2019 and would love to hear from you if you
are keen to join us or support us in any way as we work this year to implement changes that
will be made at today’s meeting and to execute plans made previously. I am stepping down
as President but again look forward to enjoying the collegiality, friendship and personal and
professional development that comes with working with our wonderful Executive team!
Paul Sheppard
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AETA Financial Statement 2018
AETA Consolidated Financial Statement – 31/12/18
Opening bank balance
Income/Receipts

15,535.74

Membership 2018
Bank interest
Journal Sales
Conference/PD activities
Grants PTC
Copyright
Sundry
Islamic Europe Tour payments (attached)

5084.95
32.17
46,229.34
8010.00
24,976.40

Total income

84,332.86

Payments

Direct Journal Costs
Other
Bank Fees/Merchant Fees
Postage
Stationery
Copyright payments (attached)
Department of Fair Trading
Insurance
P O Box renewal
Sundry
Gifts(Di)
Catering
Other

8

-

1600.00
273.69
238.11
52.00
28,814.03

351.00
372.00
90.00
7388.00
3900.00
380.00
25561.82
200.00

3,236.50
Total payments

As advised
from bank statements

28 Degrees-Europ
Wallula
Refund Islamic Tour - Shenae
Payment – Islamic Tour
Peg and Cec payment – S&C

Reimbursements

72,457.15

Bank Balance as at 31 December 2018

27,411.45

Adjusted Account Closing balance
Dated
31/12/2018
Jennifer Curtis on behalf of
Judith Pilch Treasurer

27,411.45
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Editors Report 2018
https://pixabay.com/photos/correcting-proof-paper-correction-1870721/

As I write this report, I am still thinking about the tragic events that occurred in Christchurch. If ever there
was a time for us to make a renewed effort to challenge bigotry and racism, it is now! Our March Journal
for this year has material for Stages 3 and 4 for teaching about Islam…timely indeed. I feel that we must
continue to produce material that challenges hate and encourages our shared humanity, respect for
difference not just tolerance.
Copyright payments continue to be a significant pillar of our structure and we distributed over $25,000 in
payments to our contributors in 2018.I would like to thank all contributors for their selfless efforts and the
quality of our Journals is a result of that dedication to the Association. Last year, they included Dr Susan
Bliss, Dr Jennifer Curtis, Jill Carroll, Sharon Moran, Ross Mackay, Pauline Sheppard and John Gore.
The presentation of our Journal is the result of exceptional work by Wallula Bethell and we could not do it
without her….Thank You.
I continue to be the Editor of our Journal because of the ongoing support of the Executive especially Jenny
and Susan who provide so much material for me to use. Although our Journal format continues throughout
2019, there will be massive changed to how we present the material and planning is underway.
Our four Journals in 2018 contained contributions by ten of our members. MARCH focused on Civics
and Citizenship covering such issues as Digital Citizenship and Statelessness. In JUNE, the focus was
Geography with units as diverse as Girls Education in India to whether we should climb Mount Everest.
The SEPTEMBER issue had a History focus and covered topics such as The Black Death, Japan under
the Shoguns and the use of Picture books in History. We finished the year with the DECEMBER General
issue with a piece on ‘BOLLYWOOD’, a unit called ‘Welcome to Dollar Street’ on Stereotypes and a unit on
Information and Communications Technology.
Finally ,I think back to our recent trip through Islamic Spain and Sicily, what a wonderful experience of
shared adventure, discovery, learning and friendship…….this is what our Association is really about!!

Di Dunlop
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Domestic Child Labour (DCL)
By Dr. Susan Bliss

Domestic Child Labour (DCL) refers to children under the age of 18 years, performing domestic chores in the home
of an employer. Despite their contribution to a country’s development these children remain invisible, overworked,
underpaid, and deprived of their opportunity to play and study.
The International Labour Organisation (ILO) estimates:
• 17.2 million children in paid or unpaid domestic work in the home of a third partyor employer.
• 67.1% of child domestic workers are girls. In some Asian countries it is over 90%.
• 65.1% of child domestic workers are below the age of 14 years. In the Asian Region, most DCL are aged between
12 and 17 years. In Bangladesh more than20% are between 5 and 10 years old and in India 17% are under 15
years.
In Indonesia’s capital Jakarta 700,000 children who work as domestics are under 18 years, in Nepal there are 62,000
urban domestics under 14 years, and in the Philippines there are 29,000 between 10 and 14 years.
Domestic Child Labour comprises the largest percentage of economically active children in developing countries,
especially for girls.
http://www.ilo.org/ipec/areas/Childdomesticlabour/lang--en/index.htm
Image: https://www.flickr.com/photos/23985194@N06/9025197926
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DOMESTIC CHILD LABOUR:
PERSPECTIVES SUNNY SIDE
Domestic work is one of the oldest occupations, and one which children have traditionally played an
important role. Even orphaned Cinderella was a child domestic servant.
The use of children as domestic workers is common in the Asian Region especially in Bangladesh,
Pakistan, India and Nepal as it is:
• socially and culturally accepted
• considered a family duty
• an important life skill/training for girls
• a preferable option out of poverty for females, compared to other forms of hazardous child
labour
In Mongolia it is socially acceptable when families adopt girls to serve as domestic workers
(adoptive servitude).

Dark side
Hidden behind the walls of the rich and powerful, there are horror stories of
abuse to domestic child labourers.
Too many children who are in domestic labour are victims of exploitation. As they clean, cook, care
for their employer’s children, do heavy housework, they are deprived of rights due to them as children
in international law — the right to: play; visit their family and friends; decent accommodation; and
protection from sexual harassment and physical and mental abuse.
http://www.ilo.org/ipec/Campaignandadvocacy/wdacl/2004/lang--en/index.htm

Child Domestic servitude constitutes forced labour such as labour trafficking. In western Nepal,
25,000 young girls were sold into indentured servitude by their impoverished parents for $30. Known
as Kamlaris, these girls were sold like cattle. They were physically, sexually, and emotionally abused.
In India and Pakistan, child domestic servitude and forced child labour are rampant problems.
https://fightslaverynow.org/why-fight-there-are-27-million-reasons/labortrafficking/domestic-servitude/

In many Asian countries domestic work
is not recognised as a form of child
labour. However, the International
Labour Organisation (ILO) and Human
Rights Watch advocate that ‘DCL is
child labour’ when it: deprives children
of their childhood, potential and dignity;
is harmful to their physical and mental
development; involves work that is
mentally, physically, socially or morally
dangerous; and interferes with their
schooling http://slideplayer.com/slide/10355602/
Most CDL falls under the definition of the
“worst forms of child labour” outlined
in ILO Convention 182 that includes
the sale and trafficking of children for
domestic work, debt bondage and forced domestic labour. Despite international conventions and
national laws banning DCL, it is ignored and/or ineffective. For example in India the law is overlooked
when young girls are trafficked from India’s poor states of Jharkhand, Chhattisgarh and West Bengal,
to labour in affluent urban homes in Mumbai and Kolkata.
http://www.dw.com/en/child-slaves-crowd-the-skeletons-in-indias-closet/a-16507443
Photograph: https://vimeo.com/33737986
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CAUSES OF DOMESTIC CHILD LABOUR:
PUSH-PULL FACTORS

Photograph: https://en.wikipedia.org/wiki/Domestic_worker

Domestic child labour is a consequence of interconnected economic, socio-cultural and political factors in
the Asian Region.
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WORKING CONDITIONS FOR
CHILD DOMESTIC LABOURERS
In Nepal, children are generally chosen to work in the domestic sector because of:
• their full-time availability (unlike married people who need to attend to their own families and personal
affairs);
• the minimal likelihood of them creating problems related to stealing, making demands, or engaging in
other unwanted activities;
• the possibility of being easily manipulated.
https://ceslam.org/docs/publicationManagement/Trafficking_Forced_Labour_Nepal.pdf

Unfortunately many of these uneducated, poor child domestic labourers, isolated and hidden behind closed
doors, experience the following working conditions that have physical, psychological and moral impacts on
their development, health and wellbeing.

DENIAL OF CHILD'S RIGHTS:

EDUCATION
HEALTH CARE
LEISURE
RECREATION
REGULAR CONTACT WITH PARENTS AND PEERS
The Convention on the Rights of the Child recognises in Article 32 the right of the child to be protected
from economic exploitation; and from any work that is likely to ... interfere with the child’s education,
or to be harmful to the child’s health or physical, mental, spiritual, moral or social development.
A sense of being enslaved is reinforced where the child is not allowed to leave the house. In Asia,
this is common, although imposed in the name of the girl’s personal security.
Where employers withhold wages, the child’s ties to the household increase.
https://www.unicef-irc.org/publications/pdf/digest5e.pdf
© ASIA Volume 47 Number 1		
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CHILD DOMESTIC LABOUR
WORKING CONDITIONS IN ASIAN COUNTRIES
Many children start work at six years of age. In most cases, the girls begin by assisting her mother in
domestic work. By the age of ten, she will be expert enough to manage an entire household. These child
workers are not free from beatings and abuses.
https://www.labourfile.org/life-of-domestic-workers.aspx/

INDIA: A DAY IN THE LIFE OF A CHILD DOMESTIC WORKER

My day starts in the kitchen. I have to prepare breakfast and lunch before l0 a.m. The whole family takes
packed lunch,” says Nandini, a 13-year-old, who works for an upper middle-class family. She has to get
up at 5 o`clock in the morning to start cooking. Besides cooking, she does sweeping, swabbing, cleaning
the vessels and washing the clothes. From 10 o`clock onwards, she becomes the babysitter. “Madam
will always have guests. They may come at any time. I will have to cook food for all of them. Madam will
be busy entertaining them so I have to finish all the work without any help.”
The likes of Nandini`s madam are quite common. Children are made to work day and night without any
consideration. “After all this hard work, I am scolded and thrashed even for the most trivial reason,” says
another twelve-year-old domestic worker. Cases of violation rarely get reported because the employers
are usually influential.
https://www.labourfile.org/life-of-domestic-workers.aspx/

Source: Information https://www.unicef-irc.org/publications/pdf/digest5e.pdf; Image https://www.dawn.com/news/1263723
Image: https://www.researchgate.net/publication/259147327_Child_domestic_workers_in_Ho_Chi_Minh_City
14
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WORKING CONDITIONS FOR
CHILD DOMESTIC LABOURERS
Most child domestic labour falls under the definition of “worst forms of child labour” outlined in ILO
convention 182, as many CDLs:
• work in bondage-forced labour
• are sold or trafficked
• forced to work for long, indefinite hours and in isolation
• are exposed to grave physical and emotional risks
Anti-Slavery International highlights domestic slavery, particularly for child domestic workers.
Source: http://www.globaladvocacy.com/Bonded_Child_Labour.html

Bonded child domestic labour applies to millions of child domestic workers in Asia, particularly in India,
Pakistan and Nepal. The International Confederation of Free Trade Unions (ICFTU) reports that in
the Philippines over 300,000 child domestics’ work in bonded labour. An ILO-IPEC survey estimated that
one third of Nepalese child domestic workers are bonded, and in Indonesia it is common practice for rural
parents to take advance payments when sending their daughters to work as child domestic workers in
urban areas. https://www.crin.org/en/docs/CWA_%20UnderstandingBondedChildLabour.pdf

© ASIA Volume 47 Number 1		
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WORST FORMS OF CHILD DOMESTIC
LABOURHUMAN TRAFFICKING
A child under 18 years is trafficked when recruited, moved, harboured or received for the purpose of
exploitation as a domestic labourer.
The majority of child domestic workers who are trafficked in Asia, is generally intra-regional, from less
developed countries to more developed countries.
The growing use of social network sites, chat rooms and email has increased the trafficking of child
domestic workers in the Asian region.
Trafficking is a major violation of children’s rights

WHAT IS HUMAN TRAFFICKING OF CHILD DOMESTIC LABOURERS?
MEANS
Uses: deception, threats, force,
abduction and fraud Abuses
their power over children
Takes advantage of children’s’
vulnerability Gives or receives
payments or benefits in kind

PURPOSES
Exploitation Forced labour
Slavery Debt bondage Servitude

Image: http://acelebrationofwomen.org/wp-content/uploads/2014/01/HumanTrafficking.jpg

ACTS
Recruits the child for domestic
labour Provides transport from
home to employer’s house
Transfers the child between
employer’s homes Receives
and/or harbours the child

NEPAL
As in many other resource-poor countries
experiencing rapid population growth, economic
stagnation, conflict and political instability, issues
related to trafficking and severe forms of forced
labour continue to plague Nepal.
https://ceslam.org/docs/publicationManagement/Trafficking_Forced_
Labour_Nepal.pdf

It is difficult to gauge the scale of trafficking in
Nepal because of the:
• clandestine nature of trafficking (allegedly
a nexus between government officials and
politicians)
• porous border between India and Nepal
• trafficking of individuals to a third country
via India https://ceslam.org/docs/publicationManagement/
Trafficking_Forced_Labour_Nepal.pdf
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INDIA: TRAFFICKING OF DOMESTIC CHILD LABOURERS
In India, the rising middle class has contributed to the voracious demand for domestic labour
outstripping supply. This demand fuelled the trafficking of DCL-many entering forced labour and
bondage.
An estimated 135,000 children are trafficked in India annually. Non-government organisations report
over 20,000 children are trafficked each year from the states of Jharkhand, West Bengal, Odisha,
Bihar and Chhattisgarh. Many are trafficked via middle men from India’s remote economically
backward tribal areas and sold and resold as domestic workers to wealthy families in Indian cities or
Gulf countries.
Despite laws, conviction rates, anti-human trafficking units, warnings painted in red and black
cautioning against “manav vyapaar” (human trafficking) on mud walls, thousands of DCL are abused,
killed or missing.

“I was 14 when a lady (trafficking agent) from my village lured me to work in Delhi on a false
promise of Rs. 5000/- in advance to my family. She sold me to a placement agency where I ended
cooking for 40 odd men. On complaining, the owner sold me for Rs. 40,000/- for the first time and
Rs. 30,000/- the second time-in different homes” - Sriwathi 14 year old from Assam, India
http://globalmarch.org/wp-content/uploads/2017/09/NeedGapAnalysis-INDIA_0.pdf

ActionAid, estimates there are 2,300 procurement agencies for domestic workers operating in New
Delhi. Less than 20% are registered with authorities and adhere to laws regulating minimum wages and
working hours. The procurement agencies often withhold wages, reaping profits from the families that
hire the girls. The girls are harassed and intimidated, and in many cases do not return to their village
due to the social stigma they would suffer.
http://www.dw.com/en/child-slaves-crowd-the-skeletons-in-indias-closet/a-16507443

In 2003, India enforced the United Nations Convention against Transnational Organised Crime,
which includes the Protocol to Prevent, Suppress, and Punish Trafficking in Persons, especially
Women and Children. However, most police do not classify trafficking as a crime but see it as poor
children migrating for a better livelihood, said Aradhana Singh, anti-human trafficking, Jharkhand.
https://www.theguardian.com/global-development/2015/apr/28/child-trafficking-india-domestic-labour-chhattisgarh
https://shaktivahini.org/press/situational-report-on-human-trafficking-in-jharkhand/
https://i1.wp.com/shaktivahini.org/wp-content/uploads/2015/03/UJharkhand-Trafficking.jpg?ssl=1
Image: https://www.indiatimes.com/lifestyle/self/itimes-stands-against-child-labour-child-trafficking-in-india-316223.html
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PHILIPPINES: TRAFFICKING AND BONDED LABOUR
Employing domestic workers is widely accepted, affordable and accessible in middle and upper
class Filipino households. However, this integral but invisible part of Filipino culture hides many
domestic child labourers trapped in households as modern-day slaves.
The island of Mindanao has become one of the trafficking hotspots because of poverty and
armed conflict. Traffickers build trust amongst the community to establish relationships while
they look for children they can recruit. Children are then trafficked to cities and neighbouring
countries, promising jobs such as domestic helpers. Traffickers in partnership with local
networks, generally charge excessive fees and confiscate identification documents.
Most DCL come from large faming and fishing families in poor regions. Poverty, discontinued
education, lack of work opportunities has attracted young girls into domestic work via
recruitment. Some begin their work life in debt to recruiters who paid their transport and
lodging on their journey to the employing household. When the child makes mistakes some
employers deduct the cost from her salary. As a consequence the child is trapped in debt, and
thus into bondage. However, debt bondage is a criminal offence under the Anti-Trafficking in
Persons Act (2003). Enforcement of the law was reported to be inconsistent.
http://www.ilo.org/wcmsp5/groups/public/---asia/---ro-bangkok/---ilo-manila/documents/publication/wcms_124744.pd

PAKISTAN: KIDNAPPING, TRAFFICKING AND BONDED LABOUR
Pakistan is a source, transit, and destination country for children subjected to forced domestic
labour. The country's largest human trafficking problem is bonded labour, ultimately
entrapping other family members, for generations. http://www.refworld.org/docid/5959ec6f4.html
Girls are bought, sold, rented, or kidnapped to work in organised domestic servitude. Illegal
labour agents charge high fees to parents with false promises of decent work for their children,
who are later exploited and subject to forced labour in domestic servitude
https://en.wikipedia.org/wiki/Human_trafficking_in_Pakistan

There is international pressure to stamp out bonded labour and child domestic labour in
Pakistan. Even assuming the passing of new laws, the implementation without support would
render them worthless. Unfortunately, human trafficking is part and parcel of Pakistan’s national
culture and is here to stay! https://tribune.com.pk/story/1670638/6-human-trafficking-pakistan/
Child protection units in Punjab, Sindh, and Khyber Pakhtunkhwa identified children in
exploitative or vulnerable labour situations to NGOs and government care. Also the Child
Protection and Welfare Bureau (CPWB) identified and removed 65 children from domestic
servitude. These children were reluctant to testify against traffickers due to threats of violence
against them and their families. http://www.refworld.org/docid/5959ec6f4.html
“Pakistan signed and ratified the United Nations Convention on the Rights of the Child
(CRC) in 1990 and is bound to take measures for the protection of children, specifically children
in difficult circumstances, and has a mandate to enact new laws and supporting mechanisms,”
explained Awan- President of Lawyers for Human Rights and Legal Aid.
https://tribune.com.pk/story/1427287/cases-kidnapping-human-trafficking-increasing-pakistan-sc-told/
Image: "Let Us Put You to Work — and Into Debt” https://www.theislamicmonthly.com/sex-lies-and-crime-human-trafficking-in-themiddle-east/
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OVERLAPPING FORCED LABOUR, SLAVERY
AND TRAFFICKING OF DOMESTIC CHILD
LABOURERS

Trafficked children are more vulnerable than other child workers to severe physical and psychological abuse.
Long working hours, heavy loads, exposure to dangerous tools and toxic substances, fear and intimidation, violent
punishment and sexual abuse expose trafficked child domestic workers to severe physical and psychological
harm. Any attempt to refuse demands made on them, disobey, protest or escape, may result in severe punishment.
Trafficked children may be treated as criminals instead of victims, denounced to the authorities, arrested, and
detained.
From: Ending child labour in domestic work and protecting young workers from abusive working conditions, ILO,
2013.
Adapted: https://www.unicef.org/publications/files/UNICEF_A_child_is_a_child_May_2017_EN.pdf
Image: https://www.huffingtonpost.ca/craig-and-marc-kielburger/human-trafficking-aboriginal-women_b_6713818.html
https://issuu.com/strategicpartnerships/docs/resourcemanual_final_-4july2014
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PAKISTAN: VIOLENCE AND DEATH STALK CHILD
DOMESTICS
The International Labour Organisation (ILO) report in 2004 estimated that 264,000 children were
engaged in domestic labour in Pakistan. Many wealthy households employ children, some even as young
as 6 years, a practice not prohibited by law in Pakistan.
Child domestic workers are often seen sitting meekly in the corner of expensive restaurants keeping an eye
on a sleeping baby while the employer’s family enjoys a sumptuous dinner. They accompany rich kids to
birthday parties, but do not take part in the celebrations.

Source: http://www.ipsnews.net/2012/01/pakistan-violence-death-stalk-child-domestic-help/

Jillani from the Society for the Protection of the Rights of the Child (SPARC), considers domestic
labour even more hazardous than factory work because of its “hidden nature, slavery like conditions, the
complete control of the employer and the absence of a protective parent or adult and the potential for all
kinds of abuse.”

20
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BANGLADESH: CHILD DOMESTIC LABOUR
In Bangladesh the term used to describe child domestic workers is bandha or ‘tied down’
Child domestic work is a common phenomenon in Bangladesh. Employing children as domestic workers
is socially and culturally accepted in Bangladeshi society. However, many of these children live and work
under conditions that are so exploitative and abusive that adults find unacceptable
https://umexpert.um.edu.my/file/publication/00012619_96393.pdf

http://globalmarch.org/wp-content/uploads/2017/09/NeedGapAnalysis-BANGLADESH_1.pdf
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BANGLADESH: CHILD DOMESTIC LABOUR

https://www.dhakatribune.com/bangladesh/crime/2017/07/19/impunity-fuels-abuse-child-domestic-workers/

22
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https://issuu.com/strategicpartnerships/docs/resourcemanual_final_-4july2014
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https://issuu.com/strategicpartnerships/docs/resourcemanual_final_-4july2014
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https://www.unicef-irc.org/publications/pdf/digest5e.pdf
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INTERNATIONAL LABOUR ORGANISATION (ILO)
WHAT IS THE SOLUTION TO END CHILD DOMESTIC WORK AND PROTECT YOUNG
WORKERS OF LEGAL WORKING AGE?
http://www.ilo.org/ipec/areas/Childdomesticlabour/lang--en/index.htm
Image: http://www.ilo.org/wcmsp5/groups/public/@ed_norm/@ipec/documents/publication/wcms_221513.pdf

There is no magic recipe; the problems posed by child labour in domestic work and to protect young
workers of legal working age require a complementary approach in different domains and at different levels,
including:
• developing statistical visibility and enhancing knowledge on child domestic work;
• awareness-raising and advocacy to transform social attitudes and to address the widespread
acceptance of child labour in domestic work and the beliefs amongst employers and parents that these
situations represent a protective and healthy environment for children – especially girls;
• promoting the ratification and implementation of the child labour Conventions No.138, No. 182 and of
Convention No.189 concerning decent work for domestic workers;
• taking legislative and policy action to end child labour and to protect young workers in domestic work:
- setting a clear minimum age for domestic workers;
- identifying types of hazardous domestic work for children;
- regulating the working and living conditions of domestic workers-strict limits on hours of work,
the prohibition of night work, restrictions on work that is excessively demanding, and monitoring
mechanisms on working and living conditions;
- adoption of appropriate penalties;
- provision of complaint mechanisms;
- facilitation of access to justice and legal redress;
- effective labour inspection that is authorized by law to enter premises
• paying attention to child migrants vulnerability to abusive working conditions in domestic work;
• formalizing the employment relationship in domestic work through written contracts;
• enhancing the role of the social partners and extending freedom of association and effective
recognition of the right to collective bargaining in domestic work, including the right to join or form
unions;
• enlisting the support of employers of domestic workers;
• providing support to child domestic workers against child labour and for decent youth employment;
• supporting the worldwide movement against child labour;
• engaging with child domestic workers as agents for change;
• joining forces to promote decent work for all: Better together.
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activities

https://www.theislamicmonthly.com/sex-lies-and-crime-human-trafficking-in-the-middle-east/

1. Define child domestic labour.
2. Explain how the prevalence of domestic child labour differs between countries.
3. Discuss the economic and socio-cultural factors that result in child domestic labour in an Asian country.
Present your answer in a two column table.

4. Discuss how non-government organisations (NGO) plan to improve the lives of child domestic
labourers in an Asian country.

https://shaktivahini.files.wordpress.com/2012/04/05_04_pg3b.jpg

5. Imagine you are a child domestic worker in Bangladesh describe your lifestyle as a narrative.
6. Explain why this information is called ‘NO Kidding”
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7. India: Despite legislation, child domestic labour (CDL) is culturally accepted and widely prevalent in

https://twitter.com/SHAKTIVAHINI/status/1008354629904683010/photo/1?ref_src=twsrc%5Etfw&ref_
url=https%3A%2F%2Ftraffickingnews.wordpress.com%2Ftag%2Fanti-trafficking%2F

rural and urban India. An estimated 185,595 children are employed as domestic help and in dhabas
(small roadside eateries). The Government of India has been implementing a successful programme,
the National Child Labour Project (NCLP), 7,328 special schools were opened for children withdrawn
from work since 1988. http://unicef.in/Story/1139/Assessing-Child-Domestic-Labour-in-India.
Read the following news article and answer the questions below

• Explain why CDL prevalent in India
• Estimate the number of CDL employed
• What is being done to improve the lives of

• What is meant by the procuring of CDL is via

• What dangers do CDL face?
• List the main source Indian states for CDL
• Explain what is meant by ‘economically

• Discuss the problems of Indian laws, courts and

CDL?

disadvantaged girls are lured, coerced,
abducted, kidnapped and sold as domestic
workers.’
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illegal methods?

• Why were females reluctant to disclose abuse,
harassment and rape?

police to eradicate CDL

• Describe the National Child Labour Project
(NCLP)

https://issuu.com/strategicpartnerships/docs/resourcemanual_final_-4july2014

8. In pairs refer to the two cartoons and describe the messages.

9. "The situation of many child

domestic workers not only
constitutes a serious violations
of their rights, but remains an
obstacle to the achievement of
many national and international
development objectives," said
Constance Thomas, director of the
ILO's global programme to eliminate
child labour.In groups discuss
how some child domestic labour,
conflicts with the UN Rights of the
Child

10.

https://www.independent.co.uk/news/world/politics/10-million-children-work-as-domestic-servants-inslave-like-conditions-says-un-labour-agency-8656733.html

Discuss what if the ILO
http://www.oneworldcentre.org.au/childrens-rights/
https://www.islamabadscene.com/national-conference-on-child-rights-as-human-rights/
Convention and how its ratification,
aims to protect the human and
labour rights of CDL https://www.hrw.org/news/2013/02/25/protect15-million-child-domestic-workers

11.

Refer to the photograph and write a narrative
describing how it can be applied to domestic child
labourers

https://www.ibtimes.co.uk/top-five-countries-highest-rates-child-prostitution-1435448
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YOUTUBE/VIDEO
• Hidden slaves https://vimeo.com/33737986
• Domestic Child Labour https://www.youtube.com/watch?v=Th6tjJs6Yd0
ICT
• http://globalmarch.org/wp-content/uploads/2017/09/NeedGapAnalysis-BANGLADESH_1.pdf
• http://www.newagebd.net/article/9249/plight-of-child-domestic-workers
• http://www.assignmentpoint.com/arts/law/domestic-child-labour-bangladesh.html
• https://globaljournals.org/GJMBR_Volume13/4-Situation-of-Child-Domestic-Workers-in-Bangladesh.pdf
• http://www.observerbd.com/details.php?id=79281
• https://www.thedailystar.net/opinion/human-rights/why-child-domestic-workers-are-primevictims-1430632
• http://globalmarch.org/wp-content/uploads/2017/09/BSAF-Report-of-the-study-on-CDWs.pdf
• Overview of child domestic workers in Asia http://www.ilo.org/ipec/Informationresources/WCMS_IPEC_
PUB_4795/lang--en/index.htm
• Child domestic labour in East and Southeast Asia
• http://www.winrock-clearii-glp.org/wp-content/uploads/2015/10/Child-domestic-labour-in-Southeastand-East-Asia_Emerging-good-practices-to-combat-it-ILO-IPEC.pdf
• Child domestic work https://assets.publishing.service.gov.uk/media/5a2169e2ed915d458b922ed4/098Child-Domestic-Work.pdf
• Examples of emerging good practices aimed to combat child domestic labour in East Asia https://www.
eldis.org/document/A22446
• Tackling child labour and protecting young workers in domestic work: a resource manual https://issuu.
com/strategicpartnerships/docs/resourcemanual_final_-4july2014
• Study the legal protection of child domestic workers in the Asia-Pacific www.ilo.org/ipecinfo/product/
download.do?type=document&id=4809
• Tired of being abused, child help runs away https://shaktivahini.wordpress.com/tag/domestic-worker/
page/2/
• Detailed information concerning ILO/IPEC action on child domestic work and information on the girl
worker. www.ilo.org/public/english/90ipec/index.htm
• India: Noe escape form this slave trade https://www.outlookindia.com/magazine/story/no-escape-fromthis-slave-trade/298857

https://issuu.com/strategicpartnerships/docs/resourcemanual_final_-4july2014
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Indian Art
Stage 2

By Julie O'Keeffe

https://pixabay.com/photos/color-paint-boxes-tusche-indian-ink-91059/

What is traditional Indian art like?
What does it tell us about the culture of India and what is important to Indian
people?
The aim of this unit of work is to introduce students to the diversity of Indian arts and crafts, and to explore,
in depth, three examples of arts and crafts evident in daily life in India today.

Duration of unit: 1 term
Outcomes
Visual Arts
Making
VAS 2.1
Represents the qualities of experiences and things that are interesting or beautiful by choosing among
aspects of subject matter.

VAS 2.2

Uses the forms to suggest the qualities of subject matter.

Appreciating
VAS 2.4
Identifies connections between subject matter in artworks and what they refer to, and appreciates the use
of particular techniques.

Subject matter
Students:

• select and explore different aspects of subject matter in particular ways in their making of artworks
• use particular artistic traditions guided by the teacher’s instruction in art-making and experiment with
techniques, tools and graphic schema (e.g. in drawing, painting, sculpture)
• explore how artists can interpret the world in particular ways in their art-making
• develop an understanding about traditions associated with different forms such as painting, drawing
and sculpture.
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Teaching and learning activities
Introducing Indian art
1. Gather a selection of examples of Indian art and images. Home
décor items such as cushion covers, tablecloths, bedspreads
and rugs could be included along with clothing, jewellery,
statues, fabrics, food products (to look at images on labels),
postcards, books, incense holders, etc. Indian shops are a great
source for resources. Community Aid Abroad and Oxfam shops
carry a lot of art and craft products made in India. Students may
also be able to contribute to the collection.
2. Preview the listed sites (below) and create a slide-show
presentation of a variety of different kinds of arts that make up
the suite of Indian art. Include examples of embroidery, dance,
pottery, Kolam/Rangoli, textiles, painting, frescoes, sculpture,
architecture, etc.
• http://www.saigan.com/heritage/index.html
• http://www.kamat.com/kalranga/handicr/index.htm
• http://www.teachers.ash.org.au/jmresources/countries2/
india.html#art
• http://www.indianmirror.com/crafts/cra6.html
3. Show students the slide-show presentation as a whole group
and discuss, using suggested questions (below). Alternatively,
allocate an image of a piece of art or an artefact to small groups
and/or pairs of students. Write questions on to cards and
distribute with the art example. Students look at and discuss their
image or artefact, answering the questions and adding other
observations. Students share their responses and interpretations
with the whole class. Add extra information to build student
knowledge about each example investigated.
Questions for discussion could include:
• What materials have been used?
• What objects are represented?
• Are they new or old objects? How do you know?
• What images/symbols are included¬?
• What colours have been used?
• Do you think the objects were used in everyday life?
• Are important people represented in the art examples? How do
you know?
• Who made the art works?
• Which art work they like the best and why?
4. Display images and art examples with some recorded student
responses.

Evidence of achievement

Students contribute to
discussion work.
Observe Indian art work,
describe its various
features and make
predictions about the
purpose and function of
the objects observed.

Traditional Indian mango design
1. Students view images of the traditional Indian mango design and Identify the symbols used
discuss distinguishing features of this type of design:
on the mango design and
• Shape and size
describe their meaning.
• Designs and patterns in and around the basic mango design
shape
• Combinations of the mango design, e.g. repeated in a row,
interlocking
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Sample websites:
• http://lauriebaker.net/personal/artwork/mango-designs.html
• http://en.wikipedia.org/wiki/Paisley_(design)
• http://us.fotolia.com/id/17050468
• http://www.saigan.com/heritage/artcraft/designs/mango.html

Develop an understanding of
the importance of the mango
design in Indian culture.

Sample questions for students to investigate:
• What is the history of the mango design shape?
• Where are examples of this design seen?
• What do the patterns and designs on the mango shape mean?
• Why is it so popular in India and in other parts of the world?
2. Students share information and understandings from their
research.
Suggestions for student responses to the art form of the
traditional Indian mango design:
• Replicate the shape used in mango designs in different sizes,
using different coloured and thicknesses of plasticine. Combine
shapes to create 3D sculptures of the mango design.
• Create a stamp of an outline of the mango shape by carving into
a piece of Styrofoam. Experiment with different coloured paints
and print onto white or coloured paper. Repeat the stamping
process to create an appealing, interesting design.
• Cover a lino or plastic square with paint and use a screwdriver
to draw a mango shape outline and add detailed design in and
around the shape. When complete, place a piece of art paper
on top of the square, run over carefully with a roller, then lift off
to reveal a print. Repeat the process with different colours and
patterns.
• Draw outlines of the mango design and decorate with fine
line designs using black pens, black textas and black ink.
Experiment with thin, thick, curved and straight lines.
• Create a collage of the mango design, using a variety of paper
and fabric. Include tissue, gold/silver, patterned/plain, shiny/
dull and recycled paper. A variety of different fabrics would add
interesting texture to the collage.

Experiment with and create
own representations of
traditional Indian mango
design.

See the Laurie Baker site for inspiration and possibilities:
http://lauriebaker.net/personal/artwork/mango-designs.html
•
•

Display all mango art works with information about the history,
the significance of this design and explanations about the artmaking processes involved in creating their art works.
Students share reflections of their experience of working with
the mango design through a variety of media.

Share experiences.
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Haveli frescoes
1. Show students examples of the Haveli frescos:
• Google image search: “Havelis in Mandawa”
• http://vimeo.com/3164217
2. Discuss elements and features of this style of Indian art work.
Define the term fresco. Students talk about places where they
may have seen examples of frescoes (or murals).
Sample questions for student investigation:
• What is an Haveli?
• Who lived in and owned the Havelis?
• When were the Havelis constructed?
• What kinds of images were painted onto the walls of the
Havelis?
• Who painted the Haveli frescoes on to the Haveli walls?
• Where in India were the Havelis built?
• Why are the fresco pictures important today?
• What can we learn from looking at the frescos?
3. Students share information and understandings from their
research.
Suggestions for student responses to the art form of Haveli
fresco paintings
• In pairs or small groups, discuss the kinds of pictures that
could be painted on to houses these days. Share and record
responses. Examples could include inventions, transport,
local festivals and events, aspects of their own lives sport and
games, clothing and notable people.
Draw the front view of your home on to some art paper and
decorate it with pictures of things that are important to you,
your family and your community.
Each image needs to be drawn within a fancy shape to define
it from all the other images. All the fancy shapes and images
need to fit together to create an overall picture when complete.
Add colour.
• Create a class fresco. Draw a large house shape on to
big sheets of paper and put up onto a wall in the classroom.
Discuss and decide what aspects of life nowadays will be
represented on the fresco. Lightly draw in where each picture
of the fresco will be and how much of the “wall” it will cover.
Decide on the fresco panel shape. Work in pairs to complete a
panel for the fresco.
Students will need to:
a) Decide on the media they will use to create their fresco
panel. Collage, photographs, drawings, paintings, pictures
from magazines and newspapers could be considered.
b) Construct their fancy shape or border for their part of the
fresco. Gold cardboard could be used to make this.
c) When each fresco panel is complete, assemble on to the
large outline of the house front.
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Contribute to discussion
work.
Identify and describe the
features of Haveli frescoes.

Locate key information in a
variety of texts.

Share researched
information.

Identify aspects of modern
day life that could be
represented on the wall of a
home.
Innovate on the Haveli
fresco-style and create a
design for the front of own
house.
Combine frescoes to create
a large representation.
Create a fresco panel using
a variety of art making
techniques.

Caption the completed class Haveli fresco with information about
the history and significance of this work. Include explanations about
the art-making processes involved in creating the art works.
• Share reflections of your experience of working with the concept Share experiences
of a fresco using a variety of media.
of making Haveli
• Discuss whether you think there is a place for this kind of
representations.
painting today, e.g. in your own homes, on public buildings, in
restaurants, etc.
Marigolds
1. Talk with students about their knowledge and experience of
flowers in their daily lives and within their community. Some
Contribute to discussion
questions for consideration could include:
work sharing personal
• Where do we see flowers?
experience.
• What types of flowers grow in their gardens?
• When are flowers given to others?
• Are there certain types of flowers given for special reasons
or occasions?
• Are flowers important in their homes and/or places they visit?
• Where are flowers grown? And sold?
• What are their favourite flowers and why?
• What flower is connected with their birthday month?
• Why do people generally enjoy flowers?
2. Record student responses to compare similarities and
differences between the significance and use of flowers in India
and in their family and community.
3. Tell the students the marigold is an important flower in India and
is used in many parts of daily life.
4. Google image search: “marigolds” or “marigolds in India”.
Stunning images of marigolds come up from both of these
search words. Discuss images with students.
5. Students work in pairs to investigate the site
http://www.plantcultures.org/plants/marigold and report back
with key information on various aspects of marigolds in India, for
example as History, Plant Profile, Spirituality, Uses, etc. Note:
This is an excellent site and gives comprehensive, accessible
information for primary students about how marigolds are used
in Indian culture. Be sure to follow all the links! Students can
easily work their way around this site and develop a sound
understanding of the importance of marigolds in daily life in
India.

Interpret information from
a website.
Navigate effectively
around a website.
Identify and report key
information from text and
images.
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Suggestions for student responses to marigolds
• If possible, bring in bunches or flowering pots of marigolds. If
not available, use the images from the Google search. Discuss
and describe the images and/or pots of the marigolds, noting
the variety of colours, petal and leaf shapes, height of the plant,
smell, shape of branches and structure, etc.
• Pastel sketches of marigolds: Work with red, orange and
yellow pastels on small pieces of paper to recreate/create your
own interpretations of marigold flowers. Focus on the whole
flower, parts of the flower, single flowers or bunches of flowers.
Experiment with a variety of combinations and colours.
• Photography: Discuss how some of the photos from the
Google image search have been taken. Use this discussion
as a starting point to take your own photographs of marigolds.
Use different perspectives and distances. Load images into a
computer and view photos on the screen. Discuss in pairs or
small groups the results achieved. Print and display the class’
favourite photograph.
• Botanical sketch of a marigold plant: View the example
drawn in 1804 in History section of website: http://www.kew.org/
plant-cultures/plants/marigold_plant_profile.html
Use pencil to copy, in detail, the physical parts of the plant.
Focus on drawing the whole plant or concentrate on a part of
the plant, e.g. the stem and leaf shape or the blossom/petal part
of the plant. When finished, paint with watercolours.
• Still-life: Arrange some marigolds in a vase or a pot. Consider
the background. Draw what you see from where you’re viewing
the arrangement and add paint when your sketch is done.
• Make 3D sculptures of marigolds: Experiment with a variety
of materials including pipe cleaners, wire, orange, red and
yellow tissue paper, crepe paper and plasticine to construct
a marigold sculpture. Discuss and share possibilities before
starting this activity. Talk about art-works created and problem
solving strategies used to overcome challenges.
• Grow some marigolds in pots in your classroom or in the
school garden and make garlands: When the marigolds are
flowering, pluck the flowers and thread onto garlands using
large darning needles and strong thread. Hang in doorways
and across windows to decorate. See http://www.ehow.com/
how_2092217_make-garlands.html for instructions to make a
garland using fresh flowers.
Google image search: “Making marigold garlands in India”.
6. Display all marigold art-works created, with explanations of the
art-making process and importance of marigolds in Indian
culture.
7. Students share reflections of their experience of working with
the marigolds using a variety of media.
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Share observations about
the features of a marigold.

Create pastel
representations of
marigolds.
Talk about photographic
techniques used in images
of marigolds.
Take photographs of
marigolds applying known
techniques and trying out
own.
Draw detailed sketch of
marigold plant or part of plant
in botanical-style.
Draw an accurate and
representation of still-life
arrangement.
Create a 3D sculpture of
marigolds.

Contribute to discussion
work.
Evaluate own art-works.

Ganesha Animazia
Stage 4 Visual Arts
By Michelle Cooper

https://pixabay.com/photos/ganesha-hindu-god-indian-art-1853602/

Visual Arts Program Synopsis
Unit title: "Ganesha Animazia"
Forms
2D
3D
4D

√

Stage 4
Year: 7/8
Frames
Subjective
Cultural
Structural
Post-modern

Duration: 10 weeks

√
√
√

The Conceptual Framework
Artist
√
Artwork
√
World
√
Audience
√

Unit description:
Ganesha (Ganesh) is one of the most worshipped deities in Hinduism.
Although he is known by many other attributes, Ganesha's elephant head
makes him easy to identify. Ganesha is the son of divine parents, Lord
Shiva and Goddess Parvathi. He originates from the Himalayan mountains,
in northern India and is widely revered as the ‘remover of obstacles’ and
for his wisdom. The Hindu title of respect, Shri, is often added before his
name. Ganesha is portrayed in many ways: standing, sitting and often
dancing.
The Hindu religion is prominent in India, Bali and Nepal, and there are
about one billion followers world-wide. In Indonesia, a country which
has the biggest Muslim population in the world, the island of Bali is an
exception, with about 95% of the 3 million Bali inhabitants being Hindu.
Hinduism arrived in Bali by sea, thanks to frequent and strong commercial
links with India. The people of Bali have closely linked the imported Hindu
traditions with the islands’ original animist practices.

Students will:
Ganesha, by Swaminathan
CC BY 2.0
• investigate Ganesha and his place in Hindu mythology
• trace the journey of Ganesha iconography from India to Bali
• create a visual narrative of the origins of Shri Ganesha
• explore the ways artists have depicted mytholgical beings across time and place.
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TEACHING, LEARNING AND ASSESSMENT ACTIVITIES
Artmaking
Critical and Historical Studies
Artmaking Outcomes
4.1 uses a range of strategies to explore different artmaking
conventions and procedures to make artworks

√
√
√

Critical and Historical Outcomes

4.2 explores the function and relationships between artistartwork-world-audience

4.7 explores aspects of practice in critical and historical
interpretations of art

4.3 makes artworks that involve some understanding of the
frames

4.8 explores the function of and relationships between
artist-artwork-world-audience

4.4 recognises and uses aspects of the world as a source of
ideas, concepts and subject matter in the visual arts

√

4.9 begins to acknowledge that art can be interpreted from
different points of view

4.5 investigates ways to develop meaning in their artworks

√

4.10 recognises that art criticism and art history construct
meanings

4.6 selects different materials and techniques to make
artworks

2. Create a visual narrative of the Ganesha creation story,
to be presented in a comic-style book format.
• Read through the story of Ganesha, choosing ten parts
that will be developed as image pages in your book.
• List the sections, and rewrite each part of the story,
keeping a simple sequence of events. This could be done
as a class project, in groups, or each student could make
their own.
• Create a series of twelve small collages – one for each of
the ten sections, plus one for the front cover and one for
the back cover – by printing, cutting and collaging areas,
pasting cut-outs, and adding small areas of text and
illumination. Keep the shapes simple and incorporate the
text creatively.
• Construct the collaged pages into a form that can be held
and read. This could be a conventional book, a scroll or a
concertina book.

1. Who is Ganesha? Investigate the elephant-headed
deity’s role in Hindu traditions and analyse the many ways
Ganesha is celebrated in Hindu communities. Document
the findings in a digital or visual diary.
Distribute a world map and mark on it special places identified
in the story of Ganesha (the birth of Ganesha in the Himalayan
mountains, the journey of Hinduism from India, across Japan,
China, to the Indonesian island of Bali).
•
•
•

http://hinduism.about.com/od/lordganesha/Lord_
Ganesha.htm
General information and links
http://www.bbc.co.uk/religion/religions/hinduism/
General information
http://www.shreeganesh.com/stories.htm
Written story of Ganesha

•

http://www.redbubble.com/explore/ganesha
Images of Ganesha designs

3.Critical/historical task: Animazia
Context:
Animals play an important part in the expression of human
spirituality. They are often symbolic in the narrations of the
beginning/end of the universe.
Task:
• Investigate how artists, from across time and different
cultures, have depicted animal creations.
• Investigate why artists create images of these animal
creations.
• Investigate in which countries/societies such images have
been found.
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a) Find an image of each animal creation listed below, plus
one more that you have discovered in your research. Present
your work as PowerPoint, Prezi, iMovie or documented in your
Visual Arts Diary.
1. Aboriginal Dreaming animal
2. sphinx
3. minotaur
4. Chinese dragon
5. zodiacs
6. mermaids
7. Pegasus
8. Garuda
9. other
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b) When presenting the images, include information about:
• where the image was sourced, e.g. internet site, book,
magazine
• the country where the image was found/made
• what the artwork is made from
• how old the artwork is.
c) On a world map, plot the spiritual origins of each image.
d) On a timeline, place the images in chronological order. If
possible, aim to ensure no two artworks are from the same
century. Look for a variety of ancient and modern artworks of
the animal creatures.
e) Choose one of the animal creatures for deeper investigation
and write its creation story in language suitable for a primary
school child.

Resources:
•

http://www.activityvillage.co.uk/ (Search ‘Ganesha’)
Various activities for primary students

•

http://www.pitara.com/activities/colouring/13.htm
Ganesha blackline masters

Mandala - The Journey
Stage 4

By Michelle Cooper

https://pixabay.com/illustrations/fractal-purple-mandala-violet-2004346/

Visual Arts Program Synopsis
Unit title: "Mandala - The Journey"
Forms
2D
3D
4D

√

Stage 4
Year: 7/8
Frames
Subjective
Cultural
Structural
Post-modern

Duration: 10 weeks

√
√
√
√

The Conceptual Framework
Artist
√
Artwork
√
World
√
Audience
√

Unit description:
Mandala is an ancient Sanskrit word meaning circle. In China
the word for mandala is màntúluó and in Japan the word used
is mandara. In religious art, the mandala is used to symbolise
wholeness – the circle of eternity. A mandala is an ancient Hindu
and Buddhist graphic symbol of the universe, a cosmic diagram
that functions as a powerful aid to meditation and concentration.
Mandalas are likened by some as a ‘floor plan of the universe’
and are thought to help believers visualise the universe and their
place in it. The most commonly-recognised from is an intricately
patterned painting on cloth or paper, that often takes the general
form of a circle within a square.
Mandalas can take many forms: small sculptures, temple floorplans, Japanese scrolls and Tibetan sand paintings.

Students will:
• study the diverse range of mandala art across time and
place

• look at the origins of the mandala as a sacred artwork
• create a personal journey mandala.

MANDALA, by DAVID OSORIO LATORRE
CC BY-NC-SA 2.0
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Key practitioner:
Pam Hallandal was awarded
Australia’s most important
prize for drawing, the Dobell
Prize for Drawing, in 2009.
Her winning drawing was an
apocalyptic vision inspired
by the 2004 Indian Ocean
tsunami, a subject which has
engaged Pam Hallandal in
the years since. A swirling
vortex of figures composed
in a circle, this masterfully
rendered drawing evokes the
human drama of the cataclysmic
tsunami in the oceans to
Australia’s north.
“Pam Hallandal’s drawing Tsunami,
engages a subject of monumental
destruction and yet in its totality the work
achieves a profound equilibrium. Infused with
a subtle and powerful poetry of form this drawing
is a deeply moving work of art.”
Nick Mourtzakis, 2009 Dobell drawing prize judge
http://archive.artgallery.nsw.gov.au/media/archives_2009/dobell_winner_09
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TEACHING, LEARNING AND ASSESSMENT ACTIVITIES
Artmaking
Critical and Historical Studies
Artmaking Outcomes

√
√
√

4.1 uses a range of strategies to explore different artmaking
conventions and procedures to make artworks

Critical and Historical Outcomes

4.2 explores the function and relationships between artistartwork-world-audience

√

4.7 explores aspects of practice in critical and historical
interpretations of art

4.3 makes artworks that involve some understanding of the
frames

√

4.8 explores the function of and relationships between
artist-artwork-world-audience

4.4 recognises and uses aspects of the world as a source of
ideas, concepts and subject matter in the visual arts

4.9 begins to acknowledge that art can be interpreted from
different points of view

4.5 investigates ways to develop meaning in their artworks

4.10 recognises that art criticism and art history construct
meanings

4.6 selects different materials and techniques to make
artworks

3. Assessment activity: Personal mandala
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Task overview
You are to create a personal mandala based on a journey
you have undertaken. You will use your Visual Arts
Diary (VAD) as a place to explore your ideas and practice
techniques. The mandala will be created using a variety
of drawing and painting techniques and materials. The
artwork will be a series of chapters, like a book, which tells the
story of a journey in symbol, but in a circular radiating form.
Task requirements
In your Visual Arts Diary:
1. Choose a personal journey you will use as inspiration for
the creation of your mandala. This could be:
•
a holiday journey
•
an educational journey (different stages of learning life)

1. Present a variety of mandala forms found around
the world. Discuss the use of the mandala and its
transformation from those used by Tibetan Buddhist
monks. Analyse the use of mandalas in contemporary
society.
A mandala is the ultimate symbol of wholeness. Its centre is
unity, equidistant from every point of the outer curve of the
circle. Its concentric circle suggesting a journey, from material
to spiritual, from place to place, from beginning to end.
The mandala pattern can be seen in many parts of the world:
•
Nature: spiders webs, crystals, cells, flowers
•
Spiritual traditions: Christian labyrinths and rose cathedral
windows, Aztec calendars, Native American medicine
wheels, ancient geometry
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•

a spiritual journey

Create a mindmap that explores what your journey means to
you. Find images that symbolise your journey. You may choose
to use sketches, photos, cutouts from magazines/newspapers,
images from the internet etc. Stick the images in your VAD.
2. In your VAD, create a detailed drawing, using concentric
circular forms as the basic structure. These will symbolically
lead toward the centre. Develop the drawing using the symbols
you have found to represent a journey leading to a special
destination.
3. Link the journey across the concentric circles so it forms a
continuous flow to the centre. This can be achieved through the
use of line and/or colour.

•

Architecture: circular centred Buddhist stupas, Muslim
mosques, Christian cathedrals and many modern
buildings make use of the symbolic and structural
strength of the circle

Suggested websites/pages for research:
• http://www.mandalaproject.org/
Extensive mandala site with links to other sites
• http://www.free-mandala.com/en/start.html
Large variety of black outline mandalas
• http://www.wikihow.com/Draw-a-Mandala
How-to guide
• http://www.pbase.com/johnglines/mandalas
Colourful images of mandalas across time and place

Background information/discussion
In Buddhism, mandalas are rich with symbolism that evokes
4. Create a balanced design using formal symmetry, keeping
various aspects of Buddhist teaching and tradition. The creation
the design structure on a north, south, east and west axis. Turn of a mandala is a sacred act. As they work, the monks are
the circle as symbols are added, so that symbols on opposite
imparting the Buddha’s teachings. Tibetan monks create sand
sides of the circle will face each other.
mandalas to demonstrate the impermanence of life in their
spiritual practices. In ancient Tibet, the monks created intricate
5. Block in/pattern the negative spaces to complete the
mandalas with coloured sand made from crushed semibalanced design.
precious stones. This tradition continues as the monks travel
to different cultures to demonstrate the creation of the mandala
6. Cover art paper with oil pastels using different colours. Apply and to educate people about Buddhism. The creation of the
the colour thickly in a circular form. Cover with a thin layer of
sand mandala takes many days to complete. Each mandala
acrylic black paint.
contains many symbols that must be perfectly reproduced each
time the mandala is created.
7. Transfer the mandala design from your visual diary on to
painted paper and etch back into the paint with a sharpish
The mandala is an imaginary palace that the Tibetan
implement.
Monks contemplate during meditation. When the mandala
is completed, the sand is swept away to symbolise the
Find images here:
impermanence of life, and show the Buddhist aversion to
http://mandalamagic.com.au/schools.htm
worldly goods.

Suggested videos to aid discussion:
http://www.youtube.com/watch?v=kRTa6btlyBg
http://www.youtube.com/
watch?v=WS7QhGAwhEI&feature=related
2. Discuss the structure of Pam Hallandal’s work,
Tsunami. Note the circular composition and the vortex that
was created by the artist.
Find image here:
http://www.artabase.net/exhibition/2017-dobell-prize-fordrawing-2009
Links to aid discussion:
• http://archive.artgallery.nsw.gov.au/media/archives_2009/
dobell_winner_09
• http://www.smh.com.au/news/entertainment/
arts/art-illustrates-death-for-dobellwinner/2009/11/06/1257247749024.html
• http://www.abc.net.au/news/stories/2009/11/06/2735207.
htm
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4. Assessment activity
The Journey – student research and presentation
Context:
The source of inspiration for many religious/spiritual artworks
has been ‘the journey’ – a symbol of a spiritual path, taken
by individuals or groups. Frequently these artworks take
the symbolic form of the circle – representing perfection,
completion, the divine being, with no beginning and no end.
Many such artworks are called mandalas.
Task overview:
You are to create a presentation on mandalas. Research two
artistic traditions that use the mandala to record the spiritual
journey and ideas of spirituality.
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One is to be from an Eastern tradition and one from a
Western tradition
Task requirements:
In the presentation you must:
1. Include visual examples (sketch, photocopies, digital
images etc.)
2. Choose one visual example from each tradition and:
• Write an analysis using the Structural Frame explaining
how the artwork has been constructed/composed. You
should include the following in your analysis:
a) What materials have been used?
b) What is the scale of the work and is the size
important?
c) What symbols have been used and why?
d) Is colour used symbolically? How?
•

Write an analysis using the Cultural Frame which should
include:
a) What influence does the following have on the work:
• spirituality
• time and place
• politics and economics
• class and gender
b) Why did the artist/s create the work?
c) What story does each of the artworks tell the
audience?

Present your research to the class using digital technology.
(iMovie, Prezi, PowerPoint, etc.).

Resources:
•
•
•
•
•
•
•
•
•
•
•
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•
•

http://explore-mandala.rma2.org/ Online mandala design and explanation of structural elements
http://mandalazone.com/wordpress/index-of-all-posts Mandala essays
http://afemuseums.easia.columbia.edu/cgi-bin/museums/search.cgi/topic?topic_id=172 Variety of museum
publications about mandalas
Exploring the Mandala Cornell University explains the cultural significance of the Mandala and Sand Paintings
in Tibetan Buddhism http://www.graphics.cornell.edu/online/mandala/
Mandala Project Lots of interesting projects for mandalas and labyrinths http://www.mandalaproject.org/
Mandalas/index_new.html
http://www.abgoodwin.com/mandala/ccweb.shtml Comprehensive resource for mandalas
http://www.pbs.org/wgbh/nova/teachers/activities/3006_tibet_01.html Symbolism of Tibetan Chenrezig mandala
(black outline)
http://www.papermandalas.com/resources.htm Links to blackline masters
http://www.exoticindiaart.com/article/mandala Mandala: sacred geometry and art
Mandala: Buddhist Tantric Diagrams Mandala diagrams and photographs http://ccat.sas.upenn.edu/george/
mandala.html
Mandalas on the Web Loads of links to mandala and Native American mandala web sites https://www.
abgoodwin.com/mandala/
JuneMoon Excellent mandala patterns for children of all ages to color https://www.junemoon.com/JMPages/
Home.html
Mandalas Animaux Mandala with animal images https://rickylasouris.pagesperso-orange.fr/mandalas/
mandaani/Page.html
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Saving India's
National Symbol
The balance of tiger conservation and
human rights in India
By Lianne Singleton

Overview
No wild animal is more closely associated with a country and its culture than the tiger and India. At once
feared, loathed, and revered, this animal has been prominent in India's myths, legends, art, and political
and religious symbols.
India is home to 60% of the world’s tigers (NSW Department of Education and Training, 2007, p.16). Once
inhabiting many diverse habitats across India, it is currently facing extinction, existing only in fragmented
areas now declared protected areas or sanctuaries.
Tiger conservation in India is a global priority but has been described as a gridlock. This study guide,
designed for use with Stage 3 students, examines the global pressures to conserve the tiger and the use
of Protected Areas (PAs) as a conservation
initiative. With tiger conservation as the central
theme, the study guide also examines the
threat to basic human rights of the traditional
forest dwelling communities, Adivasis, and the
impact that shutting off large areas of land for
the purpose of tiger conservation, has on their
lives, livelihood and culture. This, in turn, has
impacted on the tiger conservation initiatives.
The flowchart illustrates the areas of study
in the study guide and how these issues are
linked. Bandhavgarh National Park (Tiger
Reserve) is referred to as a case study in the
study guide.
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Cover images (top) Vivek Sharma (personal communication, October 2007)
(bottom) NSW Department of Education and Training (2007) Ambush in Bandhavgarh, Curriculum
Directorate, Sydney, p. 4

India in 2013: Two Indias and the gridlock of tiger conservation
Pankaj Mishra (2006) in the New York Times article, The Myth of New India, reports that, according to
the rest of the world, India is a roaring capitalist success. Large parts of India resemble Manhattan with
shopping malls selling a string of luxury global brands to the young, well-heeled professionals who are
reaping the benefits and opportunities provided by globalisation and India’s liberalised market economy.
“Today, India has become the favourite poster child for the success of globalisation” (Rivzi, 2007, p.753).
However, there is another India where malnutrition affects half the children and there is little sign that the
country’s market reforms are helping them as the reforms have focused on creating private wealth rather
than expanding access to health care and education. Despite the country’s growing economy, 2.5 million
children die annually and facilities for primary education have collapsed in large parts of the country
(Mishra, 2006, p.3).
“India’s development has been characterised by persistent inequality” (Rivzi, 2007, p.757). The inequalities
exist across states, between rural and urban areas and most significantly between men and women.
“Pankaj Mishra’s characterisation of two India’s includes the “shining”, affluent and mostly urban India
coupled with the “dark” neglected and mostly rural India (Rivzi, 2007).
Tiger conservation is a global issue. Set against the backdrop of the declining conditions and rights of
the rural poor in India, successful tiger conservation will require the Indian government and the global
community to respond with a resolution that meets the needs of both the tigers and the rural poor, including
the vulnerable traditional forest dwelling communities as their rights are often being lost in the debate over
tourism (Equations, 2011). This is the gridlock of tiger conservation.
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Further reading:
Mishra, P (2006) The Myth of the new India, The New York Times, 6 July,
https://www.nytimes.com/2006/07/06/opinion/06mishra.html?_r=0&pagewanted=print accessed 20/9/2013.
Mishra, P (2006) Temptations of the West: How to be modern in India, Pakistan, Tibet and beyond (1st
edition) Farrar, Straus & Giroux, N.Y.
Rizvi, G. (2007) Emergent India: Globalisation, democracy and social justice, International Journal Vol 62,
No 4, pp.753 - 768
http://search.proquest.com.virtual.anu.edu.au/
docview/220857030/1406B85CC1F174A084/19?accountid=8330# accessed 15/7/2013.

Tigers in Indian history, culture and religion
The tiger has been described as so vulnerable to humans because of its “unshakable grip on the human
imagination” (TED Case Study 1/11/1997). The Goldis people thought of the tiger as an ancestor and god
of the wild regions. In the area now known as Pakistan (formerly an Indus River state), tiger representations
were on the seals of the state, approximately 5000 years ago.
Tiger imagery became part of Hinduism and Buddhism where spirit tigers were believed to protect temples
(Marks, 2006, p76). In the Hindu religion, the Bengal tiger is the guardian of the jungle, carrier of the Mother
Goddess and the creator of Rain. He is capable of controlling drought and can even invoke Indra, the god
of Thunder and Rain. The Bengal tiger is perceived as an icon of strength, speed and agility, as ‘God’s
officer on special duty’, protecting the young, healing the sick, and punishing the culprits.
Another incarnation of the Mother Goddess, Durga, is always depicted as riding a tiger. Durga came into
being as a collective force of all the Gods to fight the evil power of the demon Mahishasur. Possessing joint
powers of all the Gods, Durga chose the tiger as her vehicle.
The Tiger dance is a tradition along the coastline of Southern India to celebrate the birth of Lord Krishna.
Men of all ages paint themselves with black stripes over a yellow base, wear tiger masks and dance in the
streets (http://www.indiasite.com/wildlife/tiger.html).

50

© ASIA Volume 47 Number 1

Why are Indian tigers
endangered?
Although revered and highly
respected in India, the tiger is
under serious threat of extinction.
Tiger numbers in India are hotly
debated as poor management of
tiger reserves, coupled with denial
of population decline by the state
means that accurate numbers
are unknown. However, recent
estimates indicate approximately
1706 tigers, a rapid decline since
the turn of the twentieth century
where numbers were around 40 000
(Equations, 2011, p7).
Indian villagers found ways to live
with the tigers, killing them only
when necessary. Their rulers,
however, killed tigers as a symbol
of domination of the wild, cementing
their right to rule (Marks, 2006,
p.77). Killing of tigers by India’s
Mughal rulers was, in part, with
the intent of intimidating rivals
and to convey their authority over
human subjects as well (Marks,
2006). Many tigers were killed
for this reason and during the
British colonial years, tiger hunting
continued as a sport of the strong,
virile, male figures, to disempower
the native population of India
(Marks, 2006).

https://www.google.com.au/search?q=durga+riding+the+tiger&tbm=isch&tbo=u&source=univ&sa=X&ei=UaZGUr3yBab7iQe4_
oG4Ag&ved=0CFQQsAQ&biw=1219&bih=550&dpr=1

A tiger symbolises unlimited power. Goddess Durga riding a tiger indicates that
She possesses unlimited power and uses it to protect virtue and destroy evil
(http://www.koausa.org/Gods/God1.html).

Today, tiger numbers are in decline due to:
Poaching
Almost every part of the tiger is traded for large sums of money:
• Tiger bones cure rheumatism and enhance longevity, treat back pain, paralysis and muscular spasms.
An adult tiger yields around 5 – 10 kg of dried bones, $800 - $1200 per kg.
• Skins for coats, $15000
• Penis soup is said to increase ones prowess
• Whiskers are potent poisons/strength/charm of protection and courage
• Pills made from the eyes are supposed to calm convulsions
• Tiger tails, mixed with soap cures skin diseases.
Despite efforts to dismantle the trade and prosecute offenders, the trade to China is still highly lucrative.
With many rural Indians living on less than $2.00 per day, poaching of tigers is still a problem, having
resulted in complete loss from some traditional breeding grounds.
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Loss of habitat
India is home to more than one billion people. Natural ecosystems, in many developing countries, such
as India, are facing competing pressures from a burgeoning human population and unregulated economic
growth. Urbanisation, industrialisation, infrastructure development projects (dams and power stations),
agriculture, grazing, deforestation, wildlife trade and poaching continue to create tremendous stress on
pristine natural habitats and wildlife. Populations of tigers fight for survival through increased competition for
food and space (Rathore, 2012).
Additionally, large companies are interested in the extraction of the natural deposits and timbers located
within these areas. As India opens up to the global forces and liberalises its markets, governments are
facilitating and encouraging exploitation of these areas. These activities are competing with the tigers for
land and the tigers are losing.
Poor management and corruption at the state level
Tiger conservationists, such as Valmik Thapar, allege that the current Indian government simply does not
have the political will to take strong action to prevent tiger extinction. Thapar claims that tiger protection
is mismanaged and ineffectually enforced, with major roles in environmental agencies continuing to be
unfilled and forest officials being poorly paid and poorly trained, often turning a blind eye to poaching to
supplement their wages. Governments are also unwilling to admit the truth about the declining numbers of
tigers. “But all the government cares about now is call centres, shopping malls and apartments. That leaves
the tiger in a miserable mess” (Wax, 2007).
Further reading:
Chamberlain, G. (2010) The five year race to save India’s vanishing tigers, The Guardian, 7 March,
http://www.theguardian.com/environment/2010/mar/07/india-vanishing-tiger-rajasthan
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Conservation initiatives – Protected Areas (PAs)
The conservation of tigers in India has been a national priority since 1972 with the launch of Project Tiger.
However, despite large amounts of money being invested in the project, India’s tigers are still threatened.
As a result, Protected Areas (PAs), including Tiger Reserves, National Parks and Wildlife sanctuaries, were
declared across India and now cover nearly 5% of India’s geographic area.
Protected Areas were thought to have been brought to India in the 1960s-70s by a group of “urban wildlife
enthusiasts” who won over powerful, highly-placed decision makers, such as Indira Gandhi (Rastigi, A. et
al, 2012). Today, National Parks and Wildlife sanctuaries are managed by state governments and the 39
tiger reserves are managed by the federal authority, The National Tiger Conservation Authority (Damayanti,
2007 in Rastogi, A. et al, 2012, p.329). India now has an extensive network of approximately 500 national
parks and sanctuaries (Kothari, et al, 1995).
Source: NSW Department of Education and Training (2007) Ambush in Bandhavgarh, Curriculum Directorate, Sydney, p 5

This map illustrates the spatial distribution of tigers in India and the location of National Parks (tiger reserves) including Bandhavgarh.

Protected Areas were identified as key conservation requirements as tigers require large undisturbed areas
of their natural habitat in which to breed, due to their high food intake. Some conservationists demand
that successful tiger conservation requires “inviolate spaces”, free from all human activity. To facilitate the
creation of Protected Areas, core and buffer zones were established.
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Tiger conservation and local communities
Protected Areas have had varying success in tiger conservation, however, a key challenge for PAs is that
they often create disagreements and conflicts with local communities as they have resulted in the relocation
of villages and the disruption or curtailment of traditional livelihoods and lifestyles due to the different forest
and wildlife related laws.
They have been described as exclusionary, elitist and colonial or feudal as they are simplistic in overlooking
the intricate relationship between communities and their ecosystems (Rastogi, et al 2006)

Traditional forest dweller communities or Adivasis, who make up approximately 10% of the population,
depend on the forests for their lives, livelihoods and ancestral connections (Sekhsaria, 2007). The
Equations Report (2011) states that local communities and wildlife have coexisted for many years,
harmoniously. This relationship has degenerated recently due to external forces to both. “The dominant
elite in India has conventionally viewed such communities, their homelands and the wildlife inhabiting these
homelands as ‘resources’ to be subjugated and exploited” (Kothari, et al, 1995). Local communities have
experienced declining control over natural resources, the commercialisation of these resources for the
market, unsustainable development processes and increasing populations of humans and livestock. All
have combined to break traditional customs, lifestyles and conservation ethics of the local communities.

Many of the customary rights of traditional communities were annulled and a process of alienation began
with 19th century British policy in India which brought forests under state control. The Wildlife Protection Act
of 1972 prohibits people from living within national parks and extinguishes all their traditional rights to the
use of the forest and its resources. Traditional activities, such as collecting firewood or killing deer, boar or
tigers for food, are now illegal. The survival and livelihood of these communities have been devastated as
even basic needs such as fuel for cooking and fodder for livestock, have become difficult to obtain.
Source: NSW Department of Education and Training (2007) Ambush in Bandhavgarh, Curriculum Directorate, Sydney, p 34

Local villagers of Bandhavgarh National Park
carrying out their daily routine of collecting
firewood. Since the tiger reserve was
declared in 1993, this activity is illegal and
villagers can be prosecuted. However, they
still require forest fuel for cooking, leaving
the villagers with little option but to risk
prosecution.

Displacement has resulted in a loss of cultural emblems such as languages, villages, pilgrimage routes and
various traditions (Blaustein, 2006). Vervoorn (2002) explains that displacement or relocation also weakens
traditional culture and autonomy and erodes the authority of traditional structures of governance. Where the
locals have resisted, there have been many cases of physical assaults and even killings.
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Forest officials often harass the villagers for collecting traditional forest produce. In areas where tiger
numbers have increased, such as Bandhavgarh, locals report an increase in human-animal conflict. Wild
boar and deer, previously hunted by the villagers in the core and buffer zones, attack and destroy whole
crops, having increased in numbers and moved into the new villages on the periphery of the park as well
as the portions of the forest they used to inhabit. If villagers kill these animals they are fined as well as
imprisoned.
Such conflict can jeopardise biodiversity values and create antagonism towards conservation efforts as
villagers and law makers/conservationists do not share common conservation goals or values. Often,
villagers see the tiger as an enemy and take revenge. Feelings of hostility have naturally built up and
physical clashes occur between villagers and wildlife staff or other state officials. The villagers in both
the core and buffer areas view the park as a threat to their life and livelihoods. Matters are made worse
when the compensation process is very slow, of little value or not available at all (Rastogi, et al, 2012).
This is particularly relevant in developing countries, which have a high degree of biodiversity, large human
populations, an acute dependence on natural resources and high rates of poverty (Rastogi, et al, 2012) as
is the case in India.
Vivek Sharma (personal communication, October 2007)

The front gates at Bandhavgarh National Park. This image depicts the reality of the protected areas, “no go
zones” for the displaced local villagers whose homes and traditional lands used to be in the “core zone” of
the tiger reserve. These gates symbolise the loss and displacement of the local people so that tigers can be
conserved and serve as a clear boundary against local people’s access. Critics have described the policy of
Protected Areas as “guns and fences” policies (Kothari, 1995)

A protection strategy that alienates communities is unjust and disrespectful of fundamental human rights.
It is also less likely to succeed. Such conservation projects direct the global costs onto local communities,
often creating more poverty by curtailing traditional livelihoods (in Rastogi, et al 2012, p.331). The challenge
for Indian governments is to strike a balance between the rights and needs of traditional forest dwelling
communities, conservation of the national symbol and the pressures of India’s rapidly growing economy.
What is required is a genuine partnership between the conservation projects and the villagers, one which
empowers and can be the common goal for all.

56

© ASIA Volume 47 Number 1

Ecotourism and tiger conservation
Ecotourism is promoted as a solution to the balancing act of tiger conservation and the rights of the forest
dwelling communities in India. Ecotourism, including tiger tourism, claims to provide meaningful alternative
livelihoods for the displaced villagers and forest dwellers whilst educating tourists about tiger conservation.
Tiger tourism is developed in the buffer zone. In many of the PAs, including Bandhavgarh, this has
included the construction of high-end hotels and resorts. This attracts many tourists, including many middle
class domestic travellers, who are accommodated in luxury. Unfortunately, few benefits flow to the local
communities who have been relocated to provide the inviolate spaces.
Source: http://www.equitabletourism.org/files/fileDocuments1031_uid18.pdf

This amalgamation of two images,
depicts the stark contrast in the
luxurious tourist accommodation
(above) with the temporary housing
that the displaced villagers are
forced to live in (below), in poverty.
The villagers were displaced from
the core zone, leaving behind their
homes, traditional livelihoods and
lifestyles and been denied access
to their traditional places of worship
at ancestral temples. However, high
end tourism is allowed and even
encouraged in the area, creating
resentment amongst the displaced
villagers towards tourists and tiger
conservation efforts.

The Equations Report (2011, p.26) found that, generally, 0.001% of populations living within 10km of a PA
find employment in the tourism industry. Even though 62% of the people involved in tourism activity at Tala,
a town near Bandhavgarh National Park, are local people, they are all largely involved in the unorganised
sector of drivers, cooks, labour, guide and general business. All managerial work is conducted by
outsiders. These Protected Areas remain exclusively controlled by distant authorities with no role for local
communities in day-to-day activities (Rastogi, et al 2012).
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There is little community involvement in conservation and the Forest Department has removed
communities from the same forest areas where tourism is being promoted. The Adivasis experience further
disempowerment and a lack of dignity, resulting in resentment and bitterness towards the tourists, the tigers
and the state.
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India Calling
Stages 1-3

By Heidi Ilkin, Kulwinder Kaur, Mala Mehta, Melissa Poynting and Joanne Williamson

Introduction
India Calling is a multistage teaching resource addressing the cross curricular priority – Asia and
Australia’s engagement with Asia. It could be complemented by a Hindi language program. The aim of
the program is to develop intercultural understanding as students learn to clarify, apply and evaluate their
own attitudes and values as citizens of a multicultural and global society.
India Calling
• provides opportunities for students to explore the cultural diversity of Indian communities both within
Australia and in India. It incorporates lessons in geography, history, literature and creative arts, as well
as whole school cultural and religious celebrations
• supports the use of local resources, such as community people and organisations, and encourages the
inclusion of local festivals and celebrations to ensure that the teaching and
• learning activitie are relevant to student experiences at individual schools
• uses the Quality Teaching Framework as a foundation for teaching and learning.
• provides support for teaching and learning in Stages 1, 2 and 3, and includes teaching and
• learning activitie for the following Key Learning Areas:
•
•
•
•

Human Society and Its Environment
History
English
Creative Arts.

How to use the resource
India Calling can be used as a stand‐alone teaching and learning program with a set of structured
teaching and learning activities which promote the study of another culture, in this case India.
Teachers may choose to alter the focus or content of the teaching and learning activities outlined, and align
them more closely with specific school needs and/or teacher and student interest. For instance, teachers
may choose Holi as the study of celebration, rather than Diwali, or may use India Calling as a planned
approach and the basis of another country or community study.
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Indicative time
India Calling is a ten week (approximately twenty hours) teaching and learning program, or can
be delivered in thirty minutes sessions for the duration of the school year. (This excludes a Hindi
language component.)
All teaching and learning activities are suggestions only and may need to be modified or replaced according
to the needs of the individual classroom, or changed school priorities. Teachers are also encouraged to
create additional teaching and learning activities that illustrate expected outcomes and to look for other
evidence of achievement in the work of their students.
The scope and sequence of India Calling has been organised into six main focus areas. The focus areas
integrate learning and provide flexibility suitable for multistage classes.
NSW syllabuses and NSW syllabuses for Australian Curriculum links
Links are indicated within the body of the document. Specific learning across the curriculum content that is
covered in this teaching and learning program includes
• Asia and Australia’s engagement with Asia
• Intercultural understanding
• Difference and diversity
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Summary
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Stage 1 - Teaching and Learning Activities
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Handouts
Handout 1.01		

Where in the world is India?

Handout 1.02		

India outline blank

Handout 1.03		

India/Asia blank

Handout 1.04		

Labels
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Handouts
Handout 1.05		

Family Comparison Chart

Handout 1.06		

Geeta’s Day

Handout 1.07		

An interview with Nikhil Sodhi: an Indian boy from New Delhi

Handout 1.08		

An interview with Nidhi Daithanka: An Indian girl living in Sydney

Handout 1.09		

Put Yourself in My Shoes

Handout 1.10		

Family Questions

Handout 1.11		

Family questions – complete the sentences

?

?

?
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Handouts
Handout 1.12		

Handout 1:12 Adaptation of The Tiger‐skin Rug

Handout 1.13a

Story Map

Handout 1.13b

Comparison Chart
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Handout 1.14

The Story of Diwali

Handout 1.15

Rangoli Information Text

https://pixabay.com/photos/flower-rangoli-folk-art-india-593791/

Handouts
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Handouts
Handout 1.16

How I celebrate

Handout 1.17

Investigation of a celebration

© ASIA Volume 47 Number 1		

75

Stage 2 - Teaching and Learning Activities
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Handouts
Handout 2.01		

Where in the World is India?

Handout 2.02a

India Asia Outline Map

Handout 2.02b

India and the Asia region

Handout 2.02c

Where is India in Asia?

Handout 2.03		

India outline map

Handout 2.04a

India Information

Handout 2.04b

Labels

Handout 2.05		

India mapping

Handout 2.06		

Comparing India and Australia

Handout 2.07		

India positional statements
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Handouts
Handout 2.08a

The Story of Ganesha

Handout 2.08b

Ganesha Symbolism

Handout 2.09		

Major symbols of religions

Handout 2.10		

Gods and Goddesses of Hinduism

https://pixabay.com/photos/ganesha-parvathi-devi-madurai-1576096/
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Handouts
Handout 2.11 		

Drip, Drip, Drip adaptation story

Handout 2.12

Storytelling using comics
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Handouts
Handout 1.14

Story of Diwali

Handout 1.15

Rangoli Information Text
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Handouts
Handout 1.16

How I celebrate

Handout 1.17

Investigation of a celebration

https://pixabay.com/photos/sparkler-fireworks-july-4th-1246521/
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Stage 3 - Teaching and Learning Activities
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Handouts
Handout 3.01

Where is India in Asia?

Handout 3.02

Geography Terms

Handout 3.03

States of India

https://en.wikipedia.org/wiki/Languages_with_official_status_in_India
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Handouts
Handout 3.04

The Ramayana

Handout 3.05

Storyboard

https://pixabay.com/photos/lights-scenario-children-theatre-951000/

100

© ASIA Volume 47 Number 1

© ASIA Volume 47 Number 1		

101

Handouts

102

Handout 3.04		

Jana Gana Mana – India’s National Anthem

Handout 1.14		

Story of Diwali
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Activities
Examples of news footage include:

• Origins of Diwali http://www.youtube.com/watch?v=rMjbhV3SdOM
• How India celebrates Diwali. http://www.youtube.com/watch?v=nhecaAjKeTk

https://pixabay.com/photos/diya-light-flame-celebration-2918628/
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Concluding Activities Multi Stage
An Indian Festival
This suggested concluding activity is applicable for students from Stage 1 to Stage 3 who have participated
in the India Calling project.
Using knowledge gained throughout this teaching resource about customs, practices, symbols and beliefs,
the students are to design an Indian Festival.
• Brainstorm and discuss student understanding and experience of festivals.
• Recount a festival and talk about how different it is from a normal celebration, e.g. special occasion,
variety of food not usually eaten daily, lots of guests, decorations, special venue.
• Use a variety of images depicting festival scenes, including art works (from different cultures) to gain a
thorough understanding of festivals, historically and now, especially their commonalities.
• Discuss what is happening in the images, noting people’s mood and the feeling portrayed through
the images. Encourage students to predict the festival being celebrated, where it’s taking place and
whether it is a modern or older celebration.
• Talk to students about opportunities in their lives where they think a festival, and not just a celebration,
would be appropriate. Encourage students to identify when they think families in India would participate
in a festival e.g. Diwali.
Divide students into small groups and ask them to list what they think would need to be done to prepare for
the chosen festival, e.g. food, guests, performance, decorations, gifts, allocating jobs, clothing, when and
where, seating. Report suggestions to the class and devise a class/school festival plan. The plan is to be
implemented at the discretion of the teacher.

Some suggestions that could be included in the festival are:

• creative arts and performance, e.g. dancing and singing
• making decorations, e.g. based on traditional Indian decorations, using a variety of colour schemes,
symbols

• designing a menu for the banquet as part of the festival, including a variety of Indian food (the food
could be made at home or school, parents catering or purchasing from local restaurants)

• adding a gift giving component – students create something to give each other, such as a card or
decorated envelope

• setting the scene with ideas for clothing – students decide what they would wear for this special event.
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Teaching and Learning Resources
Booklist
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Website
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
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Origins of Diwali http://www.youtube.com/watch?v=rMjbhV3SdOM
How India celebrates Diwali http://www.youtube.com/watch?v=nhecaAjKeTk
Population India http://www.censusindia.gov.in/2011census/PCA/PCA_Highlights/pca_highlights_india.html
Rangoli Patterns http://www.activityvillage.co.uk/Rangoli‐colouring‐pages.htm
India Fact Sheet, Bilateral Trade and Investment Fact Sheet and Country brief are all available from http://www.dfat.
gov.au/geo/fs/inia.pdf http://www.dfat.gov.au/geo/india/index.html.
Indian migration to Australia: http://www.workpermit.com/news/2009‐08‐31/australia/indian‐ immigration‐to‐australia.
htm, http://www.hcindia‐au.org/indian_in_australia.html,
Department of Immigration and Multicultural Affairs (2001) Immigration: Federation to Century’s End 1901–2000 http://
www.immi.gov.au/media/publications/statistics/federation/
Other information can be found at the Australian Bureau of Statistics website http://www.abs.gov.au.
BBC Schools – Religions http://www.bbc.co.uk/schools/religion/
World populations 2012 http://www.indexmundi.com/map/?v=21
Asia 2012 population density http://www.indexmundi.com/map/?t=0&v=21000&r=as&l=en
Energy consumption in India http://environment.nationalgeographic.com/environment/energy/great‐energy‐ challenge/
global‐personal‐energy‐meter/?country=India
Case study: Ganges River http://wwf.panda.org/about_our_earth/about_freshwater/rivers/irbm/cases/ganges_river_
case_study/
Himalayas http://www.himalayas.dk/index.html
Video Himalayas http://science.discovery.com/tv‐shows/wonders‐with‐brian‐ cox/videos/wonders‐of‐the‐universe‐
himalayan‐mountains.htm
Ganges River case study http://awsassets.panda.org/downloads/mrwgangacasestudy.pdf
Ganges/ Himalayas http://www.indif.com/India//ganges.asp
Hindu faith http://science.discovery.com/tv‐shows/wonders‐with‐brian‐cox/videos/wonders‐of‐ the‐universe‐hindu‐faith.
htm
Australian Aid to India http://www.ausaid.gov.au/countries/southasia/india/Pages/home.aspx
Aid programs http://www.ausaid.gov.au/countries/southasia/swa‐regional/Pages/home.aspx
Australian Muslim cameleers http://www.cameleers.net/
Migration stories about India people migration http://www.migrationheritage.nsw.gov.au/exhibitions/southasianstories/
Sikh documentary http://abceducation.net.au/videolibrary/view/australias‐sikh‐community‐121
Bodhi tree Buddhism http://sacredsites.com/asia/india/bodh_gaya.html and http://www.sacred‐destinations.com/india/
bodhgaya‐bodhi‐tree/india/bodhgaya‐bodhi‐tree
Monsoon http://www.youtube.com/watch?v=‐JoyZIQDB‐ w&list=PLoU659hwTdDZwjyLlJVdFpKW‐h5bGEfQs
Ramayana http://orias.berkeley.edu/hero/ramayana/index.html
Holi festival http://www.puttisworld.com/2012/02/holi‐festival‐of‐colors.html
Holi festival art ideas http://www.incredibleart.org/links/holi.html
How to make a rakhi bracelet http://www.makeithandmade.com/2012/07/tutorial‐make‐your‐ own‐rakhi‐for‐raksha.html
Diwali Music: with subtitles http://www.youtube.com/watch?v=fTkUj6H0G3A
Peace Song (Hum Honge Kam Yaab) http://www.youtube.com/watch?v=NizrBxg1wvQ
How Lord Ganesha got his Elephant Head? http://www.youtube.com/watch?v=g5E8dVk4XGM
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The Ganges:

India's Holy River
Stage 2

By Lisa Peel

https://www.flickr.com/photos/archer10/2214423605/

This 8 week unit of work has been designed for Stage 2, but can be adapted for other stages. The unit is
supported by a PowerPoint which provides a visual snapshot of life is in Varanasi which emphasises the
importance of the Ganges River.
The unit examines the significance of the Ganges from a religious and economic perspective. It aims to
help foster empathy, respect, diversity and a greater understanding of Indian culture.
This unit addresses the Australian Curriculum cross curriculum priority, Asia and its diversity.
Outcomes:
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Australian Curriculum Outcomes
English:
Speaking and listening
EN2-1A communicates in a range of informal and formal contexts by adopting a range of roles in group,
classroom, school and community contexts.
Writing
EN2-2A plans, composes and reviews a range of texts that are more demanding in terms of topic, audience
and language.
Thinking imaginatively, creatively and interpretively.
EN2-10C thinks imaginatively, creatively and interpretively about information, ideas and texts when
responding to and composing texts.
Reflecting on learning
EN2-12E recognises and uses an increasing range of strategies to reflect on their own and others’ learning.
Science
ST2-5WT applies design process and uses a range of tools, equipment, materials and techniques to
produce solutions that address specific design criteria.
History
HT2-1 identifies celebrations and commemorations if significance in Australia and the world.
NSW syllabus outcomes, as the new Australian Creative Arts syllabus and geography is not yet developed.
Visual Arts
VAS2.1 Represents the qualities of experiences and things that are interesting or beautiful by choosing
among aspects of subject matter.
HSIE
ENS2.5 Describes places in the local area and other parts of Australia and explains their significance.
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Further reading for teachers.
Brichieri-Colombi, S & Bradnock, R. ‘Geopolitics, water and development in South Asia: cooperative
development in the Ganges-Brahmaputra delta’. The Geographical Journal, Volume 169, Number 1, 2003,
pp. 43-64.
Das, S. ‘Cleaning of the Ganga’. Journal Geological society of India, Volume 78, 2011, pp.124-130.
Das, P and Tamminga, K. R. ‘The Ganges and the GAP: An Assessment of Efforts to Clean a Sacred
River’. Sustainability, Volume 4, Number 8, 2012, pp. 1647-1668.
Deshpande, O., Reid, M. C., & Rao, A. S. ‘Attitudes of Asian-Indian Hindus toward end-of-life care’. Journal
of the American Geriatrics Society, Volume 53, 2005, pp.131–135.
Fernandez, S., Castano, E., Singh, I. ‘Managing Death in the Burning Grounds of Varanasi, India: A Terror
Management Investigation’. Journal of Cross-cultural Psychology, Volume 4, Number 2, 2010, pp.182-194.
Ganeri, A. 1993. Varanasi. London: Evans Brothers.
Gesler, W & Pierce, M. ‘Hindu Varanasi’. Geographical Review, Volume 90, Number 2, 2000, pp.222-237.
Kumar, M., Mukherjee, N., Sharma, G. & Raghubansji, A. ‘Land use patterns and the urbanization in the
holy city of Varanasi, India: a scenario’. Environmental monitoring and assessment, Volume 167, Number
1-4, 2010, pp. 417-422.
Michaels, A. (2004). Hinduism: Past and present. Princeton, NJ: Princeton University Press.
Pandey, M., Dixit, V.K., Katiyar, G.P., Nath, G., Sundram, S.M., Chandra, N., Shomvansi, A.K., Kar, S and
Upadhay. V.K. ‘Ganga Water Pollution and Occurrence of Enteric Diseases in Varanasi City’. Indian Journal
of Community Medicine, Volume 30, Number 4, 2005, pp.115 – 120.
Pant, H. ‘India and Bangladesh: Will the Twain Ever Meet?’ Asian Survey, Volume 47, Number 2, 2007,
pp. 231-249.
Patel, B.H. and Agarwal, B.J.’ Dyeing behaviour of benzyl alcohol-treated silk’. The Indian Textiles. Journal,
Volume 110, Number 9, 2001, pp. 13-18.
Pathak, S., Sambhulingappa, Nagabhushanaiah, Y.N. and Nadigar G.S. ‘Varanasi silk industry - A survey’.
Indian Silk, Volume 31, Number 12, 1993, pp. 6-10.
Prasad, S. ‘Micro-enterprise supply chain management in developing countries’. Journal of Advances in
Management Research, Volume 7, Number 1, 2010, pp. 8-31.
Singh, A. ‘A profile of Banaras silk sarees’. 2008, pp. 1-80. Available at URL: http://etd.uasd.edu/ft/th9665.
pdf
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