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From the
Editor’s Desk
I am writing this since my recent return from Japan,
specifically Nagasaki. I have previously been to Hiroshima
twice but going to the Peace Museum is still a daunting and
haunting experience. It is particularly poignant with talk of
Nuclear Weapons in the International Arena at the present.
The study of History remains an important element in
contemporary education and students need a better
understanding of what has gone before if they are to
effectively analyse the world environment in which they will
live and work.
This Journal has a focus on History from Years 7 to 10….ranging from The Khmer Empire,
Samurai Japan and a study of the Prime Ministership of Gough Whitlam.
I have also included a piece on Female Domestic Workers by Susan Bliss.
I hope you have looked at the June Edition of ASIA NEWS free on our website.. it is an
analysis of the Tianamen Square Massacre and a great teaching unit. Protests by Chinese
students continue each weekend in Hong Kong. What started as a small protest has grown
to hundreds of thousands [an excellent follow up to what happened in Beijing].
Thank you to all of our contributors who help to make this Journal a success. A particular
thank you to Sharon Moran who has produced five teaching units for teachers in this
journal.
This year has seen a huge input to our Association from copyright money and we have
been able to distribute around $50,000 to our contributors…well done!
In the next Journal, in December, we will outline our plans for 2020..big changes are
coming.!!!
Di Dunlop.

Valuing cultural diversity and promoting intercultural
understanding in a networked world
4
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The Khmer Empire
Stage 4 - Ancient Society
By Kelly Campbell, Rooty Hill High School

https://pixabay.com/photos/cambodia-hindhuismus-angkor-temple-1600376/
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Term:

Year:

Weeks: 5 Weeks (10 lessons)

Class:

Teacher:

This unit focuses on the development of students’ understanding of the way of life in the Khmer Empire, including social, cultural, economic
and political features (including the role of the king).
SYLLABUS OUTCOMES NSW CURRENT SYLLABUS

Topic Focus:

OUTCOMES

© ASIA Volume 47 Number 1

THE KHMER EMPIRE

E5.1
E5.2
E5.3
E5.4
E5.5
E5.6
E5.7
E5.8
E5.9
E5.10
E5.4

applies an understanding of history, heritage, archaeology and the methods of historical inquiry
examines the ways in which historical meanings can be constructed through a range of media
sequences major historical events or heritage features to show an understanding of continuity, change and causation
explains the importance of key features of past societies or periods, including groups and personalities
evaluates the contribution of cultural groups, sites, and/or family to our shared heritage
identifies, comprehends and evaluates historical sources and uses them appropriately in an historical inquiry
explains different contexts, perspectives and interpretations of the past
locates, selects and organizes relevant historical information from a number of sources, including ICT, to undertake historical inquiry
uses historical terms and concepts in appropriate contexts
selects and uses appropriate oral, written and other forms, including ICT, to communicate effectively about the past for different audiences
explains the importance of key features of past societies or periods, including groups and personalities

DEPTH STUDY 5: THE ASIA-PACIFIC WORLD (NSW SYLLABUS FOR THE NATIONAL CURRICULUM)
HT4-2
HT4-4
HT4-6
HT4-7
HT4-9
HT4-10

describes major periods of historical time and sequences events, people and societies from the past
describes and explains the causes and effects of events and developments of past societies over time
uses evidence from sources to support historical narratives and explanations
identifies and describes different contexts, perspectives and interpretations of the past
uses a range of historical terms and concepts when communicating an understanding of the past
selects and uses appropriate oral, written, visual and digital forms to communicate about the past

STRATEGIES
 identify different types and varieties of sources
 identify the content, origin, purpose and context of historical sources,
including relevant websites
 locate, select and organise information from a variety of sources
 sequence major events within specific periods of time
 explain continuity and change over time
 interpret history within the context of the values, attitudes and motives of
people from the past.

RESOURCES
 How does the study contribute to our understanding of the nature of history
and the ways in which historical meaning can be constructed?
 How does the study of an ancient, medieval or early modern society
contribute to our understanding of the past?
 What can be learned from this study about continuity, change and
causation?

STUDENTS LEARN
ABOUT
Past societies and
historical periods

STUDENTS LEARN TO

STRATEGIES:

RESOURCES:

Describe key features of
past societies and
historical periods

Students are to view an image of Angkor Wat and to
describe what they see. Brainstorm students’ answers.

 Resources:

Sequence major events to
show an understanding of
continuity, change and
causation

Students are to use Map of Khmer Empire 900 AD and an
atlas to locate the names of the countries shown.

 Image of Angkor Wat
 See Angkor Panorama at
http://www.airpano.ru/files/Angkor-WatCambodia/2-2
 Map of Khmer Empire 900 AD

Students are to read “Angkor’s rise to Prominence” and
complete the activities from OHT.

 Angkor’s Rise to Prominence pp.174-176 Woollacott,
A (Ed.) (2012) History for the Australian Curriculum
8, Cambridge University Press.
 Angkor’s Rise to Prominence
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Features of change
and continuity

Explain the significance of
features of change and
continuity

Students are to read Mysterious City of Temples OHT and
write 5 points about Angkor Wat.

Explain how people of the
past were influenced by
different values, attitudes
and motives.

Students are to read Funan and Chenla OHT and complete
the question at the end of the sheet.

 Funan and Chenla OHT

Students are to complete a research task on Khmer Kings.
They are to create interview questions, imagining they had
the opportunity to interview one of the Kings listed.
Students could be allocated a King and present their findings
to the class. This information about each King could be
consolidated in a KWL chart.

 Khmer Kings OHT

Students are to use the Timeline to cut and paste into
chronological order.

 Mysterious City of Temples OHT
 Timeline

7
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STUDENTS LEARN
ABOUT

STUDENTS LEARN TO

STRATEGIES:

RESOURCES:

Events and people in
the context of their
own time.

Identify the relevant
sources for the chosen
society

Discuss social pyramids. What do they reflect about a
society? Using the OHT Khmer Structure discuss the
similarities with other societies throughout history.

 Khmer Structure OHT

Use historical sources
appropriately in an
historical inquiry

Students are to brainstorm different religions and belief
systems they know of. Discuss some of the differences.
Students should then move on to complete the Religions
and beliefs of the Khmer Empire activity.

 Religions and beliefs of the Khmer Empire OHT

The nature of
historical inquiry

As a class discuss the temples and how they are used as
sources for historians learning about the Khmer Empire.
Students are to work in pairs to complete the Time
Travellers Challenge. (This task could last 2 lessons.)

The collection,
display and
reconstruction of the
past

 Time Travellers Challenge

Identify and examine the
variety of means of
collection, display and
reconstruction of the past,
including the use of
pictorial sources

Using instructions from the OHT Daily Life in the Khmer
Empire. Students are to complete an empathy task to
recreate what it might have been like to live during this
period of time.

 Daily Live in the Khmer Empire OHT
Clyne, J (et. Al) (2012) History 8 The Ancient to the
Modern World, Macmillan Education Australia,
South Yarra. Chapter 6 The Khmer Empire (c.802c.1431 CE)

Outline significant
historical issues in the
chosen society

Students are to use the images of the Temples of the Khmer
and complete a source analysis using internet research.
Discuss students’ findings as a class.

 Temples of the Khmer

STUDENTS LEARN
ABOUT

STUDENTS LEARN TO

STRATEGIES:

RESOURCES:

Significant historical
issues in historical
context

Identify and assess issues
arising from ownership of
the past

Students are to imagine they have the role of designing an
image, such as the carvings on the temples of Angkor. This
image should represent themselves and today’s society.
They are to sketch their own bas relief.

 Pencils and paper

The ethical issues of
ownership of the past

As a class read “Decline of the Empire”. Students are to
complete teacher selected Learning activities from pg.160

 Decline of the Empire pp.159-160 Addison, P (et. al)
(2012) Pearson History Student Book 8, Pearson
Australia, Port Melbourne. Depth Study 2: AsiaPacific World – The Khmer Empire pp.148-173

Preservation and
conservation of the
past

Students are to follow the instructions on the Significance of
Angkor today OHT to develop an advertising brochure
promoting visits to the sites. They are to use information
from their studies of this topic to ensure they promote the
history of the site.

Analyse the significance of
preservation and
conservation issues

 Significance of Angkor today OHT

FURTHER TEACHING RESOURCES:
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Addison, P (et. al) (2012) Pearson History Student Book 8, Pearson Australia, Port Melbourne. Depth Study 2: Asia-Pacific World – The Khmer Empire pp.148-173



Clyne, J (et. Al) (2012) History 8 The Ancient to the Modern World, Macmillan Education Australia, South Yarra. Chapter 6 The Khmer Empire (c.802-c.1431 CE)



Saladis, M & Smith, R (2012) Oxford Big Ideas: Australian Curriculum History 8, Oxford University Press, Melbourne. Chapter 4 Angkor/Khmer Empire



Woollacott, A (Ed.) (2012) History for the Australian Curriculum 8, Cambridge University Press, Cambridge. pp.170-229



http://ngm.nationalgeographic.com/2009/07/angkor/angkor-animation - Layout of Angkor Wat



http://archive.cyark.org/angkor-info - archaeology of Angkor Wat



http://www.nytimes.com/2012/01/03/science/angkor-seat-of-the-khmer-empire-wilted-when-water-ran-low.html?_r=0



http://www.wmf.org/sites/default/files/wmf_article/pg_32-41_Angkor.pdf - ICON Magazine (World Monument Fund), Winter 2005/2006, Stubbs, J.H. pp.32-41
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Yayoi

(Stage 4, Ancient Society - Japan) By Sharon Moran

https://pixabay.com/photos/shrine-torii-sunset-at-dusk-sea-1030442/
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Japan - Ancient Society.
Focus: Yayoi (300BC300AD) – people of Wa.

Societies and Civilisation of the Past.
Group A (an Asian country)
Stage 4

Topic length: 16 hours

Outcomes:
4.1 Describes and explains the nature of history, the main features of the past societies and periods and their legacy.
4.5 Identifies the meaning, purpose and context of historical sources.
4.8 Locates, selects and organises relevant information from a number of sources, inc. ICT.
4.10 Selects and uses appropriate oral, written and other forms, including ICT, to communicate effectively about the past.
Suggested ICT:
- Power point presentation.
- Internet research tasks.
- Internet research.
- Word processing.
Assessment:
Historical case study:
What is and why is Kami so important to the Yayoi people of Ancient Japan?
A report on the recently discovered ruins, justifying how they know these ruins were form the Yayoi period.
Resources:
- Computer.
- Internet links.

Students learn to and
about:
History skill:
Timelines.
Sequence the
societies of Japan,
including the end of
the Jomon period and
beginning of the
Yayoi period.
Identifying the origins
of the Yayoi Dynasty.

Teaching activities:

Resource:

Introduce Ancient Japan and the Yayoi by watching Lost
Civilisation- Japan video on the internet. Part One. Discuss what
they saw and how this overviews the traditions of Japan and its
people.

http://infohost.nmt.edu/~armiller/japanese/jap
anesetimeline.htm
(timeline)

Students to complete a simple timeline of events that led to the
Yayoi rising to power in Japan, in chronological order of socieities,
starting from Jomon (10,000-300BC), Yayoi (300BC-300AD), Kofun
(300AD-645AD) and Asuka (645AD-710AD). Include what each
period is remembered for.

http://www.harpercollege.edu/mhealy/mapqui
z/easia/eaout.gif
(map outline)

Students complete a mapping exercise of East Asia, including the
countries of China, Korea and Japan, marking capitals and major
landforms on each.
Discuss why Japan received migrants from China and Korea.
(Spreading of the Gobi deserts, escape Chinese armies, look for
better climate, new technology and trade). Students write a
conclusion about how Yayoi began.

© ASIA Volume 47 Number 1		

Investigate the daily
life of Yayoi people by
examining the
importance of rice
cultivation and their
settlements. (Ancient
ruins and moatencircled village)

Using internet site: Yoshingari’s history, complete a study on the
ruins. Highlighting the characteristics of the Yayoi period, students
are to write a report on a recently discovered Yayoi city and how
they know it fits the Yayoi period. They must include descriptions
and pictures of each of the following: Minaminaikaku, Kitanaikaku,
KItafunkyubo, burial jar, Nakanomura, Kuratoichi and Minaminomta.

Investigate the
divisional breakup of
Japan into clan areas
and the roles within
each clan.

Explain Japan was broken up into separate regions, as formed by
the newly developed permanent cities, and each area had a group
or clan of powerful warriors- uji. In each clan the people were
ranked by their occupation- be.

http://www.yoshinogari.jp/en/contents2/
Internet site study.
Students can research using internet to
support their findings.

Students construct a table of information on the daily life of people
in the Yayoi (headings to include: homes, dress, leisure, work and
food) using the internet to find information.

31

Students complete a flow chart of how the clan worked and what

Informational sites:
http://heritageofjapan.wordpress.com/yayoiera-yields-up-rice/lifestyle-and-society-of-theland-of-wa/
http://books.google.com.au/books?id=vRkeV0

32
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Use and examine
sources to investigate
the advancements
made to improve daily
life of the Japanese
people during the
Yayoi period.

roles the uji had to perform for their people.
Using pictorial sources investigate the advancement of Japanese
society during the Yayoi period. Look at:
agriculture, architecture, weaving, metallurgy, forging of bronze and
iron into weapons (bronze, iron) and pottery.
Students complete description and discussion of each area in books
to show understanding of Yayoi life, gluing in sources to provide
evidence for their argument.

8Ho90C&pg=PA10&lpg=PA10&dq=how+wer
e+uji+clans+organised%3F&source=bl&ots=E
45R4rxwhF&sig=7tM3ek0ve3l1d_6pqTCzfGqf
lZY&hl=en&ei=ZpLDTOmaOJHovQPnhJCWD
g&sa=X&oi=book_result&ct=result&resnum=4
&ved=0CCMQ6AEwAw#v=onepage&q&f=fals
e

Consider how contact
with Korean and
Chinese peoples
influenced and
changed the Yayoi
society and the future
for Japan.

Discuss how these advancements came about with the migration of
people from China and Korea. The migrants provided the
knowledge for these advancements

Investigate the
importance of objects
and animals in the
religious beliefs of the
Yayoi.

Discuss how each clan had a local deity and kami. These deities
would be found at burial sites on bells, pottery, mirrors or even
weapons. An animistic belief structure was present. Yayoi people
would perform rituals to please these deities. A strong focus was
held with agriculture and animals.

http://heritageofjapan.wordpress.com/yayoiera-yields-up-rice/lifestyle-and-society-of-theland-of-wa/entering-the-realm-of-rice-ritualand-religion/

Students to glue a picture/source of:
Bronze bell: with animals scenes and
Pottery: with agricultural scenes.

http://www.bbc.co.uk/religion/religions/shinto/
beliefs/kami_1.shtml

Write under each source what importance each picture had with
Yayoi religious beliefs. Describe what you can see and what you
can conclude about each scene or source with Yayoi religion.

http://www.rekihaku.ac.jp/erekihaku/121/index.html

http://heritageofjapan.wordpress.com/followin
g-the-trail-of-tumuli/rebellion-in-kyushu-andthe-rise-of-royal-estates/uji-clans-titles-andthe-organization-of-production-and-trade/
http://www.helium.com/items/1821548-classdivisions-of-ancient-japan

Define the term kami and students write their own defintion in their
books after researching its meaning as a whole class. Must include
who or what can be kami and why different objects or people can be
a kami figure/object.

Students use internet, books or library and complete a historical
case study on a kami. They must include the name, a picture and
discuss what the kami is associated with in Japan.
Investigate the legacy
of the Yayoi belief of
kami and today’s
Shintoism.

Investigate how kami in the Yayoi was the beginning of the Shinto
legacy. Complete a venn diagram of differences and similarities of
the Yayoi beliefs and Shintoism. Students should be able to
conclude that the Yayoi belief of Kami was the start of the Shinto
religion.

© ASIA Volume 47 Number 1		

https://pixabay.com/photos/architecture-japan-kyoto-path-1869398/

http://www.suite101.com/content/ancientjapan-the-yayoi-period-a187074
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China Ancient Society: The Han Dynasty
Stage 4 - By Sharon Moran

https://commons.wikimedia.org/wiki/Category:Art_of_the_Han_Dynasty#/media/File:Basket_from_Lo-lang.jpg

China - ancient
Societies and Civilisation of the Past.
Topic length: 16 hours
civilisation.
Group B
Focus: Han dynasty
Outcomes:
4.1 Describes and explains the nature of history, the main features of the past societies and periods and their legacy.
4.5 Identifies the meaning, purpose and context of historical sources.
4.8 Locates, selects and organises relevant information from a number of sources, inc. ICT.
4.10 Selects and uses appropriate oral, written and other forms, including ICT, to communicate effectively about the past.
Suggested ICT:
- Power Point presentation
- Internet research tasks
- Internet research
- Word processing
Assessment:
Hollywood versus History report.
Does the movie Mulan portray the Han dynasty history of Ancient China? Discuss your finding, provide specific examples highlighting your
knowledge of Han.
How well does the movie correctly portray the history of the Han dynasty of Ancient China?
Resources:
- Mulan movie
- Computer with internet
- Digital projector
- Internet links
© ASIA Volume 47 Number 1		
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Students learn
about:
• the
terminology
and concepts
of historical
time, including
year, decade,
generation,
century, age,
BC/AD,
BCE/CE
• the origins of
the society or
period

Students learn
to:
• interpret and
construct time
lines
• define the
terms that
describe
historical
periods of time
• sequence
societies and
events within
specific
periods of time
• identify the
origins of the
society or
historical
period

Teaching activities:

Resource:

1.

http://www.mrdowling.com/613chinesehistory.htm
l
(brief summary of dynasties)

Chinese dynasties

Create a simple timeline of Chinese dynasties, including the
Han dynasty.
Read Mr Dowling’s electronic passport page on Chinese
dynasties- link provided.
Write a brief summary of each dynasty mentioned - Shang,
Chou, Ch’in, Han ad Manchuria.
Compile a list of specific terms relating to the Chinese.
Add to the compilation of terms during the unit, writing both the
term and definition to each term.
2.

Origins and rise of the Han dynasty

Collaboratively create a vertical Chevron List (Word Smart art
graphic) about the rise of the Han dynasty.
Use the link as the source of information (print for students to
read as a class).
Include in the Chevron the title of the person and a brief
explanation of what happened in each event leading to the
eventual rule of the Han dynasty (Liu Bang).

• the process of
historical

• ask historical
questions

3.

Daily life of the people of the Han dynasty

Complete the activity provided on the link. If students do not

Computer.
Digital projector.
White board.
http://kongming.net/novel/writings/imperial-han/
(Rise and Fall of Han)

http://www.mitchellteachers.net/WorldHistory/Anci
entChinaCurriculum/DailyLifeintheHanDynastyAs
signment.htm#Creating%20Obituaries

inquiry:
- fact and
• distinguish
opinion
between fact
and opinion
- the
usefulness of
sources as
• draw some
evidence
conclusions
including a
about the
website
usefulness of
- differing
sources
including a
perspectives
website
- cause and
effect
- history as the • examine
differing
study of
historical
people
perspectives
and
• daily life of
interpretations
men and
women in the
• explain cause
society or
and effect
period
• identify
significant
people of the
past
© ASIA Volume 47 Number 1		

• examine the
motives for
people’s
actions in the
past
• explain the

want to write an obituary, they can write a postcard to a friend
in another country.

(Classification of people and student summary
links)

Write nine obituaries or postcards, one for each class of
people. (artisans, imperial family, merchants, nobles, officials,
peasants, slaves and soldiers).
Using the student handout summary, complete the obituary or
postcard by including description of their job, social status and
a general description of their life and family before death.
4.

Dress of the dynasty

Read the information on the link about the traditional dress
during the Han period.

http://www.chinaculture.org/gb/en_chinaway/200
3-09/24/content_28354.htm
(Han dress explanation and regulation)

Design a Han traditional dress following the 7 stipulations.
Label the picture and write a description of the dress. Describe
the person and symbolic representation of the dress.

http://www.historyforkids.org/learn/china/food/
(food)

Develop a traditional Ancient Chinese menu. Read the
information sheet on the link and design a menu with traditional
food.

http://china.mrdonn.org/han.html
(information site)
http://www.kwintessential.co.uk/articles/article/Chi
na/Daily-Life-In-Ancient-China/2380

Students to write 2 diary entries on the daily life of a person in
the Han dynasty. Use the information from the link to base
their entry on. They must clearly describe what their life was
like, homes, job, clothing etc.

37
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consequences
of people’s
actions

• civics and
citizenship in
the society or
period
• rights and
freedoms

• describe how
both men and
women lived in
the society or
period
• describe the
way in which
the people of
the society or
period were
governed
• describe the
rights and
freedoms of
different
groups in the
society or
period

5.

Social hierarchy in Ancient China

Read the information sheet from the link.
Create a triangle pyramid and fill in the four social classes.
Under the triangle, write down a brief description of each level,
including the jobs of people included in that class and what
they were responsible for. The four headings for the groups
are:
(i) She (highest rank)
(ii) Nong
(iii) Gong
(iv) Shang (lowest rank).
Explain that an Emperor ruled China. The Emperor was not
included in the social hierarchy as he was always recognised
as the leader.
Discuss World Leaders today?
Hereditary or worth?
Discuss the idea of civil service examinations in Ancient China.
6.

Examinations in Ancient China

For the Ancient Chinese, an examination had to be completed
about Chinese history, teaching of Confucius, Silk Road,
language, etc, before being trained at Provincial schools and
attending Imperial University. Leaders were chosen on their

http://learnchinese.elanguageschool.net/fouroccupations
(information on each class level)

worth, not their noble birth.
Write an exposition (persuasive text) answering:
Do you believe nobility should be measured by an examination
result as it was in Ancient China?
7.

Government in the Han dynasty

Explain to students that in Australia there are state and Federal
Governments. State and Federal governments each have their
own responsibilities. It was the same in the Han Dynasty.
The 2 classifications in the Han Dynasty government were:
Central and Local.
Complete a social hierarchy of each of the governments of the
Han dynasty. Label each. Include information on the duties of
each.
• beliefs and
values of the
people of the
society or
period

• explain the
beliefs and
values of the
society

8.

Confucian ideology and its importance to Chinese
people

Watch the YouTube clip on Confucius.
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Answer the following questions:
- What is Confucianism?
- What virtues did he believe in?
- What were Confucius 5 important relationships and his
ideas behind them all?
- What was the most important thing to Confucius?
- Why was education important according to Confucius?
- What innovative measure did Confucius begin in his
school?
- Why did Confucius having trouble spreading his ideals
about saving China?
- What impact does Confucius have on China?

http://www.paralumun.com/han.htm
(notes on government)

http://www.youtube.com/watch?v=XWQ2vwZxiD4
&feature=related
(biography part, 3)
http://www.youtube.com/watch?v=QjTVSNtFzUg
(mini documentary on Confucius)
http://www.historyforkids.org/learn/china/philosop
hy/confucius2.htm
(Confucius video and information)
http://www.kidspast.com/world-history/0139confucianism.php
(Confucius information)
http://factsanddetails.com/china.php?itemid=88
(virtues, belies, family, men, women)
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• impact of
significant
people and/or
events

• explain the
impact made
by significant
people and/or
events on the
society or
period

9.

Emperor Wu Di

Read the information from the link.
Construct a matrix with the following headings:
•
•
•
•

Military force.
Confucism.
Economy.
Decline.

Answer the questions on “historymakers” sheet- first link.
• contacts with
other peoples

• outline the
contacts that
the society had
with other
peoples

10. Silk trade routes
Complete mapping exercise on trade routes of Silk Roads.
Use the internet link for blackline maps and information. Use
the interactive map to plot the points and different routes.
Research and construct a brochure on how the Silk Road
contributed to the Han Dynasty in terms of access to new
items, culture and religion.
Answer the following questions:
- What geographical problems and challenges did the
merchants face?
- What was the primary purpose of the Silk Road?
- What contributions did the trade route create?

http://www.owasso.k12.ok.us/webpages/gyankey/
files/7.3%20Wudi,%20A%20Long%20Reign%20
of%20Change.pdf
(Emperor Wu Di information)
http://www.travelchinaguide.com/intro/history/han
/emperor_wu.htm
(Emperor Wu Di information)
http://www.chinaculture.org/gb/en_aboutchina/20
03-09/24/content_22864.htm
(Emperor Wu Di information)
http://www.newton.k12.ma.us/Angier/DimSum/Sil
k%20Road%20Lesson.html
(mapping exercise)
http://virtuallabs.stanford.edu/silkroad/SilkRoad.ht
ml
(interactive map)
http://www.newton.k12.ma.us/Angier/DimSum/Sil
k%20Road%20Info.html
(background information on silk road trade)
http://www.cerritos.edu/jhaas/silk%20road%20pro
ject/silk_road.htm
(background information on silk road trade)
http://www.suite101.com/content/caravans-of-thesilk-road-a171392
(background information on silk road trade)

• the legacy of
the ancient,
medieval and
early modern
world

• assess the
legacy of the
society or
period for our
world cultural
heritage

11. Inventions of Ancient China
Choose an invention from the Han Dynasty.
Describe the invention.
•
•
•
•

http://www.bcps.org/offices/lis/models/chinahist/h
an.html
(outline of inventions)

When it was invented?
Who invented it?
Why was it invented?
What contribution did the invention make to life in the
Han dynasty?

View the Mulan Power Point found on the link.
Discuss the character Mulan with the students.
Watch the Disney movie Mulan.
• How does this movie defy Han dynasty history?
• What does this movie teach us about Chinese history?
Answer the assessment question on the cover.
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https://www.thewrap.com/disneys-live-action-mulan-sets-release-date/

http://ancienthistory.pppst.com/china.html
(Mulan powerpoint)

Mulan movie.
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Female Domestic Workers
UNDERVALUED, UNPROTECTED, INVISIBLE
By Dr. Susan Bliss

https://www.dw.com/en/arrest-of-mps-wife-puts-indian-slavery-in-the-spotlight/a-17209470

KEY LEARNING AREAS

GENERAL CAPABILITIES

BUSINESS STUDIES
ECONOMICS
LEGAL STUDIES
INTERNATIONAL STUDIES
SOCIETY AND CULTURE
GEOGRAPHY

WORK AND ENTERPRISE
DIVERSITY AND DIFFERENCE
CRITICAL AND CREATIVE THINKING
PERSONAL AND SOCIAL CAPABILITY
ETHICAL UNDERSTANDING
CIVICS AND CITIZENSHIP

Tens of millions of women and girls around the world are employed as domestic workers in private
households. They clean, cook, care for children, look after elderly family members, and perform other
essential tasks for their employers. Despite their important role, they are among the most exploited and
abused workers in the world. They often work 14 to 18 hours a day, seven days a week, for wages far
below the minimum wage. They may be locked within their workplace and subject to physical and sexual
violence. Child domestic workers and migrant domestic workers are often the most vulnerable.
An international treaty – the Domestic Workers Convention – was adopted in June 2011, providing the
first global standards to protect domestic workers.
https://www.hrw.org/topic/womens-rights/domestic-workers

The Farsight Report characterises the situation of many migrant domestic workers as ‘modern slavery’.
This is more than just a human rights issue. It is a transnational, economic and social issue that has
implications for the development of emerging Asian economies and their human capital.
http://www.eastasiaforum.org/2016/06/25/migrant-domestic-workers-left-out-of-policy-in-asia/

Although legislation protecting domestic workers is in place in many Asian countries, it is often not
extensively enforced. In many jurisdictions, domestic work is poorly regulated and domestic workers are
subject to serious abuses, including slavery.
https://en.wikipedia.org/wiki/Domestic_worker
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WHAT IS ‘WORK’ PERFORMED BY A DOMESTIC WORKER?
Definition: http://www.social-protection.org/gimi/gess/RessourcePDF.action?ressource.ressourceId=5351

The Domestic Workers Convention (No. 189) in Article 1(a) defines domestic work as "the work
performed in or for a household or households" (ILO 2011a). Domestic work entails tasks such as
cleaning the house, cooking, washing, ironing clothes, taking care of children, or elderly or sick
members of a family, gardening, guarding the house, driving for the family, and even taking care of
household pets. (ILO 2011b).
According to the Convention, the term domestic worker means "...any person engaged in domestic
work within an employment relationship" (Article 1(b)). This definition includes domestic workers
employed on a part-time basis and those working for multiple employers, nationals and non-nationals,
as well as both live-in and live-out workers. The employer may be a member of the household or
which the work is performed or an agency or enterprise that employs domestic workers and makes
them available to households (ILO 2011c). Additionally, the Convention specifies that "a person who
performs domestic work only occasionally or sporadically and not on an occupational basis is not a
domestic worker". (Article 1(c)).
Source ILO (2011a), ILO (2011b) and ILO (2011c).

Background image: https://www.cnandco.com/domestic-workers-still-vulnerable-despite-new-minimum-wage-simp
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WHY IS CALCULATING THE NUMBER OF
DOMESTIC WORKERS DIFFICULT?
Why is something difficult to see-even more problematic to measure?
There is an urgent need to measure the prevalence of ‘invisible domestic workers’ subjected to
exploitative and slave-like practices, locating where it occurs, and gaining an understanding of its
causes and its impacts at local, national and global scales, before it can be adequately addressed and
eradicated.
Domestic workers are among the most marginalised, exploited and invisible workers in the world. As their
valuable work is often hidden and unregistered, it is impossible to accurately calculate how many domestic
workers exist around the world. However, the International Labour Organisation (ILO) estimates:
• 67 million domestic workers in 232 countries carry out a broad range of activities in households, not
enterprises. The ILO states that "as this kind of work is often hidden and unregistered, the number
of domestic workers could be as high as 100 million". In some countries such as Singapore, foreign
domestic workers are referred to as “maids”.
• 83% of domestic workers are women. As globally one in every 25 female wage earner is employed in
domestic work, it remains a highly feminised sector.
• Majority of domestic workers are employed in the Asia-Pacific Region (41%).

Map: http://apmigration.ilo.org/resources/domestic-workers-around-the-world/leadImage/image_view_fullscreen
Pie graphs: http://www.ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/---publ/documents/publication/wcms_173363.pdf
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DID YOU KNOW?
• Domestic workers generally belong to disadvantaged communities e.g. indigenous peoples,
minority ethnic groups, low-income and low-caste groups.

• At least 17 million children work in the home of a third party or employer (ILO).
• The demand for paid domestic and care work is rapidly growing with:
- More women entering the labour market
- Changes in population trends: ageing population
- Alterations to welfare and economic policies: tightening social policy budgets, weakening
public care services, and delegating these services from governments to families.
http://womenalliance.org/3726-2

The care crisis, with an aging population, and increasing rates of female labour participation,
families frequently turn to domestic workers to care for their homes, children, and aging relatives.
The demand for domestic services will increase as people aged 60 or above will multiply by 1.8
by 2050. Additionally, domestic workers enabled other women to enter the paid labour market and
break the glass ceiling.
http://www.ilo.org/global/topics/care-economy/domestic-workers/lang--en/index.htm

• 20% of domestic workers become migrants. As it is a personal and family survival strategy,
many women emigrate via undocumented paths, at the risk of trafficking and smuggling,
leaving behind children that face a growing ‘care crises’ at home.

• Domestic work is frequently referred to as modern day slavery. The International Trade

Union Confederation declares that in Gulf countries 2.4 million domestic workers are facing
conditions of slavery.

• Illegal human trafficking is behind the surge of Indonesians’ working as domestic servants
abroad. About 50% of domestic servants in Malaysia, is illegal.

• Over 25% of domestic workers have no labour rights leaving them vulnerable to exploitation,
physical and sexual abuse, and violations of human rights.

• Approximately 90% of domestic workers lack access to social security.
• US$8 billion in illegal annual profits are estimated to be generated from forced labour in
domestic work in the Asia-Pacific Region.

• On June 16, 2011, the International Labour Organisation (ILO) adopted the Convention on
Decent Work for Domestic Workers.

• The International Domestic Workers Federation (IDWF) is a global organisation of domestic
and household workers. As of July 2016, IDWF had 59 affiliates in 47 countries, representing
over 500,000 members.

Background image: https://www.ippmedia.com/en/news/how-tanzanian-domestic-workers-are-enslaved-oman
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DOMESTIC WORKERS IN THE ASIAN REGION

ICT: Ten facts about Domestic Workers in Asia-Pacific
http://iomx.org/wp-content/uploads/2017/03/Domestic-Work.pd
46
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ASIAN MIGRANT DOMESTIC WORKERS (MDW)
MAIN DESTINATION AND SOURCE COUNTRIES
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MULTIPLE BENEFITS GENERATED FROM DOMESTIC WORK

Background image: https://www.hindustantimes.com/india/indian-awarded-184-000-in-uk-s-first-caste-bias-case/story-FEsYOSiDnxuMnqX6z9So7M.html

48

© ASIA Volume 47 Number 1

DIFFICULTIES FACED BY DOMESTIC WORKERS

Image: https://filipinotimes.net/top-stories/2016/12/29/uae-unveils-new-domestic-worker-insurance-plan/
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CIVICS AND CITIZENSHIP
ABUSE OF HUMAN AND LABOUR RIGHTS

Image background: http://busymoms.co.za/much-pay-domestic-worker/
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HONG KONG AND NEPAL: CAUGHT IN THE DEBT CYCLE
Debt bondage, where employees get caught in a cycle of spending
their wages to pay off loans, is a form of modern slavery.
Most women domestic workers went into debt in order to migrate,
and then paid back the recruitment agency through months of
salary deductions. Paying back these fees would take three to six
months of a two-year recruitment contract, with the average being
four months.
Employers might also deduct their share of any recruitment fees
from an employee’s salary, with some also charging workers for
groceries or any “mistakes” workers made in their duties.
https://www.macquarie.com/au/corporate/expertise/migrant-domestic-workers-east-asia/

https://medium.com/amnesty-insights/the-debt-trap-how-business-and-government-undermine-nepali-migrants-efforts-to-escape-poverty-9e34ddb7a293
https://www.focusonthefamily.com/lifechallenges/managing-money/breaking-free-from-debt/breaking-free-from-debt
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ACTIVITIES: NUMERACY
PROBLEMS AT WORK-COMPARATIVE STUDY
Source: http://www.ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/---publ/documents/publication/wcms_173363.pdf

52

© ASIA Volume 47 Number 1

GULF COOPERATION COUNTRIES: DESTINATION FOR MIGRANT
DOMESTIC WORKERS

Map https://fanack.com/role-of-the-gcc/
Graph https://fanack.com/wp-content/uploads/Nationals_non-nationals_GCC_Fanack_500px.jpg
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GULF COOPERATION COUNTRIES (GCC): SLAVE STATES
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Saudi Arabia has an estimated 1,000,000 domestic maids, with 35% sourced from the Philippines and
India. Oil rich Saudi families employ Asian domestic workers lured by the promise of a job, but after they
arrive, many find themselves trapped with abusive employers hidden behind closed doors. According to
Human Rights Watch, Saudi Arabian law does not provide strong legal protection to migrant domestic
maids.

EXECUTIONS AND ABUSES SPARKED INTERNATIONAL OUTCRIES

Photograph: Saudi Arabia recruits 70% of Bangladesh’s female migrants http://assafir.com/Article/1/420079
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QATAR: UNDER PRESSURE FROM 2022 FIFA WORLD CUP
There are about 1.2 million migrant workers in Qatar, mostly sourced from India, Pakistan, Bangladesh,
Nepal, and the Philippines. International media’s attention on the violation of human rights of migrant
domestic workers and migrant construction workers increased after Qatar was named the host of the 2022
FIFA World Cup. The Arab-American businessman Nasser Beydoun described their situation as: "Foreign
workers in Qatar are modern-day slaves to their local employers. The local Qatari owns you”. Amid
mounting criticism ahead of the 2022 football World Cup, Qatar proposes to change the controversial law
on foreign workers
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OMAN: TIGHTROPE BETWEEN PROMISE AND HORROR

Map: http://migration.panosa.org/wp-content/uploads/2016/07/Oman-pix-2.png
https://www.allure.com/story/the-intimate-world-of-musli
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OMAN: HUMAN RIGHTS WATCH
All migrant workers—who make up almost half of Oman’s population of 4.4 million people—are
dependent on their employers to enter, live, and work legally in Oman as they act as their visa
sponsors. As a consequence, employers have an inordinate amount of control over these workers.
For example workers who leave their jobs without the consent of their employer can be punished
with fines, deportation, and re-entry bans.
https://www.hrw.org/report/2016/07/13/i-was-sold/abuse-and-exploitation-migrant-domestic-workers-oman
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OMAN: IMPROVING POLICIES AND PRACTICES

Photo: https://arabslavetrade.wordpress.com/

Source: https://www.hrw.org/report/2016/07/13/i-was-sold/abuse-and-exploitation-migrant-domestic-workers-oman
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INDIA’ INVISIBLE MAIDS: INDISPENSABLE BUT UNPROTECTED

Stories of wealthy families in India physically abusing and mistreating young women employed as domestic
workers in metropolitan areas are becoming more common in India. There have also been extreme cases
of abuse - including the murder of a domestic worker in Delhi. A legislator and his wife were arrested in
connection with the murder of the 35-year-old maid who worked in their home.
http://www.dw.com/en/indias-domestic-workers-face-abuse-without-legal-protection/a-41169648

"Trafficking by agencies continues unchecked and this unsafe migration to big cities has led vulnerable
children and women to forced labour. It is a vicious circle. Employers look for young children as they don't
complain and can be exploited," Rishi Kant of the organisation Shakti Vahini.
Though India banned children under 14 years from working as domestic servants in 2006, the rule is
blatantly ignored and girls are trafficked from v states such as Jharkhand, Chhattisgarh and West Bengal.
http://www.dw.com/en/arrest-of-mps-wife-puts-indian-slavery-in-the-spotlight/a-17209470

India's bonded workers battle 'captivity mentality' after rescue
“India announced an ambitious goal to rescue more than 18 million bonded labourers by 2030 and to
increase fivefold the compensation that is paid to them, as part of a wider drive to tackle modern slavery”.
"For many, the process of coming out with the truth is far more painful than actually living those years in
bondage". "Freedom becomes an alien concept and they constantly battle with their captivity mentality".
https://www.thenewsminute.com/article/indias-bonded-workers-battle-captivity-mentality-after-rescue-66983
Photograph: Female domestic workers in India
http://www.dw.com/en/uphill-struggle-for-domestic-workers-rights/a-15984874
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INDIA: PERSONAL STORIES FROM DOMESTIC WORKERS
FACE ABUSE WITHOUT LEGAL PROTECTION
Female domestic workers usually originate from India’s least-developed regions, such as Jharkhand, West
Bengal, and Assam. Their employers range from India’s elite to its nouveau riche, with many who still
believe in the traditional divide between servants and masters. Their wages are less than the minimum
fixed by the government, and mental, physical and sexual abuse is common.
http://www.indiaspend.com/cover-story/overworked-underpaid-abused-inside-the-world-of-indias-domestic-workers-95074

Photograph: http://www.thehansindia.com/posts/index/Civil-Services/2017-08-08/Challenges-associated-with-domestic-workers-in-India/317650
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INDIA: ABUSE OF MAIDS-GRAPH AND ARTICLE

http://www.dailymail.co.uk/indiahome/indianews/article-2564179/ILO-says-poor-laws-aid-abuse-maids.html
https://www.livemint.com/Politics/XERWJTd0p4JhFzp6mEXjWK/Wholl-cry-for-domestic-workers.html
https://blogs.wsj.com/indiarealtime/2014/02/12/the-worst-states-for-maid-abuse-in-india
http://saintsonaplane.com/2015/07/the-colours-of-india-are-you-tempted-to-visit/
62

© ASIA Volume 47 Number 1

HONG KONG: CRUCIAL FOR WOMEN’S LIVELIHOODS

Graph: https://www.hongkongfp.com/2016/03/31/long-working-hours-and-lack-of-privacy-top-domestic-workers-complaints-saysngo/
Background: https://community.tableau.com/groups/hong-kong
© ASIA Volume 47 Number 1		

63

HONG KONG: 'TREATED WORSE THAN DOGS'

Photograph: https://www.hongkongfp.com/2017/11/25/hong-kong-community-care-means-subsidising-people-exploit-foreign-domestic-workers/
Source: http://www.dw.com/en/hong-kongs-domestic-workers-treated-worse-than-the-dogs/a-18302005
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AUSTRALIA: ABUSE OF MIGRANT DOMESTIC WORKERS
It is almost impossible to estimate how many domestic workers are in Australia as:
• there is no clear definition of domestic work in the jobs classification list
• they are not captured in employment statistics
• a range of unmonitored visas are used to bring in people for the purpose of live-in domestic work.
Source: https://www.smh.com.au/opinion/plight-of-domestic-workers-must-not-be-overlooked-20160615-gpjmcf.html

What we do know is there have been several cases of exploitation of migrant domestic workers in Australia.
For example the Kovacs case involved the enslavement of a young woman from the Philippines in Weipa,
Queensland.
Since 2007, The Salvation Army has assisted 20 domestic workers who have been subjected to degrading
and humiliating conditions, including deprivation of food, withholding of identity documents, physical and
sexual abuse, threats, and intimidation. This is consistent with patterns of exploitation and abuse that are
perpetrated against migrant domestic workers in other countries.
In 2011, in order to combat the growing abuse of domestic workers worldwide, the Australian Government
alongside other International Labour Organisation (ILO) member governments, voted to adopt the ILO
Convention Concerning Decent Work for Domestic Workers (‘Domestic Workers Convention)
Source: https://s3-ap-southeast-2.amazonaws.com/walkfreefoundation.org-assets/content/uploads/2017/05/14093933/Improving-Protections-forMigrant-Domestic-

SANDRA’S STORY: A MIGRANT DOMESTIC WORKER
‘I spent three years in slavery in Sydney’

BEFORE: I knew the people who brought me to Sydney. I worked for them in my country. They were
people I trusted. They promised me a paid job as their housekeeper, and were going to help me obtain
permanent residency, and later I would be able to bring my children to Australia. They organised my visa
and paid for my plane ticket.
DURING: I worked in the western suburbs of Sydney with the couple and their two sons. I worked 7 days a
week from 7am till 10pm. I did all the housework, gardening and took care of the dogs and swimming pool.
I had no breaks and worked very hard.
CHANGES:
• After two weeks they took my passport and said it was required to apply for permanent residency.
• They threatened me and swore at me
• I had set times I could eat and could only eat certain things
• For 3 years of work I was never paid one dollar
• I had severe headaches and bloody noses but was not taken to a doctor
• They forced me to stop practicing my religion
• I couldn’t contact my family
• I couldn’t leave, but I wouldn’t know where to go They controlled my life, I had no choices and no
freedom Her situation is not unique, says Laura Vidal, who runs the Salvation Army safe house where
Sandra sought refuge after an anonymous tip-off alerted the authorities to Sandra's experience.
https://s3-ap-southeast-2.amazonaws.com/walkfreefoundation.org-assets/content/uploads/2017/05/14093933/Improving-Protections-for-MigrantDomestic-Workers-in-Australia.pdf

ICT

• Domestic workers are being exploited and held in slavery-like conditions in Australia, despite its robust
labour standards. There have been a number of Australian cases of domestic servitude and human
trafficking, yet none have gone for prosecution.
https://www.pc.gov.au/__data/assets/pdf_file/0010/188191/sub0156-workplace-relations.pdf

• Can we bring our domestic worker to Australia?

http://www.australiavisa.com/immigration-news/can-bring-domestic-worker-australia/
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AUSTRALIAN EMBASSIES: DIPLOMATIC IMMUNITY
‘Abuse, labour exploitation and even modern slavery is occurring in the households of the
diplomatic corps within Australia’.
Domestic slavery is occurring around the world and Australia is no exception. In 2018, it was reported
that domestic workers inside Canberra embassies were kept in conditions likened to 'slavery'. An ABC
investigation found at least 20 domestic workers had escaped exploitation in diplomatic residences. They
had been made to work 12 to 18-hour days for a fraction of the minimum wage, and forbidden from leaving
the premises. One of the workers told Four Corners. "I was like in a prison cell, like in a box or in a room —
all you see is the four corners of it every day."
However, the international legal concept of diplomatic immunity means foreign diplomats are not subject
to Australian law. Australian unions promote revoking diplomatic immunity if officials mistreat domestic staff.
http://www.abc.net.au/news/2018-02-12/domestic-staff-inside-canberra-embassies-being-exploited/9418920

Christina: https://s3-ap-southeast-2.amazonaws.com/walkfreefoundation.org-assets/content/uploads/2017/05/14093933/Improving-Protections-forMigrant-Domestic-Workers-in-Australia.pdf
https://www.pc.gov.au/__data/assets/pdf_file/0010/188191/sub0156-workplace-relations.pdf
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CIVICS AND CITIZENSHIP
CONVENTION CONCERNING DECENT WORK FOR DOMESTIC
WORKERS (2011)
The domestic work industry reveals indicators of transformation, with the International Labour
Organisation (ILO) member states passing the Convention Concerning Decent Work for Domestic
Workers (2011). Basic rights guaranteed by ILO C189 under Article 7 includes: maximum working hours;
minimum wages; paid leave; provision of food and accommodation; and weekly rest periods. From 2011 to
2016, the ILO promoted decent working conditions for 35 million domestic workers in 60 countries.
Domestic workers make up nearly 20% of all migrant workers in the ASEAN region. The Convention aimed
to protect and empower domestic workers has been ratified by 22 countries. Only one ASEAN country, the
Philippines, has ratified the ILO’s convention on Domestic Workers. However, several Asian countries
have introduced new labour laws, policies and schemes to protect domestic workers.

COUNTRIES RATIFIED ILO CONVENTION C189
COUNTRIES ADAPTED LAW OR POLICY

Map: http://www.ilo.org/wcmsp5/groups/public/---ed_protect/---protrav/---travail/documents/genericdocument/wcms_313678.pdf
Icons https://www.pakistantoday.com.pk/2013/07/16/new-saudi-rules-set-rights-for-domestic-workers/
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ASIAN COUNTRIES: LABOUR LAWS
Due to the lack of adequate national laws and policies in Asian countries, migrant domestic workers are
relatively unprotected in key labour regulations, such as: changes to contracts without their agreement;
wage discrimination; falsified wage receipts; locked inside the employer’s home; problems accessing
healthcare; ban on union membership; invasion of privacy; excessive trial periods and language barriers.
They also face human rights violations in the workplace, and during the work cycle, such as
recruitment, placement and upon their return home.
http://www.eastasiaforum.org/2016/06/25/migrant-domestic-workers-left-out-of-policy-in-asia/

ASIAN COUNTRIES: STEPS FORWARD

Kuwait’s government passed legislation in 2015 that improved working conditions for migrant domestic
labourers. Law no. 68 gives domestic workers enforceable labour rights, including a weekly day off, 30
days of annual paid leave, and a 12-hour working day with rest periods. The law prohibits employers from
confiscating workers’ passports but does not include labour inspections.
https://www.hrw.org/news/2016/02/02/kuwait-progress-domestic-workers-rights

The United Arab Emirates’ adopted a new law in 2017 that entitles domestic workers to:
• Payment of wages, as set out in the standard contract, within ten days from the day they are due;
• One day of paid rest per week;
• Twelve hours of rest per day, including eight hours of consecutive rest;
• Medical insurance provided by the employer;
• Thirty days’ medical leave per year;
• A round-trip ticket home every two years;
• Decent accommodation and meals;
• Clothing, if required by the employer, at the employer’s expense;
• Possession of their personal identification papers such as passports;
• Refer any dispute to the Ministry of Human Resources and Emiratisation
https://gulfnews.com/news/uae/government/shaikh-khalifa-approves-law-on-domestic-workers-1.2096191
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ORGANISATIONS: GLOBAL, NATIONAL AND LOCAL
ADDRESS HUMAN AND LABOUR RIGHTS
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ACTIVITIES
1. CARTOONS
In pairs, explain the following cartoons on domestic workers
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2. LITERACY
In groups, discuss ten statements below involving domestic workers in the Asian region

Image: http://modernslavery.seefar.org/assets/seefar---modern-slavery-in-east-asia.pdf
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3. DIAGRAMS
Explain the meaning of the four diagrams using examples from Gulf countries
https://www.hrw.org/report/2016/07/13/i-was-sold/abuse-and-exploitation-migrant-domestic-workers-oman
https://www.hrw.org/report/2016/07/13/i-was-sold/abuse-and-exploitation-migrant-domestic-workers-oman

72

© ASIA Volume 47 Number 1

4. SHORT RESPONSES
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5. EXTENDED RESPONSES
• Domestic work takes place within the private sector and as a result is often rendered invisible.
Additionally employers withhold their travel documents, confine them to their home and inhibit their
access to legal support. In groups discuss the life of a domestic worker. Present your research as a
photo story.
• Exploitation of domestic workers is partly be attributed to:
• Gaps in national labour and employment laws
• Discrimination-sex, race and caste
• In pairs discuss this statement using examples from Asian countries. Present as an oral TV report
using ICT.
• Describe the social and economic advantages and disadvantages of domestic work in a two column
table.
• Asian migrant domestic workers are often trapped in a ‘debt cycle’. Explain this statement as an
annotated diagram.
• The term ‘modern slavery’ is used to describe contemporary practices used by employers and
recruiters that exploit vulnerable domestic workers. The practices can include deception by recruiters,
harsh working conditions, forced labour, abuse and employees working for little or no pay. Research
these activities and determine whether they are classified as ‘modern slavery’.
• Legal Studies: List the rights of domestic workers. Select one Asian country and discuss if these rights
have been enforced, providing reasons http://www.reimaginerpe.org/files/Convention%20189%20wcms_334260.pdf
RESOURCES
• Domestic workers across the world: Global and regional statistics and the extent of legal protection
http://www.ilo.org/travail/Whatsnew/WCMS_173363/lang--en/index.htm

• Migrant domestic workers http://www.ilo.org/global/topics/labour-migration/policy-areas/migrant-domestic-workers/lang--en/index.
htm

• ILO: migrant domestic workers http://www.ilo.org/wcmsp5/groups/public/---ed_protect/---protrav/---migrant/documents/
briefingnote/wcms_490162.pdf

• Rights of domestic workers http://www.ilo.org/asia/publications/WCMS_334260/lang--en/index.htm
• The fight for rights as an Asian domestic worker https://www.aljazeera.com/indepth/features/2015/05/fight-rights-asiandomestic-worker-150526064932326.html

• Convention of Domestic Workers https://en.wikipedia.org/wiki/Convention_on_Domestic_Workers
• ASEAN must confront its domestic workers abuse problem https://thediplomat.com/2018/02/asean-must-confront-itsdomestic-workers-abuse-problem/

• Creating happy homes for domestic workers in Asia Pacific http://www.unwomen.org/en/news/stories/2016/9/creatinghappy-homes-for-domestic-workers-in-asia-pacific

• Modern slavery widespread among East Asia migrant domestic workers https://www.reuters.com/article/us-asiawomen-slavery/modern-slavery-widespread-among-east-asia-migrant-domestic-workers-researchers-idUSKCN0VY2MY

• India's domestic workers face abuse without legal protection http://www.dw.com/en/indias-domestic-workers-faceabuse-without-legal-protection/a-41169648

• Arrest of MP's wife puts Indian slavery in the spotlight http://www.dw.com/en/arrest-of-mps-wife-puts-indian-slavery-inthe-spotlight/a-17209470

• Overworked, underpaid, abused: Inside the world of India’s domestic workers https://www.hindustantimes.com/
india-news/overworked-underpaid-abused-inside-the-world-of-india-s-domestic-workers/story-IpmmGUfMxPqM5H1JR6QYCL.html

• Caste: a big barrier: Caste and language play an important role in the lives of domestic workers in
India https://www.labourfile.org/life-of-domestic-workers.aspx/

• Child domestic workers in India https://blog.ipleaders.in/laws-related-child-labour-india/
• India’s invisible maids http://www.dw.com/en/indias-domestic-workers-face-abuse-without-legal-protection/a-41169648; http://www.
ilo.org/wcmsp5/groups/public/---ed_norm/---declaration/documents/publication/wcms_378058.pdf

• India-patterns of social inequality and exclusion http://ncert.nic.in/ncerts/l/lesy105.pdf
• India's domestic workers face abuse without legal protection http://www.dw.com/en/indias-domestic-workers-faceabuse-without-legal-protection/a-41169648
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• Domestic workers Philippines http://www.ilo.org/wcmsp5/groups/public/@ed_protect/@protrav/@travail/documents/publication/
wcms_167021.pdf

• Regulation of Domestic workers in Indonesia http://www.ilo.org/wcmsp5/groups/public/@ed_norm/@declaration/documents/
•
•
•
•

publication/wcms_decl_wp_26_en.pdf

Interactive journey into a migrant’s life in the Gulf https://www.migrant-rights.org/infographics/
Detention and deportation practices in the Gulf https://www.migrant-rights.org/infographics/
Reform of the Kafala system http://www.ilo.org/dyn/migpractice/docs/132/PB2.pdf
Almaz is a powerful comic based story by ‘PositiveNegatives’ of the abuse of a migrant labourer in
Saudi Arabia https://ummahwide.com/almaz-a-story-of-migrant-labor-by-positivenegatives-d785d48dbeb8
• Domestic workers in Oman https://www.youtube.com/watch?v=P8EikcvnOnw
• Trapped, confined in employers home-Oman https://www.hrw.org/report/2016/07/13/i-was-sold/abuse-and-exploitationmigrant-domestic-workers-oman

• Promoting change has the potential to resolve the harmful problems being faced by migrant domestic

workers http://modernslavery.seefar.org/assets/seefar---modern-slavery-in-east-asia.pdf
• Australia: Behind Closed Doors on Four Corners http://www.abc.net.au/news/2018-02-12/domestic-staff-inside-canberraembassies-being-exploited/9418920

YOUTUBE
• Domestic workers - work conditions, recruitment, and employers' perspectives https://www.youtube.com/
watch?v=iE0IgDCgblM

• The secret slaves of the Middle East. The story of how poverty leads unprivileged women from

developing countries to be deceived and trafficked into slavery. https://www.youtube.com/watch?v=jb_pBhWi1YM

• Nightmare in dreamland - housemaids in Dubai. Young women seeking a brighter future as domestic
https://www.youtube.com/watch?v=NgPnsid4r5s

• Dubai's dirty little secret. The Middle East's boomtown is built on the backs of exploited foreign
workers. https://www.youtube.com/watch?v=UUW9MWLIQYw

• Maid in Lebanon. Thousands of Asian women leave their homes each year to work as maids in the

Arab World with the hope of securing a better economic future. Yet since their experiences are hidden
behind closed doors, little is known of the fears and struggles they face while abroad. https://www.youtube.
com/watch?v=rZ8hkYhb5ik

• What is it like to sleep like some of the foreign domestic workers in Hong Kong? https://www.scmp.com/video/
•
•
•
•

hong-kong/2096529/what-it-sleep-some-foreign-domestic-workers-hong-kong

Meet Nadya, a survivor of domestic slavery https://www.youtube.com/watch?v=X16abbZ1PT4
The real-life tale of a domestic worker https://www.youtube.com/watch?v=jXFheEZq0ys
Domestic workers trapped, exploited and abused in the UAE https://www.youtube.com/watch?v=NXqHLFngobw
Special Report: Alleged Exploitation of Domestic Workers in Embassy Households in Canberra https://
www.sbs.com.au/yourlanguage/filipino/en/audiotrack/special-report-alleged-exploitation-domestic-workers-embassy-households-canberra

Image: http://www.clipartpanda.com/clipart_images/clipart-illustration-of-a-13697154
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Nuclear Bombing of Japan
By Paul Pagani, Fort Street High School

https://pixabay.com/photos/nuclear-weapons-test-nuclear-weapon-67557/

Curriculum areas
Stage 3: Human Society and Its Environment
Stage 4 (mandatory): Global Issues and the Role of Citizenship [G4] Stage 5 (elective): Political
Geography [E6]

References and resources
Text:

• Sadako and the Thousand Paper Cranes, Eleanor Coerr
Suggested videos:
Hiroshima: The Humanity and the Horror (2005, 90 mins)
Drama documentary to commemorate 60 years since the dropping of the first atomic bomb on
Japanese city Hiroshima. The program explores the reasons the decision was made and dramatises
the dropping of the bomb and the immediate consequences.
White Light/Black Rain: The Destruction of Hiroshima and Nagasaki (2007, 86 min)
Through the compelling recollections of fourteen atomic bomb survivors, this film presents a
moving look at the painful legacy of the first (and hopefully last) use of thermonuclear weapons in
war.
Internet:
• http://news.bbc.co.uk/2/hi/asia-pacific/4724793.stm (60th anniversary arguments)
• http://news.bbc.eo.uk/onthisday/hi/dates/stories/august/6/newsid 3602000/3602189.stm (historical
record of the day of the bombing)
• http://www.wrongways.com/hiroshima-bombing-was-it-necessary (debate)
• http://www.pcf.city.hiroshima. jp/top e.html (Hiroshima Peace Park Memorial Museum)
Other:
• Origami paper (to construct paper cranes)

Day 207/365 - Sadako and her Paper Crane,
by Tony Case CC BY-NC-SA 2.0
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Activities

Sadako activities (Stage 3)

• Read the novella Sadako and the Thousand Paper Cranes.
• Explore the official website for the Hiroshima Peace Memorial Museum:
http://www.pcf.city.hiroshima.jp/top_e.html
- Watch The Sadako Story 21 flash animation.
- Discuss the message of the animation.

• Construct origami paper cranes to send to the Hiroshima Peace Memorial Museum in support of

the pro-children, anti-nuclear peace initiative. http://www.pcf.city.hiroshima.jp/kids/KPSH_E/frame/
hirotop21.html

Sadako activities (Stage 4/5)
Read the novella Sadako and the Thousand Paper Cranes.
The tale of Sadako has had a tremendous impact on students around the world, with many making paper
cranes and sending them to the Hiroshima Peace Memorial Museum where they are displayed in a
permanent exhibit. Why do you think this story has been so potent for children all over the world? Should
the book be compulsory reading in schools?
Internet research activity (Stage 4/5)
Explore the official website for the Hiroshima Peace Memorial Museum:
http://www.pcf.city.hiroshima.jp/top_e.html
The drawings of the atomic bomb survivors convey the sense of terror that overwhelmed the people of
Hiroshima and Nagasaki (see link below for examples). What are the features of these drawings that make
them so effective?
http://a-bombdb.pcf.city.hiroshima.jp/pdbe/search_rule.do;jsessionid=IEOKNKHQl9575HDUKA
HD106DHFFDIVEMNF05U8E899FCTASV7S7KBKANl4RG20009S000000.heiwadb_001?class_name=pict
Worksheet questions (Stage 5)

1. Identify the impacts of the nuclear bombing of Hiroshima in 1945 (include the immediate and ongoing
impacts on humans and the built and natural environments).

2. Outline the alternatives to the use of the atomic bomb at the time and the probable impacts.
3. Outline the American rationale for dropping the bomb.
4. Discuss the following statements with reference to the nuclear attacks on Hiroshima and Nagasaki:
- The ends justify the means;
- The death of an individual is a tragedy. The death of a million people is a statistic.

Extension questions

1. Outline the nuclear Non-Proliferation Treaty (NPT).
2. Summarise the basic content of the Potsdam Declaration.
3. Describe the ethical, legal and military controversies surrounding the atomic bombing of Japan.
4. Account for the bombing of Nagasaki given the apparently effective attack on Hiroshima.
Video discussion questions (Stage 4/5)

• Aerial offensives on urban targets during WW2 were primarily selective bombings. How did the
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indiscriminate intent of the atomic bombing of Japan change the impacts of the attack?

• A crew member of the Enola Gay commented upon hearing someone propose that the US should

"drop a nuke" on Iraq. What does this suggest about the atomic legacy of Hiroshima and Nagasaki?

• How did it make you feel to see American military personnel sign the nuclear bomb that was dropped
onto Hiroshima?

• At the time of the atomic bombing in 1945, Nagasaki was home to a significant Catholic community
in a country that was otherwise dominated by the Shinto religion and understood the Emperor to
be a direct descendent of God. How does this fact add to the complexity of the moral and practical
quandary of the bombing of the city?

• Identify the particular scenes in the documentary (or movie) that invoked your most intense emotional
and psychological reactions. How were these feelings different from those that you may have
experienced when reading about the atrocities?

Reflection statements (Stage 4/5)

• I was surprised to discover that .. .
• The most interesting aspect was .. .
• I am interested in learning more about ...
• I wonder if ...
• I don't understand ...
• I would like to help by ...

https://pixabay.com/photos/japan-island-nagasaki-kyushu-725797/
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Prime Minister Study

By Sharon Moran

Gough Whitlam's Foreign Policy on China
Prime Minister Study

Gough Whitlam Policies

Topic Length: 6-8 hours

Focus: Whitlam’s foreign
policy with China.
Outcomes:
5.1
explains social, political and cultural developments and events and evaluates their impact on Australian life .
5.2
assesses the impact of international events and relationships on Australia’s history.
5.7
explains different contexts, perspectives and interpretations of the past.
5.8
locates, selects and organizes relevant historical information from a number of sources, including ICT, to
undertake historical inquiry
5.10 selects and uses appropriate oral, written and other forms, including ICT, to communicate effectively about
the past for different audiences.
Assessment:
Persuasive text demonstrating student’s knowledge of Whitlam’s foreign policy and diplomatic relations with China.
Historic skill: source analysis skills.
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Resources:
• Captured in Time: Gough Whitlam http://youtu.be/ANe2dZPkx80
• PART I of Gough Whitlam: The individual in history
http://prezi.com/b4nj386uwojj/part-i-of-gough-whitlam-the-individual-in-history/
• Australia's relationship with China explained
https ://www.youtube.com/watch?v=gOOmULL3EX4

PRIME MINISTER GOUGH
WHITLAM ON HIS VISIT TO
CHINA 1973, © COMMONWEALTH
OF AUSTRALIA (NATIONAL
ARCHIVES OF AUSTRALIA) 2012
CC BY 3.0
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STUDENTS LEARN
TEACHING ACTIVITIES
TO AND ABOUT
The life and times BIOGRAPHY AND TlMELINE
of Edward Gough Students are required to create a brief biography of the life and times of Edward
Whitlam
Gough Whitlam, and present using a range of media. Students should include:
• when and where was he was born
• family
• his education
• rise to power as PM
• major policies
• important dates
• his decline
• photographs
• famous quotes
• reference list of websites used.
Brainstorm with class the ways in which biographies can be structured around a
particular focus. Help students to define a focus for their investigation.
PRESENTATION
Jointly construct a set of questions to guide students' investigation of Gough
Whitlam, his rise to power and his impact on Australia.
View a number of examples of presentations using different media.
Students choose from a range of presentation methods to create an original
publication, for example:
• a journalistic article/could be published using Wix
• an imaginary memoir. Could use and application like Tumblr or Wix
• a formal biographical article
• a PowerPoint-supported oral presentation (you could also use Prezi or
Vuvox)
• a video - Windows MovieMaker or Adobe Premiere Elements
• an interactive timeline, using an application such as Dipity
• a song
• a comic book
• a mash-up of a number of media.

RESOURCE
INFORMATION
• http://primeministers.naa.gov.au/
primeministers/whitlam /index.aspx
• http://www.knowledgerush.com/kr/
encyclopedia/Gough Whitlam/
• http://static.moadoph.gov.au/ophgovau/media/
images/ap mc/docs/21-Whitlam-Web.pdf
Whitlam fact sheet
ATTACHED STUDENT WORKSHEETS
• Biography writing guide
• Biography planning template
PRESENTATION EXAMPLES
• Wix example
Gough Whitlam Wix
• Glogster example
Gough Whitlam Glogster
• Tumblr example
http://www.tumblr.com/tagged/gough-whitlam
• Vuvox example
Leaders of the Modern world On Vuvox
• PowerPoint example
People Power and Post War Politics, S.Angelo
• Gough Whitlam on Prezi
A brief Overview of some of Whitlam's
initiatives as PM by David Chilton
PART I of Gough Whitlam: The Individual in
History
• Gough Whitlam video
Adventures of Edward Gough Whitlam
• Dipity example
Martin Luther King, Jr

STUDENTS LEARN
TEACHING ACTIVITIES
TO AND ABOUT
An important
DISCUSS AND RESEARCH
political event
Discuss with students why Australia had concerns over our relations with China
and the building
and why we did not have diplomatic relations with China before Whitlam.
of strong
• Communism and the spread of communism
relationships
• Relations with USA and Britain
between China and
Australia
Investigate why Whitlam thought it was beneficial to reopen the Embassy in
Peking and develop diplomatic relations with China.

• Trade: Agriculture, mining, iron
• Cultural exchange
• Tourism

RESOURCE
Jacaranda Retroactive 2, third edition, P396-398:
The politics and prime ministership of Gough
Whitlam 1972-75
Red menace? (An Australian perspective on
communism)
Australia's changing relations with Britain and the
United States
http://www.abc.net.au/rn/saturdayextra/
stories/2006/1680612.htm
(transcript of Tom Burns interview about his trip to
China with Whitlam)
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ROLE PLAY/VIDEO
Students are to role play, script and perform an interview with Gough Whitlam
for a current affairs program. Students will film their news reports and publish
them on class blog or website. The role play will be based on Whitlam's move
to establish a positive diplomatic relationship with China in the 1970s, an era in
which a perceived threat from communism was prevalent.

Clarke and Dawe with Abbott's take on a carbon
tax
https://www.youtube.com/watch ?v=wgY7golkL8s

Students are to address the following topics in their role play speech:
• why China?
• reopening of embassy in Peking
• aims and goals of relations
• changing relations with USA and Britain.

http://vrroom.naa.gov.au/print/?I0=25432
(information of diplomatic relations)

Watch some examples of John Clarke and Bryan Dawe skits on political
interviews.

Gough Whitlam In-Depth /Student skit based on
Whitlam interview

http://www.theage.com.au/news/opinion/whitlamturnedfocus-on-to-asia/2005/11/l0/ll31578173705.
html
(newspaper report on Whitlam's aims)
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STUDENTS LEARN
TO AND ABOUT
Whitlam's
significance
in Australia
rebuilding hi the
post WWII period

TEACHING ACTIVITIES
View the tutorial on persuasive writing from Write Source
Scaffold students through an example of a persuasive text type. Show how
persuasive text types sell your opinion and how you need to provide evidence
to support your ideas.
Examine a persuasive text and revisit and unpack the organisational structure
of expository and persuasive texts, highlighting the grammatical and semantic
features and the significance of purpose and audience. Use the Persuasion
Map Tool on the ReadWriteThink website to jointly construct a piece of
persuasive writing on the IWB.

RESOURCE
Tutorial on persuasive writing from Write Source
http://www.greatsource.com/iwrite/tutorials/microsoft_
learning_essentials/SCHOOL~s.HTM
Example of persuasive writing
Ending Child Labour
http://www.educationworld.com/a_lesson/worksheets/TCM/
pdfs/010202il.pdf
Ping-pong play that led to China by GREGORY CLARK,
The Australian November 10, 2012

Sources
Students choose two sources from internet links. This will provide the base for Whitlam's China masterstroke: a photographic journey
http://www.afr.com/p/lifestyle/review/whitlam_china_
their persuasive piece.
masterstroke_photographic mFqFEy92fUYar8WXQCUwpM
http://www.dfat.gov.au/acc/our-relations/the-coup-that-laidUsing the source and their knowledge, students write a persuasive piece
the-fear-of-china.pdf

on Whitlam's development of Foreign Policy. They must put forward a clear
answer that strongly shows why Whitlam's foreign policy development with
China was important for Australia.
History skill source analysis

Also, they must answer the following questions about the sources:
• Is this source primary or secondary? Give reasons.
• Describe what the source is about.
• Is this source for or against Whitlam's relations with China? Give reasons.
• Does this source support Whitlam's ideas about developing diplomatic
relations with China?
Use this great student-friendly for a clear explanation of primary and
secondary sources: History for those new to teaching the subject (Pl0-20)
Attached student worksheets:
• Biography structure
• Biography template
• Persuasive text template
• Persuasive text tips

Australia and China at Forty: Stretch of the Imagination
Posted on 12 November 2012 Stephen Fitzgerald
http://www.thechinastory.org/2012/11/austraIia-and-chinaat-forty-stretch-of-the-imagination/
The Whitlam Legacy :A series of Occasional Papers .Vol 2 I
September 2 012 published by the Whitlam Institute
http://primeministers.naa.gov.au/image.
aspx?id=tcm:13-21459
(source picture of Whitlam and Chinese premiere)
http://www.knowledgerush.com/kr/encyclopedia/Gough
Whitlam/ (Whitlam and Zedong source picture)
http://www.dfat.gov.au/historical/gallery.htm
(Temple of Heaven Beijing source picture)
http://www.eastasiaforum.org/2009/09/29/australia-andchina-andthe-mutual-benefits-of-the-relationship/
(Whitlam and Xiaoping in Beijing source picture)

PRIME MINISTER BIOGRAPHY PRESENTATION NOTES
A biography is a good way of communicating information about an important historical figure.
CONTENT
• The person's background, including birth date and place
• The person's life before politics, and how that shaped his/her later life (e.g. family, education)
• Why the person entered politics
• How the person became Prime Minister
• What the person achieved, and failed to achieve, as Prime Minister, including key policies
• The influence of others on him in the role
• The person's life after the Prime Ministership
FOCUS OF BIOGRAPHY
An assessment or evaluation of the impact of the role on the person, and his/her impact on the nation.
You should research these aspects, and then use the object as a way of focusing on or introducing your
biographical story to your readers.

•
•
•

•

STRUCTURE OF A BIOGRAPHY
Heading: person's name followed by
the year of their birth and death (if not
living).
Orientation: name of the person and
why he or she is/was famous.
Series of events in chronological
order: the important events of
the person's life, beginning with
childhood.
Conclusion: short summary which
restates why he or she is famous and
tells of their contribution to current
society.

Bio Cube tool on Readwritethink.org:
supports students to develop a biography. The
tool prompts students to describe a person's
significance, background, and personality.

PRESENTATION
• A journalistic article
• An imaginary memoir
• A formal biographical article
• A PowerPoint-supported oral presentation (you could also use Prezi or Vuvox)
• A video {Windows MovieMaker or Adobe Premiere Elements )
• An interactive timeline
• Other
FURTHER RESOURCES
• Go to National Archives of Australia - Australia's Prime Ministers
http://primeministers.naa.gov.au/primeministers/whitlam/
• Go to the Australian Dictionary of Biography
http://adb.anu.edu.au/
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M iddle Ages J apan S amurai
By Sharon Moran

https://pixabay.com/photos/samurai-warrior-samurai-fighter-67662/
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Middle Ages - Japan
Societies and civilisations of the past.
Topic length: 16 hours
Focus: Samurais
Stage 4
Outcomes:
4.1 Describes and explains the nature of history, the main features of the past societies and periods and their legacy.
4.5 Identifies the meaning, purpose and context of historical sources.
4.8 Locates, selects and organises relevant information from a number of sources, inc. ICT.
4.10 Selects and uses appropriate oral, written and other forms, including ICT, to communicate effectively about the past
Suggested ICT:
- Internet research tasks.
- Internet research.
- Word processing.
- Comic design- comic life.
Assessment:
Poster of daily life.
Exposition on Samurai freedoms.
Resources:
- Web links.
- Internet.
- Computer.
- Cardboard- coloured pencils.

Students learn to and
about:
Historic case study of
Yoritomo.

Teaching activities:

Resource:

The beginning of the
Shogunate rule over
the Imperial throne of
Japan.

The timeline will be represented as a comic strip that includes the
rise of the Shogun and Samurai domination of Japan.

http://www.taots.co.uk/content/view/34/31/
(overview of shogun rise)

The comic must include the main players, years, battles and clans
that lead to the Samurai era in Japan. Use the internet links as
background knowledge for students.

http://www.history.com/topics/minamotoyoritomo
(brief summary of Yorimoto)

Use comic life (internet) to incorporate ICT skills with this literacy
task. Students to locate pictures.

http://comiclife.com/
(online design of comic)

Students create a timeline outlining the sequence of events leading
to Yoritomo’s rise as Shogun.
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Investigate Yorimoto
as a significant person
during the Samurai
era.

Main players:
Yoritomo-head of Minamoto. (case study)
Yoshitsune- brother of Yorimoto, fine general.
Yoshinaka- cousin of Yorimoto, first Shogun and fine general.
Minamoto- one of the powerful clans in Japan in the 12th Century.
Taira- enemy to Minamoto, defeated by Minamoto in 1185
Important years to include:
1180, 1184, 1185, 1192 and 1199.

The civic duty and
beliefs of Samurai’s
through Bushido.

Discuss the term Bushido and explain to students its like a set of
rules that governs the Samurais. Define the term and students copy
definition into their books.
“ Code of conduct adhered to to become samurais. It makes
reference of how the samurais must have unquestionable loyalty to
the emperor or daimyo (their lord). It’s the Way of the Warrior,
referring to the 7 moral principals of rectitude, benevolence,
respect, honesty, honour, loyalty and courage and how they are
bound to their communities by duty and honour.”

https://commons.wikimedia.org/wiki/File:Bushido5.png
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Discuss how in Medieval Europe, knights had a code of chivalry and
Bushido are the rules for the Samurai.
Watch the short video clip giving a brief introduction to Bushido.
Students take notes on:
The 4 main principals: frugality, loyalty, martial arts and seppuku
(suicide).

The feudal class
structure of Japan.
(civics and
citizenships)

Different aspects of
Samurai life.

http://www.history.com/videos/samuraideconstructed#samurai
(Bushido video clip)

Students to copy the Kanji characters for each of the 7 virtues. Next
to each virtue write a brief explanation of it and how the samurai
lived by that code.

http://www.orientaloutpost.com/bushido_code
_of_the_samurai.php
(Kanji characters and description)

Read the information on the web site links and create a hierarchical
pyramid of people in Japan during the Samurai era. (4 tier system)
Write a brief explanation of each level next to the pyramid.
Complete “Guess Who” activity on link.

http://asianhistory.about.com/od/japan/p/Shog
JapanClass.htm
(class system of Japan)
http://www.history.navy.mil/branches/teach/en
ds/classsystem.htm (guess who)

Watch the video clip on Samurai: Deconstruct an introduction to the
Samurai life.
Students take notes on:
- swords (katana and watizashi).
- Armour and helmet.
- Yumi (bow)
- Yari (spear)
- Bushido

http://www.history.com/videos/samuraideconstructed#samurai-deconstructed
(Samurai brief introduction to their life)

Assessment for learning.

https://commons.wikimedia.org/wiki/
Category:Yumi#/media/File:Yumi01.jpg

In groups, students design a poster about the different aspects of
Samurai’s life.
Topics to be researched and presented on the poster are:
- Armour and helmet (clothing).
- Weaponary- katana, watizashi, yumi and yari.

cardboard
https://commons.wikimedia.org/wiki/%E4%BE%8D#/media/File:Samurai_armor.jpg

-

Bushido (culture).

Each category must include the following:
- A picture of it.
- Description of it.
- Brief explanation of what it is and what it was used for.
- What it was made of.
- The importance of it to Samurais.
- Interesting facts.
A Bibliography and reference list must be included.
Samurai freedom or
suppression of rights.

Using previously gained background knowledge and the information
from the website link, students will write an exposition or persuasive
written piece (factual) answering the following question:
“Were Samurais warrior puppets or free and prosperous fighters?”
Scaffold students with the correct layout of an exposition.

© ASIA Volume 47 Number 1		

Students create a table of information with the following headings to
help them decide their point of view for the written piece:
- Rights,
- Freedoms,
- Rules and
- Expectations.
Students can conduct independent research and use previous
knowledge to complete the table. As a class, fill in a class table,
enabling all students to make an educated decision about their
answer to the question.
Using this information, students construct a clear and logical
argument answering the question. Response to be submitted for

http://www.samurai-archives.com/wap.html
(rights and freedoms of samurais)
http://www.artelino.com/articles/samurai.asp
(Samurai attributes and privilidges)
http://www.virtualteacher.com.au/exposition2.
pdf
(scaffold of exposition/argument)
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marking.
American contact
causing civil unrest.

Read the information provided on the web links about Commodore
Matthew Perry’s expedition to Japan. (1853)
Students copy the vocabulary words into their books using the
provided web link.
Complete a biography of Matthew Perry. Glue a picture of him in
their book and write the biographical information of him around his
picture using the information from the web links.
Mind map the reasons for America wanting to open relations with
Japan and give brief explanation of each reason: Port, Trade,
Protection of soldiers if shipwrecked.
Complete a summary of the visits made by Perry and America, the
demands made by Perry and the exchange of gifts.

http://people.howstuffworks.com/samurai8.ht
m
(summary of USA contact and civil war)
http://www.history.navy.mil/branches/teach/en
ds/perrybio.htm
(Perry and opening of links with Japan)
http://www.history.navy.mil/branches/teach/en
ds/perryvocab.htm
(vocabulary)
http://www.grifworld.com/perryhome.html
(Perry and contact with Japan)

Discuss how this contact history with America caused division
amongst the people of Japan. Some wanted to continue Japan’s
isolation from the west, some feared economic ruin due to
urbanisation and others wanted to deny American contact.
Students take summary notes on the unrest caused by Perry and
American contact.

The decline of the
Samurai.

With the new Meiji Era (1868), the capital was moved from Kyoto to
Tokyo, bringing imperial power back to the Emperor. The Tokugawa
Shogunate lost power as the economic and western influences
were too much. The Meiji Era broke down the class systems and
the government wanted to close the gap between Japan and
Western countries and drastic reform took place. Daimyo lost
power, leaving the Samurai with no leader to obey and no role in

http://www.japan-guide.com/e/e2130.html
(Meiji era and effects of change caused by
treaty with America)
http://www.samurai-archives.com/mds.html

the new society.

Legacy of the
Samurai.

Discuss this, Meiji restoration, with students.
Students to take notes on this and write a response to the question:
“What caused the Samurai decline?”
Use all information from American contact and class discussion to
answer the question.

http://www.bbc.co.uk/dna/h2g2/A663086
(decline of the samurai)

Kendo- complete a case study on Kendo. Investigate the history
behind Kendo (Samurai) and the similarities between Samurai
fighting and Kendo fighting today.
Discuss with students how Hollywood has used the concept of
Bushido to create many films.
Show Usagi Yojimbo comic- a comic based on samurais.
Discuss the WWII Kamikaze pilots and how that relates back to
samurai. (seppuku)
Family honour and respect is still present today in Japan.
Students write a brief response to the question:
“ Why has knowledge of the Samurais continued today?

http://www.typesofmartialarts.com/kendo
(Kendo information)
http://www.usagiyojimbo.com/other/uycomics.
html
(comic)
http://www.bbc.co.uk/dna/h2g2/A663086
(decline and legacy of Samurai)
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Aboriginal and Indigenous Peoples,
Colonisations and Contact History
- Dutch Invasion of the Spice Islands By Sharon Moran

https://pixabay.com/photos/photographic-background-1540116/

Indonesia - Dutch East
Aboriginal and Indigenous Peoples, Colonisations and
Topic length: 16 hours
Indies
Contact History.
Focus: Dutch invasion
Stage 4
of Spice Islands.
Outcomes:
4.2 Describes significant features of Aboriginal and indigenous cultures, prior to colonization.
4.3 Explains the ways indigenous and non-indigenous peoples of the world have responded to contact with each other.
4.7 Identifies different contexts, perspectives and interpretations of the past.
4.9 Uses historical terms and concepts in appropriate contexts.
4.10 Selects and uses appropriate oral, written and other forms, including ICT, to communicate effectively about the past.
Suggested ICT:
- Power Point Presentation
- Internet research tasks
- Word processing
- Image manipulation
Assessment:
Research and presentation. ICT presentation on the richness of the Spice Islands and who gained control of them.
Brochure examining the impacts the Portuguese and Dutch had on indigenous peoples and their environments.
Resources:
- Internet links
- Computer
- Digital projector
© ASIA Volume 47 Number 1		
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Students
learn about:
• the nature
of
colonisatio
n

Students
learn to:
• define the
concept of
colonisation
• explain how
and why
colonisation
occurred

Teaching activities:

Resource:

1. The Age of Discovery
Investigate why the Europeans wanted to explore the world.
Introduce the Age of Discovery.
Discussion and mind map, thoughts on why the Age of
Discovery occurred.
•
•

What were they looking for?
Why did they endeavour to explore?

Watch youtube clips on Age of Discovery.
Complete mini study on famous voyager Marco Polo. Look at
why he began exploring, what he found (silk road) and the
results of his travel.
[Teachers note: He was a voyager who explored and opened
trade links between Europe and China. His description
developed the first maps of Asia and he inspired many other
European explorers, like Colombus.]

http://library.thinkquest.org/J002678F/why.ht
m (notes on why they explored)

http://www.youtube.com/watch?v=Nh8dmW1
8s38&feature=related
(YouTube clip)

http://www.writingfun.com/

Students write a persuasive written piece to the question:
How did the Age of Discovery impact upon European life?
Examine why sailors were now able to sail further (technology
of ships, compass).
Discuss what difficulties they faced. Include the maps they
used to navigate.
• the
features of
a precolinial
indigenous
culture

• describe the
main
features of
the
indigenous
culture prior
to

Define colonisation as a group.
2. The Spice Islands and the Seram indigenous people
Introduce the Spice Islands.
Investigate one of the indigenous peoples living there and their
culture. Investigate their traditional life.
Complete mapping exercise - label the Spice Islands.

http://en.wikipedia.org/wiki/File:Karta_ID_Mal
uku_isl.PNG
(Manuku Islands only)

colonisation

Discuss that there are a lot of islands within this region of
Maluku. This means that there are lots of different indigenous
groups within the region.
Create matrix for Nuaulu- one of the indigenous people of
Alifuru Maluku Islands (Seram).

http://www.youtube.com/watch?v=6aUZog87
o4A (part 1)

Table headings:
Hunting, Food, Clothing, Religion, Home/Shelter

http://www.youtube.com/watch?v=Us6thXjU4
X4&feature=related (pt 2)

Watch video clip on the indigenous Nuaulu people.
Whilst watching students fill in matrix (3 sections in video).

http://www.youtube.com/watch?v=wrAy0C6A
Z3Y&feature=related (pt 3)

Find pictures of the Nuaulu people and their culture, label and
briefly discuss what it is, how the Nuaulu use it or make it, and
why it’s important to them.
Students respond to the question:
How do you think the Age of Discovery impacted upon
indigenous people in the Spice Islands?

http://indahnesia.com/indonesia/MALCUL/cult
ure_and_tradition.php
(information on culture)

Students use prior learning to make a hypothesis of the impact
of the Europeans on them.
Keep answer and check hypothesis at the end of the unit.
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• the nature
of contact
between
the
indigenous
and nonindigenous
people

• describe the
key aspects
of contact
between the
indigenous
and nonindigenous
people

3. Contact history of Spice Islands.
Why were the Spice Islands so popular and important with
various European countries? Investigate control of the Spice
Islands and the conflict this brought.
Construct a timeline identifying when different European
peoples occupied the Spice Islands: Portuguese, Spanish,
British and Dutch.
Include the name of the explorer in charge of the expedition for
each.
Complete a case study on Cornelius de Houtman. What
achievements did his trip to the Spice Islands achieve. Share

http://books.google.com.au/books?id=3wsrum
dSvrUC&pg=PA10&lpg=PA10&dq=sultan+ba
bullah+war+with+portuguese&source=bl&ots
=YKCbYc9uZk&sig=9Uhwz7IhFFCerQJ0PMe
SetoKRCQ&hl=en&ei=2dTVTPXDF4bsuAPTs
9yWCQ&sa=X&oi=book_result&ct=result&res
num=2&ved=0CBsQ6AEwAQ#v=onepage&q
=sultan%20babullah%20war%20with%20port
uguese&f=false
(background reading)
http://en.wikipedia.org/wiki/Cornelis_de_Hout
man
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and develop a class mind map on Cornelius de Houtman.
Trade was expanding around the world and that the Spice
Islands had vast amounts of nutmeg, clove, mace, pepper and
other spices that the Europeans wanted. Watch video clip (first
6 minutes only) to give pictorial account of events. Write a brief
narration for the video clip.
Assessment task:
Research the rich spices found in the Spice Islands and why
so many European people wanted them. Write a historical
recount about what the Portuguese and Dutch did to gain
control of these spices and what value these spices had.
Present findings as an ICT presentation. Ensure referencing is
accurate.

• the
responses
of
indigenous
and nonindigenous
peoples to
colonisatio
n

• explain how
indigenous
and nonindigenous
peoples
responded
to
colonisation

4. The Impact the Dutch had on the Spice Islands
Design a brochure that illustrates the inequality and hardships
suffered by the indigenous peoples of the Spice Islands. This
brochure will be distributed to people in Europe, developing an
awareness campaign of treatment the indigenous peoples
faced from the Europeans.

http://www.dailymotion.com/video/x3cfq4_hist
oryofthespiceislands
(video clip- History Spice Islands)
http://www.duyfken.com/original/spiceislands.html

http://www.writingfun.com/

http://www.nipissingu.ca/department/history/M
UHLBERGER/2805/dutchind.htm
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Policy for submission of
articles to the AETA Journal
• Articles, programmes, units of work, worksheets, ideas, resources,

reviews etc.are welcome as submissions to the Editor for inclusion in
the Journal

• As the Association is a non-profit organisation, no payments are made
to those who submit articles which are subsequently used.

• Copyright remains with the author and any copyright payments will be
paid to the author.

• No members of the Executive are paid for their work or contributions
to the Journal.

• The authorship of all articles is acknowledged in the Journal.
• Copyright of material must be acknowledged for any material used by

a contributor where original material is used, and proof of permission
must be provided to the Editor.

• The use in the Journal of an article is at the discretion of the Editor.
• Material, including images submitted for publication, must be in
editable digital format and may be accompanied by hard copy.
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Cover design – reﬂects the articles contained in this issue on the
nuclear bombing of Japan, China's ancient society, Khmer people,
female domestic workers, samurai and Prime Minister Gough
Whitlam. Many of the images used in this publication have been
sourced from Pixabay which are media ﬁle repository making available
public domain and freely-licensed educational media content –
https://pixabay.com/ and https://commons.wikimedia.org
Images used:
• https://pixabay.com/photos/japan-island-nagasakikyushu-725795/
• https://pixabay.com/photos/flag-fly-china-beijing-color-540874/
• https://pixabay.com/photos/cambodia-angkor-templecomplex-1476378/
• https://pixabay.com/photos/samurai-warrior-samuraifighter-67662/
• https://pixabay.com/photos/lady-street-photographywoman-2408609/
• https://commons.wikimedia.org/wiki/File:Premier_Whitlam_
van_Australie_vertrokken_van_Schiphol_nr_4_minister_
Lubbers_do,_Bestanddeelnr_927-6780.jpg
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