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President's Report 
... well it is nearly the end of 2001 and I am writing this report at the Nan Tien Buddhist Temple in 
Wollongong, New South Wales. The occasion is the second AETA Conference 'Meditations, megabytes 
and manga'. 

It is wonderful to yet again spend time with so many teachers committed to teaching about our region 
of the world. It is also good to see delegates from the ACT, Victoria, South Australia and the Northern 
Territory at the conference-in spite of the Ansell collapse and travel costs. 

It has been a hectic year-we, the executive, are amazed that a whole two years have passed since the 
last conference. In that time we have had the optimistic celebrations for the new millennium ... and now 
more recently and tragically the potentially cataclysmic bombings in the USA. With so much being written 
in the media about this event, we have considered at our meetings how increasingly important the promotion 
of intercultural understanding is. 

Our final journal for the year is dedicated to this end, and at the conference our Keynote Speaker 
spoke on 'Educating for Intercultural Understanding'. Peg's paper is printed later in the journal. 

In thanking our executive for their efforts this year I would particularly like to thank Peg White, Cec • 
White, Julie O'Keeffe, Jim Lee, Jennifer Carriage, Michelle Cooper and Sue Shaw for their presentations 
at the conference. 

Thankyou to Di Dunlop yet again for her great work as Editor of our journal. I believe the journal 
continues to improve each year. 

Julie O'Keeffe has been a prolific contributor to our journal this year. She is dedicated to making 
sure our content is helpful for our primary school members; and that information is practical and classroom
friendly. Thanks to Julie for her fantastic efforts and for keeping us focused. 

We are a small, diverse group of teachers- some retired, some primary, some high school - representing 
all systems. It is a credit to the goodwill of our executive that our meetings are invariably productive and 
enjoyable. So thankyou to Jane Brincat, Jennifer Carriage, Michelle Cooper, Di Dunlop, Helen Hazel, 
Marshall Leaver, Jim Lee, Julie O'Keeffe, Cec White and Peg White. 

I wish all our members a happy holiday season and a happy 2002. 
Pauline Hufschmid 

Editor's Report 
The year 2001 has seen the involvement of guest editors to a much greater extent. 

The February journal was compiled by our President Pauline Hufschmid and focused on Indonesia. 
It included excellent primary material from Julie O'Keeffe. 

Our guest editor for May was Julie O'Keeffe and her focus was the Diwali Festival. 
In August we continued to look at Japan, with a focus on 'Contemporary Daily Life'. 
This November issue will see Pauline, Peg, Julie and Sue Shaw present a journal on 'Intercultural 

Communication', which will be of enormous benefit to both primary and secondary teachers. 
I would like to thank all of the Committee for their hard work and support, and the incredible job 

done by our desktop publisher Di Bashford, who performs miracles each edition. 

Treasurer's Report 
Income 

Interest 
Membership/resource sales 
Opening balance @ I July 2000 

TOTAL 

16.04 
12,743.68 
6,907.09 

19,666.81 

Expenditure 
India book 
Journal costs 
Bank/government charges 
Postage 
Postbox 
Stationery 
Incorporation costs 
Insurance 
Closing balance @ 30 June 2000 

TOTAL 

Di Dunlop 

3,896.10 
9,515.48 

55.80 
1,514.12 

137.50 
36.75 
57.00 

310.45 
4,143.61 

19,666.81 



Notes from the guest editor 
The from cover is chosen as an example of net
working of ideas across cultures from Asia to the 
West. This Japanese woodblock print, by Hiroshige, 
is Oi, one of the 69 Stations on the Kisokaido. Such 
prints are known in Japanese as Ukiyo-e. 

Ukiyo-e are recognised today throughout the 
world as the foremost representatives of the 
traditional fine arts of Japan. More than any other 
aspect of Japanese culture perhaps, they exercised 
a profound influence on Western artists of the late 
Impressionistic period of the nineteenth century, 
when European painters were struck with the 
brilliant colour, delicate line, and unique 
composition of these exquisitely executed 
woodblock prints. 

Monet was very significantly influenced by this 
technique. This is a key example of networking of 
ideas across cultural divides. 

The history of Ukiyo-e goes back to the early Eda 
period (late seventeenth century), when the 

manners and customs of everyday life started to be 
used as the subject of themes of paintings. 

These proved to be extremely popular among 
the common people, who never before had an art 
form they could call their own. 

In response to this great demand, a kind of mass
production technique was adopted to print as many 
copies of these paintings as possible at one time. 

This was the traditional technique of woodblock 
printing, and the resulting product came to be 
known as ukiyo-e (literally 'pictures of a floating 
world'). 

,,--, he focus of this edition is intercultural under
.lstanding. In the papers and resources included 

in this edition of the journal, we seek to find a new 
way to understand the formation of cultural identity 
to facilitate intercultural understanding. 

There is a relationship between values, know
ledge and understanding. Whose values agenda will 
determine the knowledge inclusions and exclusions 
as we seek to understand the complex and changing 
patterns of similarities and differences across 
cultures? 

Are students developing the critical literacy skills 
to identify the values agenda of writers of Asia
related material? 

The encouragement of interaction and corn-

munication across cultures, based on the search for 
commonality and respect for difference, will assist 
in the development of universal global cohesion. 
Such cohesion requires a sense of common purpose 
and mutual understanding. Certain attitudes and 
actions which deny the legitimacy of cultural 
diversity inhibit the development of a sense of 
cohesion. 

Therefore the elimination of cultural prejudice, 
discrimination and bias at the interpersonal, inter
group and institutional levels is a prerequisite for 
intercultural understanding. 

Intercultural understanding involves knowledge 
about,fee/ings for and positive relationships between 
people of diverse cultural backgrounds. 

It is critical that we formulate our values, 
attitudes and beliefs after we have researched and 
gathered evidence. 

Intellectual inquiry and educational research are 
key dimensions to facilitate valuing cultural diversity 
in order to develop intercultural understanding. 
Cognition, affect and behaviour are all involved. 

0 ne of the marvellous attributes of being a 
member of the AETA executive is to be 

involved with passionate, committed people-very 
generous of both their limited free time and great 
energy. 

Pauline, as President over quite a few years, has 
kept AETA alive and thriving under difficult 
circumstances, as we receive no funding towards the 
maintenance of the organisation or towards the 
printing of our journal. 

During her presidency we have had two very 
successful conferences at the Nan Tien Buddhist 
Temple at Berkeley. The effort Pauline put into 
these conferences was awesome. Now she is retiring 
as President and taking up a position with the 
International School in Singapore, as Head Teacher 
- Social Sciences. 

We thank you Pauline and express our gratitude. 
Pauline will join her husband Frank who is currently 
working in Singapore. And she will continue to be 
involved with us-as our international corres
pondent. We wish you both well. 

And a special tllankyou to Sue Shaw, who helped 
me put together this issue of our journal. 

PEG WHITE 
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ASIA NEWS 
Child marriages up in 
Madhya Pradesh 
BHOPAL: Child marriage is widely 
prevalent in Madhya Pradesh where 
15-4% of the girls, most of them from 
rural areas, get married between the 
age of lO and 14 according to the 
Human Development Report 1998 
released in New Delhi. 

According to the report, 16-6% of 
rural girls and 1 I% of urban girls in the 
10-14 age group in the country's 
biggest state married last year. The 
Malwa region of the slate, particularly 
the belt bordering Rajasthan, registered 
the highest incidence of child marriage. 

In Shajapur district in Malwa, 
31-6% of girls (10-14 age group) tied 
the nuptial knot. Rajgarh district with 
29-1 % was a close second, followed by 
Ujjain (22-9%), Ratlam (22-3%) and 
Dewas (19-4%). 

Child marriage is also common in 
the comparatively backward IJundel
khand and Vindhya regions. In Takam
garh and Chatarpur districts in IJundel
khand, the figure was 14% and 11-3% 
respectively, while in Rewa district in 
the Vindhya region 24- 7% of girls aged 
10-14 were married. 

Trains brightened up in an 
effort to stem suicides 
by MICHAEL MJLLElT, Sy,lm•y Mor11i'11g 
I/eJ'flltl corrcspomlC'nl in Tokyo 

JAPAN's railway companies are re
sorting to novel measures including the 
use of bold lighting, brighter colours 
and nurrors in a desperate bid lo counter 
the growing number of train suicides. 

The East Japan Railway Company 
(JR East) has disclosed that it will 
install large mirrors on platforms at 
some of its bigger stations. It is already 
experimenting with brightly coloured 
train crossings on the rationale that 
people are less likely to throw them
selves in front of a moving train if con
fronted with a ·cheerrur passageway. 

The mirror is also a psychological 
ploy. Experts have apparently advised 
the company that brooding commuters 
are more likely to abandon suicidal 
thoughts if they feel that someone is 
watching them. 

Other measures include brighter 
lighting at underground stations and 
sensors to warn people if they step too 
close to the edge of platforms. 

The moves 
have been made 
necessary by the 
grim determina
tion of disillu
sioned Japanese 
commuters to use the train system as 
a way of terminating their lives. 
Psychologists are still debating why so 
many Japanese choose such a grisly 
manner of death. 

Theories range from simple conven
ience, as the train system is the main 
method of transportation for most 
Japanese, to a belief the victim is 
getting back at a perfect manifestation 
of the Japanese 'system'. Conventional 
strategies, such as deploying more 
station guards and lighting dark station 
corners, have proved ineffective. 

Last December the company even 
set up a trial hotline for people in dis
tress, hoping to dissuade them before 
they got 10 the station steps. But still 
the suicides keep coming-a legacy of 
Japan's enduring economic problems 
and its fraying social system. 

Japan recorded its highest number 
of suicides in 1998: 32 863, or an 
average of 90 a day. While figures for 
last year have not been released, they 
are expected 10 rival the 1998 high. The 
Health and Welfare Ministry recorded 
837 suicides in 1998 under the category 
of 'jumping towards a moving object', 
although it is not clear how many of 
those were train suicides. 

JR East, which operates in and 
around the Tokyo area, recorded 212 
suicides on its lines last year. Ten per 
cent were on the Chuo line that snakes 
through Tokyo's western suburbs, 
acting as the main feeder line for 
millions of commuters each day. Chuo 
is regarded as the nation's most notor
ious 'suicide line' because of the high 
number of deaths and the massive 
scheduling delays that follow. 

The first two stations to receive the 
1-5-metre-high mirrors are Shinjuku 
and Ogikubo, the main access points 
for Chou line riders. Other train com
panies are watching the JR East experi
ments closely, and the company itself 
admits it is unsure how effective they 
will be. ·Because we don't have any 
bright ideas ourselves. we thought we 
might as well try alternative plans', a 
company official was quoted as saying. 

Take it easy, China tells 
angry workers 
'Lay-oIT.i; and low wages are making China 
look e,·cn less like a workers' paradise' 

,\Tiles LYNNE O'DONNELL in Beijing 
for The Australian, 9 May 2000 

CHINESE workers have returned to 
work after an unprecedented week off 
to celebrate May Day as the govern
ment resorted to tactics reminiscent of 
former Soviet Bloc countries in an 
effort to ease the pressure of an increas
ingly restive workforce. 

Communist authorities lengthened 
the traditional I May Labour Day 
holiday to seven days, while state
controlled media exhorted !he masses 
to relax by shopping or taking package 
holidays to popular tourist spots. 

Public transport across the country 
was crammed as newspapers carried 
reports of train conductors charging up 
to $ I 00 for a seat in the dining carriage 
and scalpers tripling ticket prices. 

Officials said they hoped for a 
consumption boost to lift prices out of 
the debilitating deflation that has been 
a symptom of slack demand for more 
than two years. 

The truth behind the extended 
break is unlikely to be the government's 
desire to reward the country's 300 mil
lion urban workers with a well-earned 
rest. Ii lies in the explosion of unrest 
among the millions of disaffected 
Chinese whose prospects for earning a 
living wage are diminishing by the day. 
Fed up with not being paid by bankrupt 
employers and fearful of being laid off, 
the Chinese proletariat is increasingly 
taking to the streets to challenge the 
leadership for a better deal. 

Official figures show that discon
tent an10ng the workforce is soaring as 
the number of strikes recorded last year 
grew to more than 120 000-a 14-fold 
increa,e in just five years. 

The figures highlight a major prob
lem facing the ruling Communist Party: 
How lo maintain social stability while 
grappling with the changes necessary 
to reform the economy from a central
ised economy to a market-oriented 
system. 

The extent of worker protest is 
largely kept under wraps, but experts 
say that most of the protests are 
isolated. Independent labour unions 
are banned. and the right to strike was 
struck from the Chinese constitution 
almost 20 years ago. 

continued .. 
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What's happening? 
D;pa11kara Buddha Nepal 

(Asian Art MU&eum of San Franci~) 

Art Gallery of New South Wales 

IBUDDHAI 
10 November 2001 - 24 February 2002 

Today more and more people are 
turning to Buddhism in their 

search for spiritual fulfilment, 
finding strength in meditation and 
contemplation. 

ASIA NEWS (co111i1111edfro111 p. IJ 

Most of the unrest is centred on state
run enterprises, which until recently 
formed the backbone of the economy 
but are now largely bankrupt and laying 
off workers to stem massive losses. 

It is the manner in which these 
problems are dealt with that often 
sparks demonstrations and riots such 
as those in February in the mining town 
ofYangjiazhanzi, 200 km north-east of 
Beijing, when 20 000 miners battled 
soldiers. 

The miners burned cars and 
attacked buildings as they protested 
against what they believed was the 
unfair and corrupt handling or the 
closure of the molybdenum mine that 
had been the town's chief employer. 

More and more state-run firms, 
which are concentrated in heavy 
industry and primary production, are 
expected to slip into bankruptcy as 
banks call in long-overdue loans, 
consumer spending remains weak and 
corrupt Communist Party members 
walk away with milliom of dollars in 
state assets. 

Many analysts believe that among 
the leadership's chief fears is that a 
workers' rights movement could emerge 
from the spread of isolated protests. 

But collective disputes remain rare 
and as long as the authorities are 
determined to ensure that workers do 
not unite, scattered strikes pose no 
serious political threat. 

Better-nourished Chinese 
take great leap upwards 
After more tha11 two decades of eco110111ic: 

reform, people are becoming 110t jmt ric/Jt•1~ 
hut taller, JOHN SCHAUBLE reports from 
Beijing, Sytlm•y Moming 11,•nlftl, 31 August 2000 

Some Chinese children are almost 
10 cm taller than their counterparts 

a decade earlier, an Australian academic 
reports. 

· Artistic representations of Buddha 
are spread along the routes of Bud
dhism from India to Central Asia, 
Tibet, Sri Lanka, Thailand, and east
wards to China, Korea and Japan. 

This major exhibition will be a 
glowing, uplifting visual feast and will 
include sculpture, paintings and 
textiles. 

The link between economic refortns 
and the height of the population re
flects increased family incomes, better 
food, and greater access to health care, 
along with other improvements in living 
standards. 

But rather than simply promising 
taller basketball players or the need to 
build bigger buses or increa.se the space 
between cinema seats, a growing popu
lation was a 'fundamental indicator of 
growth in human capital', Dr Stephen 
Morgan, an economic historian at 
Melbourne University, said. 'What it 
tells us is that in many parts of China 
there have been substantial improve
ments in nutrition\ he said yesterday. 
Conversely, •if people are getting 
shorter, it means something is seriously 
wrong'. 

These days 17-year-olds in Beijing 
average 173-6 cm in height - almost 
7 cm taller than they were in the mid-
1950s. Similar variations are found 
across China, although there are 
significant differences from region to 
region. 

Between 1985 and 1995, the height 
of boys rose by 2-5 cm to 3 cm. and of 
girls by 2-3 cm to 3-1 cm. 

Dr Morgan said the changes in 
height broadly reflected the fact that 
Chinese children were now generally 
healthier, which meant they had the 
potential to be more productive as 
workers. Healthier children were likely 
to do better at school and grow up to 
get better jobs. This led to a 'closed 
loop' where their own children would 
in turn be better fed and educated. 

·ir you look at the improvement in 
productivity in China in the 1980s, you 
can say that a lot of it can1e because 
people were better fed', he said. 

His research, published in the latest 
issue of The C11i11a Joumal, is based on 
surveys of schoolchildren in urban and 
rural China between 1979 and 1995. 
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An extensive 
program of events 
includes the partici
pation of Buddhists 
from China, Thai
land, Vietnam, 
Tibet and other 
traditions, and 
the creation of 
a mandala by the 
Gyuto monks. 

'As this issue goes to press the Art Gallery 
of New South Wales opens the exhibition 
Buddha Radiant Awakening 10 Novmber 
2001 - 24 February 2002 presenting the 
multiplicity of Buddhas from the historical 
Budd.ha Shakyamuni to Hotei, the laughing 
Buddha from Japan. 

TI1e programs are as immense as the 
exhibition itself and have involved over a 
year of consuultation with Buddhist temple 
groups. A range of groups representing the 
major schools ofTI1eravada, Mahayana and 
Vajrayana as well as different countries were 
invited 1(1 offer a program of activities repre
senting what they would like the general 
public to know about Budd.hist culture and 
philosophy. 

Check the Gallery website for full events 
listing www.artgallcry.nsw.gov.au. Contact 
the Coordinator of Asian Programmes, Aim 
MacArthur, for help in planning an excur
sion or staff development day.' 

Tel. +612 9225 1702 
Fax. +612 9225 1894 
Email annm@ag.nsw.gov.au 

The gap between town and country has 
also closed in height terms, indicating 
some nutritional improve,ment in rural 
areas. 

But in some poorer provinces such 
as Anhui and Shaanxi, the change in 
height has been less pronounced. The 
increasingly unequal distribution of 
wealth, especially between urban and 
rural and coastal and inland areas, has 
also had an impact. 'Nevertheless the 
Chinese on average are richer and 
taller·. Dr Morgan concludes. 

Over the past 70 years, the height 
gap between the northern and southern 
Chinese ha.s also narrowed. Northern 
Chinese in the 1920s were generally 
6 cm to 7 cm taller than those in the 
south. The difference is now 2 cm to 
3 cm. f§l 

Keynote address AETA Conference, Meditations, Manga and Megabytes, 26-27 October 2001 

Educating for intercultural understanding 
by Dr Margaret White 

In August Professor Willian, Connell 
died. Many of the older teachers 

here will own a copy of the 'blue bible', 
The Foundations c~{Educarion which he 
edited. 

Professor Connell was driven by an 
unswerving belief that the potential 
fundamental sources of new ideas and 
improved educational practices lay in 
intellectual inquiry, educational 
research and teacher education. He 
spearheaded major changes in social 
science curriculum in Australian 
schools in the belief that the social 
sciences and humanities disciplines 
were fundan1ental to rigorous academic 
study of education, particularly of 
education for international under
standing. 

This paper revisits some of his ideas 
more than thirty years later to find new 
ways intellectual inquiry, educational 
research and teacher education can 
facilitate valuing cultural diversity in 
order to develop intercultural under
standing. 

I n the events of Tuesday, 11 Septem
ber, we were suddenly confronted 

with and shocked by the reality that 
social cohesion between civilisations 
and understanding across cultures is 
fragile and at a very low ebb. The 
horrific international terrorism attack 
will shape and define world politics for 
years to come as the complexity or the 
issues is worked through. 

The initial responses mark the 
beginnings of a very long chain or 
events that will stretch long into the 
future. As we unravel the confusion, 
the realisation that terrorism has no 
ethnicity, race or religion must always 
be given high priority. We cannot let 
these inhumane deeds become an 
excuse for bigotry and division between 
cultures, with a focus on war as the 
remedy to marshal energy to resolve 
such situations. 

Education has a role to play, to 
understand the formation or cultural 
identity and to encourage us to search 
for our common universal identity as 
we seek to facilitate understanding of 
the complex changing pattern or 
similarities and difference across 

cultures. The current rhetoric makes 
us apprehensive that such an educa
tional dimension will not be given 
adequate focus and if polarity deepens, 
the chances of improved dialogue 
between cultures will be postponed as 
comprehension continues to be filtered 
through existing experience and 
existing perceptual lenses. 

As educationists, a.s we confront the 
issues involved, we must ask some very 
profound questions about the failure of 
curriculum to address knowledge and 
values related to current needs in 
intercultural understanding. We know 
very little about Islam, the second 
largest religion in the world. It ha.s been 
the only religion that has threatened 
Christianity and we have made little 
effort in the West to understand it. 

Yet uniformed values are applied to 
policy making. How can we maintain 
dialogue across civilisations in a world 
of mistrust? This question is difficult 
to answer. 

Are we currently ensuring that per
ception or other cultures is not filtered 
through overreaction, and values of 
antagonism and racial intolerance? 
The media response and responsibility 
in values formation need careful moni
toring so that students do not temper 
their judgements through volatile, 
uninformed, unanalysed assumptions. 
What contribution can new edges in 
thinking developed through the 
processes of intellectual inquiry and 
research make, to break the cycle of 
violence and the distortion of images 
which emerge out of fear, revenge, 
misunderstanding, ignorance and 
prejudice? 

I n his book Covering Islam: how the 
media and the experts determine how 

1ve see the rest {!{the ivorld, Edward Said 
(1981, 1997) warns of the dangers in the 
volatile language of the Western media. 
It plays a significant role in charac
terising Muslims and Islam through 
highly exaggerated stereotyping and 
belligerent hostility combined with 
social and religious misrepresentations. 
He produces ample evidence to demon
strate how successive governments, 
academics and 'experts' present Islam 

as synonymous with terrorism and 
religious hysteria. At the same time he 
accepts that Islamic countries use 
'Islan1' to justify unrepresentative and 
often repressive regimes. 

Such polarity deepens the divide 
and postpones the dialogue between 
cultures. In the current climate there 
is very real danger that Western 
military propaganda can reduce Islam, 
fundamentalism and terrorism to 
essentially the same thing. It is 
impossible to reduce the complexity of 
Islamic faith, the founder and all the 
people of Islamic culture to a handful 
of rules, stereotypes and generalisations 
and then reinforce and perpetuate every 
negative fact associated with Islam, 
relating to violence and threatening 
qualities. However, it has already been 
observed how effectively this technique 
is stirring up feelings of alarm, 
consternation and fear, to inflame 
racial tension and hate. The 
consequences of this will be to divide 
the world on the basis of religion and 
ethnic origin. 

The world's most populous nation 
is expected to join the global economy 
within the next month when China, the 
oldest, continuous civilisation on earth 
joins the global world trade organisa
tio_n. China was excluded when the 
WTO was formed in 1997. This is a 
positive new development in global 
networking and it will challenge the way 
human beings perceive the linking of 
people, their ideas, innovations and 
technology across cultural divides. Let 
us hope the West will respond by 
making a real effort to understand the 
complex and changing nature of 
intercultural encounters. 

In both these developments, under
standing the complexity of cultural 
identity is a first step to facilitate inter
cultural understanding. 

The site of intercultural contact is 
an abstract place of many dimen

sions, including cyberspace, where 
multiple values, beliefs, viewpoints and 
constructs of knowledge intersect. 
Here the perceptual-cognitive lenses 
that provide insights into new 
understandings across cultural borders 
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are created, through contact with a 
universe of knowledge that can be 
accessed. If access is denied to this 
critical knowledge that informs the 
cognitive and affective components of 
attitude, it becomes impossible to value 
cultural diversity at a meaningful depth. 
Students require the skills and capacity 
to critically analyse and challenge the 
assumptions and agendas of the know
ledge creators who operate at the inter
face of cultures, and reframe issues 
beyond immediate practicalities as part 
of the learning process. 

At our last conference we formal
ised as our flag for teaching in 

the twenty-first century: /11 a networked 
world intercultura/ understanding 
develops through valuing cultural 
diversity. Now our task is to develop a 
framework to examine some of the 
inherent issues to value cultural 
diversity and facilitate the development 
of very complex intercultural under
standing. 

Are current disciplinary knowledge 
frameworks capable of drawing upon 
the role of psychological perceptual 
filters in values formation, particularly 
the formation of positive values to 
cultural diversity? 

We are required to deal with very 
complex organising concepts - net
working, cultural diversity and inter
cultural understanding-for which we 
must draw on dense knowledge. As 
well we are required to develop high
order processing skills in investigating, 
communicating and valuing. 

Oarifying some basic concepts 
Willinsky in 1992 documented evidence 
that students begin to develop inter
cultural understanding when they can 
appreciate that there are alternative 
interpretations of historical events. 
peoples and cultures. It appears that 
an indicator of intercultural under
standing is the ability to take the pers
pective of another, and the propensity 
to do this has been found to be 
developmentally and cognitively based. 

Watson and Martin (1996) found 
intercultural understanding is promo
ted by positive attitudes towards other 
cultures. The cognitive and affective 
components of attitude inform one 
another and are themselves informed 
by knowledge. Watson and Mart in 
concluded that students need to move 
to a different level of thinking before 

relevant knowledge will inform more 
global perceptions. White (1999) 
demonstrated there is a relationship 
between values, knowledge and under
standing. Perceptions develop from the 
integration and application of know
ledge with attitude. Knowledge, which 
incorporates many perspectives, is fil
tered through attitudes and values, 
which in turn, shape preferences and 
beliefs. Beliefs frame the principles, 
levels and ways we are prepared to 
personally and intellectually engage 
with other cultures. It therefore follows 
that if values are informed and respon
sible they can play a central role in 
positive attitude formation. 

So we need to make a concerted 
move to resolve underlying problems 
that limit the emergence of complex 
intercultural understanding and 
develop a pathway to intercultural 
understanding. Immediately the 
problem of a deeply-embedded threat 
image which has fostered an inappro
priate learning environment in our 
relations with Asia must be addressed. 
If we value cultural diversity, voices 
from many cultures must contribute to 
global knowledge to support the search 
for elements of commonality and 
difference. 

One of the Conference papers 
demonstrates how existing Western 
knowledge is modified by inclusions 
of scientific evidence drawn from 
Chinese, Muslim and other Asian 
civilisations, to provide glimpses of 
networking of people in time and space 
in an emerging global civilisation, so I 
will not elaborate on that now. 

Halse (2001) writes of the changing 
relationship between Australia and 
Asia and the educational initiatives that 
have resulted. Underpinning these 
educational initiatives is a conviction 
that culture plays a central role in 
shaping people's perceptions, under
standing and interactions with their 
world and the worlds of others. 

She identifies two schools of 
thought dominating recent thinking 
about culture and the dynamics of 
intercultural relations in education. 
The first view emphasises globalisation 
and the common values and needs of 
cultures. Globalists see a metaphori
cally shrinking world which is depen
dent on cross-cultural collaboration to 
protect dwindling resources, sustain a 
fragile environment and foster inter
national harmony. In this situation a 
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key role for education is to overcome 
cultural differences by identifying or 
developing common cultural values and 
behaviours that can be used to meet 
global goals and needs. 

Halse identifies a second school of 
thought that emphasises the preserva
tion of cultural difference. This view 
is explicit in the concern for cultural 
diversity in school curriculum. Halse 
suggests that at the extreme end of this 
spectrum advocates of this school of 
thought argue that cultures are intrin
sically different and fundamentally 
incompatible . . . . She suggests that 
intercultural understanding is possible 
if members of one culture undergo a 
'perspective transformation' that 
enables them to see and understand the 
world as other cultures see it. Both 
views of culture involve potential 
dilemmas for cultural identity and 
intercultural understanding. 

The cultural-difference school 
preserves cultural integrity and 
diversity, but fails to point the way 
towards intercultural understanding. 
The emphasis on commonality or dif
l'erence offers divergent pathways with 
limited, if any meeting points. An 
approach which identifies elements of 
commonality and difference within and 
across cultures is vital as well as a dim
ension that emphasises co-existence. 

Halse further points out the mes
sage that recent history indicates inter
cultural understanding is still greatly 
needed, but also the need fora new way 
of understanding cultural identity to 
facilitate intercultural understanding. 
We have to design our way forward to 
access increased understanding of cul
tural values and knowledge. Learning 
/mm as well as abo111 Asia is part of the 
process. 

A curriculum plan which provides 
space to develop such perspectives is 
urgently needed. This involves the 
organisation of curriculum design that 
ensures students have guidelines for a 
systematic, general framework to 
access complex knowledge. Concep
tually-based curriculum provides the 
design for negotiating content, strate
gies and skills within a complex frame
work. 

Teachers will be pivotal in shaping 
the views of future generations of 
Australians to create responsible 
images of Asian people and foster and 
strengthen intercultural understanding. 
They have to assess what students know 

and build on that base to plan their 
strategies. They have to be capable of 
guiding students: 
0 to critically analyse and deconstruct 
the current nature of Western know
ledge that has developed out of myth 
and imagination; 
0 to be willing to be open to other 
systems of discourse and be prepared 
to interact and co-exist with human 
beings in all their diversity; 
0 to explain what complex studies of 
Asia means and to know what and how 
students should be taught; 
0 to understand a past relationship 
with Asia upon which Western pros
perity was built and the 'clashes of 
culture' between East and West that 
have marked the evolution of world 
civilisation; 
0 to moderate the tone that interprets 
the past; 
□ to understand issues involving 
Australia's evolving identity in the cur
rent repositioning of plural Australia in 
the Asian region and in the world: 
0 to understand the complex and 
changing patterns of similarities and 
differences of our Asian neighbours; 
0 to challenge the assumptions and 
agendas of the knowledge creators who 
operate at the interface of cultures in 
the emerging engagement of new and 
informed sets of human relationships. 

The populist Australian view does 
not readily accommodate the need 

or urgency to develop a new and more 
outward looking sense of our location. 
Therefore a mode of'unlearning' oft he 
current mindset and the introduction 
of a mindset that accepts studies of 
Asia continues to be a priority. 

Part of the initial learning should 
involve tasks whereby students come to 
understand the necessity for Australia 
to take new directions in the conduct 
of foreign policy and to present a more 
sophisticated international image. 

The critical role of teachers 
The importance of teachers in over
coming the conceptually rigid boun
daries and barriers as we redefine and 
reshape our relationships in a newly 
emerging and very interdependent 
world raises questions about teacher 
education to develop improved educa
tional practice which can facilitate 
intercultural understanding. 

Have teachers acquired the capacity 
to develop intercultural understanding? 

Do they understand the processes 
involved in the production of know
ledge and images at the sites of cross
cultural contact, in order to forge colla
borative relationships across diverse 
cultural boundaries? 

Have they an appropriate curricu
lum plan to guide and give direction to 
their students in inquiry tasks? 

Have they the capacity to design 
classroom strategies to motivate 
students to value intellectual inquiry? 

Have they the tools to provide 
students with the research skills to 
handle the complexity of research 
required to value cultural diversity? 

Let us dwell for a little while on 
classroom-improving strategies. 

Improving classroom strategies 
Collfellf 
I previously stated knowledge and 
values interact. If values have been 
constructed through inadequate know
ledge, experiences and memories, then 
interaction with other people, societies, 
cultures, environments and techno
logies is inappropriately guided. 

These complex interactions develop 
in a time frame of past, present and 
future. It is possible to deconstruct past 
realities of experience and replace this 
experience with an appropriately 
reconstructed framework built from 
informed knowledge and understand
ing of reality. The framework which 
addresses these complexities needs to 
be conceptually based for students to 
rethink and reformulate historical 
experiences. This is embedded in a 
transdisciplinary approach using the 
investigative methods and analytical 
approaches embedded in discipline
related experiences. It is an inescap
able and realistic way to handle the 
interactions between all the elements, 
that is, the centrality of values, global 
perspectives which include diverse 
cultural contributions and a time 
dimension of past, present and future. 

The current organisation of subjects 
as discrete entities in schools, limits 
comprehensive disciplinary and cross
disciplinary understanding of Asia and 
must be changed to permit new modes 
of thinking and new ways of knowing 
that connect across the cognitive and 
affective domains to foster intercultural 
understanding and appropriate student 
behaviour. 

The ethical-values framework is 
only beginning to emerge a-; interaction 

in the international arena becomes 
more complex and generates concern 
about humanity, caring and social 
justice, elements of our emerging 
~niversal identity. The linguistics and 
concepts of human experience (e.g. 
humanity, values, ethics, principles, 
spirituality and beliefs, reciprocity and 
creativity) will form part of that 
dialogue. Space within the curriculum 
has to be allocated to address basic 
human values for happiness, the 
spirituality of harmony that flows 
through all religions and the values of 
caring and respect. We must design 
our way forward to access increase() 
understanding of diverse cultural values 
and knowledge. 

Technology is a useful tool for 
accessing a wider range of information, 
but it will not develop values. Rather, 
values will determine the information 
that students will access. If values of 
students are framed on assumptions of 
western superiority, then students will 
not seek to include knowledge or value 
knowledge that emanated from Asia 
and was fundamental to world 
development. 

Process 
It will be important to give priority to 
the development of inquiry approaches 
that lead students to investigate and 
reflect on issues in order to ensure their 
attitude formation is informed. 

This framework encompasses cog
nition, affect and action ( or behaviour). 
Students therefore must be provided 
with skills of critical literacy for inter
rogating stereotypes about Asia (for 
example, how images of Asia are 
constructed in texts and newspapers), 
to become competent and mature in 
selecting and critiquing information 
and analysing the agenda of resear
chers. 

Often the media is the main source 
of material. Many construct their 
reality through volatile language care
fully supported with emotional images 
because they know conflict sells their 
product. Are teachers training students 
to identify the agenda of those 
reporting in the media? 

Overriding questions that should 
guide students are: 
0 Is the reporter's construction of the 
event fran1ed in a perception of interest, 
intellectual curiosity and intercultural 
understanding, or is the reporter's 
construction of events based on fear 
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and hostility of cultural diversity? 
0 How can we ensure media coverage 
provides a balance of points of view? 
0 Are we training students to suspend 
judgement until they are adequately 
informed of the culture or issue under 
investigation? 

I ssues accentuated by political, social 
and technological change flow 

across the existing boundaries of discip
linary knowledge. Transdisciplinary 
inquiry merges ideas from parent dis
ciplines that does not split the existing 
fields of knowledge and ideas, but 
safeguards the methodology of discip
line. Matters peripheral to each 
discipline but central to studies of Asia 
(for example, respect for cultural 
diversity) are ignored or oversimplified 
in subject disciplines available at the 
secondary level. 

Teaching 
Given the breadth and complexity of 
studies of Asia teachers should aim to 
support students to construct their 
own knowledge, introducing ideas from 
Asian as well as Australian perceptions. 
It is important to immerse students 
completely in the transformative pro
cess, involving them as active learners. 
training them to ask questions which 
provide them with motivation and 
opportunities to systematicaly intersect 
and manipulate the enormous amount 
of knowledge available about Asia and 
to question, to collaboratively explore 
and to reflect on what they have 
learned. The critical role of teachers 
is to develop students who are active 
rather than passive learners, to train 
them to acquire the systematic tools to 
investigate themes and issues and to 
ensure that students develop ques
tioning techniques and skills of self
mastery. Classroom strategies and 
practices designed by the teacher to 
encourage the learner to interact with 
the issue will be central to the process 
and when students develop the 
necessary competencies the teacher's 
role will become that ofa facilitator and 
mentor. 

Leaming 
In facing the educational challenges of 
integrating into a global environment 
in the twenty-first century, the media, 
particularly electronic media, will play 
a very significant role in providing 
information and images. Often the 

information will lack the scholarly 
research, motivated by interest and 
curiosity, that is desirable for resource 
material. 

Students have to be provided with 
skills that make them proficient and 
alert to weaknesses in non-scholarly 
interpretations and to reflect on the 
ways that technology mediates 
information and images. Therefore 
students must learn to critically analyse 
how reality is constructed through the 
personal value systems of the writer. 
The agenda of the writer becomes part 
of the research. 

Issues must be analysed for 
balanced presentation of knowledge 
and the points of view of all parties 
concerned. The content must be 
developed through rigorous analysis 
and research. And a variety of 
resources will need to be accessed. 

The development of religious 
and spiritual thought 
There is a reluctance to focus on the 
manner in which religion concentrates 
on a sense of human belonging and our 
place in the total system of the universe. 
The world's great religious traditions 
offer guiding principles across their 
boundaries in terms of interpersonal 
relationships. The focus of the 
emphasis in each may be different and 
the diverse narratives recorded at 
different times, but there is a centrality 
of spirituality in the guiding principles 
about moral precepts and ethical 
action, compassion, the fostering of 
harmony and serenity, contained in all 
the religions. 

I t is impossible to understand the 
diverse cultures of Asia without 

knowledge of the moral and ethical 
bases oft he religions and philosophies 
that are deeply embedded in the psyche 
of Asian societies and people. Under
standing the ethical framework in 
which 'the other' forms his/her values, 
beliefs and moral., is fundan1ental to the 
development of intercultural under
standing. 

A focus on such thinking can lead 
to emergence of new values and aims, 
new forms of cooperation and action 
which recognise universal rather than 
exclusive values, beliefs and morals and 
to respect the significance and com
plexity of the historical content of other 
religions. 

There are intricate connections 
between individuals and their total 

environment and these interrelation
ships are the key to understanding 
other peoples and how they are ener
gised and inspired to create diverse 
ideas, values and technologies. Ethical 
choices arise in a web of interconnect
edness within a complex interaction of 
social forces. 

The human capacity to determine 
moral and ethical thought and to 
develop appropriate behaviour and 
action is rooted in diverse historical 
religious beliefs that go beyond self
interest. 

There has been an evolving process 
of stimulus and diffusion of 

religious ideas from a culture which has 
stimulated thinking over its border and 
have been adapted to the needs of other 
cultural groups in their own particular 
historical and geographical context. 

Religious ideas have enriched 
human development, created a sense of 
spiritual connection with nature and a 
set of shared moral concepts. 

Spirituality has enhanced the desire 
to advance the lot of human beings, 
while technological, scientific, econo
mic and political innovation has 
facilitated the achievement of those 
desires in social advancement. By 
discovering common inner values and 
attitudes across groups, there is the 
potential to accelerate development, 
growth, interconnectedness and evolu
tion of intercultural understanding. 

I t could be argued, for instance, that 
religious maturity has reached a 

stage where it is possible for people to 
engage in dialogue across culturally 
diverse faiths and learn from the 
experience of others as part of a 
process of renewal within one's own 
faith. For example, Gandhi never 
forsook his Hindu faith but he was able 
'to respect all other religions ... to 
admire and assimilate whatever may be 
good in the other faiths'. He parti
cularly respected Jesus' preaching of 
love and 'turning the other cheek'. 

Gandhi believed these paralleled the 
ideas of non-violence, which found 
expression and application in Hindu
ism. Such values provided Gandhi with 
the philosophy to develop a strategy of 
militant non-violence to secure India's 
independence. 

The perception of lslan1ic religious 
beliefs as a 'threat' to Europe is 

deeply embedded in Western cultural 
traditions, and emanates from a time 
when the East and West were divided 
politically and ideologically between 
Persia (now Iran) and the Greco
Roman world (about the sixth century 
C.E.). 

Asia Minor was the frontier where 
the two cultural worlds met and over
lapped. Religion dominated human 
consciousness as Islam, centred in 
Arabia, emerged during the seventh 
century to replace the political align
ments and balance of power between 
Persia and Rome. 

Yet Islamic civilisation made signi
ficant contributions to global social and 
scientific thought and laid the founda
tions for the emergence of the modern 
West through the transmission of Asian 
and Greek knowledge to medieval 
Europe, and in the development of 
these ideas. 

Christ was born and lived in an 
oriental culture and his teachings 

emerged in an oriental culture. Let me 
remind you he was a man or 'Middle
Eastern appearance' and all the great 
religious traditions were born in Asia. 

The cross fertilisation of Christ
ianity into the Greco-Roman world 
marked a dramatic meeting of Eastern 
and Western civilisations that began 
centuries of rivalries in the ownership 
of Jerusalem as the geographical and 
spiritual centre of the 'revealed' relig
ions of Judaism, Christianity and 
Islam. 

Western scholarship is only now 
beginning to adequately acknowledge 
the Asian origins of Christianity. Like 
Judaism and Islam it came from 
Western Asia. 

Christianity has involved major 
East to West interaction and later, West 
to East interactions. Christian societies 
were deliberately used as tools to help 
colonise non-Christian foreign lands. 

Whilst many of the missionaries 
were undoubtedly well-meaning and 
devoted Christians, they were often 
used by politicians and militarists to 
foist a Westernised form of the origin
ally Asian religion onto foreign people 
in the view that the ways of the West 
were superior. 

Buddhist missionaries attempted 
to create socially cohesive inter-

national networks, when, in the third 
century BCE Asoka of India, influ
enced by the teachings of the path to 
good conduct through universal com
passion, sent missionaries abroad to 
urge the abandonment of aggression 
and reassess the purpose of the exis
tence of humanity. 

Buddha's discovery of a liberating 
pathway to reach a state beyond suffer
ing and sorrow has increasingly influ
enced the development of religious and 
spiritual life in the West, particularly 
during the twentieth century. Its 
meditational rituals have entered the 
psyche of many nations. 

Scientific contributions 
A subsequent paper will be presented 
on the topic of Chinese and Islamic 
scientific contributions to global 
civilisation. I would just Hke to remind 
you modern science and civilisation 
sprang out of remarkable and complex 
human precedents in thinking that were 
accumulated over thousands of years 
and was energised during the Dark 
Ages by Islamic civilisation's transla
tion, storage and transmission of the 
accumulation of earlier thought. 

Whilst the Greek manuscripts that 
recorded the ancient sciences and 
Greek philosophical thinking disap
peared through fire or were lost, Arabic 
translations were preserved in Asian 
libraries and in Spain, particularly at 
Cordoba and Toledo, during the time 
of Muslim conquest. 

Islamic civilisation provided a very 
significant body of world knowledge 
itself that provided remarkable and 
complex human precedents in thinking. 
Later all this knowledge was translated 
into Latin to provide the knowledge 
basis for the European scientific 
Renaissance of the fourteenth century. 

The West is only reluctantly ack
nowledging Chinese innovation and 
contribution to modern science, and 
has been very reluctant to acknowledge 
or respect the contribution of Islamic 
culture to the interacting flow and 
achievement in human ideas, innova
tion and technology. 

Conclusion 
In conclusion may I say Western know
ledge of the East has been inhibited by 
time and space. Understanding the 
processes involved in the production of 
knowledge and images at the sites of 
cross-cultural contact makes it possible 

to establish dialogue and forge colla
borative relationships across diverse 
cultural boundaries. 

This requires openness to other 
cultures, the discarding of eurocentric 
assumptions and acknowledgement of 
the existence and value of Asia. 

I n the twenty-first century religious 
tolerance is of paramount impor

tance for intercultural understanding 
and world peace. 

Today, networking gives us access 
to the religious hLstory of all people. It 
is encouraging to realise that interactive 
pluralism is already increasing mutual 
respect between Buddhists and Chris
tians, and interfaith dialogue is"evident 
as some Christian theologians search 
for greater spirituality by engaging in 
serious conversation with other faiths. 

Nevertheless many Christians still 
feel that the exploration of religious 
concepts related to Buddhism and 
Hinduism is 'profoundly alien and 
threatening'. We fail to realise the 
connections between Judaism, Chris
tianity and Islam, all 'people of the 
book', and we reserve a particular sense 
of danger for Islam, lying as it does so 
close to Christianity both geograph
ically and culturally. 

0 bviously to go forward in the 
complex and emotional debate 

the goal should be to seek tolerance 
rather than conversion as we proceed 
with the objectives of exploring the 
richness and complexity of other 
doctrines and understanding the 
importance of their historical content. 

F inally may I say, in a networked 
world, the desire and dynamics of 

exchanging ideas with those from other 
traditions is part of the process of 
attaining human maturity and inter
action. Knowledge creation becomes 
a critical factor in developing under
standing of our world and the worlds 
of others. Culture plays a central role 
in shaping people's perceptions, under
standing and interaction and can be 
explained from the perspectives of the 
'insider' and the 'outsider'. 

For example, we must understand 
that the concept of 'social justice' can 
be a dian1etrically opposed construct to 
those of us in the West than to mem
bers of societies in which group cohe
sion and harmony is more important 
than individual rights and freedoms. 
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We need to understand the forma
tion of cultural identity and 

diversity across cultures to facilitate 
intercultural understanding, the rela
tionship between how we act locally 
and how we think globally, and the 
processing of information in inter
cultural situations must evolve from 
two stances of inquiry, surveillance and 
the development of human relations. 

Rigorous intellectual inquiry, 
research and very focused teacher 
education are critical, and a curriculum 
plan which is dense and reflective is 
essential to develop the necessary 
complex perspectives of knowledge and 
values necessary. 

As we take up the challenge to find 
a new way of understanding the 
formation of cultural identity to facili
tate intercultural understanding, we 
must realise a relationship exists bet
ween values, knowledge and under
standing. 

Whose values agenda will deter
mine the knowledge inclusions and 
exclusions as we seek to understand the 
complex and changing patterns of 
similarities and differences across 
cultures? 
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Intercultural understanding 
by Olivia Tan, St Scholastica's College 
What is intercultural understanding? 
Why is it important? 
Intercultural understanding is meeting, 
talking with people who have grown up 
in different cultures. They learn and 
understand their culture, and are aware 
of some differences in assumptions and 
expectations. We may, at the same 
time, come to a better understanding 
of each other's cultural influences as 
well. 

It is important because by under
standing other cultures we can control 
our behaviour when interacting with 
those people, and avoid culture shock, 
which is meant when an individual 
moves from one culture to another that 
is unfamiliar. 

Some intercultural understanding 
of China relates to language and culture 
in social life. 

1. Greetings - When Chinese people 
meet their friends on the street, they 
usually just say 'hi' to them and then 
walk away without stopping and talking 
to their friends, whereas Australian 
people do the reverse. 

2. Lea1•e-taki11g- In formal situations 
Chinese people usually let the older 
people leave first, then followed by the 
youngest. When they attend an 
important meeting, they should not 
leave before it is finished. 

3. Expressing emotions and feelings -
Chinese people have the habit of 
refraining from showing their feelings 
and emotions. They are always deeply 
considering about what they are going 
to talk about, whether they are younger 
or older people. Chinese people 
usually have been treated from child
hood by their parents not to express 
their emotions if they do not agree with 
their parents. If they do so, they will 
have bad luck in their future. This is 
the main cause of Chinese people 
usually being the quietest ones in a 
discussion, e.g. Chinese student in 
school. 

4. Comp!imellfing - Chinese people 
generally, as I know from experience, 
usually give a compliment when they 
think something is really good and 
almost perfect. I say it like this because 
even though I was born in Indonesia 
actually, I am Chinese. I live in the 

Chinese tradition and belief system. 
also usually give a compliment if I think 
something is really good and almost 
perfect. I know this is very different 
with Western people. However, 
Chinese people won't tell when a thing 
is ugly or bad. They just keep quiet, 
not giving any comment. 

5. lmroduction - Old Chinese people 
usually introduce themselves by telling 
their surname only, whereas the young 
people give their complete name. 

6. Guan Xi (relationsl,ip which is very 
close 10 each other)- If Chinese people 
have Gumz Xi with certain people, those 
certain people should do any favour 
that they ask (for example, if their 
friend has a company, they will ask for 
a job in that company), and this habit 
has already been used until now. 

7. Face - Chinese people always keep 
face. 'Face' in this statement means 
their prestige. They also help to keep 
face for each other. For example, if I 
have a friend who sells TVs, then I 
introduce my boss to buy a TV from 
my friend so he will get a cheaper price. 

What are the barriers to its 
achievement? 
The barriers to its achievement are the 
habit life of people to live by grouping 
and they tend to find the same country 
and cultural life people than the 
different one. This habit might cause 
different values and expectations that 
sometimes lead to misunderstanding 
and miscommunication. Then 
prejudice, discrimination and racism 
are the problems. For example, the 
racism which happened towards 
Chinese people in Indonesia. Those 
Indonesian people don't know about 
how hard-working the Chinese are until 
they become wealthy. However, the 
Indonesian people are just jealous 
about the succession of Chinese people 
in their country. All of this misunder
standing is caused by the habit that 
lived in people's life. 

How can intercultural 
understanding be achieved? 
lnlercultural understanding will be 
achieved in China if those people are 
able to put aside the habit of living or 

making friends only from the same 
country. They can also have this under
standing by learning others' culture and 
language through education in the 
school. For example, by learning 
history or doing research about other 
countries. Besides, self-discipline is 
also important within social life. 
Although we are trying to make friends 
with people from other countries, we 
also need to decide which culture 
should be learnt or not. The people 
should have their own consciousness to 
make friends with others. 

MY EVALUATION 
I have finished the intercultural part of 
China. I found them really interesting 
where I could learn about their culture 
more deeply. Besides, I think Asian 
Studies are the best idea to be put in 
education subject. This subject leads 
the students to learn other countries' 
cultures and behaviour, which is good 
for intercultural understanding. 

My sister helped me in correcting 
my rough copy. This part is finished 
with a book that is provided in 
Wychwood. The name is lntercultuml 
Communication in China. 

Now I have already understood 
what intercultural communication is, 
which I didn't know before, and my 
advantage in what doing this part 
means. 
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The contribution of Asia to modern global civilisation 
by Cec White 
I have given a number of talks on 
similar subjects to this, and so to 
prevent repeating myself unnecessarily, 
I intend to briefly recap on the 
contributions of early Western Asia 
and concentrate more on the enormous 
contributions of Eastern Asia and of 
Islam from Western Asia, especially in 
the fields of science and technology. 

Furthermore, I want to emphasise 
that most of these scientific and 
technological advances were not just 
chance discoveries passed on to the 
West for development. They were 
discovered, fully researched and the 
technology developed to a high degree 
of sophistication, usually many years 
before the West even heard of them. 

At a recent talk I gave on this 
subject at the University of Melbourne, 
a lady accused me of not helping East
West relations by being so pro-Asian. 
I think she missed the point of my talk. 
I will concede that in the last five 
hundred years or so since the European 
Renaissance, most advances, especially 
in science and technology have come 
from the West. However, in the prev
ious ten to twelve thousand years, the 
majority of contributions to our mod
ern global civilisation came from Asia. 

But, along with people like Edward 
Said, I believe this fact has not only 
been generally ignored by Western 
historians but deliberately downplayed. 
This is what I am trying to correct. 

As a professional engineer, I spent 
a lot of time over a period of some 
thirty-five years or so working either in 
Asia or with Asians, and I was appalled 
at my monumental ignorance of Asia, 
along with a lot of other Australians of 
course, and the dreadful prejudice we 
have that makes us feel that Asians are 
in some way inferior to us, which is 
completely wrong. 

My ignorance was probably under
standable, because my high-school 
history course consisted of three years 
British history followed by two years 
European history. As an honours 
student I was allowed to study one 
Asian subject. However, 229 out of 230 
students who started first year with me 
learnt absolutely nothing whatsoever 
about Asia. 

Many Australians and Americans 
tend to regard Asia as comprising 
Japan, China, Taiwan, Korea and 
Vietnam, with maybe India and Indo
nesia added in. Western Asia has been 
generally ignored or sidelined with the 
title The Middle East, an area from 
which we get oil. 

This is a pity, because our ignorance 
of Western Asia is partly responsible 
for the present world problems and 
because Western Asia has an exciting 
history and has made many vital 
contributions to our global civilisation. 

So, let us define Asia. 
In Turkey a couple of years ago, 

people on the eastern side of the Bos
phorus, the main waterway that runs 
through Istanbul, said to us: 'We are 
not Europeans, we are Asians'. Jesus 
was crucified by the Romans in 
Jerusalem, in what they called the 
province of 'Asia'. St. Paul, when he 
wrote to one of the churches he had 
founded in Greece, said to them: 'I am 
sorry I cannot be with you at the 
moment, I am tied up in Asia' - and 
he was in Turkey at he time. The 
ancient Greeks said that the sun rose 
in Asia, on the eastern side of the 
Aegean Sea, which again is in Turkey. 

So Asia is that enormous land mass 
that extends all the way from Palestine 
and Turkey right across to China. And 
for 4000 years it has been served by the 
Silk Road, over a distance of 8000 kilo
metres, across some of the most inhos
pitable country in the world. 

(Referring to the map on page 11, 
Asia and the Silk Roads, you can see 
that there was one main silk road, but 
many minor silk roads traversing the 
continent in many directions. It is 
obvious from the map that there was 
complex networking throughout the 
Asian continent over many centuries.) 

It was called The Silk Road, of 
course, because the rich Romans liked 
to wear the beautiful gossamer silk 
fabrics that were imported,. as you can 
imagine, at great cost, right across that 
incredible expanse of road from China. 

Even this trade, in itself, should 
demonstrate one of the unique techno
logical developments made in China. 
The Chinese, by Roman times, had 
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exclusively developed sericulture, the 
culture of silk worms, and the special
ised spinning and weaving techniques 
for silk required to produce such high 
quality fabrics. 

Silk, however, is not by any means 
the most important commodity that 
ever crossed the Silk Road. The two 
greatest commodities to do so were 
religion and knowledge. 

All of the great religions came from 
Asia - chronologically speaking, 
Hinduism, Judaism, Buddhism, 
Christianity and Islam. 

N ow, with regard to knowledge, let 
us go back, first of all to the 

beginning. 
Human beings gave up being hun

ter gatherers, and settled down in an 
area where cereal crops grew wild in the 
upper reaches of the Tigris and 
Euphrates Rivers in Mesopotamia in 
Western Asia in about 10 000 BCE. 

The first great Asian invention 
therefore was agriculture. With the 
new settled way of life, which we call 
civilisation, population increased and 
people had to move down river. The 
river flats here were fertile but there 
was little rain. They therefore had to 
invent irrigation. This led to faster 
population growth and closer settle
ment, creating urbanisation. 

Archaeologists I have spoken to 
agree with me that one of the greatest 
archaeological sites in the world today 
is a place called Cata! Huyuk, which is 
in southern Turkey. It is now regarded 
as the oldest known city in the world. 
Already they have excavated down to 
7000 BCE and they are still going. It 
was here that people called Sumerians 
lived. 

In Ankara, The Anatolian Civilisa
tions Museum contains a staggering 
display of innovations from Catal 
Huyuk, including the first writing and 
the potter's wheel. The potters wheel 
was turned on it side to produce the 
first cart in about 3000 BCE and this 
was followed by the invention of the 
chariot, with spoked wheels. 

The transport wheel whizzed across 
the Silk Road to China where, some
where about 100 BCE, they invented 

i I 
I I 
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the wheel barrow. You may not think 
that the wheelbarrow is very important, 
but JM Roberts, the British world 
historian, says that Europe laboured at 
50% efficiency for 2000 years until they 
adopted the Chinese wheelbarrow. 

With urbanisation we eventually got 
great centres of administration, religion 
and learning, particularly Nineveh and 
especially Babylon, where the first 
astronomy and sophisticated mathe
matics were developed. 

N ow I would like to move down to 
a country on the eastern side of 

Palestine where the Semitic 

prove by experiment that he was indeed 
correct. 

In the limited time I have available, 
I must leave Western Asia and whizz 

across the Silk Road to China, that 
great power house of innovation and 
invention. 

One of the outstanding scholars of 
the twentieth century was undoubtedly 
Dr. Joseph Needham, a young biologist 
from Cambridge, who on his return 
from a stint as a secret service agent in 
China during World War II, said to his 
colleagues: 'I now intend to spend the 

rest of my life researching and writing 
the history of science and civilisation 
in China.' They said: 'Oh, you won't 
find much there.' He said: 'How wrong 
they were. Everywhere we turned there 
was first after first after first.' 

Needham died in 1995, having 
written so much of his great book 
Science and Civilisation in China that 
the volumes take up more than a metre 
on the shelves of the university and 
public libraries. 

His work is now being carried on at 
Cambridge in the Needham Institute. 

In his book, besides many other 

people lived. It was here that 
the next really important Some major Chinese innovations 
Asian invention, the alphabet, 
appeared. 

and the time taken for them to influence the Jt'i:!st 

The alphabet was taken 
around the Mediterranean by 
the famous West Asian mari
time power, the Phoenicians, 
and ended up in Greece where 
it was developed into what we 
know today as the modern 
alphabet. 

Later on when it was allied 
with the Chinese invention of 
printing on paper, it caused an 
explosion in the dissemination 
of knowledge. 

B efore leaving early 
Western Asia, I must 

mention one of the great 
forgotten countries of the 
world, Ionia, which was a 
Greek colony in Asia on the 
eastern side of the Aegean Sea 
on what is now the coast of 
Turkey. 

It was here, about 350 
years after it was colonised by 
Greece, that an outstanding 
genius called Thales was born. 
The great Greek philosophers 
Socrates, Plato and Aristotle 
mainly started from an ethical 
base. Thales was the first 
great natural philosopher. It 
was he who invented scientific 
thinking. He was so revered 
by Einstein that Einstein said 
all future important break
throughs in science would be 
made by the Ionian method. 
And, of course, we know that 
Einstein developed all of his 
theories of relativity long 
before anyone was able to 

Innovation 

Decimal system 
Crop cultivation in rows, with intensive hoeing 
Circulation of the blood 
Iron plough (initially without true cast iron) 
The kite, including manned 
Sunspots, recognised as a solar phenomenon 
Cast-iron technology, by 119 nationalised 
The crossbow, 2/3 mile range 
Collar-type horse harness 
Rotary winnowing fan versus basket 
Crank handle 
Multi-tubed seed drill 
Steel from cast iron 
Paper 
A place for zero in mathematics (0 sign later) 
The parachute 
Wheelbarrow 
Deep drilling for natural gas 
Belt drive 
Water power for heavy industry 
Suspension bridge 
The rudder (later the fenestrated rudder) 
Multiple masts on ships 
Fore and aft rigging versus square riggers 
Horse stirrup (especially in war) 
Porcelain 
Segmental-arch bridge 
Block printing - multiple copies 
Gunpowder 
Mercator map projection 
Chain drive 
Vaccination against smallpox 
Movable-type printing 
Magnetic compass 
Rockeets 
Multi-stage rockets 
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Time taken 
Date for adoption 

of invention or recognition 
in China in the West 

(years) 

14 th century BCE 2300 
6th century BCE 2200 
6th century BCE 1800 
6th century BCE 2200 
5th century BCE 2000 
4 th century BCE 2000 
4th century BCE 1700 
4th century BCE 200 
3rd century BCE 1000 
2nd century BCE 2000 
2nd century BCE 1100 
2nd century BCE 1800 
2nd century BCE 2000 
2nd century BCE 1400 
2nd century BCE 1400 
2nd century BCE 2000 
1 st century BCE 1300 
1 st century BCE 1900 
1 st century BCE 1400 + 

1 st century CE 1200 
1 st century CE 1800 + 
1 st century CE 1100 

2nd century CE 1200 
2nd century CE 1200 
3rd century CE 300 
3rd century CE 1700 

610CE 500 
8th century CE 700 
9th century CE 300 

10th century CE 600 
976CE 800 

10th century CE 800 
1045 CE 400 

11 th century CE 200 
11 th century CE 200 

14th century 600 

things of course, he details more than 
two hundred Chinese inventions and 
innovations that have greatly affected 
Western Civilisation. The table lists 
some of the more important of these, 
together with the time which elapsed 
between their invention in China and 
their use in the West- amounting in 
most instances to many centuries. 

In the introduction to his book, 
Needham points out that the seven
teenth-century British scientific 
philosopher, Francis Bacon said: 
'Three inventions changed the face of 
civilisation more than any others. 

These were the magnetic compass, 
which revolutionised navigation; gun
powder, which revolutionised warfare, 
and printing on paper, which revolu
tionised the dissemination of know
ledge.' Needhan1 says that Bacon did 
not say, nor did he know, that all of 
these were Chinese inventions. 

In the field of nautical engineering 
the Chinese made many inventions, not 
just the compass, which they developed 
to a high degree of sophistication -
including a complete table of correc
tions for geographic north versus 
magnetic north, because they realised 
the relationship between the two 
changes throughout the year. They 
even invented the very shape of the hull 
we use, sharp at the front and blunt at 
the stern. They invented fore and aft 
rigging which enabled a ship to sail into 
the wind rather than only before the 
wind like the old square riggers. But, 
I think more than anything, we have 
benefited from their invention of the 
rudder for steering ships. 

Strangely enough, when the British 
invented the steam turbine and were 
able to build very fast gunboats, these 
only had one problem, they could not 
be turned at speed because of the water 
rushing past the rudder. Then they 
realised they had not kept up with the 
latest Chinese technology of the 
fenestrated rudder which had small 
square holes in it. This enabled some 
of the water to flow through the rudder 
which enabled it to be turned at speed 
but which did not significantly reduce 
the steering ability of the rudder itself. 

Ronan, one ofNeeclhan1's younger 
colleagues, says that it is no exaggera
tion to say that the rea.son the British 
navy was the greatest in Europe was 
largely because the British were willing 
to adopt Chinese inventions more 
quickly than the other European 

powers. He went on to say that the 
Chinese were the greatest sailors in 
history and over two thousand years 
they were so far ahead of the West that 
comparisons are embarrassing. 

With regard to warfare, I believe 
that the first important inven

tion that came from eastern Asia was 
the stirrup, which enabled a man to sit 
on a horse, manoeuvre quickly and 
fight without the disastrous embarrass
ment of falling off. 

When the Mongols brought the 
stirrup over to the West they not only 
virtually conquered the whole of Asia 
but even threatened the whole of 
Europe. This was because they could 
race up behind a chariot and kill the 
occupants before they could even turn 
around. The stirrup even enabled the 
famous British and French 'knight in 
shining armour' to sit on his horse and 
fight without the potentially fatal 
danger of falling off. Then the Chinese 
came along with gunpowder, blew him 
off and made his armour obsolete. 

As Needham says in regard to gun
powder, it was only a short step for the 
Chinese to invent rockets. However, 
they found, as I am sure the Americans 
found, that you cannot build a bigger 
and bigger rocket and expect it to go 
further and further, because, when you 
do, the an1ount of fuel in the rocket 
becomes heavier and heavier and it 
won't lift off the ground. 

Then when they could not get their 
big rocket to go across the Yang-tse 
River, someone got the idea of putting 
another rocket on the front which lit up 
when the old rocket fizzled out. And, 
seeing it did not have to produce the 
enormous thrust that the first rocket 
needed to accelerate it from zero to 
high speed, it went the rest of the way 
across the river. They had therefore 
invented the multi-stage rocket which 
enabled the Americans to put a man 
on the moon. 

As Needham says, the rocket could 
very well be the greatest invention ever 
given to humanity by any nation, 
because one of these days, when the sun 
cools down and the earth freezes over, 
we will need to get off this planet and 
the only way we know at the moment 
of doing this is with a multi-stage 
rocket. 

I n the field of medicine, the Chinese 
discovered the circulation of the 

blood in about the sixth century BCE. 
By the tenth century CE, their know
ledge of medicine had increased to the 
point where they could tackle the 
worldwide scourge of smallpox. 

The Macquarie History of Ideas tells 
us that vaccination against smallpox 
was introduced into England by the 
Honourable Lady Mary Wortley 
Montague. It just so happened that the 
Lady Montague was the wife of the 
British Ambassador to Constantinople, 
and when she found that the rich 
children there were being vaccinated 
against smallpox, she had her children 
vaccinated too. Then, when she came 
back and told her British socialite 
friends, they arranged to have their 
children vaccinated too. So she did 
indeed introduce the idea of vaccina
tion against smallpox into England. 

But virtually noone thought, 'Who 
invented the process?' The Turks 
admitted that it came from China, 
where it had been used for many 
centuries. Needham, as a biologist, 
said that he was amazed to find they 
had used almost the same method that 
Jenner used in England much later, 
vaccinating people with cowpox to 
make them immune to smallpox. 

Needham said he was even more 
astounded that they had even 
developed attenuation of the virus. As 
I understand it, this means that if you 
vaccinate someone with cowpox he or 
she will get quite a nasty dose of 
cowpox, even though it will not be fatal. 
IfJhen you take blood from that person 
and inject it into a second person, that 
person will get a milder dose of cowpox 
but will still be immune to smallpox. If 
you continue this process of transfer
ring blood from the second person to 
a third person and so on, you eventually 
reach the stage where the smallpox 
vaccine will produce a very mild re
action indeed but will still produce full 
immunity against the killer smallpox. 

I have left the third great Chinese 
invention mentioned by Francis 

Bacon, printing on paper, until last 
because it was transferred to the West 
by the Muslims, who are the subject of 
my next topic. Islam was founded in 
Arabia by Muhan1mad in 622 CE, and 
within two centuries they had founded 
the great city of Baghdad on the Tigris 
River in Western Asia and made it into 
the greatest centre of learning in the 
current medieval world. 
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This was because the caliphs who 
controlled the city sent not only Arabs, 
but also Jews and Christians to every 
corner of the known world to seek out 
all the knowledge of the ancient world, 
especially from the widespread empire 
of Alexander the Great and the subse
quent Hellenic Greek world, which 
would have covered the history of not 
only Greece but ancient Mesopotamia, 
Persia, Pergamum, Palestine and India, 
together with knowledge that had 
filtered through from China and the 
Far East. 

This was all written down in Arabic 
and placed in the great library in Bagh
dad. When the Muslims conquered 
North Africa, Sicily and Spain (right 
up to the French border), they took 
copies of the Arabic documents from 
Baghdad and placed them in European 
libraries in Sicily, and especially at 
Toledo in Spain. This whole intellectual 
operation was greatly assisted by the 
knowledge of printing on paper from 
China. 

For centuries the Chinese alone 
enjoyed the secret of paper making. It 
was an inexpensive material that was 
ideally suited to calligraphy written in 
bold flowing characters with a soft 
brush. 

The rest of the world meanwhile 
had to make do with papyrus, mono
polised and sold at inflated prices by 
the Egyptians, and later, parchment, 
which was invented in Western Asia at 
Pergamum but which was made from 
expensive specially prepared young 
animal skins. 

The oldest paper actually dis
covered in China dates from 98 BCE, 
but development obviously began much 
earlier. As a result of the plentiful 
supply of cheap paper in China the 
widespread recording and dissemina
tion of knowledge and ideas was facili
tated, and this undoubtedly helped the 
Chinese to outstrip the West in educa
tion and scientific progress. 

In the year 751, Turkestan, a 
country previously controlled by China, 
was invaded by Arabs who captured 
several skilled paper makers. Manufac
ture of paper spread rapidly throughout 
the new Muslim empire, especially at 
Baghdad (793 CE), and led to the 
establishment of the first European 
paper mill in Spain in circa 1150. 

B aghdad, under the wise caliphs, al
Rashid and al-Mamun of the 

Abassid dynasty, not only saw the 
establishment of great libraries and 
translation centres, but also research 
facilities and observatories to encour
age scientific research. The Abassids 
invited able specialists to their court 
irrespective of their nationality or 
religious belief. 

It was in 772 that a Hindu astro
nomer brought over a set of astro
nomical tables, including the important 
table of trigonometric sines, probably 
from Brahamaputra's great Indian 
work the Sidhanta. This was the 
beginning of the great era of translation 
which lasted for over a hundred years. 
Another series of works from India 
resulted in the Arabic numerals we use 
today. 

By the beginning of the tenth cen
tury, the most important works in 
philosophy, medicine, mathematics and 
astronomy had been translated from 
Greek into the Arabic language. 

Because foreign countries taken 
over by the Muslims were encouraged 
to participate, the dissemination of all 
this knowledge and its use was a Mus
lim phenomenon, not just confined to 
Arabs. One example of foreign partici
pation was the important Nestorian 
School at Edessa. 

I will now mention a few of the more 
important Muslims who advanced 

science and technology in this brilliant 
period in the history of Islam. 

The principal figure in early Arab 
mathematics was al-Khwarizmi, 
(circa 780-850), who is described by 
Professor Hitti, author of the History 
of the Arabs from the Earliest Times to 
the Presem day, as one of the greatest 
scientific minds of Islam, who influ
enced mathematical thought to a 
greater extent than any other medieval 
writer. His book, from the ninth cen
tury, was the principal mathematical 
textbook in European universities until 
well into the sixteenth century and 
served to introduce the science and the 
actual name of algebra into Europe. 

Al-Battani, foremost among world 
astronomers of the ninth century, was 
famous for the originality and the 
precision of his work. For example, he 
determined the length of the year to 
365 days, 5 hours, 46 minutes, and 
24 seconds. 

Abu'! Wefa (940-998), made the 
brilliant discovery of the variation of 
the moon, an astronomical pheno-
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menon which has been mistakenly 
attributed to the Dane, Tycho Brahe six 
centuries later. 

Omar Khayyam (circa 1045-1123), 
well known as a famous poet, was also 
an outstanding original mathematician, 
especially in the field of conic sections. 

Nasir-Ed din ( 1201- 74), who, 
according mathematics historian 
Cajori, elaborated trigonometry to such 
great perfection in the thirteenth 
century that, had Europeans known of 
his work, they could have been spared 
their work in the fifteenth century. 

In the field of medicine, Geber circa 
776 composed the first pharmaco
logical treatise. According to Hitti, the 
Muslims actually established the first 
apothecary shops, founded the first 
pharmacy school, and compiled the 
first pharmacopoeia. 

The two most outstanding medical 
scientists were al-Razi (865-925) and 
ibn-Sina (9 80-1037), whose portraits 
adorn the great hall of the School of 
Medicine at the Sorbonne in Paris. 

Perhaps the most remarkable of all 
al-Razi's many achievements was to 
produce an encyclopaedic treatise on 
all known Greek, Persian, Hindu and 
Arab medical knowledge that was to 
be reprinted for the next 600 years, 
exercising what Hitti describes as 'a 
remarkable influence over the minds of 
the Latin West'. 

Ibn-Sina wrote ninety-nine works 
on philosophy, medicine, geometry, 
astronomy, theology, philology and art. 
His greatest work was a complete codi
fication of all Greek-Arabic medical 
thought which became the textbook for 
all European medical schools for 
several centuries. 

Finally, 1 will mention Ali ibn-Isa, 
who wrote a treatise on opthalmology 
that is still in use to this day. 

I n Spain today, which my wife and I 
specifically visited this year to study 

the vestiges of the great Muslim civil
isation, one is struck by the magnificent 
splendour of the Muslim architecture 
at Cordoba (the old capital), Toledo 
(where the main library was), Seville, 
and especially Granada (where the 
Alhambra still stands as the most 
spectacular example of Muslim 
greatness in Europe). 

The Alhambra is a fortress, a 
mosque and a palace all sitting on a 
high hill towering over Granada, with 
a kilometre or so of magnificent 

gardens enhanced by many fountains 
and reflecting pools to satisfy the 
Arabs' obsession with water. 

The guide asked the question: 'How 
do you think the Muslims, who had no 
pumps, brought water up from the river 
which you can see flowing down in the 
valley below?' As the same system is 
being used today, the answer was 
especially interesting to engineers in the 
group. Out to the west of Granada can 
be seen the 12 000-feet high Sierra 
Nevada Mountains, snow covered 
throughout the year. The Muslims built 
a three-mile aqueduct high up in the 
mountains to catch the melting snows, 
fed it through an underground pipe all 
the way to the Alhambra hill and then 
up to a reservoir on the top. The water 
can still be seen gushing out today. 
What a remarkable piece of thirteenth
century hydraulic engineering! 

A recent ABC programme on the 
European Renaissance attributed 

the Renaissance almost entirely to the 
liberalisation in thinking in the Roman 
Catholic Church, together with the 
artistic renaissance in Italy. 

Whereas both of them are 
extremely important, and I am 
particularly lost in admiration for the 
work of Michelangelo, neither of those 
things, in my opinion, produced our 
modern scientific, industrial and 
intellectual civilisation. 

But I believe it was mainly produced 
by three factors. The first was the 
Agricultural Revolution in England, 
based on the Chinese mouldboard 
plough and multi-tube seed drill. 

The second was the Industrial 
Revolution, also in England, the age of 
steam and cotton which could not have 
been possible without the invention, by 
the Chinese, of cast iron, wrought iron 
and steel, and the West Asian invention 
of spinning and weaving. 

The third factor, the intellectual 
boost, is now slowly being recognised 
as resulting directly from the great 
Muslim intellectual civilisation, 
originating in Western Asia and 
entering Europe via Spain, which I 
have just described. When the 
Christians finally began pushing the 
Muslims out of Spain, they were 
staggered at the contents of the Muslim 
libraries, containing much of the 
knowledge of the ancient world 
together with the valuable contem
porary Muslim contributions. 

It took scholars from Christendom 
two hundred years to translate all of 
this from Arabic into Latin. Further
more, they began to use the Chinese 
inventions of printing on paper which 
the Muslims had acquired. 

Consequently, with movable-type 
printing allied with the West Asian 
invention of the alphabet, the dis
semination of knowledge in Europe 
virtually exploded. 

Well I hope I have said enough to 
demonstrate that we can no 

longer ignore or look down on Asia. 
Unless we arm ourselves with 

knowledge and develop a balanced, 
honest and unemotional view of 
history, giving all cultures credit for 
their contributions to civilisation, we 
are in grave danger of making wrong, 
uninformed decisions for the future. 

If we do that, it could very well be 
disastrous for the world in which our 
grandchildren will live. 
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Australia's changing relationship 
with Asia 
Since World War 2, changing strategic 
alliances, the decline of old trading 
markets, the growth of dynamic Asian 
economies, and altered migration 
patterns have led Australia to redefine 
itself and its position in the Asian 
region. 

Since World War 2 over five mil
lion migrants have come to Australia 
from more than 120 different countries. 
Although the majority of migrants are 
still from Europe, Asian migration has 
changed the ethnic profile and human 
face of Australia. 

In 1991-92 Hong Kong was the 
second-largest source of immigrants 
after Britain, and the number of Kor
ean, Filipino and Chinese immigrants 
more than doubled between the 1986 
and 1991 census (Nieuwenhuysen. 
1995). Future projections suggest that 
by 2020, 10% to 15% of the Australian 
population will have been born in Asia 
(Brown, 1995) and that 18% of Sydney's 
population will be Asian born (Mellor, 
1995). 

Putting 'Asia' into Australian 
education 
The changing relationship between 
Australia and Asia has been accompan
ied by substantial government funding 
together with educational initiatives for 
Asian languages and Studies of Asia in 
schools, and professional development 
for teachers. 

The two dominant views of 
culture in education 
Underpinning these educational initia
tives is a conviction that culture plays 
a central role in shaping people's per
ceptions, understanding and inter
actions with their world and the worlds 
of others. Two schools of thought 
dominate recent thinking about culture 
and the dynamics of intercultural 
relations in education. 

The first view emphasises global
isation and the common values and 
needs of cultures. Globalists see a 
metaphorically shrinking world which 
is dependent on cross-cultural collab
oration to protect dwindling resources, 
sustain a fragile environment, and 
foster international harmony (Aspin, 
1993; Tomlinson, 1995; Sarre, 1995). 

Hence a key role for education is 
to overcome cultural differences by 
identifying or developing common cul
tural values and behaviour that can be 
used to meet global goals and needs. 

FIGURE I 
Cu/t11ral globalisatio11 brings together 

common clcmcnt'i from different cultures 

In a globalised world, 
common values and 
behaviour combine to 
meet mutual needs. 

The second school of thought empha
sises the preservation of cultural dif
ferences. This view is explicit in the 
concern for cultural diversity in school 
curricula and policies on Aboriginal 
and Multicultural Education, and 
national initiatives such as S1udies (f 
Asia: A S1{11eme111 for Australian 
Schools. 

At the extreme end of the spectrum, 
advocates of this school of thought 
argue that cultures are intrinsically 
different and fundamentally incom
patible, and that attempts to identify or 
develop common values and behaviour 
make a culture vulnerable to cultural 
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imperialism or dilution (Quine, 1964). 
Hence it is argued that preserving 

cultural diversity requires isolation and/ 
or protection from corrupting, alien 
cultures (Harris, 1990), and inter
cultural understanding can only be 
possible if members of one culture 
undergo a "perspective transforma
tion" that enables them to see and 
understand the world as other cultures 
see it (Taylor, 1994). 

Some Asian countries have applied 
this principle in practical ways, for 
instance by trying to control access to 
the Internet, and material deemed 
inappropriate or undesirable and likely 
to corrupt cultural beliefs and values. 

FIGURE 2 
Culfllral dfrersity emphasises 

and prcscncs difference 

Culture A remains 
independent to 
preserve cultural 
purity. 

Culture B remains 
independent to 
preserve cultural 
purity. 

Both views of culture involve potential 
dilemmas for cultural identity and 
intercultural understanding. 

Globalisation carries the possibility 
of undermining cultural identity 
through "cultural stripping" (Rosaldo, 
1989) resulting in the permanent loss 
of important cultural features, values or 
behaviours. 

1 Sec also: 
C. Halse & N. Baumgart (2000) 
N. Baumgart & C. Halse (1999) 
C. Halse & N. Baumgart (1998) 

Alternatively, new hybrid or 
melange cultures might develop that 
retain some features or elements of the 
parent culture but effectively constitute 
a 'new' culture. 

The cultural difference school pre
serves cultural integrity and diversity, 
but fails to point the way towards 
intercultural understanding or ways of 
maintaining cultural identity in a world 
of powerful global processes. 

Hence the emphases on common
ality and difference offer divergent 
pathways with limited, if any, meeting 
points. 

D espite efforts to position Australia 
in Asia and develop an Asian 

focus in education, the last ten years 
have seen a continuation of the 
historical divide between Australia and 
Asia. In the political arena, this was 
evident in the surge of anti-Asian 
feeling during the ascendancy of 
Pauline Hanson and the One Nmion 
Party. 

In education this trend is explicit in 
the continuing prospect of funding cuts 
to Asia-related initiatives, and passive 
resistance to extending Studies of Asia 
curricula into the senior years of 
secondary schooling in some States and 
Territories. 

Australia's history of disdain for 
Asia, epitomised by the White A11s1ralia 
Policy, has prompted several Asian 
leaders to view Australia's desire for 
closer ties with Asia as economic and 
political opportunism rather than a 
sincere attempt to incorporate an Asian 
identity into Australian multicul
turalism. 

Meanwhile nationalist movements 
and discourses within Asia, exemplified 
in Japan by the cult of 'Niho1!ii11ro11' (a 
distinctive, exclusive form of .I apan
eseness) seem to make the prospect of 
intercultural understanding remote, in 
spite of international trends towards 
globalisation. 

T he message of recent history 
indicates that intercultural 

understanding is still greatly needed, 
but also there's the need for new ways 
of understanding cultural identity to 
facilitate intercultural understanding. 

I propose an approach called !CUE 
(lntercultural Understanding in 
Education) to identify elements of 
commonality ancl difference with and 
across cultures. 

This approach is shown graphically 
in Figure 3 which depicts two cultures, 
A and B, in which the perceptions 
about one's own culture and another 
culture are identified. The series of 
intersections defined in the key re
present the full range of possibilities for 
describing perceived commonalities 
and differences. 

FIGURE 3 
ICUE reOects perceptions 
or own and other cultures 

KEY: 
a 1 + b1 = shared elements 

perceived as shared 

a2 + b1 ;;; shared elements 
perceived as different 

different elements 
perceived as shared 

different elements 
perceived as different 

The study discussed below sought to 
understand teachers' perceptions using 
this approach. 

The place of teachers in 
developing intercultural 
understanding 
Teachers are crucial to the development 
of intercultural understanding and an 
Asia-literate society. As Fitzgerald 
argues, Asia-literate students require 
Asia-literate teachers: "The point is to 
provide excellent Australian teachers 
who are Asia literate and who are 
committed to helping our children to 
understand the world in which they will 
live and work" (Fitzgerald, 1991, p. 25). 

The importance of teachers in 
overcoming the barriers to intercultural 
understanding raises questions about 
the intercultural understanding of 
teachers. 

Specifically: 

I. How do teachers view their own 
culture and the cultures of other 
countries? 

2. What cultural similarities and 
differences do teachers perceive 
between their different countries? 

A tean1 of researchers from Australia, 
Thailand and Japan investigated these 
questions by asking Australian, 
Japanese and Thai teachers about 

nationally held values in their country 
and in the other countries in the study. 

The aim of the research was to iden
tify areas of congruence (i.e. meeting 

,points) and divergences (differences) 
that would help develop intercultural 
understanding in education an 
increasingly globalised world. 

A total of 230 teachers from 
Australia, 455 from Japan, and 328 
from Thailand participated in the 
study. A survey was used to collect 
information because the Thai and 
Japanese researchers argued that this 
was the culturally appropriate ap
proach for teachers in their countrx. 
The survey questions were based on an 
extensive body of research about 
cultural beliefs. 

The questions were debated and 
discussed during a two-day meeting of 
the research team in Sydney to ensure 
that each question was meaningful and 
relevant in each of the three cultural 
contexts. and that it could be accurately 
translated to Japanese and Thai. 

The final survey comprised 37 ques
tions (known as items) that reflected 
concepts of culturally embedded and 
shared ways of knowing, valuing and 
understanding that shape people's 
world views and perceptions of their 
identity and relationship with the world 
around them (see Ibrahim, 1991; 
Ibrahim & Owen, 1994; Jackson & 
Meadows, 1991; Sue, 1978). 

Teachers were asked to give their 
opinions on "the extent to which each 
statement applies to values held by 
people in general" in relation to their 
own country and the other two 
countries in the study: and to provide 
their response on a unipolar, five-point 
Likert scale (5 = very often; 4 = often; 
3 = fairly often; 2 = sometimes; and 
I = rarely). A box entitled "unsure" 
was also provided so that teachers did 
not feel obliged to guess at a response 
if they frequently felt uninformed. 

Survey results 
Not surprisingly, the number of res
ponses (i.e. the response rate) was 
much higher when teachers were 
relating the questions to people in their 
own countries rather than in other 
countries. 

The lowest response rate was from 
Thai teachers about Australian people, 
perhaps reflecting the fact that news 
about Australia is rarely covered by the 
Thai media, and international travel 
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and communication is generally less 
commonplace in Thailand. 

The pal!ern of responses from the 
teachers in each country showed that · 
teachers perceived a great deal of 
diversity in cultural values and world 
views within their own country. This 
fact sends a cautionary note of the 
dangers of stereotyping and assuming 
that the values and beliefs that can be 
identified within any culture or society 
apply equally to all people. 

The present paper reports on three 
scales or clusters of related questions 
(known as items). The first scale 
labelled Cha11ge through i111ervenrio11 
contained questions about looking to 
the future, expecting technology to 
bring about significant change, and 
believing that human intervention is 
necessary to control the environment 
and bring about social change. 

Questions in this scale asked 
whether teachers perceived that people 
in each country believed that 
,_, people look to the future rather 

than the past; 
,-, people look to technology to 

bring about a significant change 
in the society; 

'"' people believe modern technology 
can achieve a better future; 

,-, people believe the society and 
environment must be controlled 
and used to serve human needs; 
and 

, .. people believe human action is 
necessary to bring change. 

The second scale, Symbolic inner se/f, 
was characterised by an emphasis on 
the spiritual or religious, a belief in 
looking for symbolic meaning beyond 
people's overt expressions or behaviour, 
and a commitment to inner harmony 
with knowledge developing through a 
unity of body, mind and spirit. 

Questions in this scale asked 
whether teachers perceived that people 
in each country believed 
,., students are encouraged to develop 

their own ideas on how things work; 
,.,. people are valued if they are 

prepared to be critical or to 
express ideas opposing what has 
been done in the past; 

,-, people believe any problem ha, 
several possible solutions: 

,,,... students are encouraged to question 
what is taught to understand the 
world for themselves; 

,,,. people speak directly and say what 
they think and feel; and 

,,,. people emphasise knowledge built 
from experiences. 

Change through intervention 
Figure 1 shows teachers' responses to 
questions in the Change through 
Intervention scale (e.g., looking to the 
future, expecting technology to bring 
significant change, taking action to 
bring about change). 

In Figure 4, the responses of 
Australian teachers are represented by 
the dian1onds. Australian teachers saw 
Change through Intervention as a 
characteristic that was strongest in 
Japanese society, less significant an1ong 
Australians and least significant in Thai 
society. 
Why is this so? One possible 
explanation may be the strong media 
portrayal of Japan as a highly 
developed society with a powerful 
technological base, committed to 
pursuing vigorous economic strategies. 

FIGURE4 
Pattern of responses to questions about 

Change through i11ten•t!lltion 

4-5 

4 

3-5 

3 

2-5 
2+--,----,----,---,► 

Australia Japan 1lrniland 

KEY: 
----+- Australian teachers 
-----11--- Japanese teachers 
------A.-- 11rni teachers 

In contrast, Japanese teachers rated 
Japanese people as least likely to 
achieve change through intervention. 
Thus Japanese teachers' views of their 
culture and society is markedly 
different from Australian teachers' 
views of Ja pan. Clearly this is an area 
full of potential for intercultural mis
understanding. 

Interestingly, both the Japanese 
teachers (the squares in Figure I) and 
Thai teachers (the triangles in Figure 
I) rated their country lowest, indicating 
teachers perceived Change tltrouglt 
imervemio11 a.., less important in their 
own country than elsewhere. 

How can this be explained? 
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Some possible answers may be lack 
of knowledge or information about the 
other countries, or inaccurate percep
tions derived from the press and media 
that result in a lack of intercultural 
understanding. Another explanation 
might be what is known as the 
modesty/humility hypothesis, which 
contends that there is a cultural 
tendency among people from Asian 
societies towards self-deprecation or 
self-effacement. 

This phenomenon has been 
reported by Tanzer ( 1995), for example, 
who reported that in questionnaires 
measuring academic self-concept (i.e. 
academic strength), Singaporean 
students were reluctant to agree 
strongly with statements of self-praise. 
In the present study, the responses of 
some of the Japanese and Thai teachers 
may have been influenced by the 
modesty/humility hypothesis. 

Symbolic and inner self 
The patterns of, responses in Figure 5 
are different. Australian teachers rated 
Australians lower than the other 
countries in terms of importance 
attached to spiritualism, symbolism 
and the inner self. 

FIGURE 5 
Pattern of responses to questions about 

Symbolic a11d i1111er self 
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KEY: 
-+- Australian teachers 
-----11- Japanese teachers 
-A- llrni teachers 

Their responses indicate that 
Australian teachers perceived 
Australians as frank in their speech and 
actions, uncommitted to religious or 
spiritual values, with relatively little 
regard to the inner self. Japanese and 
Thai teachers disagreed with this view 
and rated Australians as similar to 
people in their own countries, allowing 
again for a possible modesty/humility 
tendency. Both Japanese and Thai 
teachers considered each other's 
societies as highest on this scale, but 

both Australian and Japanese teachers 
indicated that they considered 
spirituality, the inner self and symbolic 
life as more dominant among Thai 
people than their own society. 

The view that a belief in inner peace 
and harmony is stronger in Asian than 
Western societies has some theoretical 
foundation. In Confucian tradition, the 
term zi de relates to intrinsic motivation 
involving "learning or experiencing 
some truth for oneself and deriving 
inner satisfaction therefrom" (Lee 
Wing On, 1996, p. 33). 

Confucian reaching also places a 
high value on "pondering" and 
"reflecting" on the inner self as part of 
learning. A branch of psychology 
known as "attribution theory" also 
suggests that the inner self is important 
for Asian learners. 

While Western cultures are likely to 
attribute success to ability, Asian 
cultures are far more likely to attribute 
success to effort. Whereas ability tends 
to be regarded as relatively stable, effort 
is a characteristic under the individual's 
control and hence closely related to 
feelings of inner worth and self esteem 
(Biggs, 1996; Salili, 1996). 

A common stereotype in Western 
countries is that Asian people are more 
committed to symbolic meaning and 
inner peace and harmony than people 
in Western countries. It is a view 
communicated through media images 
of Asia; for exan1ple in travel advertise
ments, stereotypical pictures of serene 
monks, Zen gardens, and graceful, 
spiritual dances. 

The responses of the Australian 
teachers may reflect the media's influ
ence and the acceptance of the stereo
type as "fact" in Western societies. 

Yet, as Figure 5 shows, this is not 
the view of teachers in Thailand and 
Japan. Interestingly, Japanese and 
Thai teachers see Australians as more 
concerned and oriented towards 
symbolism and the inner self than 
people in their own countries. I-low 
can we explain this perception? Is it 
derived from media images? Or from 
a view that the prevalence of organised 
religion, even in secular societies like 
Australia, is considered an indicator of 
a society that emphasises symbolism 
and the inner self') 

Further research is needed to 
explain the reasons for this pattern of 
results, but the findings offer stimula
ting resource material for interrogating 

cross-cultural perceptions with senior 
school students and teachers across a 
range of curriculum areas. 

Independent thought and action 
The third graph (Figure 6) shows the 
patterns of responses for the scale 
labelled Indepe11dent thought and 
action. 

The graph shows that teachers in all 
three countries perceived Australian 
people as being more independent, 
likely to develop their own ideas, to be 
critical, outspoken and questioning and 
constructivist in their approach to 
learning. 

In contrast, Australian teachers 
perceived Japanese and Thai people as 
far more compliant, not being critical 
or questioning, and seldom developing 
their own ideas. 

FIGURE6 
Pattern of responses to questions about 

llldepe11de11t thought a11d action 
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Interestingly, the views of Japanese 
teachers were very similar to those of 
Australian teachers, and the Japanese 
teachers rated people in their own 
country lowest on this scale, a long way 
below Australian people and somewhat 
below Thai people. Thai teachers also 
rated Australian and Japanese people 
higher than their compatriots. 

Perhaps the explanation for both 
Japanese and Thai teachers rating their 
own people lowest lies again in the 
modesty/humility hypothesis. 

However the magnitude of the 
difference, particularly for Japanese 
teachers, suggests that this is at best a 
partial explanation for Japanese 
teachers do appear to perceive a 
difference between Asian and 
Australian cultures. 

Regardless of the reason, it appears 
that the rhetoric of Western learners 
emphasising understanding, deep 

learning, self-regulation and construc
tivist approaches seems to be well 
recognised, even in cultures which 
allegedly stress the value of rote 
memorisation. 

These findings shed interesting light 
on a puzzling educational pheno

menon. A question of interest through
out the world is why students from 
Asian countries, or of Asian back
ground, generally outperform students 
from Western countries in international 
tests between different countries, and 
in competitive exams at the end of 
schooling in Western countries. 

Some scholars have examined the 
cultural traditions of Asfan society to 
try and find an explanation for this 
phenomenon. Questions have been 
raised about whether some aspects of 
cultural traditions in a Confucian or a 
Buddhist heritage might illuminate 
student achievement in a way similar 
to the use of the "Protestant ethic" to 
explain a commitment to work in many 
Western countries. 

Watkins and Biggs (1996) have 
collected much of this academic 
analysis in a book of readings which 
poses a fascinating paradox. Why is it 
that the well-documented achievement 
by Asian students has occurred in spite 
of Western perceptions that Asian 
students rely primarily on rote 
memorisation to learn (Purdie & 
Hattie, 1996), in contrast with the 
"deep structure" methods of learning 
espoused in Western societies as 
essential for high achievement (Biggs, 
1993; Entwistle & Ramsden, 1983; 
Marton & Saljo, 1976)? 

The explanation, according to Biggs 
(1996), is that the view that Asian 
students use surface approaches to 
learning is a ''Western misperception" 
and an over-simplification of ways of 
learning in Asian cultures and societies. 

Biggs (1996) argued that Asian 
students may initially display a docility 
syndrome in their learning, and appear 
to be receptive, compliant, willing to 
take directions, driven by external 
forces (known as an external locus of 
control) like exams and parental re
quirements, and to focus on absorbing 
information. Biggs argues, however, 
that this stage is followed by a phase 
when the students reflect deeply and 
with an open mind on their learning to 
understand it fully, and test its useful
ness by applying it in their own context. 
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This later stage in learning shows a 
capacity for independent operations 
(known as an internal locus of control). 
During this stage, students benefit from 
an extensive knowledge base but only 
accept knowledge if it fits within their 
understanding and has meaningful 
application. 

In contrast, teachers in Western 
societies may "well be doing their 
students a disservice" by giving insuf
ficient attention to memorisation as a 
learning strategy, "labelling such 
behaviour as rote learning and dis
missing them as inferior tools in the 
process of learning" (Purdie & Hattie, 
1996, p. 865). 

Conclusions and implications 
In a shrinking world where global
isation has blurred the boundaries 
between nation states and cultures, 
there is a danger that perceived 
commonalities might be glibly inter
preted as indicators of intercultural 
commonality, when in reality they are 
the product of the imposed views of the 
media or more dominant and privi
leged cultural groups. 

In contrast, post-modern perspec
tives argue against categorising nation 
states or cultural groups so as not to 
essentialise difference. However this 
approach may unwittingly occlude 
recognition of inequalities by valorising 
the richness of diversity. This problem 
was expressed by Hoffman (1996. 
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case, teachers') psyche. 
Thus in a world where global pro

cesses and economic commodities 
dominate, and there is concern about 
the cultural homogenisation of global
isation, teachers readily identified 
differences in normative values and 
behaviours between countries. 

I n terms of intercultural under
standing and the !CUE approach 

for identifying intercultural under
standing, the results showed patterns of 
similarity and difference in teachers' 
perceptions about other countries. 

On some occasions, teachers' views 
of another culture corresponded closely 
to the views of teachers from that 
culture. On other occasions there were 
marked differences in perception. 

One could speculate about reasons 
for these differences and similarities 
being a result of media images, 
historical experiences, or contemporary 
rhetoric. Further study is required to 
illuminate the answers to these 
questions. 

However the differences do signal 
a need for a strategy to strengthen 
intercultural understanding between 
countries. To achieve this end, recip-
rocal relationships between different 
cultures and countries involving 
genuine dialogue and partnership is 
required at all levels of society using a 
broad range of strategies, including 
technology and exchange programs. 
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I CULTURAL PERCEPTION 
PERCEPTION is a process by which we make sense out of the information which 
comes to us from the environment. It helps us to categorise that information. 
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What do 
you see 
when you 
look at this 
drawing'? 

Picture designed by the American 
psychologist, E.G. Boring 

You may have seen the old lady or the 
young one, or have adjusted your 
perceptions to see both. 

The processes involved here 
are part of everyday life. 

Perceptions of individuals 
are always different. Most 
of the time people are not 
aware of the existence of 
this perceptual gap. 

Sometimes the gap 
between individuals' 
perceptions is small; 
sometimes it is huge. 

Depiction of the young lady 

Depiction of 
the old lady 

Cultural 
experiences 
The way people perceive the 
world and reality, what they 
see as being important and 
the interpretation of meaning 
given to the world is strongly 
influenced by a person's 
cultural and personal values 
and background, on the 
values, beliefs and attitudes 
of that person's society. 

Age and experience also 
influence perception. 

Knowledge informs and 
influences the formation of 
values. 
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INTERCULTURAL UNDERSTANDING 
Principles 

~ 

~ 

~ 
~ 

1 Understanding the basic idea that we 
perceive and do things in our own way, 
but others within our country and in 
other countries perceive and do things 
in their own way. 

2 Developing awareness 
skills needed for one's 
journey through life, 
such as looking and 
listening, meeting and 
interacting with others, 
seeking to make sense 
of a complex and 
changing world. 

3 Understanding depth studies of 
other cultures within our country and 
in other countries in order to apply 
these understandings and skills. 

Source: Seeing It Their Way-Ideas, activities and resources for lntercultural Studies. 
Dufty et al. Reed Education, Sydney (1975) 
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The following was issued by THE NATIONAL COUNCTL OF CHURCHES IN AUSTRALIA to 
be read to church communities on Sunday 16 September 2001. It is included in this journal as a 
discussion resource about cooperation across faiths. 

A DISCUSSION RESOURCE 
A TIME TO STAND TOGETHER -

A CALL BY JEWISH, MUSLIM AND CHRISTIAN 
LEADERS IN AUSTRALIA 

Christians, Jews and Muslims in Australia share the world's 
horror at the tragic loss of life resulting from terrorism in New 
York and Washington. Together we mourn for the victims and 
grieve with those whose loss is so great. 

This is a time for Australians to stand as one, united by 
our compassion for those whose lives have been so tragically 
affected. 

For Australians of all faiths and of none, the tragedy should 
provoke a new affirmation of our shared commitment to peace 
and human dignity. We call on members of our three faith 
communities to respond to the terrible events by 
strengthening the ties of faith and mutual respect that bind 
us together. 

Our compassion for the victims and our horror at the 
inhumane deeds must not become an excuse for hatred or 
bigotry or be exploited by those who seek to divide us on the 
basis of religion or ethnic origin. 

Together we call on our people to respond to the evil by 
uniting, as Australians and as human beings, in reaffirming 

respect for life, for human rights, for peace and for justice. 

As people of faith we pray for peace and call on world leaders 
to respond to this tragedy seeking justice, not revenge. 

May the beneficent God protect us all. 

Jeremy Jones, National vice-President, Executive Council of Australian Jewry 

Amjad Ali Mehboob, Chief Executive Officer, Australian Federation of Islamic Councils 

David Gill, General Secretary, National Council of Churches in Australia. 
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VOICES FROM OTHER CULTURES 
Keeping faith - and celebrating 
M. Nirmala, The Straits Times, 12 May 2001 

In recent montlzs, government 
leaders have been stressing 
repeatedly the need for religious 
harmony. 

Are religious frictions 
simmering beneath tlze surface? 

Is aggressive proselytisation 
on the rise again? 

Our senior correspondent 
finds 0111. 

Venerable Shi Ming Yi, 39, looked 
serene in his long-flowing saffron 

robe as he stood in a bustling section 
of Raffles City, waiting for someone. 
His shaven head and the long strand of 
prayer beads around his neck were 
other clear giveaways that he belonged 
to a monastic discipline. 

So he was a little amused when a 
group of youths from another religion 
approached him and sought to convert 
him. 

'They started with a casual "hello" 
and started telling me about their 
religion. Then they wanted to do a 
prayer for me. When they kept in
sisting, I said: "Fine, why don't you 
follow me to my temple and pray for 
me?" They walked away quickly', he 
says calmly. 

When religious differences clash, 
tolerance is the quality that will save the 
day, the soft-spoken Secretary-General 
of the Singapore Buddhist Federation 
tells Insight. 

Although Singapore prides itself as 
an oasis of religious harmony, this 
anecdote shows that a minefield of 
religious sensitivities lies just beneath 
the surface as people of different faiths 
live side by side and interact with one 
another daily. 

To preserve the delicate balance 
between the various religions, the 
Religious Harmony Act was enacted in 
1990. 

What has been the state of religious 
harmony in Singapore to date? Do any 
threats loom ahead? Have new factors 
such as the Internet and religious strife 

in the region changed the complexion 
of the problem? 

Religious leaders, Members of 
Parliament, and academics interviewed 
by Insight say that religious harmony 
is not a given, and that both the govern
ment and adherents of different faiths 
must work hard at maintaining it. 

In recent months, several Cabinet 
Ministers have made calls of a similar 
nature repeatedly. 

The strongest warning came in 
January, when Prime Minister Goh 
Chok Tong urged religious leaders to 
restrain and admonish overzealous 
followers who were insensitive and 
reckless on the Internet. 

'We have seen how countries have 
been destroyed by religious strife. We 
have no intention of allowing our 
delicate racial and religious balance to 
be disturbed by any insensitive group, 
of whatever race or religion', he said. 

Singapore has learnt some painful 
lessons about the need to not take 
religious harmony for granted. Blood 
was spilt during the Maria Hertogh 
riots in 1950, and in the 1964 racial 
riots. 

As far back as 1989 the government 
recognised that there would be serious 
problems if the maintenance of 
religious harmony was left to chance. 
It had spotted a rise in missionary zeal 
among Christians, Muslims and other 
religious groups in Singapore. 

Concerned about the intensifying 
competition for converts, it enacted a 
law in 1990 to keep religion out of 
politics and to ensure that religious 
leaders were sensitive to the needs of 
other religions. That law has been in 
operation for some ten years, but has 
yet to be used on anyone. Several 
religious leaders who strayed beyond 
the out-of-bounds markers have been 
hauled up by the police and warned, 
though. 

Religious chiefs agree that the law 
has served as an effective deterrent. 
For instance the Hindu community, 
which voiced grave concerns over 
aggressive proselytisation by Christians 
in 1989, now feels that the law has 
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helped it. The proportion of Hindus 
has remained relatively unchanged at 
4% of the residential population aged 
15 and above, says Hindu Endowments 
Board Chairman V.R. Nathan. 

Contrary to perceptions that 
Christians were aggressive in their 
conversion tactics, data shows that the 
growth in the Christian population has 
been gradual-14-6% last year, up from 
10% in 1980. 

The largest growth has been seen in 
Buddhism, up from 27% in 1980 to 
42-5% last year. Many have switched 
from Taoism to Buddhism. Last year 
only 8-5% were Taoists, down from 30% 
in 1980. 

The proportion of Muslims has 
remained stable at around 15%. 

Potential hot spots 
If there are no stark changes in the 
religious composition of adult Singa
poreans, why are some religious leaders 
worried about the state of religious 
harmony? 

Some see the threats to their 
religions coming from within rather 
than from without. 

Venerable Shi says that some 
groups are using Buddha's name in 
vain, and urges his followers to check 
with the Federation on their authen
ticity. 

Overzealous proselytisation is still 
an issue as groups of different faiths try 
to spread the word of God. A 
spokesman for the Islamic Religious 
Council of Singapore, or Muis, the 
highest religious authority for Muslims 
here, says it has received complaints 
from Muslims about Christians 
attempting to convert them. 

Some Muslims have received 
articles criticising Islam in their mail, 
it says, while some school children have 
been given Bibles outside the school 
gates. Muis says that these complaints 
have been directed to the Home Affairs 
and Education ministries. 

Some issues are, however, settled on 
a more amicable note. For example, 
when Muis representatives discovered 
that a remote temple in Loyang Way 

had akeramat-a place where a pious 
Muslim is buried-they approached the 
temple officials. When told that it was 
against Islamic practice to house a 
keramat in the temple, the temple 
officials handed over Islamic artefacts, 
such as a prayer mat, to Muis. 

Tensions can also arise between 
different religious organisations which 
are neighbours, according to Associate 
Professor Lily Kong, Dean of the Arts 
and Social Sciences faculty at the 
National University of Singapore. 

In one case, she says, there were 
problems between a Christian church 
and a Hindu temple located next to 
each other. 'The Christians wanted 
peace and silence, while the Hindu 
ceremonies had colour, music and 
noise', she adds. 

However in another study, of a 
Buddhist-cum-Chinese temple located 
next to a Hindu temple, there was a 
harmonious relationship. 'Iloth 
temples are somewhat polytheistic in 
nature, and this made for good neigh
bourly relations', she notes. 

In land-scarce Singapore. the 
allocation ofland for building churches 
and temples can sometimes pose 
problems. For example, in the 
Clementi area the government has 
advertised the tender of a vacant plot 
of land for a funeral parlour and a 
church. But the land is next to temples 
and a Buddhist seminary. 

Bukit Timah GRC MP Wang Kai 
Yuen is worried that there might be 
objections from other religious groups 
which believe in different practices. 

W hen asked what their number 
one concern is, all the religious 

leaders interviewed are unanimous: the 
Internet. They say that the Web is a 
virtual war zone, as the most inflam
matory and irresponsible material can 
be posted under the cloak of anonym
ity, and at the touch of a button. 

Earlier this year a religious leader 
apologised to Mr Abdullah Tarmugi, 
the Minister for Community Devel
opment and Sports, and Minister-in
charge of Muslim Affairs, for 
circulating a libellous e-mail relating to 
the renaming of the annexe of a 
mosque on Changi Road. 

The e-mail had made its way to 
Internet newsgroups here and in 
Malaysia and Brunei within several 
days. 

No room for complacency 
As of now, Singapore appears to have 
managed religious harmony well. But 
what more can it do if it wants to 
maintain the fine balance between th<> 
various religious groups? 

One consensus view: Having grown 
up in peaceful Singapore and taken it 
for granted, the young must be 
educated about religious differences. 
Nominated MP Claire Chiang notes 
that the older generation of Singa
poreans is more accommodating 
towards the religious beliefs of others. 

During her mother's funeral in 
1997, she noticed how some young 
Christians cited their religious beliefs 
as the reason they did not want to help 
their elders wrap JO-cent coins in red 
paper, the traditional token of blessings 
for funeral visitors. 

As school is where children from 
different racial and religious back
grounds play and learn together, some 
say, it is the best place to absorb lessons 
on religious differences. 

Others feel that more should be 
done as they note that some schools 
such as the Special Assistance Progran1 
schools, which teach Chinese at the 
first-language level, exclude many 
children from religions such as Islam 
and Hinduism. 

During his morning walks in the 
Chai Chee area, Ang Mo Kio GRC 
MP Inderjit Singh observes that school 
children of the same race tend to group 
and walk together to school. Schools, 
he adds, should not allow students to 
be grouped along racial lines. 

Several religious leaders say they are 
targeting their religious-education 
programs at the young. 

Recently the Sikh community 
revamped the curriculum for its week
end Punjabi classes by including huge 
doses of religious and racial tolerance 
in its language content. 

Inter-Religious Organisation 
President Rustom Ghadiali says that 
youth is hungry for information on 
religion and that the !RO will hold 
more talks on different religions for 
students. He says that students are 
turning up in large numbers for talks 
on religion, and bombarding speakers 
with questions about different religious 
practices. 

Religious leaders believe that on 
their shoulders rests the heavy burden 
of directing members of their flock 
down the correct path. 

Canon James Wong, the General
Secretary of the National Council of 
Churches of Singapore, echoes the 
sentiments of others when he says the 
worst thing that can happen in 
Singapore is for religious leaders to 
start mixing religion with politics. 

In Singapore, hard work and 
vigilance on the part of all, from 
Baha'is to Baptists, is needed to ensure 
that religious strife will not break out 
in the country. Religious leaders and 
academics say that Singaporeans must 
start moving towards developing a 
deeper understanding and appreciation 
of different religions. There is no place 
for complacency, they stress. 

Achieving multi-religious harmony 
is not about suppressing one's religious 
faith but celebrating it in a way that 
enables others to appreciate it. It is 
about reinforcing the ties that bind in 
the country. 

from The Straits Times, 12 May 2001 

~ 
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Ties with Asia must become Australia's 
first priority 
by Richard Woolcott, The Straits Times, 18 May 2001 

The writer, a former head of 
Australia's Department of Foreign 
Affairs and Trade, is the founding 
director of the Asia Society's 
Austral-Asia Centre in Australia. 
He contributed this comment to 
the International Herald Tribune. 

SINGAPORE -Although Australia is 
geographically on the edge of Asia, it 
seems to have moved off the stage and 
into the wings in recent years. 

I have visited six countries in Asia 
this year, including Singapore twice, 
and encountered negative attitudes 
towards the Australian government on 
a number of occasions. 

Australia tends to be seen in Asia 
as a mainly transplanted Anglo-Celtic 
migrant society in an alliance with 
America. Yet the Cold War is over. 

Because of this background, and 
with ugly memories of Australia's 
whites-only immigration policy never 
far below the surface, there is renewed 
scepticism in the region about the 
sincerity of Australia's moves to engage 
with South-East Asia, beyond 
advantageous trade relations. 

Wrong message 
The perception that Australia has 
stepped back from its bipartisan, 
comprehensive engagement with Asia 
is the result of a number of factors. 

Comments by Prime Minister John 
Howard that Australia had a 'frantic 
obsession' with Asia and had 'over
appeased' Indonesia were directed at 
his Labour predecessor Paul Keating 
essentially for domestic political 

reasons. But they sent the wrong 
message to the region. 

The failure of the referendum in 
1999 to make Australia a republic by 
rejecting the Queen of England as 
Australia's head of state was not 
understood in Asia and sent the wrong 
signals. 

Although often misunderstood and 
exaggerated in Asia, the revival of Ms 
Pauline Hanson's xenophobic and anti
Asian One Nation party in the recent 
state elections in Queensland and 
Western Australia has not helped 
Australia's image in Asia. 

Extensive coverage in the Asian 
media a couple of years ago of the role 
that the Australian government 
reportedly saw for itself as a 'deputy 
sheriff' in the region, presumably 
willing to enforce law and democratic 
order in areas in which the US itself did 
not want to intervene, also tarnished 
Australia's image. 

Mr Howard waited six days before 
denying that he had used such a phase 
in a press interview, but by then the 
damage was done. 

Australia's leading role in the 
international force that restored order 
in East Timor, while accepted as 
necessary by some in the region, is seen 
by others a.s driven by domestic polit
ical considerations and carried out with 
a measure of insensitivity, jingoism and 
triumphalism. 

The press photographs of large 
white Australian soldiers in sunglasses 
pointing guns at small prone East 
Timorese were unfortunate, with their 
neo-colonial overtones. 

Mr Howard's government main
tains that its East Timor policy was 

correct and that these perceptions are 
misconceived. 

Yet there is also a perception that 
he, unlike his predecessors including 
the former Liberal Prime Minister 
Malcolm Fraser, is not really interested 
in Asia and is more comfortable with 
his contacts in Britain and the United 
States. 

Australia's inescapable destiny is in 
the Asia-Pacific region. It must be 
comprehensively engaged with East 
Asia: economically, politically, cul
turally, and in security terms. 

Singapore's Senior Minister, Mr 
Lee Kuan Yew, in an address in Sydney 
in November, reminded his audience 
that many Australian perceptions of 
East Asians were 'old stereotypes'. 

Australia, he said, needed to 
'acknowledge its place in the region', 
discard 'cultural and emotional bag
gage', and forge a 'bipartisan policy of 
getting Australia closer to Asia'. 

First priority 
That was good advice. 

After the next general election, 
expected in November, the new 
government, whether led by Mr 
Howard or more likely by Labour's 
Kim Beazley, wili need to act to dispel 
the perception that Australia has 
stepped back from its policy of compre
hensive engagement with Asia. 

At the same time, Australia will 
need to find a more appropriate 
balance between its alliance with the 
US and its long-term interests in the 
countries of its neighbourhood. 

Reversing the drift away from Asia 
will call for vision and leadership. 

-~•\ -.., ... ~ .. 
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Plastic bags spell death for sea turtles 
by A.P. Bernama, The Straits Times, 18 May 2001 

They choke after mistaking the 
litter for jellyfish in the Straits 
of Malacca, which is proving to 
be dangerous waters for the rare 
creatures. 

KUALA LUMPUR 
Rare sea turtles are choking to death 
on plastic bags which they mistake for 
a favourite food- jellyfish- and the 
Malaysian authorities are urging picnic
kers to stop tossing trash into the sea. 

The litter is one more danger for the 
turtles, already threatened by ship 
propellers and fishing gear in the Straits 
ofMalacca-one of the world's busiest 
shipping lanes. 

At least fifteen hawksbill turtles 
land on the beaches of Negeri Sembi-

Ian, on Malaysia's west cost, every egg: 
laying season. 

The fisheries director for Negeri 
Sembilan and Malacca, Mr Johari 
Ramli, said department records showed 
that a number of them had choked to 
death in this manner. 

The authorities are also asking 
beach resorts and chalets on Malaysia's 
east coast, which fronts the South 
China Sea, to remove bright lights 
strung along the beaches and to tone 
down night-time singing sessions. 

The lights and noise scare off shy 
leatherback turtles from laying their 
eggs, with the number of turtle landings 
in Malaysia dropping in recent years. 

Recently the carcass of a greenback 
turtle was found on Tanjung Gemok 
beach in Port Dickson. 

Mr Johari said its cause of death 
could not be established 
because the carcass had 
decomposed. 

He also said greenbacks 
seldom came ashore on that 

part of the beach, previously noted for 
hawksbill turtle landings. 'Some 15 to 
20 hawksbill turtles are known to come 
ashore at the Tanjung Tuan beach', he 
said. 

In another development, enforce
ment officers with the National Parks 
and Wildlife Protection Department in 
Johor have detained a 32-year-old man 
on suspicion of smuggling anteaters, 
which are a protected species. 

The department's Deputy Head of 
the Legal and Enforcement Division, 
Abdul Jalal Kasim, said 202 animals, 
some already dead, were recovered 
from the man's house in a raid. 

The anteaters, also known as 
pangolins (Manisjavanica), reportedly 
fetched between RM50 (S$24) and 
RM70 each on the black market, 
especially in Thailand where its meat 
is popular for food and medicine. 

Mr Abdul said many anteaters from 
Johor, Perak and Pahang were found 
to have been smuggled out based on 
seizures made at the Thai border. 

'The Two Mules' 
a fable for the Nations 

cooperation is better than conflict 
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I BOOK REVIEW by PEG WHITE I 
Women of the Long March 
by Lily Xiao Hong Lee and Sue Wiles 
St Leonards: Allen and Unwin (1999) xix 308 pages maps 2 
Preface, cl,ronology, list of names of tl,e thirty women included in the biograpl,ies, 
plates, appendix, notes, bibliograp!,y, index. No price given, paper. 

TX ,Tomen of the Long March is an 
Y Y important and moving book 

that provides critical new knowledge 
and a profoundly different perspective 
to the narrative of the Long March, 
which initiated the revolution that 
made possible the development of 
modern China. 

The nature of the new knowledge 
introduced, carefully pieced together 
from a variety of sources, informs both 
the intellect and emotions and reaches 
across cultural and national barriers to 
inform Western values about the spirit 
of idealism of thirty significant women 
who risked their lives to be involved in 
this great experiment in social 
engineering. 

Their commitment was lifelong, 
even though some were disappointed 
or betrayed. 

Intercultural understanding evolves 
as the reader gains insight into the 
physical and emotional toll and 
devastation these women endured 
during the Long March to bring social 
justice to the peasants and contribute 
to the modernisation of China. 

The economical and political rights 
and social freedoms that women in 
mainland China have gained over the 
last 50 years can be attributed to a 
significant degree to these dedicated 
revolutionaries. Their simple strength 
and character is revealed through the 
terrifying episodes they experienced. 

While they sometimes spoke of 
their sufferings, they very rarely re
vealed their feelings to biographers. 

The study adds to the official his
tories of spectacular military escapades 
and momentous political events, even 
though there is no mention of them in 
official strategic plans. 

The authors 
Lily Xiao Hong Lee and Sue Wiles' 
common interest in China and 
women's studies changes the stance of 

the enquiry of the Long March and 
subsequent developments in Chinese 
society, to provide a source of well
researched new knowledge drawn from 
published and unpublished sources. 

The focus of the lens of these 
researchers rectifies a serious omission 
in documenting the history of the 
Communist Revolution which served 
the interests of the men of the Long 
March. 

The book 
The narrative highlights the very 
complex relationship that exists 
between the researcher and the story 
being researched. 

The perspective of these authors 
concentrates on political and psycho
logical pressures on a small female 
group prepared to subordinate every
thing to the liberation of China. Such 
a narrative does not occupy a space in 
the previously constructed official 
histories of the Long March. 

Never before told in English, the 
story emphasises the importance of 
understanding the political and 
ideological assumptions under which 
researchers construct their knowledge. 
These authors explicitly outline their 
central focus and explain inclusions and 
exclusions to construct and deliver their 
contribution to knowledge. 

Their research introduces a new 
view, embracing the heroism and 
sadness of the lives of many of these 
thirty courageous young women who 
marched in the First Front Red Army. 

The style of the research, docu
menting physical and emotional 
hardship, exhaustion and tragedy, 
enables the reader to compassionately 
understand the suffering these women 
endured in order to eradicate 
entrenched injustice. 

Most of the group of young female 
participants (the youngest nineteen and 
the eldest thirty-four) were illiterate 

30 ASIA EDUCATION TEACHERS JOURNAL 

when they set out with a goal to create 
a viable future. As their individual 
contributions are revealed, the reader 
moves across the cultural divide to 
enter the social gravity of these women, 
to bond with them, to admire their 
great heroism, and to understand what 
Western readers, comfortable in their 
own cultural gravity, have perceived as 
propaganda but which was to these 
women a message of hope. 

Thus intercultural understanding 
begins to emerge. 

The content 
To tell the story, the book is structured 
into three time-frames: 

Part I - The Long March (1934-35) 

Part II - The Battle for China 
(1937-49) 

Part III - Reality Bites (after 1949) 

A short prologue is provided at the start 
of each part to outline the events of the 
period. 

The reader needs to be familiar with 
the terrain of the route of along which 
the Long Marchers moved, but the 
maps fail to provide adequate geo
graphical data and visual imagery for 
the reader to form mental conceptual
isation of the huge inhospitable terrain, 
nor are they marked to scale - a great 
concern of geographers. 

Because the structure of the book 
frequently departs from its chrono
logical sequence the Chronology from 
1905 to 1996, on pages xv - xix, is an 
important reference point. 

Chinese names are notoriously 
difficult to Westerners, but as a profile 
starts to emerge about each of the 
participants (particularly the three key 
subjects), reference can be made to an 
Appendix which provides biographical 
details of all participants- based on 
statements, conversations and descrip
tions. Weakness in recollection must 
be recognised, as some were documen
ted as late as 1987. The photographs 
too provide an important dimension to 
adequately conceptualise the complex 
story. It is a pity they are not placed 
nearer the front of the book. 

The Long March 
Commencing in 1934, the Long March, 
crossed through twelve provinces. The 
marchers covered 9600 kilometres in 
one year, covering 26 kilometres per 
day as they struggled through snow
covered, freezing mountain passes and 
over trackless swamplands to bring the 
message of communism and the hope 
of liberation to hundred of millions of 
peasants. 

Mao Tse-Tung 
Mao - charming, powerful and ulti
mately manipulative and destructive -
demanded absolute loyalty to him. 
Insights are revealed into the enormous 
breeding of Mao with at least five 
women, and his lack of humanity 
towards them. 

The dreadful choices and the moral 
dilemma the women who fell pregnant 
faced on the Long March - either to 
stay behind, often in hostile territory, 
or abandon their babies immediately 
after birth-reveals the degree of emo
tional strain under which they carried 
out their work, and the strength the 
group drew from each other. 

To some, the Long March was a 
challenge and an adventure - which 
ultimately translated into very signifi
cant careers. Some rose to prominent 
positions but became victims of the 
Cultural Revolution. Several were 
betrayed and some persecuted to death. 

Three particular women's stories 
summarise the loyalty and emotional 
strain under which they carried out 
their work: 

0 He Zizhen, Mao's second wife 

0 Kang Keqing, who married the 
Commander in Chief of the 
People's Liberation Army, Zhu De 

0 Wang Quanyuan, who lacked 
connections. 

He Zizhen bore all her children under 
extraordinarily stressful conditions. 
She was crushed physically and 
emotionally after six births and four 
miscarriages during the ten years of her 
marriage with Mao. 

Having already abandoned three 
babies, she was both severely wounded 
on the Long March and forced to 
abandon her fourth baby. 

She never recovered from her 
experiences, and as Mao's ex-wife she 
was later exiled from any position of 
privilege. 

Kang Keqing's life provides scope 
for interpretation and analysis of the 
Chinese Revolution and her contri
bution to gender reform. 

Born into an impoverished family, 
she was given away at birth. Kang 
joined the Long March as an illiterate 
peasant girl, became an official of high 
rank, being the wife of Zhu De the 
Commander in Chief of the People's 
Liberation Army, and rose to the top 
of the Chinese pyramid. 

Although childless, she was placed 
at the head of the Women's Movement. 
Through her work in the Women's 
Federation, a clause was placed in the 
new Chinese Constitution, brought 
down in 1982, which enabled the 
enactment of the Inheritance Law in 
1985 giving women the right to possess, 
inherit and bequeath property. 

Wang Quanyuan, plagued by gynae
cological problems throughout the 
harsh conditions of the Long March, 
was to remain infertile through her life. 

Cut off from the First Army, she 
was assigned to the Fourth Front Red 

knowledge that expands and modifies 
existing knowledge into the history of 
the Chinese Cultural Revolution. 

Because it is important new know-
' ledge that informs Western attitudes 

and understanding, it is appropriate for 
use in senior secondary courses framed 
around HSIE, particularly those that 
encourage personal investigative 
research projects across cultural 
divides. 

At tertiary level it provides a 
valuable base for courses related to the 
theory of knowledge, intercultural 
studies, Chinese studies, the study of 
Asia and women's studies. 

General readership will probably 
find the style and structure of the book 
difficult, but the content absorbing. 

I n summary, it is a wonderful piece 
of research. More attention should 

be given in books of this nature to 
presentation of key geographical data 
with which the reader is unfamiliar. 

~ 

Army and placed ==c-c-=-~==== 
in charge of the nf'P f. ·~S-1 r~ \7\~;-:--;_ 
Women's Vangard '~\ 
Regiment in 1936. 

However, her 
party membership 
was cancelled 
from the time she 
was imprisoned by 
an anti-communist 
Muslem cavalry, 
as she was con
sidered a traitor 
for having sur
vived capture by 
the Muslems. 

As a conse
quence, in later 
life as a peasant, 
no one supported 
her in the diffi
culties she exper
ienced while she 
was ostracised for 
many years as a 
traitor. 

T his book 
should be 

recognised as a 
critical contri
bution to main
strean1 scholarship 
and research. It 
assimilates new 

Tho Young Women 
By Kitagawa Utamaro (1752-1806), Japanese 
Woodblock Print 
Courtesans of the Floating World 
.__ _______________ __J 
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INTERCULTURAL COMMUNICATION 
by Patrice Simpson, Burwood Girls)High School (delivered at the 2 Unit Student Day, June 2000) 

It is ironic that I am addressing you 
today on 16 June about Intercultural 

Communication and the breakdown of 
communication between people or 
groups who fail to understand each 
other's culture. 

Today is South African Youth Day, 
and it is the 24th anniversary of the 
Soweto Youth Uprising when 15 000 
students demonstrated their rejection 
of the apartheid system. As the up
rising spread throughout South Africa, 
police and soldiers shot dead more than 
a thousand young people - school 
students - and injured and maimed 
thousands more. 

It is simplistic to say that better 
understanding between the different 
cultural groups could have averted such 
a devastating era in South African 
history. And who knows whether 
better intercultural understanding 
could prevent current troubles in Fiji 
or the Solomons, or even whether some 
form of intercultural understanding 
would help convince John Howard to 
say 'sorry'. 

However it is true that cultural dif
ferences should be viewed as positively 
contributing to Australian and world 
societies, and that better intercultural 
understanding will mean that racist 
attitudes can be addressed. (That's not 
just me philosophising-that's in the 
syllabus.) 

Communication is the transfer of a 
message from one person to another so 
that it is understood, and hopefully, so 
it invokes a response (see Diagram I). 
Communication can be: 

(i) verbal- language symbols 
(ii) non-verbal- body language, 

gesture, clothing, conformity with 
customs and norms, pare-language
tone, volume, pitch, emphasis, pauses. 
It is said that about 65-70% of how we 
communicate is through non-verbal 
means (some say up to 93%). 

DIAGRAM I 

I SENDERI Messnge-►I RECEIVER I 
encodes decodes and 

responds with 
------ next message 

In normal everyday communication, 
the message does not always transfer 
from the sender to the receiver. Such 
communication breakdown can occur 

for a number of reasons. DIAGRAM2 
These barriers to effective 
communication are often 
collectively referred 

volume of voice 

to as noise (see 
Diagram 2) 

Even when 
two people speak 
a common language, 

lack of knowledge 
about message 

different 
religions and share common 

experiences and back
ground knowledge and 
traditions, the communi
cation process may not work 
as effectively as we would like. 

When we add the extra dimension 
of cultural difference, the process 
becomes even more complex. There is 
an even greater chance of communica
tion breaking down not only because 
of the language complications, but also 
because of cultural differences. 

Everyone carries patterns of be
haviour with them-ways of thinking, 
feeling and doing that have been 
learned throughout their lifetime
most of it learned in early childhood, 
which is when one is most open to 
learning. Such enculturation starts 
through the family and continues 
through the local neighbourhood, 
school, peers, social institutions such as 
work and religion and, of course, the 
media. 

Values are among the first things 
learned, not consciously, but implicitly. 
Developmental psychologists believe 
that by the age of ten most children 
would have their basic values in place, 
and al"ter that changes are hard to make. 
These values remain unconscious, that 
is, they are not discussed but they are 
apparent in the way things are done. 
These basic values and attitudes have 
been passed down from generation to 
generation, and are often shaped by the 
environment in which we live. 

There is no doubt as to the many 
cultural groups around the world with 
different patterns of behaviour, values 
and rules. These conventions are 
culture specific, that is, different 
cultures develop different rules for 
achieving the same task, and people 
attach different meanings to the san1e 
events. The same action is thus 
evaluated in different terms: for 
example, spit ting on the streets and 

age difference 

emotional state 

verbal message 
differs from non-verbal 

unwillingness 
to listen 

sneezing into a handkerchief and 
putting it into a pocket. 

When people cross cultural boun
daries, they take their 'taken for 
granted' meaning structure from their 
home culture. They continue to choose 
actions consistent with the way they've 
been enculturated, and continue to 
interpret actions in terms of their own 
enculturation. 

It is inevitable that communication 
across cultural boundaries will break 
down unless people can recognise their 
ethnocentrism and take action to 
overcome it. They must recognise that 
one culture cannot be judged by the 
standards of another. This is cultural 
relativism, and it is important to under
stand this concept and not judge others 
according to your values. 

As the syllabus says, the concepts 
and methodologies relating to this 
depth study can only be understood 
and demonstrated in an HSC exam by 
using one or more case studies. You 
need to understand aspects of society 
and culture that are similar and 
different, and you really should refer to 
page 67 of the syllabus to ensure you 
have covered all aspects mentioned. 

Diagram 3 (courtesy Robin Julian, 
Monte Sant Angelo College 1999) ably 
sums up those aspects of culture of 
which you should be aware. 

If we approach cultures taking into 
consideration only the obvious outer 
layers of culture (that is, food, language, 
rituals .. clothing), then there is a real 
risk of slipping into stereotypical 
labelling, of forming prejudices and 
taking discriminatory action. Unless 
we know and understand the under-
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DIAGRAM 3 - 'The Iceberg of Culture' 
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lying values which are less visible, then 
there will be little chance of making 
sense of what is easily observable. 

William Gudykunst stresses the 
importance of understanding the 
differences between individualist (ego
centric) cultures and collectivist (socio
centric) cultures in learning about other 
people and in promoting intercultural 
communication. Individualists em
phasise individual goals, promoting self 
realisation. Collectivists require 
individuals to fit into the 'group'. 

Imagine the unaware Australian 
tourist venturing from his secure 
Sydney home where individuals are 
considered responsible for themselves 
and respect for one's privacy is of 
paramount importance. Off he goes to 
Indonesia or to Tonga or Samoa, or 
even many African countries-any one 
of the collectivist cultures that are 
prime holiday destinations for 
Australians. 

He finds a beautiful secluded beach 
and wants nothing better than to lie in 
the sunshine enjoying the peace and 
sanctity, far away from the 'madding 
crowd' and hustle-bustle of the city. 
Within two minutes he is surrounded 
by locals-questions, questions, ques
tions. Cool at first, but as time moves 
on, bordering on what the peace-seeking 
tourist views as harassing. 

No matter how much he pleas for 
time by himself, the locals will not give 
up. He finally gives up on his desire 
for privacy. Luckily he is an intrepid 
type of tourist and happily accepts their 
invitation to stay in their village. He 
feels quite privileged and important. 

What he doesn't realise is that the locals 
would probably be perceiving him as a 
person of very low status, as people of 
any importance would never travel 
alone. What he also doesn't realise is 
that, as he sleeps, it is possible that four 
or five people are likely to climb into 
bed with him-the more the merrier
strengthening the group and building 
up group status. As much fun as he is 
likely to have, he probably would enjoy 
his experience a lot more if he under
stood the cultural mores and values 
before he arrived. 

In a situation such as this it is 
unlikely that any grave international 
conflict would arise as a result of his 
lack of knowledge. However there are 
occasions when better understanding 
and improved intercultural communi
cation skills would be useful. 

In business matters or political 
dealings it is essential to understand the 
values and traditions that shape 
people's behaviour. Even in our own 
environment, we interact daily with 
people from a range of cultural back
grounds. Even though our peers in the 
playground or at work share the same 
values as you, their parents may still be 
embedded in home culture traditions. 
And we wouldn't want to offend them 
would we? 

In our multicultural Australia, or in 
our international dealings for business 
or pleasure, we will inevitably be 
confronted by situations that require 
sensitive handling. 

So how do we avoid, or deal with, 
intercultural misunderstanding? First 
of all, if one is aware of the possibility 

of dealing with people from other 
cultures, then learning a few words of 
their language would certainly demon
strate your respect and willingness to 

, develop rapport. 
Not everyone speaks English. In 

fact, it is a very difficult language to 
master. You should encourage people's 
attempts to share your language-your 
patience and perseverance will be 
appreciated. Don't forget the non
verbal aspects of communication also
gestures and symbols are not universal 
and mistakes are inevitable, by the 
other person and by you. 

It is often necessary to check 
meanings. If at first you don't succeed 
then try again. Rephrase, repeat, try 
another non-verbal cue. When signals 
between sender and receiver are inter
preted differently, then the message will 
be confused. 

When dealing with people from 
different cultures, it is easy to become 
anxious and frustrated, and stress levels 
can be really high. You have to try to 
relax, to laugh, to take risks-even if 
you feel ridiculous. 

Remember cultural relativism -
don't judge everything from your own 
cultural perspective. Try to empath
ise- that is, try to put yourself in the 
shoes of the other person- and most 
importantly, don't judge a whole group 
based on the actions of 011e alone. 

Successful intercultural commu
nication requires enthusiasm and a 
willingness to overcome cultural bar
riers. It is a two-way process. 

When such barriers are overcome 
then stereotypes will not prevail, and 
hopefully ,the many racist attitudes 
around the world can be addressed. 
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Exchange programs are a wonderful opportunity for students to experience intercultural communication 
first hand. Here are some reflections from a Japanese student. 

IVlasami's new school 
by Masami Sonoda, May 2001 

It was October 10th, it is the first 
time that I came to St. Scholastica's 
College. I was so nervous. I just 
worried about my new school. 
There is a school chapel and very 
beautiful gardens. The building 
has three floors and this is a girl's 
school. Everything is different. 
My school in Japan, Syoyo, is 
coeducational and is a Prefectural 
School. There isn't a chapel, or 
flowers and plants. The building has 
five floors. I didn't know how much 
English I could speak when I came 
here. I think my English was so 
difficult to understand. It is now 
getting very good. 

Why did I come to Australia? 
I just wanted to be able to speak 
English, that's all and I still want 
to be an English speaker. It is very 
hard for Japanese to speak English 
because grammar, words and 
sounds are very different. 

I've started to go to school, I 
learnt many things while staying 
with my host family, in school and 
in Australia. In my country, it is 
so quiet during the class. We hold 
back from cutting paper, having a 
fit of coughing and drinking. It is 
common sense that we don't eat 
anything in the class. We usually 
don't say our opinion in the class. 
There is only one voice from the 
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teacher's mouth. However here, it 
is opposite. It is noisy but students 
say their own ideas, opinions and 
questions to the teacher and other 
students. I can't say which I prefer 
because I don't like to be quiet but 
I don't like noise either. 

Another thing that is different 
between here and my country is 
squatting down cross-legged. In my 
school, the girls don't do it. If I sit 
on the floor like this, my parents 
say, 'Don't do it. You are girl.' 
Don't forget that my school Syoyo is 
coeducational. If a girl sits like this 
and boys see it, the boys don't want 
the girl to be their girlfriend. 

I still have two months that I can 
stay in Australia. I feel I'm given 
holidays and that I've been here for 
a year. It is so busy being a Syoyo 
student. I was pressured to have to 
study very hard, I was worried about 
my future, I didn't have time, my 
horizons were very narrow and I 
suppose that I was a small mind. 
I didn't know I depended on my 
parents and friends. 

My life wouldn't have changed if 
I hadn't stayed here. I just want to 
thank my parents for letting me go. 
Now my view is wider, I know 
friendship is a treasure and it is my 
pleasure thinking of my future. 

Ill 

Tips for developing skills in 
INTERCULTURAL COMMUNICATION 
1. BE AWARE - It is easy to assume you know what is going on because you have filtered the 

message by your own society's cues. Sometimes there are hidden aspects to behaviour 
which have another meaning. 

2. RECOGNISE LANGUAGE COMPLICATION - Australians for the most part make little 
effort to master another language and do not appreciate just how hard it is to become 
fluent in another language. If as a teacher you are communicating with a student who can't 
speak English perfectly, remember that attempts to communicate should be encouraged. 
Your patience and perseverance will be appreciated by the student. Try to learn some 
language, gestures and symbols of another person's culture. 

3. SUSPEND JUDGEMENT- Especially when you are in a position of irritation, conftict, or 
problem, until all the facts are known. For instance, when you are in a queue cashing a 
traveller's cheque in a bank and you stand waiting while other people try to push you aside. 
Don't think them rude-they are probably trying to tell you it is customary for you to move 
away from the counter while your credentials are checked. You are holding up a lot of people 
while you remain standing in front of the window. 

4. TRY NOT TO EVALUATE - In your first experience of another culture, it is rather natural to 
judge all that you observe or experience by your own cultural values and attach 'good' or 
]bad' labels as if you are looking for entertainment. Observe and describe but accept others 
on their personal integrity before you evaluate. 

5. TRY TO EMPATHISE - To empathise is to put yourself in another person's place and try to 
look at the situation from that perspective. It is very important to go through this process 
because there are different cultural perspectives on the same situation. 

6. LISTEN AND OBSERVE CAREFULLY- Communication across cultures is not easy; there 
are so many complicating factors which frustrate mutual understanding. 

Try to: (i) listen to verbal cues (ii) analyse non-verbal cues (iii) put them into proper context 

This is a big challenge which requires time, patience and concentrated mental effort. 

7. LEARN TO EXPRESS YOURSELF CORRECTLY - As you know, you use different styles of 
communication among friends to the more formal occasions. You must realise that each 
culture has a pattern for expression of ideas and feelings which can generally be understood 
by that culture. Avoid using your subculture expressions and communicate across cultures 
in the accepted pattern of expression-both verbal and non-verbal. 

8. CHECK MEANINGS -When cultural patterns of interaction are significantly different 
(for example Japanese and Australian), the necessity to rephrase, recheck and repeat also 

become more crucial. When the signals are different to the encoder and decoder, the 
messages become confused. 

9. RECOGNISE THAT ANXIETY 15 NATURAL -There are stress factors involved in 
communication between people from different cultures and the activity can be exhausting 
at first. Be open and frank, take risks, even if you feel ridiculous and inhibited. Be prepared 
to laugh at your own mistakes and your anxiety will disappear in time. 

SOURCE: Culturescope, Journal of the Society and Culture Association, Volume 42, August 1995 
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This is an old article now, but it illustrates graphically how the processes of intercultural communication can go terribly 
wrong. The article can be used after students have looked at the 10 points of intercultural communication. 

I INTERCULTURAL COMMUNICATION I 

Street kids of Vung Tau 
The complexities of life for children and visitors in Vietnam were graphically illustrated 
for JON CARNEGIE by a simple act of giving, The Sydney Morning Herald, 6 May 1993 

H e was a beautiful little boy with 
straight dark hair and wide, 

excited eyes that seemed blissfully 
unaware of the complexities of life. 
The streets were his home; he had 
known nothing else. He slept on a mat 
in the tall grass behind a hotel fence. 
His only possessions were his clothes 
and a silver cross his father had given 
him which hung around his neck. 

Both his parents had died of pneu
monia in Saigon when he was five. 
After their deaths he had stowed away 
in the baggage compartment of a bus 
bound for Vung Tau. Had he stayed 
in Saigon he could have gone to a 
government orphanage and learned to 
harvest rice for 25 cents a day. He 
was, I thought, better off in Vung Tau. 
Here he could learn to beg and steal, 
a far more profitable way of life. 

Without education, he and many 
like him in Vietnam have no hope. 
The Government has a vested interest 
in keeping them ignorant, grateful for 
the little they receive and unaware of 
the huge amount they don't. 

He was sitting at a cafe table with 
me and a group of Vietnamese and 
Australian friends. He touched my 
hand. 'You number one Ookdaloi', he 
said, hugging my bicep and leaning his 
head on my shoulder. 'He said you are 
number one Australian', someone said, 
'which is a pretty good big compli
ment, as he can only count to three.' 

I was touched by this forthright 
show of affection. It wasn't an act. He 
wasn't pushy for money or food, just 
for love. He shared my meal. I felt 
wonderful that I could provide for him 
in so complete a way. And yet, at the 
same time, I was intimidated. Unlike 
Western children, Kwan didn't need 
me to survive. 

My friends told me he walked four 
kilometres to the beach every morning 
to shower. Someone, perhaps his par
ents, must have taught him the value 
of hygiene. He was remarkably clean 
compared with the other street boys. 

In the next few days, our friend
ship grew. Kwan would wait for me 
at the bottom of the hotel steps and 
we would walk to the beach where he 
showered. It was strange to foUow 
him, so young, through the back 
streets ofVung Tau. It made me feel, 
in a way, inadequate. But then, at the 
first sign of danger, such as a drunk 
or a pirate fisherman, he would come 
back to my side, and taking my hand, 
draw me away. This made me feel 
strong as I knew he would never walk 
this way on his own. With me, he felt 
safe; we drew courage from each 
other. 

Kwan soon became devoted to 
me, and I to him. He made me feel 
like a father, and I think perhaps for 
the first time in his life, he felt some
one loved him. Like any Western 
father, I tried to express my love by 
buying him a gift. Strangely, though, 
he didn't seem interested in anything 
I offered him. He would share my 
food and my company, but he would 
accept nothing else. 

During the day he would take me 
out in his little fishing tub. No bigger 
than a large washing basket, the tubs 
were used by locals to row from their 
boats to the shore. Being so large, I 
could easily have tipped the thing 
over, but Kwan's skiUed hands kept 
the craft on an even keel. 

Although he could barely speak 
English, our understanding was very 
good. We developed a kind of Aust
ranese dialogue, which, when accom
panied by charades, was effective 
enough. 

The night before I was due to 
leave, I explained to him that I would 
be going away. I expected he would 
be quite upset. Instead, he just smiled 
and said: 'Where you go to?' 

He was not in the least distressed. 
I suppose loss was an emotion he had 
learnt to cope with years ago. It was 
for this reason I decided to buy him 
a gift, so he would have something 
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with which to remember a happy time. 
That night, as we usuaUy did, we 

shared dinner and he walked me back 
to his 'house'. As he climbed the fence 
he was careful that no-one was 
watching, as he didn't want anyone to 
know where he lived. 

As we were saying goodbye, I took 
out the gift I had bought and offered 
it to him. 'No, no', he said, shaking 
his head. I ruffled his hair and told 
him I would see him tomorrow. That 
night, rather than going straight back 
to the hotel as I usually did, I decided 
to walk down the beach. I could not 
understand why he would not accept 
my gift. Perhaps it meant more to me 
than to him. 

I decided to catch a cyclo back to 
the hotel. On the way, I told him to 
pull over at Kwan's. !jumped out and 
placed the gift over the fence next to 
the sleeping boy. Returning home I 
felt good about the fact that he would 
wake up and receive his first ever 
birthday present. 

The next morning at the hotel, I 
packed my bags and hurried down to 
see Kwan. Strangely, he was not there 
to greet me as usual. I left my suitcase 
in the lobby and walked around the 
back to his home. I reached the brick 
waU and climbed up over it. And 
there, lying semi-conscious on the 
ground, blood coming from his mouth 
and a cut above the eye, lay Kwan. 

My gift, of course, was gone. And 
I, blissfully unaware of the 
complexities of life, could not believe 
my own stupidity. i... 

1. Describe the processes 
and steps Involved In Inter-
cultural communication ;,: 
between Kwan and the 
writer. 

2. At what point did the 
communication break down7 
Why7 

Preamble: The foUowing activities are useful to begin a discussion on cross-cultural communication. 

I CROSS-CULTURAL COMMUNICATION I 
CROSS-CULTURAL COMMUNICATION 
What is communication'? 

Basically, communication is the tool 
'beings use to relay information to one 
another. Human beings use language as 
well as non-verbal communication to 
express their thoughts, needs, and culture. 

Most people in Australia speak English. 
But imagine you are in a land where you 
cannot use your language skills to 
communicate. 

BELLY-TALK 
Sit down across the table from someone 
you have never met before. Without saying 
a word, gently stare at each other. 

Write down in 5 minutes everything you 
think you can tell about that person. (Are 
they from a big or small family'? How many 
brothers/sisters'? What kind of music do 
they like and what's their favourite food'? 
What sport interests them'?) 

Think nothing mean, just fun stuff. After 
the silent time is over; compare notes and 
see how much you got right or wrong. You'll 
be amazed! Use this basis to get to know 
your new buddy, and correct what they didn't 

quite guess right. 
The next step is to try this with a friend. 

Just stand a comfortable distance apart, 
remembering that your personal distance 

GESTURE SKITS (Duration: 1 hour) 
In groups, students write their own small 
play or skit using a collection of gestures 
and greetings from other cultures. 

It is up to the students how they want 
to teach the rest of the group about the 
gestures they have researched. 

Each little play should be about 10 to 15 
minutes long. It should incorporate some 

Discuss with your friends and classmates 
how you would communicate to others if 
you did not speak the same language'? How 
would you explain yourself'? How would you 
understand what the other person is trying 
to convey to you'? What would you learn 
about the other culture'? What would you 
be teaching about your own culture'? 

Act out a scenario where this might 
happen. Remember that you cannot use 
words to communicate your messages. 

might be different from another person's. 
Without speaking, just stand facing each 
other, gently staring at each other for 
about 3 - 5 minutes without speaking. 

Then discuss what you communicated, 
if anything. Were you on the same wave 
length, or totally apart'? Were you com
fortable or uneasy without spoken words'? 

Australians are generally not comfort
able with silence and tend to fill gaps in 
conversation with 'small talk'. In some 
Asian countries silence is a much utilised 
form of communication. For example, the 
Japanese even speak about 'belly-talk' and 
knowing how to read someone's thoughts 
even though they are not speaking. 

How did you feel sitting in silence'? What 
purpose do you think silence serves'? What 
does it communicate or mean to you'? 

misunderstandings and interpretations of 
the meanings of gestures from various 

countries. 

Gestures resource: 
Body Language and Gestures in Asia and the Pacific 
http://www.world culture.cam/gesture.html 
http://www.worldculture.com/gesasia.html for picture 
demonstrations 
Books: Roger Axtell, Gestures: The Do's and Taboos 
of Body Language Around the World. 
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EXAMPLES OF CULTURE SHOCK 
Diecuee why each cartoon ie an example of'a ehock' in eome cultures. 
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CULTURAL GESTURES 
The namsate greeting 

in Bangladesh. 

I 
I 

½-·•-
The correct way to sit 

in Indonesia. 

{( 

The traditional Maori 
greeting of rubbing noses. 

The correct way to presen1; 
a business card in China. 

The OK gesture in Japan 
which may be interpreted 

as 'money'. 

The Filipino way of greeting 
someone by 'flicking' 

the eyebrows. 

The Malaysian gesture 
to show anger. 

The correct way to sit 
in Singapore. 
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PREAMBLE TO 'TAKING THE VEIL' 
The following article gives the reader a better understanding of what it means for a Muslim 
woman to wear the hijab in Australia. The reasons are mixed and complex, but in the wake of 
some anti-Muslim sentiment expressed in Australia since the terrorist attacks in September. 
insight into this issue is important. Brian Ralph of Auburn Girls' High School, who is quoted in 
the article, was a member of the AETA executive for some years. His comments reflect a 
commitment to tolerance. 

Activities are suggested to analyse the article and lead to discussion. 

Use a Right-angled Thinking Diagram to analyse the article. 
• Features are main points from the article (no more than 5). 
• Questions are those raised for the student (not comprehension questions). 

RIGHT-ANGLED THINKING DIAGRAM 

QUESTIONS 1. 

2. 
1. 

\f) 2. w 
3. -----------

!lL 
::i 

'< 3. 
4. -----------

w 
lL 

5. ----------4. 

5. 

QUESTIONS 

1. How does this article give you a better understanding of what it means for a 
Muslim woman to wear the hijab in Australia? 

2. List other ways in which young people in Australia use dress to link 
themselves to a cultural background. 

3. Give examples to show that Australia is generally tolerant towards ethnic 
groups. 

4. Comment on the statement that 'the hijab is a symbol of female oppression'. 

5. Explain the idea that the hijab can be seen as a way to rebel against a 
Western ideal of beauty. 
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Taking the Veil 
by STEPHANIE PEATTING, 11,e Sydney Morning Herald, 22 February 2001 

About a month ago Alisa Taha 
stood in front of her wardrobe 

and started throwing out clothes. For 
three months the 24-year-old mother of 
one had investigated her family's 
Muslim faith and decided she wanted 
to start wearing the hijab, or head scarf, 
as a sign that she, too, was committed 
to her religion. 

'When I first put it on I immediately 
felt at peace and wondered why I didn't 
do it before', Taha says. 'It had been 
in the back of my mind to do it for a 
while but it's not something you do 
lightly, and once you do it there's no 
turning back. My parents were suppor
tive but a bit surprised because no-one 
in my immediate family had done it. 
My mother does not wear it because 
she says it's physically too uncom
fortable.' 

Taha is part of a growing number 
of young Muslim women, frequently 
second-generation Australians, who 
have decided to wear the hijab. 

The principal of Auburn Girls' 
High School, Brian Ralph, where 70% 
of students are Muslim, estimates the 
number of girls choosing to wear the 
hijab to school has doubled in the past 
five years. 'We have 720 girls and prob
ably 150 are wearing scarves, whereas 
five years ago that number was prob
ably about 70', he says. 

In a school where 99% of students 
are from non-English-speaking back
grounds, Ralph says attitudes to dif
ferent religious and cultural practices 
are tolerant. 'Any kid that comes in 
and says something silly is immediately 
pounced on and it's usually by a senior 
kid from their own cultural group.' 

Ralph believes young people from 
all backgrounds are increasingly 
searching for an identity that links them 
to their cultural background, a state
ment echoed by Jamila Hussain, a 
lecturer with the faculty of Law at the 
University of Technology, Sydney, who 
says countries such as Australia which 
are generally tolerant towards ethnic 
groups allow women to feel more 
comfortable about stepping out in 
traditional dress. 

'The majority of Muslims still 
believe it is a religious mandate and 
there would only be a minority who 
hold the view that the Koran does not 

insist on the covering of the head. The . 
Koran makes a reference to the scarf 
but does not specifically say you have 
to wear it [and] in a country like Austra
lia Muslims would be more concerned 
that women just dress modestly.' 

Hussain points out the hijab is as 
much a cultural symbol as a religious 
one, saying it is more of an issue in 
Middle Eastern countries such as 
Lebanon, while South-East Asian 
Muslims in Indonesia or Malaysia are 
not as concerned. 

It is predominantly in the Middle 
East where the hijab and burkha, which 
completely cover the body including, in 
some cases, the face, have gained the 
status of symbols of female oppression 
for many Western women. 

While the hijab and burkha have not 
been huge issues in Britain or America, 
controversy erupted in 1994 in France 
when a law was passed banning Muslim 
girls from wearing the scarf or veil to 
school. It was argued that overt expres
sions of religious belief prevented the 
wearers from becoming integrated into 
French society. Turkey, which considers 
itself a secular state, has also outlawed 
their appearance in universities and 
expelled a female member of parlia
ment last year for continuing to wear 
the veil. 

At Auburn Girls' High School there 
has been no such uproar, with staff, 
students and parents working over the· 
past seven years to make the school's 
uniform more compatible with religious 
dress requirements. 

But while the community around 
that school is welcoming, Taha says she 
frequently confronts 'a lack of know
ledge' about the hijab. 'The first thing 
people say is: "You must be doing it 
because your father or husband makes 
you." One person said, "Oh, I guess 
you have to do what your husband 
says." But it isn't that at all. They 
didn't make me do it, and once you 
explain to people they understand.' 

Taha says non-Muslim people often 
do not know that putting on the hijab 
is strictly a matter of choice and that 
within Sydney's Muslim communities 
the /zijab is first and foremost a religious 
statement, a sign that the wearer has 
committed herself to more than just the 
culture of her religion. 

But although she is happy to explain 
her reasons for wearing it, Taha will not 
engage in discussions with people who 
tell her there is no religious instruction 
for Islamic women to cover themselves. 
'Our religion is set up so that every
thing is written down. It's very clear 
to people [who argue] that aren't worth 
talldng to.' 

About the same time as Taha was 
beginning to think about wearing the 
hijab, 22-year-old graduate student 
Diaa Hadid was struggling with the 
decision to take it off. 

Five years before, Hadid said she 
had been looking to rebel against a 
Western ideal of beauty that she saw 
as overtly sexual. For her the hijab not 
only shouted out her religious identity 
to anyone who could see her but also 
'sticks your finger in the face of a 
society that objectifies women'. 

'I wanted to wear it for secular 
reasons, because it asserted who I was. 
There is a lot of pressure on women in 
capitalist societies to look a certain way 
and for me the hijab was a way to defy 
that. It forced people to deal with me 
rather than the way I looked', Hadid 
says. 

Hadid now thinks she was probably 
too young to make the decision, and 
notices an increasing number of 
women waiting until their early 20s to 
begin wearing the hijab. But her choice 
to take it off is tied up in her question
ing of Islam in general rather than a 
problem with the article of clothing. 

'For me it became about my 
religious beliefs and my questioning of 
them, to the extent I didn't want to 
represent [Islam] any more ... I take 
it off with the expectation that I might 
put it back on.' 

While she reconsiders her position 
on her faith, Hadid rues her reappear
ance in the Western beauty stakes. 
'When I wore it men wanted to know 
me for me and who I was, not for what 
I looked like.' 

Girls are encouraged to consider 
wearing the /zijab at about age 10, an 
age when young Muslims are also 
expected to engage with their faith at 
a more adult level. But although 
Australians may be growing more 
accustomed to seeing Muslim women 
and girls wearing the /zijab in shops, on 
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trains and in workplaces, the media has 
not quite caught up. 

Hanade Tawil, 21, runs a youth 
group in conjunction with the Al-Zahra 
Muslim Women's Association in Arn
cliffe where Friday nights are frequently 
given over to discussion among the 
teenage girls about how people react to 
Tawil's decision to wear the hijab. 

Tawil, who went to Kogarah High 
School and then the University ofNSW 
before taking a job as an economist 
with the Australian Bureau of Statistics, 
says films such as Not Without My 
Daughter-an account of an American 
women's attempt to leave her obsessive, 
domineering Iranian husband - made 
a huge impact on the non-Muslim 
Australian pysche, to the extent that 
young Muslim girls are scared of what 
people will think if they start to wear 
the hijab. 

'The stereotype still exists and it's 
awful for young girls who have to deal 
with people thinking that that is what 
it is like to be a woman in Islam. I read 
in Dolly magazine a few years ago about 
a girl who wrote in asking for advice 
about dating a Muslim boy. They had 
an actress answering her who told her 
to watch Not Without My Daughter for 
advice ... Fourteen-year-old girls are 
very easily influenced [and] the media 
have a duty of care towards them when 
they deal with these issues.' 

The first thing Tawil, who decided 
to start wearing the hijab when she was 
10, tells girls to explain to people who 
question them is 'we put the scarf on 

by choice'. 
Hadid, Taha and 

Tawil all say they want 
people to ask about 
their choices about the 
hijab. They say most 
people would listen and 
come away with a better 
understanding of what it 
means for a Muslim wo
man to wear the hijab in 
a country like Australia. 

'Just by working 
in a scarf, you're chang
ing people's ideas be
cause most people don't 
expect to see women in 
scarves working or go
ing to universities', Taw
il says. 'It's part of me 
and I can't imagine not 
wearing it.' 

Koran shows the way for modest dressing 

The instruction for Mus
. lim women to dress 
modestly is based on one 
verse from the Koran, al
though it is open to as much 
cultural interpretation as it 
is to religious interpretation. 

Chapter 24, verses 30-
3 l: 'Say to the believing 
women that they should 
lower their gaze and guard 
their modesty; and that they 
should not display their 
beauty and ornaments 
except what must ordinarily Fuily covered ... Yemeni women wearing the hijab 
appear thereof; that they and the abaya 

should draw their veils over 
their bosoms and not display their 
beauty except to their husbands.' 

Men are also asked to 'lower their 
gaze and guard their modesty which 
will lead to greater purity'. 

The verse is contained in a section 
of the Koran dealing with the treatment 
of the prophet Muhammad's wives. 
Originally, only they were required to 
veil themselves but the hijab eventually 
became worn by all Muslim women. 

Unlike the Bible, the Koran is not 
split into a set of old and new instruc
tions. For many Muslim communities 
the verse is interpreted as an instruction 
to dress modestly rather than to 
completely cover themselves. Hijab -
the scarf covering a woman's head, 
neck and chest-comes from an Arabic 

word meaning to conceal, and is all that 
is often required to satisfy the Koran's 
verses. 

The hijab is usually worn with the 
abaya, which is a loose button-through 
dress under which women wear other 
garments such as long-sleeved T-shirts 
or skirts. Women frequently buy 
Western fashion items and alter them 
to complement their religious pieces. 

In conservative countries such as 
Saudi Arabia or Yemen, women inter
pret the Koran's instruction to mean 
total coverage of the body, with not 
even hands or feet showing. In these 
areas women wear the burkha, which 
also includes a facial veil that has a 
cotton panel for vision. 

Patched up good as new! 
Some 400 yeal13 ago, a territorial lord called Toyotomi Hideyoshi (1537-98) rose to 
become the fil13t ruler of a unified Japan. 

This kosode, or wadded silk garment. belonging to Toyotomi's concubine, 
Yodogimi, went on display to the public, having been painstakingly restored to its 
original condition, as far as possible using only materials and methods that were in 
use 400 yeal13 ago. 

The restoration work was carried out based on another kosode, from the same 
period, which had been kept in storage by Marubeni Corporation. 
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Name: Date: 

RAMADAN and EID-UL-FITR RAMADAN and EID-UL-FITR 
1. Ramadan is the name of the month 

in the Muslim calendar prior to the 
festival of Eid-UI-Fitr. It is a month 
of fasting for most Muslim people who 
do not eat or drink between the times 
of sunrise and sunset, a time when 
they are reminded of the importance 
of God. 

2. Ramadan and Eid-UI-Fitr may fall on 
any month of the Gregorian calendar. 
This is because Muslims follow the 
lunar calendar. A new moon appears 
every 29 or 30 days so the lunar 
calendar is 11 days shorter than the 
Gregorian calendar which normally 
has 365 days. Thus the length of the 
day's fasting differs from year to year 
depending on the times of sunrise and 
sunset. 

:3. According to the Qur'an every Muslim 
must give a sum of money to charity. 
At the end of Ramadan, on the day of 
Eid-UI-Fitr the contribution is known 
as Zakat-UI-Fitr. 'Zakat' means an 
offering given for the poor. The amount 
is decided by the community. 

Allah. Many Muslims try to recite the 
whole of the Qur'an during Ramadan. 
They also remember some of the 
important events in the life of 
Muhammad and make a special effort 
to behave in ways which will make them 
better Muslims. 

5. The end of Ramadan is a very exciting 
time in Muslim homes. Everyone waits 
for the appearance of the new moon, 
the first glimpse of which marks the 
end of fast and brings joy as the 
celebrations of Eid-UI-Fitr begin. Eid
UI-Fitr is a family celebration. After 
bathing, people wear their finest, often 
new, clothes and share a meal 
together. Families will then visit the 
mosque where special prayers are 
offered and Zakat is given. On 
returning home presents may be 
exchanged and sweets such as sheer 
khorma are eaten. There is a special 
meal for which family and friends may 
get together and the greeting 'Eid 
Mubarak' is frequently exchanged. 
These words are often found on the 
cards traditionally sent at Eid. 

4. During the month of Ramadan, too, 
Muslims celebrate one of the most 

6
· 

important events in their history; this 

In addition to the feasting and 
celebrating, Eid is also a day to 
remember and pray for members of 
the family who have died. 

is called the Night of Power and is the 
time when the Prophet Muhammad 
began to receive the Holy Qur'an from 
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Carefully read the text on Ramadan and Eid-ul-Fitr, then answer the following questions. 

Match the main idea of each paragraph with the correct paragraph number 

• contribution of money to the poor 6 

• customs and practices of the Eid celebration 1 

• an explanation of Ramadan 3 

• the Night of Power 2 
• when Ramadan occurs during the year 4 

• remembering deceased family members 5 

During Ramadan, people 

fast------------------------

recite 

remember ----------------------

behave 

The Night of Power i5 an important hi5torical event in l51am becau5e 

During Eid, people 
wait ________________________ _ 

wear-------------------------

visit -------------------------

give ------------------------

exchange 

share 

remember ------------------------

The purpo5e of thi5 text i5 to ______________ _ 
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Name: Date: 

RAMADAN and EID-UL-FITR RAMADAN and EID-UL-FITR 
RAMADAN 
Ramadan, the annual fast, falls in the 
ninth month of the Muslim calendar. 
Every Muslim who has come of age 
must fast in the month of Ramadan. 
Those who fast must neither take food 
nor drink throughout the hours of 
daylight. Above all, they must keep 
away from things shameful and must 
not tell lies. 

who fast turn again and again to the 
Holy Qur'an because Allah first began 
sending down the Sacred Book to our 
Prophet in the month of Ramadan. 

Fasting can be a little difficult if the 
month falls during summertime, when 
the days are hot and long. But a true 
Muslim joyfully fasts in any season, 
obeying the order of Allah. There are 

There is a deep relationship between Muslims who love summertime fasting 
Ramadan and the Holy Book. Those the most. 

EID-UL-FITR 
The end of the month of Ramadan is 
marked by Eid-ul-Fitrwhich means the 
Festival of Breaking the Fast. 

Each new moon begins a new month 
in the Muslim calendar. Hence on the 
29th day of Ramadan, after breaking 
the fast, Muslims all over the world 
cast searching looks at the sky to 
sight the crescent of the month of 
Shawwal. On catching sight of the new 
moon, children become excited. Most 
people stay awake and spend the night 
in prayer and preparation to welcome 
the day of rejoicing. 

Children get up early, take a bath, 
put on their new clothes and go to a 
nearby mosque for Sa/atul-Fajr with 
their relatives. Eid is the day of 
rejoicing. Muslims begin this day by 
joining a mass Eid prayer. This prayer, 
Salatul-'Eid, is usually held in the open 
so that thousands of Muslim men and 
women can pray at the same time. 
Separate arrangements, however, are 
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usually made for women and girls. 
After the Sa/ah, people go off to 

celebrate the occasion in their own 
way-holding parties, exchanging 
presents such as special dishes of 
food, new clothes, sums of money and 
toys for the children. 

These celebrations go on for 3 days. 
The poor and needy also get their 

share. It is binding on every Muslim to 
pay Zakatul-Fitr, on ending the fast of 
Ramadan. Zakatul-Fitr means puri
fying dues paid on ending the fast of 
Ramadan. It could be in the form of a 
sum of money, dates, wheat, barley or 
cheese. 

Muslims, on completing their fast, 
help the poor and needy, and offer their 
thanks to Allah. 

Eid is the day of thanksgiving and 
forgiving. Muslims pray and ask Allah's 
forgiveness. 

They also forgive and forget bad 
feelings, if any, towards one another. 

RFJIYIADAN 
DESCRIBE the expected behaviour of Muslims during Ramadan 

DISCUSS and EXPLAIN the meanings of: 
'who has come of age' ___________________ _ 

'turn again and again to the Holy Qur'an' 

EID-lll-f lTR 
LIST the customs and pracatices of the Eid celebration. 

DISCUSS and EXPLAIN the meanings of: 

'cast searching looks at the sky' ----------------

'the poor and needy' 

'Eid is the day of thanksgiving and forgiving' __________ _ 

SUBSTITUTE the bold word with another word that has a similar meaning. 

Write the word on the line at the end of the sentence. 

• Ramadan, the annual fast, falls in the ninth month of the Muslim 
calendar. _____ _ 

• Fasting can be a little difficult if the month falls during summertime. 

• A true Muslim joyfully fasts in any season obeying the order of Allah. 

• Muslims must keep away from things shameful and must not tell lies. 

• It is binding on every Muslim to pay Zakatul-Fitr. _____ _ 
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I FASTING in the month of RAMADAN I 
Sawm is an Arabic word for 
'abstinence'. Abstinence means 
avoiding, staying away, not doing 
something. 

During the month of Ramadan, 
sawm means fasting from dawn to 
sunset, and is a duty for every adult 
Muslim. Allah ordered people to fast. 
The Prophet Muhammad (Peace be 
upon Him) taught Muslims how to 
fast. 

Muslims get up before dawn and 
eat Suhur - an Arabic word meaning 
a light meal eaten before dawn. 

Muslims must make a decision 
each day at the time of Suhur to 
keep the fast during the day. The 
intention to fast is very important. 
Salat-ul-fajr (prayers) is done after 
Suhur before sunrise. 

After Suhur eating, drinking and 
smoking are not allowed. Muslims 
continue to fast all day. 

Muslims break their fast 
immediately after sunset. They 
break the fast by eating a light meal. 
This meal is called lftar- an Arabic 
word meaning breaking the fast. 
Sa/at-ul-Maghrib (prayers) is done 
after lftar. 

After Salat-ul-Maghrib more food 
or dinner can be eaten. Often 
Muslims invite each other to share 
lftar and dinner during the month of 
Ramadan. They get more of Allah's 
blessings by sharing food with 
others. 

Sawm is the best way of 
becoming aware (to know) of Allah. 
Sawm makes people truly obey Allah. 
Sawm helps people feel like the poor 
and hungry and encourages people to 
care and share. 

Ramadan is a very special month. 
The Qur'an was revealed in the month 
of Ramadan. Muslims read, study 
and listen to the Qur'an more during 
the month of Ramadan. 

0 Discuss the fasting process with students. 

0 Compare the fasting time of Ramadan with 
the Christian fasting time of Lent. 
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Name: Date: 

I FASTING in the month of RAMADAN I 
What is Ramadan? 
Ramadan is the ninth month of the Muslim 
calendar. This month was decreed by Allah as a 
holy month of fasting. The Qur'an was first 
revealed in Ramadan on the 'Night of Power'. 

Because the calendar is based on the lunar 
months, the time of Ramadan's occurrence 
varies each year. Children who have not reached 
puberty are not required to fast. However most 
do so that they feel a part of what is going on in 
the family. Pregnant women and people who are 

ill are also not required to fast. 

Qur'an 2:185 
Ramadan is the (month) 
In which was sent down 
The Qur'an as a guide 
To mankind, also clear (Signs) 
For guidance and judgement 
(Between right and wrong.) 
So every one of you 
Who is present ( at his home) 
During that month 
Should spend it in fasting, 
But if any one is ill, 
Or on a journey, 
The prescribed period 
(Should be made up) 
By days later. 
God intends every facility 
For you: He does not want 
To put you in difficulties. 
(He wants you) to complete 
The prescribed period, 
And to glorify Him 
In that He has guided you; 
And perchance ye shall be grateful. 

Why do Muslims fast? 
Muslims believe that fasting helps to build 
their spiritual strength by calling upon them 
to develop self restraint. They also see 
fasting as an opportunity to appreciate what 
others less fortunate than thtemselves must 
suffer and as a cleansing for their own good 

health. 

Qur'an 2:183-184 
0 ye who believe! 
Fasting is prescribed for you 
As it was prescribed 
To those before you, 
That ye may (learn) 
Self-restraint 
(Fasting) for a fixed 
Number of days; 
But if any of you is ill, 
Or on a journey, 
The prescribed number 
(Should be made up) 
From days later. 
For those who can do it 
(With hardship), is ransom, 
The feeding of one 
That is indigent. 
But he that will give 
More of his own free will, 
It is better for him. 
And it is better for you 
That ye fast, 
If ye only knew. 

In the Name of Allah, the Most Gracious, the Most Merciful ... 
'The month of Ramadan in which was revealed the Qur'an, a guidance for mankind and clear proofs 
for the guidance and the criterion (between right and wrong). So, whoever of you sights (the 
crescent on the first night of) the month (of Ramadan, that is, is present at his home), he must 
observe Saum (fasts) that month, and whoever is ill or on a journey, the same number [of days 
which one did not observe Saum (fasts) must be made up] from other days. Allah intends for you 
ease, and He does not want to make things difficult for you. (He wants that you) must complete 
the same number (of days), and that you must magnify Allah [i.e. to say Takbir (Allahu Akbar: Allah 
is the Most Great)] for having guided you so that you may be grateful to Him.' 2:185 
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THE ISLAMIC CALENDAR 
The Muslim year is 12 months long. Each month is measured according 
to the phases of the moon, rather than earth's orbit around the sun. 

This means that the Muslim year is shorter than the solar year, and 
that the length of the months will vary from 29 to 30 days. 

Ramadan is one of the Muslim months. It is the ninth month of the 
Muslim calendar, and known as the fasting time. Because it is based on 
a lunar month, Ramadan does not occur at a fixed time each year. 
Ramadan begins eleven days earlier than the beginning time of the 
previous year. 

The Islamic months are: 
1. Muharram 2. Safar 3. Rabi'ul-Awwal 

4. Rabi-ul-Akhir 5. Jumada al-ula 6. Jumada al-Akhirah 

7. Rajab 8. Sha'baan 9. Ramadan 

10. Sawwal 11. Thul-Qui'da 12. Thul-Hijja 

IMPORTANT DATES IN THE ISLAMIC CALENDAR: 
1 Muharram New Year's Day 

1 Muharram The Day of Hijra (Muhammad goes 

to Medina) 

12 Rabi-ul-Awwal Birthday of the Prophet: 

Meelad-al-Nabi 

27 Rajab Muhammad ascension to heaven: 

Lailat-al-Miraj 

RAMADAN Month of fasting 

27 Ramadan The Night of Power: Lailat al-Qadr 

1 Shawwal The festival of fast-breaking: 

Eid-al-Fitr 

8-13 Thul-Hlija Annual pilgrimage to Mecca: Hajj 

10 Thul-Hlija Feast of the sacrifice: Eid-al-Ad ha 

each Friday The Day of Assembly: Yawm al-Jum'a 

ASIA EDUCATION TEACHERS JOURNAL 

Name: Date: 

THE ISLAMIC CALENDAR 
Carefully read the information about the calendar; then ant;iwer the following quet;?tiont;?. 

Write TRUE if the statement is correct. 
Write FALGE if the statement is incorrect. 

0 Ramadan is one of the Muslim months. ___ _ 

0 Ramadan is known as the feasting time. 

0 The Muslim year is longer than the solar year. ___ _ 

0 The number of days in each of the Muslim months varies between 29 
and 30. 

0 Ramadan occurs at the same time each year. ___ _ 

0 The number of days in each month in the Muslim calendar is based 
on the phases of the sun. ___ _ 

0 The Muslim year is 12 months long. ___ _ 

0 Ramadan is eleven days earlier each year. 

0 Ramadan is the seventh month of the Muslim year. 

0 The Muslim calendar is based on the phases of the moon. ___ _ 

Which month occurs when? Write the word and number to indicate 
the position of each of the following months in the Muslim calendar. 
(For example: first, 1st) 
Rajab __________ Safar ________ _ 

Ramadan Muhurram 

Jumada al-ula ______ _ Shawwal _______ _ 

Thul-Hijja _______ _ Rabi'ul-Awwal _____ _ 

Names of months are proper nouns. 
Remember to write the beginning of each month with a capital letter. 
Write the name of the month that comes BEFORE 
Safar __________ Ramadan _______ _ 

Thul-Hijja ________ _ Jumada al-ula _____ _ 

Write the name of the month that comes AFTER 
Ramadan ________ _ Safar ________ _ 

Sha'baan ________ _ Jumada al-Akhirah ____ _ 
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THE ISLAMIC CALENDAR 

52 

MATCH the event with the date and month. 
Use a different coloured pencil to join each one. 

Month of fasting 

Annual pilgrimage to Mecca: 
Hajj 

New Year's Day 

Birthday of the Prophet: 
Meelad-al-Nabi 

The festival of fast breaking: 
Eid-ul-Fitr 

The Night of Power: 
Lailat al-Qadr 

Fasting and feasting are opposites. 

EXPLAIN and ILLUSTRATE the 
meanings of these words. 

fasting 

feasting 
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This calendar shows the month of Ramadan for the year 2001. It is written in both English and Arabic. 
Arabic is read from right to left. Compare this calendar month with the calendar months of November 
and December. What information is similar? What information is different? 
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Name: Date: 

I Islamic calendar: MOON WATCH I 

The moon plays an important part in the Ramadan fast an.d festival of Eid-ul-Fitr. 
The Muslim calendar is a lunar calendar in which the appearance of the moon shows 
when months begin and end. The new moon marks the beginning of a new month. 
As the new moon appears at the end of the month of Ramadan, the month of Shawwal 
begins. The festival of Eid-ul-Fitr starts at this time. 

SKETCH the moon shape visible in the night sky for 29 to 30 days. 

DAY1 DAY2 DAY3 DAY4 DAY5 

DAY6 DAY7 DAY8 DAY9 DAY10 

DAY11 DAY12 DAY13 DAY14 DAY15 

DAY16 DAY17 DAY18 DAY19 DAY20 

DAY21 DAY22 DAY23 DAY24 DAY25 

DAY26 DAY27 DAY28 DAY29 DAY30 
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Thoughts about RAMADAN 
written by Muslim students 

Ramadan - In Ramadan I fast for 30 days. 
It was so easy. I was so happy because I didn't 
have to eat anything. 

I became a very good boy in Ramadan. 

Ramadan - In Ramadan I fasted for 30 days. 
It was fun because I usually don't eat my food at 
home but at school. It was hard because it's hot; 
but at home, I live in a house with air conditioning. 
My mum and dad told me that Muhammad said I 
should feel sorry for poor people. 

I want to do something about it. So I will 
make people fast like the 40-hour famine but I 
think if they make it from 3:00 o'clock to 6:00 
for 30 days maybe they can save food and the 
very poor people can be saved. 

Ramadan - The night before the night of 
Ramadan I went to sleep early so my family and I 
would wake up on Suhur (3:30 a.m.). On some 
days Ramadan was hard to cope with, especially 
Fridays because I had sport and I was fasting. 
When I saw my friends eat who were not Muslims 
I felt hungry and thirsty as well as tired. I liked 
Ramadan very much even though it was hard. It 
made me feel more of a Muslim. I felt proud of 
myself because I fasted many days and didn't 
break my fast. 

My Ramadan diary- It was Saturday night, the 
night before the 1991 Ramadan. I was planning 
on going to sleep early, however I was very excited 
and didn't get much sleep before I had to wake up 
forSuhurtoeatat3:00 a.m. latesothatduring 
the day I would not feel hungry. Eating at Suhur 
did help on some days, but still on lots of days I 
felt the hunger pains. On days like that, I tried to 
make myself busy with things like playing 
basketball and riding my bike. On school days I 
tried not to feel hungry when I saw my friends 
who were not fasting, eat. Finally when I arrived 
home at 4:30 p.m. I did my homework to pass the 
few hours before we were able to break our fast, 
at about 6:15 p.m. Even though Ramadan was 
hard at times to cope with, I enjoyed being part 
of it because it made me feel more of a Muslim. 

56 ASIA EDUCATION TEACHERS JOURNAL 

My diary of Ramadan - In Ramadan we fast 
because God will give us marks. We have to pray 
five times a day so God will like us and will not 
put us in the fire. We break the fast at 6:30. 
Every year I never miss one day's fast. 

My Ramadan diary- In Ramadan you have 
to fast if you are a Muslim. To fast you have 
to wake up at 3:00 a.m. and eat. After you 
eat, you go into the bathroom and brush your 
teeth so you can get rid of the left-over pieces 
that are stuck in your teeth. After that you 
go back to sleep and when you wake up to go 
to school you don't eat any food. When you're 
at school and you're playing sport, and you are 
tired or your are sick, you can stop fasting 
and drink some water. After school you go 
home and have lots of rest. When you're about 
to stop fasting you look at your calendar to 
see what time you stop fasting. When the sun 
goes down that means you can stop fasting. 
When you start eating you just eat a little bit, 
because if you eat a lot you might get sick. 
After you've eaten you wait for the next day to 
come. Then the Muslim people go and pray. 

My diary during Ramadan - Ramadan comes 
once a year. We fast for Allah's sake. We read 
the Qur'an and we mention Allah's name. We must 
be able to feel what it is lilke to feel poor and not 
to have food. After Esha we pray Salatul
taraweeh. We are invited to other people's houses 
to break our fast with dates like the Prophet 
Muhammad (s.a.w.). Allah allows people to break 
their fast at any time if they are travelling or they 
are sick. Beefore Ramadan finishes we pay Sakaat 
to the people so we share our money. So all 
Muslims feel happy at Eid. 

Thoughts about RAMADAN 
written by Muslim students 

Ramadan - In Ramadan I feel more strong, 
healthy and of course close to Allah. What I mean 
by strong and healthy is that I stop eating junk 
food, stop biting my nails and stop drinking fizzy 
drinks that upset my tummy. 

When I pray in Ramadan I don't want to stop 
because it doesn't make me feel hungry and it 
makes the time go quick. When its time to break 
our fast we break it with dates and water and 
then we start eating the food we cooked. Some 
of the food we eat is kibbe, soup, lahme blajin and 
much more. 

A day in Ramadan - I chose this title because 
it is an important Islamic month to everybody, 
especially me and we get lots of barakat (bles
sing). In Ramadan, we wake up about 3:30 a.m. 
and eat because we have to fast from sunrise to 
sunset, every day, for one month. 

When we eat we put the radio on so we can 
listen to people talk about Islam. Sometimes all 
my family wakes up and it is noisy and sometimes 
only my brother, my parents and I wake up and it 
is so quiet we can hear ourselves crunching toast 
and sipping tea. When the people have finished 
talking about Islam on the radio, a muezzin (the 
person who calls us to pray) calls out the Athan 
(that is the call of salat) and from then on we 
fast. During the day we read Qur'an (the book of 
God) and we give zakaat (money for the poor) 
and help people with things. 

We pray (as usually and fast. When it is finally 
sunset (about 5:30 or 6:00) we can eat. We eat 
zucchini or lahmi biagine and salad and cuba and 
stuff like that. After Ramadan we have fun and 
take pride in Eid-al-Fitr. 

Eid is a day when we wear new clothes and 
new shoes. We go to the mosque early in the 
morning and pray. When we have finished praying 
we go home and all the family comes over to our 
house and we get money from our uncles and 
aunties. 

In the afternoon we go out to eat and order 
whatever we like and our parents still pray. 

Spiritual benefits of fasting and salat - I 
started fasting when I was nine. Waiting for 
Ramadan is very tempting. When Ramadan comes 
at last I feel happy and fresh and closer to Allah. 
On the first day when I wake I forget that I'm 
fasting. But later on I remember, and I go to 
school feeling proud about Islam, strong and 
healthy. I see people at school eating. They ask 
me: 'Why aren't you eating?' I say because I am 
fasting. If you are fasting you don't eat, drink, 
smoke, do sins or any other bad deeds. Fasting 
cleans my body and when someone is fasting the 

. angel loves the smell of their breath. When it's in 
the afternoon my tummy starts rumbling and my 
mouth is dry. I go to the tap to drink then I 
remember I'm fasting but Allah forgives me for 
not drinking on purpose. Then I go for Sa/at feeling 
happy, proud and closer to Allah than ever. 

My diary during Ramadan - I love Ramadan. It 
is a very peaceful month. I get up an hour before 
sunrise. I have a light breakfast of cornflakes and 
toast bread with cheese. After breakfast I go 
and take wudu. This means that I have to wash 
my hands, mouth, nose, face, arms from hand to 
elbow, forehead, ears and feet from toes to ankle 
three times. After wudu it is time to pray. This 
is our first prayer for the day. The whole family 
prays with my father leading the prayer. This 
prayer is called Salatul Fajr. After prayer the 
whole family sits and reads the Qur'an for about 
half an hour. We go to bed and sleep until eight 
o'clock. I get up and get dressed for school. My 
father takes me to school. My father takes me 
to school by car. At school we start the day with 
Khalaqa. We recite short Surahs from the Qur'an. 
At lunch time we get ready for Zuhr Salaah. I do 
not play during my lunch time. I like to read Qur'an. 
When I get home at 4 o'clock, I salaah Asr (say 
afternoon prayer) then I help mum to set the table 
for our evening meal. Everyone sits down and we 
break our fast with a date and a glass of water. 
We then pray magrieb and after magrieb we have 
our main meal. We go to the mosque for our 
special evening prayer. I go to bed at 9 o'clock. 
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I THOUGHTS ABOUT RAMADAN I 
To help gain an understanding of what Ramadan is like READ through 
the 'Thoughts about Ramadan written by Muslim students'. LIST the 
main ideas from the students' writing under the following headings. 

*PRACTICES-WHAT PEOPLE DO DURING RAMADAN 

* REASONS FOR FASTING 

* EFFECTS OF FASTING ON PEOPLE'S LIVES 

* FEELINGS ABOUT RAMADAN 
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Name: 

During Ramadan, Muslims end 
their fast each day with a 
special meal of dates and 
a glass of water. 

Children under the age of 
12 years do not have to fast, 
but many do. Children in Iran 

who do fast are given stuffed ,/.M,i-':' 
dates as a special treat. -, /(§.,•'' ~"'~' 

Ii, 1 #.~\," ' 11~~"';~,}~~" 
INGREDIENTS 

12 dates (Medjool are best) 

50 g pistachio nuts (optional) 

50 g sultanas 

25 g ground almonds 

2 dstsp honey 
a few drops of rosewater 

METHOD 

1. Cut a hole along the dates and 
carefully take out the stones. 

2. Mix the pistachio nuts and 
sultanas in a bowl. 

3. Add the ground almonds and mix. 

4. Add the honey and the rose water 
and mix all the ingredients well. 

5. Put a teaspoon of the mixture 
into each date. 

Date: 
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STUFFJE]J) ]J)ATJES 
Carefully read the recipe for etuffed datee, then complete the following 
queetione. 

* LIST THE INGREDIENTS USED TO MAKE STUFFED DATES 

·----------- . ------------

.. --------~---

·----------- . ------------

* WRITE THE QUANTITIES USED FOR THE FOLLOWING INGREDIENTS 

sultanas 

honey _________ _ 

almonds 

* EXPLAIN THE MEANINGS OF 

g 

ground almonds 

dates 

pistachio nuts ______ _ 

rosewater ________ _ 

dstsp _________ _ 

optional _________ _ 

* CIRCLE and LIST the verbs in the instructions for making stuffed dates 

* The best dates for this recipe are ____________ _ 

* Why would this recipe for stuffed dates be made during Ramadan? 

* Who are the stuffed dates prepared for and why? ______ _ 

* In which country would you eat these stuffed dates? _____ _ 
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Tarih: 23 Jan PAZAR GUNU Datum: Nedjelja 23Jan2000 
Adres: FAIRFIELD SHOWGROUND Mjesto: FAIRFIELD SHOWGROUND 
Parkland Function Centre, Smilhfield Road, Prairiewood Parkland Function Centre, Smithfield Road, Prairiewood 

Fairfield Tren lstasyonundan POGODNST BUJRUM I SVI D0BROD0[LI 
~ Oto Biis Servisi Bulunmaktadi ZASTITE OD , F0LKLOR I KULTURA 

• <;estitli yiyecekler KISE, -. , KNJIGE, PR0DAJNAIZLOiBA 
• DiRi kitaplar ve giyimler NEVRIJEMENA , SPORT I IGRE 
• Ktiltuli merasimler ILi SUN CA , B0SANSKI SPECUALITETI 
Spor O I Mlogo lnteresantnih ZABAVA ZA DJECU • ve yun ar Stvari Za Malo ' 

• Ve pek ~ok daha Djecicu i odrasle , I ML0G0 J0S TOGA 
Telefon lnformacije na telefone: 

(02) 96791818, (02) 9759 4816 (02) 9679 1818, (02) 9759 4816 
-■-■-■-•lllill'!'.'•-·-·-·-·-·-·-·-·-·-·-·-·-·-·-·-· 
Multicultural EID Festival and Fair 
SUNDAY, 23 Jan. 2000 
Fairfield Showground 
Smithfield Road, Prairiewood 
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Name: Date: 

EID FESTIVAL AND FAIR 2000 
Carefully READ the flyer to locate the following information. 

Date: _____________________ _ 

Venue: _____________________ _ 

Cost: ----------------------

Time: ----------------------

Events/entertainment: _______________ _ 

Food: _____________________ _ 

Sponsor: ____________________ _ 

Inquiries: ____________________ _ 

Eid 
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Name: Date: 

COLOURFUL EID CARDS 
In the weeks leading up to Id, shops are full of special greeting cards. Some 
mosques set up their own stalls selling cards and other festive items. Many 
children prefer to make their own cards for this joyful celebration. The 
cards are given to friends and relatives. 

The front of an Id card usually has a beautiful pattern of flowers, leaves, 
vines, stars or intricate shapes and twirling lines. They might show a garden, 
a mosque, minarets, repeated patterns, a pattern of decorated arches, or 
a design of stars and the moon. Pictures of people, birds and animals are 
forbidden. Eid cards open the opposite way to the cards we usually send 
because Muslims write from right to left. 

TO MAKE AN ID CARD, YOU WILL NEED: * A4 sheet of stiff paper or card 

* Variety of coloured paper - brennex, flint --~~, 
~~ 
\~~ 

* Glue stick 

* Scissors 
[~ 

EidMubarak 

WHAT TO DO: 

1. Fold the card in half, 
ensuring it opens to the right. 

2. Cut shapes to decorate the front of the card. 

3. Assemble the cut shapes onto the card .. 

4. Paste these shapes onto the card. 

5. Write a greeting on the left-hand side, inside the 
card. Try to make your writing really beautiful 

and decorated. 
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Name: Date: 

JEJID CAJRD GJRJEJETJINGS 
Examples of greetings for Eid cards 
DISCUSS the wishes and type of language used in the writing of 
these greeting wishes. 
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ay Allah be close b 'd 
th esz eyou 

d 
e whole year through 

an mayH-,· b zs lessing.;s a d 
be u n mercy 

May All h . rpon you too. 
a guzde you t d 

and may His peace an; l eeds pure & true 
your whole lzifie thove surround you 

rough. 

ISLAMIC CALENDAR MEANINGS 

IMSAK - the time to stop eating and drinking and to begin fasting 

FAJR - first prayer time of the day 

SHOROUQ - sunrise 

ZOHR - second prayer time of the day 

ASR - third prayer time of the day 

MAGHRIB - sunset; fourth prayer time of the day 

ISHAA - last prayer time of the day; dark 
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An Arabic word The thin shape 
The name given The festival of 

meaning a light meal of the moon in 
to the Muslim's fast breaking, 

eaten either its first or 
Holy Book. right after Ramadan. 

before dawn final phase. 

The night when the A percentage of income 
The month following 

angel Gabriel first collected once a year 
Ramadan; the Relating to 

recited the Koran to and distributed to the 
tenth month of the moon. 

Mohammad needy. students, 
the Islamic calendar. 

on Mount Hiraz orphans and widows. 

The act of A building where 
To give up eating and 

A greeting 
fasting during Muslims meet meaning 

drinking for a time. Ramadan to worship Allah Happy Eid! 

Reddish-brown The ninth month of The name of the 
patterns The fruit eaten by the Islamic calendar, light meal eaten at 

decorating women Muslims each day the holy month sunset to break 
and girls' hands to end the fast. of fasting. the fast. 
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