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cA., The Oxford Poverty and 
Human Development Initiative, 
in conjunction with the UN, has 
revealed a new measure of global 
poverty- which has concluded that 
eight Indian states account for more 
poor people than the twenty-six 
poorest African nations combined. 

The Index assesses a 'range 
of deprivations that a household 
may suffer' -including a lack 
of education, health care and 
empowerment. 

cA., The amount of energy to be 
generated in India will double 
in the next decade. Twenty-nine 
coal-powered stations are under 
construction, and another fifty HEP 
projects are planned. At the same 
time, India's steel industry (also 
dependent on r,oal) is expected to 
treble its output over the next decade. 
India has significant coal reserves, 
and boasts the world's biggest coal 
company-the government-owned 
Coal India Ltd -but with the 
expansion of the Indian economy, 
demand is outstripping domestic 
supply. 

The government wants the 
economy to expand at 9% per annum 
to lift millions of poor families out of 
poverty, but an energy supply crunch 

could compromise that goal. Indian 
firms are looking to Australia in a 
search for coal assets. 

Coal India, based in Kolkata, 
is going to construct a major coal
loading port at Visakhapatnum on 
India's eastern coast. India imports 
about 90% of the coal it needs to 
make steel because its own reserves 
are too high in ash content. Australia 
is already a major supplier for this 
market, but there are predictions that 
India will need more. 

cA., In what was simply a matter 
of time, China became the world's 
second-largest economy when its 
gross domestic product (GDP) 
surpassed Japan's in the second 
quarter of 2010. For several years, 
Japan has struggled to revive its 
economy and decrease its debt 
amid frequent turnovers in its 
government. 

While the US remains the 
world's largest economy-with a 
GDP of about $14 trillion-some 
economists expect that China will 
overtake it in about twenty years. 
China's growth rate for 201 I is 
projected at 9-6%, while the US 
GDP is expected to increase by only 
2-4%. 

Homage to the /}ncestors -
Ritual arf f'rom the Chu kingdom 

AR, GALLERY OF IYS{i) 
3 February to 26 April 2011 

This exhibition will focus on ritual objects used in the Celebrating 
of Ancestors in Ancient China. 'The ancestral temple, the ritual 
paraphernalia housed in it, and the ritual activities conducted there 
identified a clan's political status-preserving memories of its past 
and linking it to a large social network.' 

'Their essence was to go back to the Origin, maintain the Ancient, 
and not forget those to whom they owe their being.' 

This exhibition spans the Warring States period (475-221 BCE), 
when regional warlords began to annex smaller states around them 
and consolidate their power. 

These artifacts have come from the Hubei Provincial Museum. 

cA., There is a growing gender gap 
developing in Northern India in 
the city of Amritsar, as the desire for 
male children has led to many girl 
babies being abandoned. 

With increasing availability of 
affordable prenatal ultrasounds over 
the last twenty years, there has been 
a significant increase in terminations 
of girl babies. Daughters are often 
considered to have lower economic, 
social and religious value than sons. 
Girls can be a financial liability, 
with expensive dowries still being 
paid. Sons are traditionally more 
valued because they remain with 
their parents, and care for them in old 
age. The gender gap is most acute 
in Punjab and Haryana. 

The sex ratio is now 830 girls 
for every I 000 boys. 

,-,,., India is the first country 
to publish accounts trading its 
plants, animals, water and other 
'natural wealth' alongside financial 
measurements such as GDP. This is 
part of a World Bank program to fight 
global destruction of biodiversity. 

The Indian Minister for 
Environment and Forests, Jairam 
Ramesh, said the World Bank Report 
'aims to promote strong incentives for 
countries to ensure decisions are not 
based solely on short-term gains, but 
to build foundations for sustainable 
and inclusive development'. 

cA., Bollywood is the name often 
applied to all Indian cinema, but 
it can be limiting and misleading. 
India produces more than I 000 
feature films a year; of these, 250 
to 300 are 'Bollywood' or Hindi 
language films. 

How the 3 GDPs have fared recently 
(Source: Bloomberg: IMF) 

Current: USA $14 trillion 
China $1-33 trillion 
Japan $ I -28 trillion 

2009 growrh rare: 
USA -2-4% 
China 9- I% 
Japan -5-2% 
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from the Editors Desk ... 
I was recently sent an interesting 
article by Dr Maleeha Lodhi from 
the online Khaleej Times. This 
was her response to the World 
Economic Forum 'Global Power 
Tilts Towards Asia'. I have 
included it for your reflection as 
she raises many issues that are 
significant for Australia. 

In this journal we have a mix 
of International Relations with 
Geography and History. 

Thank you to our regular 
contributors Julie O'Keeffe and 
Dr Susan Bliss. We also welcome 
a new contributor, Phillip O'Brien 
from Victoria, with his article 
'India's Unknown Corner: the 
Seven Sister States'. I have also 
included a very interesting essay 
by Richard Woolcott, a noted 
diplomat on India and Australia's 
relationship. 

A major section of the journal 
is devoted to a Senior History Unit 

on India's Indira Gandhi by Kay 
Cortessis. This piece also has 
applications for Year 10 History. 

As we start another challenging 
year, we ask our members to 
think about what they do in the 
classroom and what they might 
share with other teachers. 

I would also like to thank Hala 
Hazel, who for the last many years 
has run our database with great 
efficiency and humour. 

Di Dunlop 

Global power tilts towards Asia 
by DR MALEEHA LODHI (Khaleej Times online, 8 December 2010) 

Participating in a conference 
organised by the World Economic 
Forum (WEF) is always intellectually 
challenging. It helps to focus 
attention beyond the immediate 
and parochial to long-term trends in 
thinking on global issues. 

In last week's gathering in Dubai, 
organised by WEF in partnership with 
the UAE and Dubai governments, 
experts from academia, business, 
government and society were invited 
from around the world to discuss 
key issues and propose solutions to 
today's challenges. The outcome 
will be presented to the annual WEF 
meeting in Davos in January 2011 
for consideration and action. 

Discussion of issues on a broad 
global agenda offered insights 
into both risks and opportunities. 
Speakers offered diverse perspectives, 
but agreed on a number of trends or 
points: 

II Economic crises are becoming 
geopolitical time bombs-sovereign 
defaults and financial meltdowns 
pose serious threats to long-term 
political stability. 

1111 There has been resurgence in 
state power following the economic 
crisis. States are intervening more 
to direct economic activities towards 
particular goals-a model that may 
eventually replace the shattered 
'Washington consensus·. 

1111 The 2008 financial crisis has 
accelerated the emergence of a new 
world order, marking as it did the end 
of the era of Western dominance. 

iiil As economic power shifts from 
the West to the East, Western states 
no longer call the shots, while China 
and other developing countries now 
possess unprecedented leverage over 
the global economy. 

1111 Declining Western economies 
are becoming more protectionist 
in a role reversal from the past
when developed states used to 
lecture developing nations about 
protectionism. 

llll New forms and structures 
of international cooperation are 
emerging, indicated by the shift to 
the Group of Twenty from the 07. 

Ill Gaps in international cooperation 
will need to be addressed by evolving 
new or reformed institutions of 
global governance. 

1111 There are a number of 'slow
burning' risks, of which the most 
important is perhaps the demographic 
challenge. Left unaddressed, the 
population spikes can have very 
destabilising consequences. 

1111 Strnctural unemployment looms 
as a growing threat. 

1111 The Western donor aid paradigm 
is no longer valid. as it responds to 

these countries' own taxpayers and 
political compulsions-not to the 
needs of citizens in recipient states. 
Motivated by inputs that are unable 
to deliver, the model needs to be re
evaluated and replaced. 

1111 On terrorism, the costs of such 
violence are well known although 
hard to quantify, but the costs of 
counter-terrorism actions remain 
under-recognised and under
analysed. These can be highly 
destabilising, and compound the 
vulnerability of fragile states by 
weakening government authority 
and creating disruptions at the 
systemic level. 

Ill Responses to terrorist threats 
should avoid the extremes of over
reaction and complacency. 

The topic of the shift in global 
power attracted the most attention at 
the Dubai Summit. A WEF survey 
prior to the conference found China 
to be the most popular among its 
network of seventy-two councils 
examining specific issue areas. Not 
surprisingly, the plenary session on 
the changing balance of power was 
very well attended and produced 
animated debate. Much of the 
discussion captured the anxiety in the 
West about China's rise, and raised 
a number of interesting questions 
about the present transitional phase 
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that the international system is 
navigating from US dominance 
to one based on a new, uncertain 
equilibrium. 

China's emergence as an 
economic powerhouse has 
confronted international politics 
with a dramatic transformation 
and redistribution in power that the 
West finds discomforting. Several 
speakers emphasised that the US and 
Europe have no 'transition narrative' 
or strategy to effectively approach 
their relative decline of power and 
China's ascent. The financial crisis 
of 2008 saw a psychological shift 
and a questioning of the institutions 
and consensus that underpinned 
economic models and economic 
management strategies. 

Another Western anxiety 
that was identified was over the 
scramble for natural resources, 
especially how African countries 
and other developing nations were 
turning to China. But there was 
also recognition that the trade and 
development assistance strategies 
Beijing had harnessed in pursuit of 
its legitimate and growing resource 
requirements offered instructive 
lessons to others. 

Then there was the familiar 
Western critique that China was 
'free-riding' the international system 
without assuming responsibilities in 
terms of strategic leadership in the 
global economy. 

The Chinese view articulated 
during this discussion was that the 
power shift in the global system was 
real and sustainable, as non-Western 
states will continue to lead economic 
growth and increase their weight in 
global GDP and trade. This will 
bring about a greater change in the 
structure of global governance than 
is already in progress. 

But the challenge of reconciling 
differing priorities and concerns of 
emerging and Western economies 
will have to be squarely addressed, 
as indeed the question of trust and 
engendering cooperative behaviour 
in a globalised world. 

Another speaker pointed to 
actions by the US and its allies that 
were making China distrustful. 

There was, it was generally 
agreed, no clear leader in the world 
today dictating the economic or 
political rules of the game. Some, 
however, thought that the nature of 
decentralised power- shared not 
just between states but also with a 
slew of non-state actors-would 
make the world at once more stable 
and more dangerous. 

There was also wide acknow
ledgement that in this changing 
global environment medium-sized 
and small states will have more 
opportunities than ever before, and 
greater optionality. They will also 
now be able to assume regional 
leadership roles. 

The conference discussion on 
global shifts echoed the perspective 
popularised among others by the 
historian Niall Ferguson, whose 
presence at the Summit would have 
been of benefit for the participants. 

MY;IUJA 

·-·•.•,-

...... 

Author of the book Wars of the 
World, Ferguson has argued that 
the age of Western ascendancy has 
ended and that of Eastern dominance 
has begun. 

More recently he wrote that the 
dilemma posed to the 'departing 
power' by the 'arriving' one is 
always agonising. He points out 
that Western containment of the 
Soviet Union lasted over four 
decades, even though the Soviet 
Union never seriously challenged 
US economic power. 'This time the 
Eastern challenger is for real, both 
economically and geopolitically.' 

The key questions that he and the 
debates at the WEF raise are crucial 
in assessing whether a new global 
order will be based on cooperative 
behaviour or strategic competition. 
Will the US and its Western allies 
try to resist China's growing power 
or accommodate it? 

Dr Maleeha Lodhi served as 
Pakistan's Ambassador to the United 

States and the United Kingdom 

-
~-. .. ___ / ,_ .. ,. 

...... ~~·· - "'t • -.. ,_ ,- ... 
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GETTING TO KNOW INDIA by DI DUNLOP 

0 India is one of the 
largest countries 
in the world. 

0 Population is 
1·25 billion 

0 Capital city is 
New Delhi 

0 National Day is on 
26 January (same 
as Australia's) 

O It became an 
Independent 
nation in 1950. 

0 India was a British 
colony for over 
350 years. 

O There are 
eighteen languages 
recognised in the 

.4RAolrAN 

SfA 

Constitution. Hindi and English 

INDIA 

are widely used in nationwide communication. 

CHINA 

8AY OF c!ENGAL 

0 The Constitution provides for freedom of religion. 
Eighty-two per cent are Hindus and 11% are Muslims. 
The remainder include Christians, Sikhs, Buddhists, Jains. 

0 India is divided into three main physical regions- Himalayan Mountains; 
plains of the Indus and Ganges rivers; the Deccan Plateau. 

0 Climate is influenced by the South-West Monsoons which bring rain 
between June and September, often causing floods and loss of life. 

0 India has a long history involving the rise and fall of many empires 
including Afghan, Mughal and European invaders. 

O Although India is still predominantly an agricultural country, manufacturing 
and technology sectors are growing rapidly. 

0 India is the world's tenth-largest economy. 
O Daily life is still influenced by a caste system, even though it has been 

abolished under law. The lowest caste, the Untouchables, are still 
discriminated against in India. 

O Traditional households include an older couple, their married sons with 
wives and children, and unmarried children. 

0 India's neighbours are Sri Lanka, Nepal, Bangladesh, Bhutan, Burma, 
Pakistan and China. 
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NAME .......................................................................................................................... . DATE .................................................... .. 

ACTIVITY - INDIA 

O On the map mark in and name these countries: 
PAKISTAN BHUTAN 

CHINA NEPAL 

0 Mark in and name these cities: CHENNAI 
NEW DELHI KOLKOTT A JAIPUR 

AGRA HYDERABAD MUMBAI 

0 Mark in and name: HIMALAYAN MOUNTAINS 

BANGLADESH 
SRI LANKA 

COCHIN 
LUCKNOW 

GOA 

ARABIAN SEA INDIAN OCEAN BAY OF BENGAL GANGES RIVER 

O Shade in the states of: 
RAJASTHAN UTTARPRADESH KERALA 

0 Locate and label the disputed area of Kashmir on the map. 
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NAME .......................................................................................................................... . DATE ..................................................... . 

SOUTH ASIA QUIZ 
From the list below choose the best answer. 

Akbar Mahabharata Mohenjo-daro 
Diwali Brahmin garam masala 
sitar Dec can pigs 

Punjab tandoori pappadam 
Panchayat Kashmir cows 

1. A type of Indian bread: ............................................................ . 

2. The old name for Sri Lanka: ............................................................ . 

Ceylon 
Ramadan 
Hinduism 

sari 
Ganges 

3. Muslims must not eat the meat of ............................................................ . 

4. A great Indian ruler: ............................................................ . 

5. Muslim fasting period: ............................................................ . 

6. The festival of lights in India: ............................................................ . 

7. The basic ingredient for Indian food: ............................................................ . 

8. An Indian musical instrument: ............................................................ . 

9. A famous Indian story: ............................................................ . 

10. An area of India: ............................................................ . 

11. The highest caste in India: ............................................................ . 

12. An area of India: ............................................................ . 

13. The major religion of India: ............................................................ . 

14. An ancient city of India: ............................................................ . 

15. The sacred animals of Indian Hindus: ............................................................ . 

16. A holy river in India: ............................................................ . 

17. A plateau in Central India: 

18. A northern state of India: 

19. A type of Indian cooking: ............................... . ................... . 

20. A type of Indian clothing: ............................................ . 
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INDIA'S HISTORY 
0 Indus Valley civilisation (Harappan culture 2300-1750 BCE) - One of the four great civilisations, 

with two major cities of Mohenjo-duro and Harappa. The people were Dravidians. 

0 Aryan invasions (fierce nomadic tribes)- Religious and social origins of Brahman, Buddhist and Jain 
in the Vedic period. Detribalisation and the formation of a merchant class at the end of this period. 
Persian invasions of the Indus Valley under Darius I (around 518 BCE). In 326 BCE and 325 BCE, 
Alexander the Great conquered north-western India. The Aryan Indian absorbed many of their Persian 
and Macedonian-Greek ideas. 

0 Mauryan Empire (300-185 BCE) - Chandragupta Maurya and his grandson Asoka created the first 
great Indian empire from the small fragmented Indian kingdoms. Asoka made Buddhism the official 
religion and Indian art was reborn. 

0 Shunga dynasty (185-72 BCE) - A time of Buddhist persecution. 

0 Andhro period (72 BCE - 320 CE) - Domination of the Deccan occurred. Still essentially a Buddhist 
society (Sanchi sculptures). 

0 Kushan period (50-320 CE) - The Kushan period runs parallel with the Andhra dynasty's power over 
the Deccan. It spread from north-western India (Afghanistan) through central northern India. These 
people were the culmination of a new wave of nomadic invasions (Scythian / Mongolian). The two major 
centres were Gandhara and Mathura. 

0 Gupta period (320-500, Indian classical period) - The apex of Indian Buddhist art in central and 
northern India. The Huns destroyed the Gupta empire during the sixth century and, like all other 
conquerors, they were absorbed into the culture. 

0 Southern Indian (Dravidian) - This was largely insulated from northern India. 
A succession of Dravidian dynasties ruled in southern India, the three most important being: 

(1) Pa/lavas (600-897) - Hindus, successors to the Andhras - Mahabalipuram 
(2) Cho/as (897-1250) - Dominated the whole of southern India, part of the Deccan and Sri Lanka. 

Particularly famous for free-standing bronze sculptures. They were succeeded by the Pandyas 
and Heysalas. 

(3) Nayak (1564-1700s) - Controlled the most southern part of India after the overthrow of the 
Vijayanger kingdom, until their power was eroded by the Dutch and British merchant companies. 

0 Mediaeval period (700s-1400s) - A period of small regional kingdoms in northern India. Buddhist 
influence waned, while Brahmanism gained ascendancy. Most important sites were pillaged or destroyed 
by Islamic invaders. 

0 Raj puts - These were warrior descendants of the Barbarian Huns who came to India during the sixth 
century. They were absorbed into the Indian way of life as Hindus. The Muslim conquest began in 712. 
Further expansion to the Ganges Valley was blocked by the Rajputs until 1193, when the Sultanate of 
Delhi became established after the Muslims conquered much of northern India. 

0 Moghul empire (1526-1769) - Tamer/one, the Mongol, sacked Delhi in 1398 but then left to attack 
China. Babur, a descendant of Genghis Khan and Tamer/one, defeated the Sultan of Delhi in 1526, thereby 
establishing the Moghul empire. After Aurangzeb's death in 1707, the Moghul empire disintegrated due 
to attacks from Sikhs and small Hindu kingdoms. The British defeated Moghul forces in 1764, although 
the last Moghul emperor did not leave Delhi until 1858 when the British established a Viceroy of India. 

0 British Raj - The British came as traders in the seventeenth century, like the Portuguese, Dutch 
and French. The East India Company established a monopoly that was only superceded by a British 
Parliamentary Act after the Sepoy Mutiny of 1857. 

0 Independence of India (15 August 1947) - Independence was partitioned into India, West 
Pakistan (Pakistan) and East Pakistan (Bangladesh). Mahatma Gandhi was the first leader of India after 
Independence was declared. 

ACTIVITY 
Construct a timeline to show India's history. 

Ensure you are accurate with BCE and CE. 

8 ~ JOURNAL OF THE ASIA EDUCATION TEACHERS' ASSOCIATION 



NAME ........................................................................................................................... DATE ...................................................... 

I INDIA WONDERWORD I 
B H I M A L A y A N A B C K 
A E E G N I L E E J R A D A 
N F N K A T H A K A L I D s 
G A N G E s G N I M A R B H. 
L H G I A K N A L I R s J M 
A V A L A L s A T D H L K I 
D L N D 0 T A B u N s L M R 
E A E I H X T V N I R A E N 
s H s V K 0 J u I H p T D 
H A H A I L J A C s M E s 0 
F M A L s u D N I L A N A p 
L J E I L A V p y p A R C G 
s A D N I A T I R B u C I 0 
X T C C B A R A s T I R M A 

1. A type of Indian bread. (5 letters) ............................ .. 
2. The major language of India. (5 letters) ............................. . 
3. The golden city of the Sihks. (8 letters) ............................................... . 
4. A northern neighbour. (5 letters) ............................. . 
5. The city of the Moghuls. (6 letters) ................................... . 
6. An eastern neighbour. (10 letters) .......................................................... .. 
7. The Bay of .................................... (6 letters) 
8. The old Portuguese region. (3 letters) ................. . 
9. A river in India. (6 letters) ................................... . 

10. Another river in the subcontinent. (5 letters) ............................. . 
11. Mt Everest is in the ...................................................... Mountains. (9 letters) 
12. A northern state. (7 letters) ......................................... . 
13. A beautiful tomb. (8 letters) ............................................... . 
14. A town famous for its tea. (10 letters) ................................................. . 
15. An island country to the south east. (8 letters) ............................................... . 
16. A city on a delta. (8 letters) ............................................... . 
17. The European colonial power that ruled India. (? letters) ........................................ .. 
18. A type of clothing Indian women wear. (4 letters) ....................... . 
19. The old system which kept Indians in their place in society. 

(5 letters) ............................. . 
20. A festival in India. (6 letters) ................................... . 
21. The highest level in the caste system. (6 letters) ................................... . 
22. A type of Indian dance. (9 letters) ..................................................... . 
23. The elephant god in Hinduism. (7 letters) ........................................ .. 
24. A small religious group in India. (4 letters) ....................... . 
25. Another Hindu god. (4 letters) ...................... .. 
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LEVELS OF POLITENESS IN INDIA 
0 Touching the feet of one's parents and elders is a common 

occurrence. It is a method by which the young earn the blessings 
of their seniors. 

0 Pointing one's feet at another person is considered rude. 

O Sitting in such a manner that the soles of your shoes face another 
person is also considered to be rude. 

O Shoes are thought of as unclean, so they are removed when 
entering traditional homes and kitchens. 

O Shoes are also reoved when visiting temples, mosques, mausoleums, 
tombs and other sacred places. 

0 Indians are courteous, and reluctant to say 'no' - particularly to 
guests, visitors and foreigners. 

0 Hindus bathe before temple worship. Washrooms are attached to 
mosques, where Muslims may carry out their ritual ablutions. 

0 Hands are thoroughly washed before meals, and hands and mouths 
are washed after meals. 

0 The right hand is used for all 'clean' tasks such as eating. The left 
hand is used for purposes of personal hygiene. 

0 When food or gifts are handed to friends, the left hand is never 
used on its own. 

O The most common form of Hindu welcome is 'Namaskar' - spoken 
as the palms are brought together and the head inclined. To 
respond with 'namaskar' confers feelings of special respect and 
recognition of personal status. 
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IS /1 IYIDR.£ ,HAN CR.IC/(£,? 
AUS ,R.Al/A-IIVDIA R.£lA17DIVSHIPS 

by DR SUSAN BUSS 
India, the world's largest 
democracy, has emerged in recent 
years as a significant global power, 
both politically and economically. 
Recognising the implications of 
India's rise for Australia's national 
interests, the Australian government 
has moved towards placing India 
in the front rank of Australia's 
international relationships. 

This emerging trend is not only 
because of India's economic growth 
but the growing trade, investment, 
tourism and people-to-people links 
between the two countries. These 
links serve as a foundation for 
closer cooperation and interaction 
in the twenty-first century. 

For decades, Australia-India 
relationships did not receive 
consistent focus and the attention it 
deserved. Instead, it was compared 

to a 20/20 cricket match-short 
bursts of enthusiasm followed by 
lengthy periods of inactivity. 

Today Australia-India relation
ships, like a test cricket match, 
require work with diligence and 
perseverance on a daily basis to 
extend their partnership. 

AUSTRALIA-INDIA 
CRICKET LINKS 
Australia and India are linked via 
cricket, the so-called 'English 
gentleman's game'. It has emerged 
as the most popular sport among the 
1-2 billion Indians, overshadowing 
other sports in passion and 
popularity. The over-importance 
and over-glorifying of cricket in 
India has led to the downfall of 
other sports, especially hockey
the national game. 

OVERALL TEST RECORDS (1947-48 to 2008-09) 
Source: http://www. cri cketworld4u .corn/series/history /i ndi a~ vs~ austral i a. ph p 

Year Venue Total vlaved India Australia Drawn 
1947-48 Australia 5 - 4 I 
1956-57 India 3 - 2 I 
1959-60 India 5 I 2 2 
1964-65 India 3 I I I 
1967-68 Australia 4 - 4 -
1969-70 India 5 I 3 I 
1977-78 Australia 5 2 3 -
1979-80 India 6 2 - 4 
1980-81 Australia 3 I I I 
1985-86 Australia 3 - - 3 
1986-87 India 3 - - 3 
1991-92 Australia 5 - 4 I 
1996-97 India I I - -
1997-98 India 3 2 I -
1999-00 Australia 3 - 3 -
2000-01 India 3 2 I -
2003-04 Australia 4 I I 2 
2004-05 India 4 I 7 I 
2007-08 Australia 4 I ? I 
2008-09 India 4 2 - 2 

Total 76 18 34 24 

India v Australia - One Day International Records (1980-2008) 
I Total - I 04 I India won - 34 I Australia won - 61 I Tied - 0 I No result- 9 I 

The game that unites a diversity 
of religions and cultures within the 
country was brought to India by 
European merchant sailors in the 
eighteenth century. The first cricket 
club was established in Calcutta in 
1792 and by the beginning of the 
nineteenth century the game was 
played in Bombay, Calcutta and 
Madras. 

India's national cricket team 
played their first Test in I 932 at 
Lords. Today the Indian cricket team 
is a full member of the International 
Cricket Council (ICC) with Test and 
One Day International (OD!) status. 
The Indian cricket team is currently 
ranked first (21 March 2010) by 
the ICC in Tests and second (21 
March 2010) in ODis. The current 
team contains many of the world's 
leading players, including Sachin 
Tendulkar and Rahul Dravid. 

Sachin Tendulkar currently 
holds multiple world records 
including the world's leading run
scorer and century maker in both 
Tests and ODI games. Tendulkar 
passed 30 000 runs in international 
cricket on 20 November 2009 and 
has been honoured with the Padma 
Vibhushan award, India's second 
highest civilian award, and the 
Rajiv Gandhi Khel Ratna award, 
India's highest sporting honour. 

INDIAN PREMIER 
LEAGUE (IPL) 
The International Cricket Council 
(ICC) World Cup is the world's 
second largest single sporting event, 
drawing a television audience of 
five billion. A final involving India 
could draw up to 400 million TV 
viewers. The Board of Control for 
Cricket India (BCCI) is the world's 
richest sporting organisation, with a 
valuation in excess of $2 billion. 

The Indian Premier League (IPL) 
attracts two billion people and is 
the most popular and richest cricket 

VOLUME 39 NUMBER 1 MARCH 2011 11 



R.EStJUR.CIIVG IIVDl/-l 
The Melbourne Declaration on Educational Goals for Young Australians nominates India as an important 
country linked with Australia's future. There are many wonderful resources available for teaching primary 
students about India. India can easily be incorporated into everyday teaching and learning experiences in the 
classroom through English, Creative Arts and Human Society and its Environment. 

Each of the following resources can be used with students from K-6. 

0 Count Your Way Through India by Jim Haskins 
Carolrhoda Books Inc. 

0 Rama and the Demon King 
Frances Lincoln 

0 Colours of India 
Carolrhoda Books Inc. 

0 Look What Came from India 
Franklin Watts 

0 I is for India 
Silver Press 

0 Timba the Tiger 
Koala Book Company 

0 One Grain of Rice 
Scholastic Press 

0 Snapshops of Asia - India 
Curriculum Corporation 

0 Ticket to Asia Raining Surprises 
MacMillan Education Australia 

ISBN 0-87614-577-2 

by Jessica Souhami 
ISBN 0-7112-l l l l-6 

by Holly Littlefield 
ISBN 0-57505-368-3 

by Miles Harvey 
ISBN 0-53 l-l 5965-5 

by Prodeepta Das 
ISBN 0-382-39278-7 (available as a big book) 

by Jon Resnick and Jan Davis 
ISBN 1-875846-79-4 

by Demi 
ISBN 0-590-93998-X 

by Richard Ledger and Sue Ledger 
ISBN I 86366568-4 (big book) 

by Julia Fraser 
ISBN 0-7329-37 l 3-2 

0 The Lands, Peoples and Culture series: India the Land by Bobbie Kalman 

0 

Crabtree Publishing Company ISBN 0-86505-290-5 

India the People 
Crabtree Publishing Company 

by Bobbie Kalman 
ISBN 0-86505-291-3 

DVD series 
0 Feast India (BBC, screened on SBS) 

This series includes eight (8) episodes and focuses on village and city life, Old Delhi, Mumbai, spices, 
Diwali, salt mines, a wedding, and visits Jaisalmer, Pushkar, the Malabar coast and the backwaters in 
Kerala. 

0 Ganges (BBC TV series) 
This program features the variety of animals and habitats found along the Ganges, as well as the 
cultures, traditions and religions of the human population that relies on and interacts with the river. 

0 The Story of India, with Michael Wood (BBC) 
This is an excellent six (6) part series about the history of the subcontinent, the richness and diversity 
of the people of India, its culture and landscapes, and the influence and continuing effects of the past 
on the present, and into India's future. This resource is a must for developing and deepening teacher 
knowledge about India. 
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Responding to text, including picture hooks and novels 
by Julie fJ 'f(eeffe 

Diwali written by Chris Deshpande 
A & C Black (Publishers) Ltd 

ISBN 0-7136-4082-0 

0 Use the book as a starting stimulus to introduce the festival of Diwali. 

0 Cover the illustration on the front of the book, showing the word only. Establish student knowledge of this 
festival. The meaning of Diwali could be explained. 

0 Reveal the photograph on the cover of the book. Discuss and predict what the festival could be about, who 
it involves and what things might be a part of the festival. 

0 Go through the book.first, without reading the written script. Encourage students to identify customs, 
practices, activities and events through discussion of the visual text. 

0 Read the text to the students and confirm and add to knowledge gleaned through the image study and 
discussion. 

0 Discuss text type/s of the story. Talk about effectiveness of the use of both narrative and infonnation text. 

0 Look in the 'sections' of the book-group the information that's about school activities, home activities, 
preparation activities and celebration activities. 

0 Students write sentences about each of the sections under the sub-headings of school, home, preparation and 
celebration. 

0 Create a mind map of information contained in the text. Examples of headings: Diwali as a main heading, and 
subheadings such as School, Home, Temple, Celebration symbols, Food, Clothing, Activities. 

0 Create a glossary for key words. Develop a matching activity using the key words and their meanings. 

0 Think about word meanings in the context of the story. Locate and discuss examples from the text 
(eg. divas - lamps; mandir- temple). 

0 Ask open-ended questions to extend student understanding of the customs and the festival (eg. Temple page: 
Why would you take home some of the food? What is the purpose of the shrine in the house?). 

0 Collect Diwali cards from Indian spice shops. Students discuss the images and greetings. 

0 Students make a Di wali card or poster using a combination of the significant symbols for the festival. These 
cards could be compared with Christmas and New Year cards. 

0 Purchase a selection of Diwali sweets from an Indian sweet shop. Students sample, discuss and describe 
their impressions of the sweets. 

0 Read some Indian sweet recipes, including barfi, which is eaten during Diwali. Students make some barfi. 
Discuss procedure structure of the recipes. 

0 Create rangoli patterns on paper or on asphalt. Caption the completed patterns with an explanation or a 
description. 

0 Write a procedure for creating a rangoli pattern. 

0 Create a 3-D sculpture of Ravana, the ten-headed monster. 

0 Read an age-appropriate version of The Ramayana to the students. 

0 Develop a drama performance around The Ramayana. 

0 Diwali is very much a family and community celebration. Students discuss the family and community 
celebrations they participate in. 
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l1£FJCH£R ND,£81 

/Jacl<ground information on the cele6ration of lJiwali 
0 Why is Diwali called 'Diwali'? 

Diwali comes from the Sanskrit word Deepavali. Deepa means light and avali means a row of lights. 
Therefore Deepavali means a row of lights. Diwali can be spelt several different ways - divali, deepawali, 

deepavali, dipawali, diwali. Even though Diwali is spelt with a 'w', it is pronounced 'divali'. 

0 When is Diwali celebrated? 
Diwali is a lunar festival. The date is not fixed. However, the celebration always occurs between late 
October and early November. Diwali falls on day fifteen ( 15) of the month of Kartik according to the Hindu 
calendar. This is the darkest night as there is no moon and the night is pitch black. 

0 What is Diwali about? 
Diwali is a religious festival. The themes reflect Hindu beliefs. The festival celebrates the triumph of good 
over evil, light over darkness, and life over death. It is seen as a time of hope and new beginnings, and is 

often thought of as the Hindu New Year. 
The significant story for the festival of Diwali is The Ramayana. The main character in The Ramayana 

is Prince Ram (at times written as Rama), the human form of Vishnu. The pervading theme through The 
Ramayana is good defeating evil. It provides an example of a desired way of living. The characters 
represent a range of human qualities. Prince Rama embodies all that is pure, virtuous and ideal. 

Diwali Day, the third day of the five-day festival, is the Goddess Lakshmi's birthday. Lakshmi brings 
good fortune and prosperity to everyone-not only in material terms but a quality-rich life as wdl. Sita, 

Rama's wife, is the reincarnation of Lakshmi. 
Divas, small clay pots or lamps, are lit to show the way for Prince Rama and Sita to find their way back 

to the kingdom of Adohya. Divas are also lit to ensure that the Goddess Lakshmi will not bypass people's 

houses and businesses. 
The Ramayana and all its lessons, and the Goddess Lakshmi, are two significant aspects of this festival. 

0 How do people prepare for and celebrate Diwali ? 

- Houses are thoroughly cleaned. 

- Rooms and houses are often white-washed or painted. 

- Festival foods, both sweet and savoury, are given as gifts and eaten. Barfi is a popular sweet. 

- Many people purchase new clothes or wear their best clothes. 

- Temples and streets are decorated with rows of lights; window sills, verandahs and pathways are 

decorated with divas. 

- Tinsel is a very popular decoration and can be seen on buses, trucks, bikes and outside shops. 

- Rangoli patterns are drawn to decorate doorways and welcome people into their homes. 

- Month-long outdoor productions of The Ramayana are performed. 

- Gifts of sweets (to encourage people to think sweet things about others) and cards are exchanged. 

Clay lamps called divas are purchased and placed outside houses, on window sills, and along verandahs. 

- Fireworks are a part of the evening celebrations. They light up the darkness, celebrate the burning of 

Ravana's (the 'baddie' in The Ramayana) kingdom by Hanuman (the Monkey God). 

- Special puja (prayers) are offered to Lakshmi. 

- Many shops stay open all night. Yearly accounts are closed; new accounts are opened for the new year. 

Allocate the above questions to student groups to research and report on. Jointly construct an 
overview of Diwali. Additional questions could include: 

0 When is Diwali celebrated in Australia" 

0 Who celebrates Diwali in Australia0 

0 How is Diwali celebrated in Australia" 
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The following websites provide excellent background information about the celebration of Diwali 
and simple, easy-to-make art and craft activities related to the festival. 

http://www.activityvillage.eo.uk/kids crafts.htm Click onto Diwali crafts for kids. 

http://www.activityvillage.eo.uk/rangoli.htm All about rangoli, with examples. 
Create your own rangoli designs and patterns. 

http://www.kiddyhouse.com/Holidays/diwali/ Background information and recipes. 
Scroll down past the information. 
Click onto Diwali printables, then onto Diwali colouring 
book. Open up Diwali colouring Book. 
Use the diva (diya) outlines for students to create their 
own lamp representations. 

http://www.saigan.com/heritage/index.html Look at Kolam / Rangoli. 

A wonderful version of The Ramayana is the book Rama and the Demon King by Jessica Souhami. 
Francis Lincoln publishers. ISBN 0-7112-1111-6 

INVESTIGATING SOME RANGOLI PATTERNS 
Distribute copies of the rangoli patterns for students to discuss and analyse. 
- What did they notice about the layout of the patterns? 
- What did they notice about the designs used to create the patterns? 
- How did they think the patterns could have been constructed? 

(Lots of opportunities for applying their Maths knowledge!) 
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RANGOLI PATTERNS 
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Responding to text, including picture hooks and novels 
by Julie D 'f(eeffe 

Sacred River written by Ted Lewin 
Clarion Books. ISBN 0-395-69846-4 

0 Introduce students to this book by opening the cover out wide so both front and back covers can be seen all 
together. Encourage students to think about where this river might be, what the people are doing, who the 
people could be, and possible names of the river. 

0 Discuss student understanding of the word 'sacred'. Share examples of places they have visited that are 
regarded as sacred. What was it about the place that made it sacred? 

0 Talk about how a river could be sacred. 

0 Open to the inside of the book and observe the map of India and the route of the Ganges River. Use an atlas 
for more detailed location of the Himalayas and the Bay of Bengal. Introduce geographical terminology 
such as delta and source when talking about the beginning and end of the river. 

0 Cover the written text on each page. Show students each page of the book, initially allowing them to see 
only the illustrations. Talk about and record their impressions of life along the river. What are people 
doing? What happens at different times of the day? Who is at the river? What kinds of buildings can be 
seen along the river? 

0 Comment on the illustrations, and the story they tell about people and the river. 

0 Allocate a page of the book to pairs or small groups of students to write their own text to go with the story 
told in the illustration. Re-read the book with students reading their text to go with the illustrations. 

0 Reveal and read Ted Lewin's text. Talk about his story of the river. Compare his story with the students' 
stories. 

0 Locate the metaphors and similes. Look at the illustrations and comment on their relationship to the text. 

0 Write the metaphors and similes onto individual cards. Discuss the effect they have on the reader and talk 
about why Ted Lewin has used so many in this story. 

0 Draw your own illustrations for one metaphor and one simile. 

0 Identify the adjectives, verbs and adverbs in the text. Talk about how they contribute to the mood created on 
the river. 

0 Take on the role of the boatman. Develop a sequence of dialogue that could describe his experiences of a 
day on the river. 

0 Vocabulary - find the meanings of the following words, either from the text or from a dictionary: pilgrim, 
ghats, maharaja, pyre, monsoon, purify, offerings, minaret, gunwales, sari, submerge, cremation, faithful, 
salvation, pilgrimage. 

0 After studying the text and the illustrations, students talk about what they think the river means to the people 
who visit it. 

0 When students have shared their impressions and understandings about the Ganges, read the factual text at 
the beginning of the book. Use this factual information to complement student views. 

0 Discuss - 'The Ganges fell from Heaven, and her fall was softened by the long locks of the god Shiva.' 
Link this thought with the idea of sacred. 

0 Talk about rivers students have visited in Australia. Compare the views of the river and the uses of the 
rivers. Record the differences and similarities in some art work, using pastels or water colour paints. 

0 Look at artworks representing rivers. Compare with Ted Lewin's images of the Ganges. Google search 
images - the Ganges River at Varanasi. 

0 http://www.youtube.com/watch?v-IZOyygZIEt 
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Responding to text, including picture 6ooks and novels 
6y Julie (J 1(eeffe 

Tigress written by Nick Dowson 
Walker Books 

ISBN 978-1-4063-1295-9 

This book comes with a CD that includes a tiger song, some tiger facts, 
a read-along version of the story and a reading of the story. 

0 The initial eye-catching feature of this book is the illustrations. They are vibrant, detailed, and give 
a strong sense of everyday life and growth of a tigress and her cubs. Show students the cover and 
walk through the book discussing their responses and ideas about tigers from the illustrations. 

0 Students discuss and describe the effectiveness of Jane Chapman 's illustrations. 

0 Discuss the meaning of the word 'tigress' and list other words known by students associated with 
tigers. 

0 Draw student attention to the two types of font through the book - some very large print and some 
very small print. It's like two stories written about tigers in the one book. 

0 Read either one first, then the other. Students talk about the differences between the two. The 
large print is more of a narrative sty le, the small print tells facts about tigers. Discuss the purpose 
of each style and decide which they like best and why. 

0 Locate similes, alliteration, and other descriptive vocabulary through the narrative text. Talk about 
the effect this type of language has on the reader. 

0 Illustrate some of the similes and descriptive vocabulary. 

0 Create a class fact file about tigers using the information from the book, and adding from other 
sources. 

0 Read the information about the author and the illustrator. Discuss what they have to say about 
tigers. 

0 Write some poetry about tigers, getting ideas for some descriptive language from Nick Dowson's 
text. 

0 Locate on a world map the places where tigers, in limited numbers, still live in the wild - India, 
Indonesia, China, and south-eastern Russia. 

0 Students paint their own large pictures of tigers, inspired by Jane Chapman 's sty le and display for 
others to see. Attach information about tigers and poems to each painting. 

0 Gather a variety of different fabrics including tiger print material that could be used to represent the 
environment of the tiger. Create a fabric collage focusing on camouflage. 

0 Students research the problems facing the future of the tiger and find out why it's listed as an 
endangered species. 

0 Project Tiger. Students create scrap books about tigers and include things that are amazing about 
tigers, and facts about conservation efforts. Share with students across the school. 

0 Visit a zoo, view tigers and listen to talks about tigers from the zoo keepers. 

0 Write and perform a play to raise awareness about the problems facing the future survival of the 
tiger. Create and use large tiger puppets as part of the play. 

0 Google search images: Tigers of India. 
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Responding to feKf, including picture hooks and novels 
6y Julie (J 'l(eeffe 

What's their story? Gandhi 
written by Pratima Mitchell 

Oxford. ISBN 0-19-910442-5 

This story is a biography. 

0 Describe what India was like when Gandhi was born. 

0 Construct a timeline showing significant events and experiences in Gandhi's life. 

0 Retell a part of Gandhi's life in your own words. 

0 Write a character profile for Gandhi, highlighting his strengths and personal qualities. 

0 Discuss and evaluate the influence of Gandhi's father in his life. 

0 Comment on the illustrations in the text. Discuss the different aspects of the times represented in 
the pictures. Talk about the differences evident between the British and Indian peoples. 

0 Identify and describe some key events and experiences in Gandhi's life that made him determined 
to improve the way people who were not white were treated. 

0 Locate and label on a world map the places Gandhi visited and lived in. 

0 Design and make a banner with Gandhi's unique message written on it. 

0 Discuss Gandhi's view that standing up for what is right and true should never lead to anger or 
violence. 

0 Make a list of Gandhi's achievements in South Africa. Comment on these achievements and how 
they were gained. 

0 Describe Gandhi's dreams for the people of India. 

0 The unfairest British tax in India was on salt. How did Gandhi respond to this tax? Why do you 
think salt was taxed? How was salt important to the people of India? 

0 Make a list of the problems facing Indians living in their own country under British rule. 

0 Write all the names Gandhi was given and their meanings. 

0 Construct a consequence chart to show the effects of Indians wearing cotton clothes made in 
England. 

0 Organise a debate to show both sides of the cotton milling and clothing production problem. 

0 As you read the book, write a sentence that summarises the issues raised through this narrative and 
record your feelings about them. 

0 What problem could Gandhi not resolve in the end? How do you think he would have felt about 
this? 

0 Consider and discuss how Gandhi grew and changed from being a small, shy boy at school to 
becoming the leader of India. 

0 Think about how your life and behaviour could be affected by following Satyagraha, Gandhi's way 
of behaving. Construct a Positive Minus Interesting (PMI) chart to record your thoughts. 

0 Write and perform a play about the life of Gandhi based on the events and experiences presented in 
the book. 
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f/VlJ/A/V AR.I - Stage 2 and Stage 3 
developed by J(Jl/£ 0 '/(££FF£ 

• f.Jhat is traditional Indian art like? 

" f.Jhat does it tell us about the culture of India and Indian beliefs? 

VISUAL ARTS 
Making 
VAS 2.1, 3.1 Represents the qualities of experiences and things that are interesting or beautiful by choosing 

among aspects of subject matter. 

Investigates subject matter in an attempt to represent likenesses of things in the world. 

VAS 2.2, 3.2 Uses the forms to suggest the qualities of subject matter. 

Makes artworks for different audiences assembling materials in a variety of ways. 

Appreciating 
VAS 2.3, 3.3 Acknowledges that artists make artworks for different reasons and that various interpretations 

are possible. 

Acknowledges that audiences respond in differert ways to artworks and that there are different 
opinions about the value of artworks. 

VAS 2.4, 3.4 Identifies connections between subject matter in artworks and what they refer to, and 
appreciates the use of particular techniques. 

Communicates about the ways in which subject matter is represented in artworks. 

Subject matter 
0 Select and explore different aspects of subject matter in particular ways in their making of artworks. 

0 Use particular artistic traditions guided by the teacher's instruction in artmaking and experiment with 
techniques, tools and graphic schema (eg. in drawing, painting, sculpture). 

0 How artists can interpret the world in particular ways in their artmaking. 

0 Traditions associated with different forms such as painting, drawing and sculpture. 

the aim of this unit ofworf<. is to introduce students to the diversity of Indian arts and crafrs, 
and explore in depth three examples of arts and crafl-s evident in daily fife in India today. 

Teaching and learning activities Evidence of achievement 

lftTROOf.lCING INOIAN AR, 
Gather a selection of examples of Indian art and images. Home decor 
items such as cushion covers, tablecloths, bedspreads and rugs could be 
included, along with clothing, jewellery, statues, fabrics, food products 
(to look at images on labels), postcards, books, incense holders, etc. 
Indian shops are a great source for resources. Community Aid Abroad 
and Oxfam shops carry a lot of art and craft products made in India. 
Students may also be able to contribute to the collection. 
The following websites give fabulous overviews of the diversity of Indian 
arts and crafts: 

http://www.saigan.com/heritage/index.html 
http://www.kamat.com/kalranga/handicr/index.htm 

httn://www.teachers.ash.org.au/jmresources/countries2/india.html#art 

Click onto art and design: http://www.indianmirror.com/crafts/cra6.html 
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Teaching and learning activities 

Teacher previews listed sites and creates a slide show presentation of a 
variety of the different kinds of arts that make up the suite of Indian art. 
Include examples of embroidery, dance, pottery, kolam/rangoli, textiles, 
painting, frescoes, sculpture, architecture, etc. 

Show students the slide show presentation as a whole group and discuss, 
using suggested questions. 

Alternatively, allocate an image of a piece of art or an artefact to 
small groups and/or pairs of students. Write questions onto cards and 
distribute with the art example. Students look at and discuss their image 
or artefact answering the questions and adding other observations. 
Students share their responses and interpretations with the whole class. 
Teacher adds extra information to build student knowledge about each 
example investigated. 

Display images and art examples with some recorded student responses. 

Questions for discussion could include: 
0 What materials have been used? 
0 What objects are represented? 
0 Are they new or old objects? How do you know? 
0 What images/ symbols are included? 
0 What colours have been used? 
0 Do you think the objects were used in everyday life? 
0 Are important people represented in the art examples? 

How do you know? 
0 Who made the art works? 
0 Which art work did they like the best? Why? 

TRADITIONAL INDIAN fllANGO DESIGN 
http://lauriebaker.net/personal/artwork/mango-designs.html 
http://en.wikipedia.org/wiki/Paisley ( design) 
http://us.fotolia.com/id/17050468 
http://www.saigan.com/heritage/index.html 
Click onto arts and crafts, then patterns and designs. 

Students view images of the traditional Indian mango design and discuss 
distinguishing features of this type of design. 
1. Shape and size. 
2. Designs and patterns in and around the basic mango design shape. 
3. Combinations of mango design (eg. repeated in a row, interlocking). 

Pose questions for students to investigate 
0 What is the history of the mango design shape? 
0 Where are examples of this design seen? 
0 What do the patterns and designs on the mango shape mean? 
0 Why is it so popular in India and in other parts of the world? 

Students share information and understandings from their research. 

Suggestions for student responses to the art form of the traditional 
Indian mango design 
0 Look at a variety of images and designs. Students replicate the shape 

in different sizes using different coloured and thicknesses of plasticine. 
Combine shapes to create 3-D sculptures of the mango design. 

0 Students create a 'stamp' of an outline of the mango shape by carving 
into a piece of polystyrofoam; experiment with covering the 'stamp' 
with different coloured paints and print onto white or coloured paper. 
Repeat the stamping process to create an appealing, interesting 
design. 

Evidence of achievement 

Students contribute to discussion 
work. 

Observe Indian art work, describe 
its various features and make 
predictions about the purpose and 
function of the objects observed. 

Identify the distinguishing features 
of the mango design. 

Identify the symbols used on the 
mango design and describe their 
meanings. 

Develop an understanding of the 
importance of the mango design 
in Indian culture. 
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Teaching and learning activities Evidence of achievement 

0 Provide students with a lino or plastic square. Cover the square with Experiment with and create own 
paint and use a 'tool' to draw a mango shape outline and add detailed representations of traditional 
design in and around the shape. When complete, place a piece of art Indian mango design. 
paper on top of the square, run over carefully with a roller, then lift 
off to reveal a print. Repeat the process with different colours and 
patterns. 

0 Students draw outlines of the mango design and decorate with 
fine line designs using black pens, black textas and black ink. 
Experiment with thin, thick, curved and straight lines. 

0 Provide students with a variety of paper and fabric to create a collage 
of the mango design. Include tissue, gold/ silver, patterned/ plain, 
shiny dull and recycled paper. A variety of different fabrics would 
add interesting texture to the collage. See the Laurie Baker website 
for inspiration and possibilities: 

htt11://lauriebaker.net/11ersonal/artwork/mango-designs.html 

0 Display all mango art works with information about the history, the 
significance of this design, and explanations about the art-making 
processes involved in creating their art works. 

0 Students share reflections of their experience of working with the Share experiences. 
mango design through a variety of media. 

HAOELI FRESCOES 
Google search images: Havelis in Mandawa 
htt11://vimeo.com/3164217 
htt11://www.indianho1idax,com/tourist-attractions/rajasthau/ 

mandawa/monuments-and-havelis-in-mandawa.html 

Show students examples of the Haveli frescos from the images on Identify and describe the features 
Google and the video. Discuss elements and features of this style of of Haveli frescoes. 
Indian art work. Define the term 'fresco'. Students talk about places 
where they may have seen examples of frescoes (or murals). 

Pose the following questions for student investigation: 
0 What is an Haveli? Contribute to discussions work. 
0 Who lived in and owned the Havelis? 
0 When were the Havelis constructed? 
0 What kinds of images were painted onto the walls of the Havel is? 
0 Who painted the Haveli frescoes onto the Haveli walls" Locate key information in a 
0 Where in India were the Havelis built? variety of texts. 
0 Wby are the fresco pictures important today? 
0 What can we learn from looking at the frescoes? Complete a research task. 

Students share information and understandings from their research. Share researched information. 

Suggestions for student responses to the art form of Haveli fresco 
paintings 

0 In pairs or small groups, students discuss the kinds of pictures 
that could be painted onto houses these days. Share and record Innovate on the Haveli fresco 
responses. Examples could include inventions, transport, local style and create design for front 
festivals and events, aspects of their own lives, sport and games, of own house. 
clothing and notable people. Students draw the front view of their 
own home onto some art paper and decorate it with pictures of things 
that are important to them, their families and their community. 

Each image needs to be drawn within a fancy shape to define it from Identify aspects of modern-day 
all the other images. All the fancy shapes and images need to fit life that could be represented on 
together to create an overall picture when complete. Add colour to the wall of a home. 
their fresco. 
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Teaching and learning activities 

0 Create a class fresco. Draw a large house shape onto big sheets of 
paper and put up onto a wall in the classroom. Work with students 
to decide what aspects of life nowadays will be represented on the 
fresco. Lightly draw in where each picture of the fresco will be and 
how much of the 'wall' it will cover. Decide on the fresco panel 
shape. Students work in pairs to complete a panel for the fresco. 
Students will need to 
(a) decide on the media they will use to create their fresco panel. 

Collage, photographs, drawings, paintings, pictures from 
magazines, and newspapers could be considered; 

(b) construct their fancy shape or border for their part of the fresco. 
Gold cardboard could be used for this. 

When each fresco panel is complete, assemble onto the large outline 
of the house front. 

0 Caption the completed class Haveli fresco with information about 
the history and significance of this work. Include explanations about 
the art-making processes involved in creating their art works. 

0 Students share reflections of their experiences of working with the 
concept of a fresco using a variety of media. 

0 Discuss whether they think there is a place for this kind of painting 
today-either in their own homes, public buildings, or restaurants. 

rrtAR.IGOlfJ8 
Google search images of 'marigolds'; and 'marigolds in India'. 
Stunning images of marigolds come up from both these search words. 
http://www.plantcultures.org[plants/marigold landing.html 

This is an excellent site and gives comprehensive, accessible information 
for primary students about how marigolds are used in Indian culture. Be 
sure to follow all the links! 

Students can easily work their way around this site and develop a sound 
understanding of the importance of marigolds in daily life in India. 
Talk with students about their knowledge and experience of flowers in 
their daily lives and within their community. 
Some questions for consideration could include: 
0 What types of flowers grow in their gardens? 
0 When are flowers given to others? 
0 Where do we see flowers? 
0 Are certain types of flowers given for special reasons or occasions? 
0 Are flowers important in their homes and/or places they visit? 
0 Where are flowers grown? And where are they sold? 
0 What are their favourite flowers? Why? 
0 What flower is connected with their birthday month? 
0 Why do people generally enjoy flowers? 

Record student responses to compare similarities and differences 
between the significance and use of flowers in India and in their family 
and community. 

Tell students the marigold is an important flower in India and is used in 
many parts of daily life. 

Students work in pairs to investigate the site 
http://www.plantcultures.org/plants/marigold 

and report about the key information found out about various aspects of 
marigolds in India. such as history, plant profile, spirituality, uses, etc. 

Evidence of achievement 

Combine frescoes to create a 
large representation. 

Create a fresco panel using a 
variety of art-making techniques. 

Share experiences of making 
Haveli representations. 

Contribute to discussion work, 
sharing personal experiences. 

Interpret information from a web 
site. 

Navigate effectively around a 
website. 

Identify and report key information 
from text and images. 
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Teaching and learning activities 

Suggestions for student responses to marigolds 
If possible, bring in bunches or flowering pots of marigolds. If not 
available, use the images from the Google search. 
Students discuss and describe the images and/or pots of marigolds, 
noting the variety of colours, petal and leaf shapes, height of the plant, 
smell, shape of branches, and structure, etc. 

0 Pastel sketches of marigolds 
Students work with red, orange and yellow pastels on small pieces 
of paper to recreate I create their interpretations of marigold flowers. 
Students can focus on the whole flower, parts of the flower, single 
flowers or bunches of flowers. Encourage them to experiment with 
a variety of combinations and colours. 

0 Photography 
Revisit images of marigolds from the Google search and discuss how 
some of the photos have been taken. Use this discussion as a starting 
point for students to take their own photographs of marigolds. 
Provide opportunities for students to use digital cameras to photo
graph the marigolds from different perspectives, arrangements, and 
combinations. 
Load images into a computer and view photos on the screen. 
Discuss the results achieved in pairs or small groups. 
Organise for students to print and display their favourite 
photographs. 

0 Botanical sketch of a marigold plant 
View the example drawn in 1804 in History section of website: 

http://www.plantcultures.org/plants/marigold landing.html 

Students will need to look closely at a marigold plant for this 
activity. They use pencil initially to copy in detail the physical parts 
of the plant. 
Students may focus on drawing the whole plant or concentrate on a 
part of the plant (eg. the stem and leaf shape, or blossom/ petal). 

0 Still life 
Arrange some marigolds in a vase or pot. 
Consider the background. Students draw what they see from where 
they're viewing the arrangement and add paint when their sketch is 
done. 

0 Make 3-D sculptures of marigolds 
Students experiment with a variety of materials including pipe 
cleaners, wire, orange, red and yellow tissue paper, crepe paper 
and plasticine to construct a marigold sculpture. 
Discuss and share possibilities before starting this activity. Talk 
about art works created, and problem-solving strategies used to 
overcome challenges. 

0 Grow some marigolds in pots in your classroom or in the school 
garden, and make garlands 
When the marigolds are flowering, pluck the flowers and thread onto 
garlands using large darning needles and strong thread. Hang in 
doorways and across windows to decorate. 
See http://www.ehow.com/how 2092217 make-garlands.html for 
instructions to make a garland using fresh flowers. 

Evidence of achievement 

Share observations about features 
of a marigold. 

Create pastel representations 
of marigolds. 

Talk about photographic 
techniques used in images of 
marigolds. 
Take photographs of marigolds, 
applying known techniques and 
trying out own. 

Draw detailed sketch of marigold 
plant or part of plant in botany 
style. 

Add accurate colours to the 
detailed sketch. 

Draw an accurate and recognis
able representation of still life 
arrangement. Apply suitable 
colours to the still life. 

Create a 3-D sculpture of 
marigolds. 

Make a marigold garland from 
real !lowers. 

Follow instructions. 
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Teaching and learning activities 

The following site is a beautiful photo of Indian girls making 
marigold garlands: 

httl!://www.flickr.com/l!hotos/ramesh lalwani/4916026520/ 

For more photos of garland makers, Google search images 'making 
marigold garlands in India'. 

Display all marigold art works created, with explanations of the art-
making process and the importance of marigolds in Indian culture. 

Students share reflections of their experience of working with 
marigolds using a variety of media. 

A traditional Indian 
mango design 

THINK ABOUT AND DISCUSS ... 

Evidence of achievement 

Contribute to discussion work. 
Evaluate own art works. 

0 The mango design was popular in both India and Persia (modern-day Iran) centuries 
ago. Locate both countries on a world map and talk about how it was possible for people 
in both places to incorporate this design into jewellery, fabric and other decorations. 

0 Investigate the paisley design. Compare its history and pattern with the mango 
design. 

0 Marigolds are not native to India. Explain how marigolds were brought to India. 
Draw the trade route on a world map. 
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THE Gli/VGE8 - How economic. 
development is destroying the river 

6yDIDllfllDP 

Throughout the twentieth century, 
dams were seen as a way of helping 
regions to develop. They guaranteed 
a fresh water supply and provided 
hydroelectric power for the region. 

Towards the end of the twentieth 
century, the long-term consequences 
in some areas where dams had been 
built proved to be devastating for 
the local communities, and their 
occupations such as farming and 
fishing ( eg. the siphoning off of 
water for cotton growing, which 
had previously fed the Arai Sea, 
led to the complete destruction of 
the Arai Sea). Today there are no 
fish, and the old fishing canneries 
(previously on the edge of the Sea) 
are now some fifty kilometres from 
the water. 

The Ganges River (Mother 
Ganga) flows from the Himalayas 
to Varanasi (965 kilometres). The 
Gangetic Plain is a vast, fertile 
farmland nourished by the Ganges 
and its extensive network of 
tributaries fed by the melting snow. 
As India pushes to modernise, the 
waterthatoncesustained small towns 
and villages is increasingly put into 
service of big hydroelectric dams, 
big cities, and big agriculture. 

One such dam is the Tehri Dam, 
completed in 2006. Villages such 
as Pipola, which used water from 
a natural spring, now have a walk 
many kilometres to get water from 
a pump, as the spring has dried up. 
Farming in the villages has declined 
because of the lack of water. This 
in turn has meant that farmers are 
now leaving the villages to look for 
work. 

The Tehri Dam sends drinking 
water and electricity to Delhi, 
home to 18 million people. This 
does not mean, however, that the 
urban areas are the winners in such 
circumstances. At one stage of 

the Ganges near Kanpur, the lack 
of water has meant that the fight 
against industrial pollution has 
become nearly impossible. 

It is the competing demands for 
water that causes the lowering of 
water levels all along the Ganges. 

A leading Indian environmen
talist, Sunita Narain, believes that 
there are solutions to the problem of 
balancing the health of the Ganges 
with the national goal of robust 
economic growth that has become 
a magnet for global investment. 

The Tehri Dam was the great 
hope for delivering both power and 
water. It is often only running at 
25 % capacity. To meet the demand 
for power the dam actually pumps 
water back upstream and reuses it. 
In Delhi, the rich get as much water 
as they want but the poor often have 
to line up at municipal water tankers 
and hand pumps. 

Since 1995, Delhi's population 
has expanded by 60% and more 
than six million people remain 
unconnected to sewer lines and their 
waste water flows into open drains. 
The Yamuna River which flows 
through Delhi is part of the Ganges 
system and is unable to support any 
but the smallest aquatic life. 

Narain believes that the cost of 
water must rise in Delhi. This would 
create greater public awareness 
and provide much needed funds to 
pay for sewers and river cleanup 
schemes. 

Tanneries are the largest industry 
in Kanpur, where the population 
has grown by 60% since 1990 (3-2 
million), making it the largest city 
between Delhi and Kolkata. It has 
all of the usual problems: pollution, 
traffic, rising housing prices, but 
also the burden of 30 million litres 
a day of waste water contaminated 
with chromium and other chemical 

by-products. The treatment of waste 
water in Kanpur is insufficient to 
cope with the volume and hence the 
Ganges suffers. 

To add to its problems, Kanpur 
does not have clean water from 
upstream as the water is diverted by 
canals to farmers in 'powerful' rural 
areas. One-third of her residents 
have only 50 litres per day. 

Rakash Jaiswal has fought a long 
battle to have many of the tanneries 
closed. However, this has not solved 
the problem entirely as the polluters 
simply move downstream to smaller 
cities. They are now looking at the 
way the issue i, dealt with in Italy 
where tanneries thrive despite strict 
regulations. The waste water that 
enters the Sarno River is clear and 
usable. 

The central government has just 
approved a proposal put forward by 
Jaiswal. It will mean $250 million 
in water and sewer improvements 
for the city. Tanneries would pay 
according to the amount of waste 
water they produce. This would be 
an incentive to use less chemicals 
and less water. If measures are 
not taken to improve the situation 
upstream, he believes that there will 
be 'no Ganga in Kanpur'. 

Downstream at Varanasi, the 
situation is helped by several 
tributaries of the Ganges adding 
more water, which helps to reduce 
the impact of pollution. However, 
the Ganges once had a depth of sixty 
metres around Varanasi. Now in 
some places it is only ten metres. 

Hindus believe that the Ganges 
always remains pure, that it can 
heal itself. This is now under threat 
as rising pollution loads and falling 
water levels make the natural process 
more difficult. There is a general 
dissatisfaction that Delhi is being 
allowed to grow to the detriment 
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of other parts of the Ganges River 
basin. 

In 2010 the Indian government 
committed $4 billion to clean up 
the Ganges-funds to build and 
provide back-up power for sewerage 
treatment plants, building treatment 
ponds, etc. 

Varanasi has always been a 
Hindu pilgrimage site and pilgrims 
bathe in the Ganges to be purified. 

Bathing with soap is now banned 
in the river. There is a growing 
realisation that economic growth 
has limits and consequences, and 
that water is renewable but not 
boundless. 

With the depletion of rivers and 
streams, Indians are increasingly 
relying on groundwater and are 
now the largest consumers of 
groundwater in the world (25% of 

the world's total). 
'India's planners are finally 

realising that dams, canals, water 
taps and sewer lines are as connected 
to one another as rivers are to 
glaciers, rain and groundwater that 
feed them' 

Reference: 'How India's success is 
killing its holy river' by Jyoti Thottam 

in TIME Magazine, July 2010 

~ 
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Over the past fifty years, humans 
have changed eco systems to meet 
the rapidly growing demands for 
food, fresh water, timber, fibre and 
fuel. 

If the current growth in both 
population and consumption contin
ues, by the mid-2030s it is predicted 
we will need the equivalent of two 
planets to maintain our present life
style. 

Currently India is depleting its 
ecological resources to support its 
economic boom and expanding 
population. The future challenge, 
for India, is to provide a model to 
simultaneously advance democracy, 
economic growth, quality of life 

by DR SUSAN BLISS 

Map: Environmental Sustainability Index (ESI) for Indian States 

and environmental health along the Sourc~: http://www.greenindiastandards.com/ 
sustainable-development path. 

ENVIRONMENTAL SUS
TAINABILITY INDEX (ESI) 
The Environmental Sustainability 
Index (ESI), published between 
1999 and 2005, was a composite 
index of 2 I elements, focusing on 
environmental sustainability. 

India ranked as low as 10 I out of 
146 countries on the ESI, indicating 
the urgent need for the country to 
conserve existing environmental 
resources for the benefit of future 
generations. 

As shown on the map, the 
ESI enabled the identification of 
historical and manmade factors that 
created differences in rank. For 
example, Rajasthan has a low rank 
(0--20), and Uttaranchal a high rank 
(81-100). 

The ESI also highlighted which 
environmental issue ( eg. water 
degradation, air pollution, or loss 
of biodiversity) required urgent 
government attention. 

The twenty-eight Indian states 
were ranked from I to 28 based on 
the ES! score. Rank I depicted the 

Star graph: ESI of 28 Indian States 

• 

Source: http://www.greenindiastandards.com/esi-rankjngs.php?src=rank 

'best' performing state and Rank 28 
the 'worst' performing state. 

The ES! scores were the average 
scores of fifteen environmental 
indicators, adjusted from Oto I 00. 

The Indian state which ranked 
I had a score of I 00, whereas the 
Indian state which ranked 28 had a 
score of 0. 

The highest score indicated better 
performance on environmental indi
cators. 

On the graph, ES! scores closer 
to the centre indicated worse 
performance (eg. Rajasthan), in 
contrast to ES! scores closer to the 
edge of the graph which indicated 
better performance (eg. Sikkim). 
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This family living in the Thar Desert, 
Rajasthan, has a small Ecological 
Footprint and a low Environmental 

Sustainability Index. (S.Bliss) 

Young children living in the Rajasthan 
Desert with a low ES/ score. (S. Bliss) 

Rural India Madhya Pradesh State 
- low ES/. (S. Bliss) 

ENVIRONMENTAL PER
FORMANCE INDEX (EPI) 
The ESI, which preceded the 
Environmental Performance Index 
(EPI), benchmarks the environ
mental performance of a country 
and supplements the environmental 
targets in the UN's Millennium 
Development Goals (2000-15). 

The 20 lO EPI ranked 163 
countries on 25 indicators tracked 

ACTIVITIES 

Column graph: Rajasthan's Ecological Performance 

Values are in a scale of -3 (worst) to +3 (best) and O means average. The bars going 
upward show better than average (of all 28 states) performance and the bars going 
downward show less than the average. Larger number of longer upward bars is 
desirable and indicates good performance. 

Source: http://www.greenindiastandards.com/rajasthan.php?stateid-25 

ACTIVITIES 

0 Refer to the map of India. Compare the ESI for NW 
India with SE India. Suggest explanations for the 
difference. 

0 Refer to the Star Graph and list the three states with 
the highest ESI and three states with the lowest ESI. 

O Refer to the Column Graph on Rajasthan's Ecological 
Performance. Describe the environmental problems. 

O Discuss the problems of population pressure on the 
environment . 

across six policy categories such as 
environmental health; 

- air pollution; 
- water resources; 
- biodiversity and habitat; 
- productive natural resources; 
- climate change. 

The top performer was Iceland due 
to its high scores on environmental 
public health and use of renewable 
energy such as hydropower and 

geothermal energy. 
Australia was ranked 51 on the 

EPI, United States 61, China 121, 
and India 123. 

The factors responsible for most 
pollution in India are increasing 
vehicular traffic, high rates of indu
strial and infrastructural growth, 
increasing urbanisation, and the 
pressure of increasing population. 

0 Refer to the 2010 Environmental Performance Index: 
http://www.ciesin,columbia.edu/repository/epi/data/2010EPI summary.pdf 

Discuss the impact of lack of access to drinking water and sanitation on Indian health. 

0 Compare the EPI for Australia with India. 
http:/ /epi. yale,edu/Countries/ Australia http ://epi. ya)e,ed u/Countries/India 

0 Of the newly industrialised nations, China and India rank 121st and 123rd respectively. 
The ranks reflect the strain of rapid economic growth on the environment. With increas
ing population and consumption, suggest strategies to improve the EPI rank of India. 

34 ll"im) JOURNAL OF THE ASIA EDUCATION TEACHERS' ASSOCIATION 



ENVIRONMENTAL PERFORMANCE INDEX (EPI) FRAMEWORK 

INDEX 

EPI 

OBJECTIVES 

Environmental 
health 

Ecosystem 
vitality 

POLICY CATEGORIES INDICATORS 

1,,,;E~n~vi~ro~n~m~e~n~ta~l~b~u~rd~e~n~of~d~is;:e;1a~s~e~--- Environmental burden of disease 
Water Access to drinking water 

(effects on humans) Access to sanitation 

Air pollution Urban particulars 
(effects on humans) Indoor air pollution 

Air pollution 
(effects on eco-systems) 

Water 
(effects on eco-systems) 

Biodiversity and habitat 

Sulphur Dioxide emissions 
Nitrogen Oxide emissions 
Volatile organic compound emissions 
Ozone exceedance 
Water quality index 

!--+-Water stress 
Water scarcity index 
Biome protection 

>--+-- Critical habitat protection 
'-------------_J Marine protected areas 

Forestry 

Fisheries 

Agriculture 

Climate change 

Growing stock 
Forest cover 
Marine trophic index 
Trawling intensity 
Pesticide regulation 

1--+-Agricultural water intensity 
Agricultural subsidies 
Greenhouse gas emissions/ capita 

>--+-- Electricity carbon intensity 
- Industrial carbon intensity 

Source: http://www.ciesin.columhia.edu/repository/epi/data/2010EPI summary.pdf 

ECOLOGICAL FOOTPRINT (EF) 
The ecological footprint (EF) is used 
to measure humanity's demand on 
nature- such as how much land and 
water a human requires to produce 
the resource he/she consumes, and 
to absorb its wastes. 

The world's average EF is 2-7 
hectares, but everyone does not 
have the same footprint. 

In general, people living in 
developed countries have a larger 
EF than those living in developing 
countries, and city dwellers have 
a larger EF than indigenous sub
sistence communities. For example, 
urban residents living in Delhi are 
bigger consumers of energy and 
producers of waste than indigenous 
communities such as the Bishnoi 
nomadic herders in Rajasthan. 

In fact, the urban Indian EF 
encroaches into its surrounding 
environment to supply the city with 
resources such as food, wood and 
carpets. 

In 1847, the Jodhpur king 
sent his army out to cut trees to 
build his palace. When his army 
started to log a Bishnoi forest, the 

inhabitants staged a non-violent 
protest, offering their bodies as 
shields for the trees. The army 
killed 363 before the King, hearing 
of their courage, halted the logging 
and declared the Khejarli region a 
preserve, off-limits for logging and 
hunting. 

Globally, the US has the largest 
EF of 9-4 hectares. It is comprised 

of land to provide all the resources 
the population consumes ( eg. 
food, clothing, houses and cars) 
and to absorb wastes they produce 
( eg. CO' emissions, garbage and 
sewage). Scientists estimate that 
if everyone lived the lifestyle of 
the average American, we would 
require five planets to sustain the 
world's population! 

Column graph: Top ten countries' Ecological Footprints 
© 2009 'Ranking America' http://rankingarnerica.wordpress.com 

, ;,,"'.e,• ,,...,,,, .,,,..,_ fµ;""'"""i. ,4',,;,,'7,-;,,,t fol•• ~:;-r,"1t'f "'V-"'"~ 1V>\n4 .r,-.+,-,,,.; 
~'"-'' .,, ... , ~ ........... (,,,,,..,_ 

DatafromG lobalFootprintNetwork: 
http://www.footprintnetwork.org/enlindex.php/GFN/page/world footprint/ 

Source: http://rankingamerica.wordpress.com/2009/02/23/ 
the-us-ranks-2nd-in-ecological-footprint/ 

Ecological footprint of youth around the world: 
http://www.scrihcl.com/doc/29426314/2010-Spring-Vol-XXII-No-1 
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Ecological footprints are 
measured in hectares (Ha). 
One hectare is an area of 

100 m x 100 m. (This is roughly 
two football pitches side-by-side.) 

How big is India's ecological 
footprint? 
India represents 6% of the world's 
EF, 4% of the world's bio-capacity, 
and 17% of the world's population. 

India's EF of 0-9 global hectares 
per person is significantly lower 
than the world average of2·7 global 
hectares. This statistic ranks India's 
EF at 125th among 152 countries. 

Despite the low EF, India is 
facing intense competition for the 
nation's limited natural resources
leading to disputes between states 
and communities. 

Table 1 
Ecological Footprint of 

selected countries 

Countries Ecological Footprint 

India 0-9 

USA 9-4 

China 2-1 

Japan 4.9 

Australia 7.3 

Bangladesh 0-6 

Afghanistan 0-5 

Sudan 2·4 

World 2•7 

ACTIVITIES 

0 Draw the table as a 
line graph. 

0 Calculate the 
difference between 
the EF of India with 
Australia. Account 
for the difference. 

Pie Graph: Ecological Footprint per country 

India 
6% 

China 
15% 

Rest of the world 
45% 

United States 
20% 

Source: http://www.footprintnetwork.org/en/index.php/GFN/blog/ 
indias demand on nature approaching critical limits 

ACTIVITIES 

0 Refer to the pie graph. Rank in order from largest to 
smallest the EF of the seven countries. 

0 Explain why the US has a larger EF than India. 

WATER AND CARBON 
FOOTPRINTS 
The water footprint and the carbon 
footprint are components of the 
ecological footprint (EF). 

Water Footprint (WF) 
The Water Footprint (WF) measures 
water used for drinking, irrigation, 
industries, and in making products 
consumed by the population of a 
country. 

It includes the internal WF ( use 
of domestic water resources) and 
external WF ( use of water resources 
from other countries). For example, 

65% of Japan's total WF comes 
from outside the country, compared 
to 2% of India's WF. 

While India's WF (980 m3
/ 

cap/year) is below world average 
(I 243 m3/cap/year), the massive 
population of I· 2 billion people 
makes the country's overall footprint 
13% of the world's total-the 
largest in the world! 

In response to recent water 
shortages, India introduced rain
water harvesting projects across the 
country. For example, villages like 
Rajsamadhiya have become self
sufficient in water supplies. 

Table 2 Water Footprint: Total, per capita and source 
-

Water Footprint Percentage 

Countries 
Total 10 9 Per capita (per person) 

f,vm 
outside 

m3
/ year m3 I per capita/ per year country 

Australia 26-56 1393 18% 

USA 696·01 2483 (one of world's largest) 19% 

China 883-39 702 (one of world's smallest) 7o/c 

India 987-38 980 2% 

Global 7452-00 1243 
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India's large population is placing 
stress on limited water resources, 
and the burden of collecting water 
is placed on women and children 
who often walk kilometres a day to 
fill a pot of water. 

Millions of Indians are lucky 
to bathe once a week and do not 
have access to clean drinking water, 
while others have luxurious long 
showers and bath pets daily. 

Moving towards a more sustain
able future, India needs to share 
its water resources in a fairer and 
more just way. Unfortunately, with 
projected population growth rates, 
it is predicted every Indian citizen 
will be unable to have access to a 
reasonable amount of water every 
day. This scarcity can be applied to 
other precious resources like land, 
energy and minerals. 

ACTIVITIES 

Pie Graph 
India's Water Footprint 

Industrial 2% Industrial 0% 
(internal) (external) 

Agricultural 1 % :'"· Domestic 4% 
(external) \ : (internal) 

__;,:,/-,r;'l:;rt...,__ 

Agricultural 
93% 

(internal) 

Source: 
http://www.footprintnetwork.org/en/ 
index.php/GFN/blog/indias demand 

on nature approaching critical limit5 

Washing clothes in the Ganges River. 
(S. Bliss) 

Udaipur - dry lake and 
abandoned boat. (S. Bliss) 

0 Refer to the pie graph and rank in order (largest to smallest) the use of water in India. 

0 Water Footprint: http://www.footprintnetwork.org/?page-files/GlobalWaterFootprint 
Explain why water is a global resource and suggest strategies to reduce the use of water. 

Carbon Footprint (CF) 
The Carbon Footprint (CF) 
measures the impact human 
activities on the environment in 
terms of the amount of greenhouse 
gases produced, measured in units 
of carbon dioxide. 

At present the average Indian 
emits sixteen times less carbon 
dioxide than the average American. 

With increasing growth, the 
International Energy Agency, pre
dicts India is on track to become 
the world's third-largest emitter of 
carbon dioxide by 2020, producing 
over two billion tonnes of CO' each 
year. 

The preference of Indian Hindus 
for cremation in a country of 1-2 
billion exacerbates the global prob
lem. If you want to burn a body, 
it will take 400 - 500 kg of wood, 
says Kalu Chaudhary, a body
burner at the Harishchandra ghat in 
Yaranasi. 

This means 50 - 60 million 
trees, covering 1500 2000 square 
kilometres of forest land, are cut 
every year to burn the dead. 

At present there is technology 
to make cremations more environ
mentally friendly, but traditional 
cultural practices still dominate. 

Table 3 
Carbon dioxide emissions per capita 

rank (highest= I, lowest= 210) 

Rank Country 

I Qatar 
9 United States of America 

10 Australia 
96 China 

139 India 

Ghats at Varamasi. Cremation of dead bodies. (S. Bliss) 
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ACTIVITIES 

O Refer to the column graph. Compare the CO2 emissions 
between Australia and India, Account for the difference. 

O Climate change threatens all countries, but developing 
countries like India are the most vulnerable. Discuss. 

GLOBAL ECOLOGICAL 
OVERSHOOT, OR 
ECOLOGICAL DEFICITS 
World humanity is already 
exceeding planetary ecological 
limits. Many countries are running 
ecological deficits (or ecological 
overshoot), with EF larger than 
their own biological capacity. 

In some parts of the world the 
implications of ecological deficits 
can be devastating, leading to 
ecosystem loss, poverty, famine 
and war. 

Line Graph 
Carrying capacity and overshoot 

Source: 
http://www.paulchefurka.ca/Population 
%20and %20Food %20Production.html 
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ACTIVITIES 

O Explain the line 
graph including 
terms such as 
carrying capacity, 
overshoot 
and degraded 
carrying capacity. 

0 Describe a 
scenario in the 
twenty-second 
century when the 
world continues 
to overshoot 
its biological 
capacity at the 
present rate. 



Since the 1970s, humanity has been 
in ecological overshoot, with annual 
demand on resources exceeding 
what the Earth can regenerate each 
year. 

According to the WWF planet 
report, an increasing number of 
countries are draining the resources 
of other countries to meet their own 
needs. The worst offenders are the 
United States, China and India. 

In many situations countries 
have almost exhausted their own 
resources, and have become net 
importers of natural resources 
from other countries. In fact their 
EF has trampled the ecology of 
other countries via activities such 
as mining, fishing, lumbering and 

hunting. In other words, they are 
living beyond their country's bio
capacity. 

To countries, this means 'one' or 
'all' of three things, such as 
0 the need to import resources / 

products from other countries; 

0 the progressive degradation of 
the resource base; 

0 the pile-up of wastes. 

India unfortunately indulges in all 
three components. For instance, 
as it tries to protect its forests, it 
has increased imports of timber 
from South-East Asia, leading to 
deforestation in these countries. 

Within its own borders, most of 
its major water bodies are polluted 

or depleted, and its burgeoning cities 
cannot cope with the enormous 
garbage generated. 

INDIA'S RESOURCE 
OVERSHOOT 

India is depleting its ecological 
assets to support its current 
economic boom and the growth of 
its population. 

Since 196 I India's EF has 
doubled. This growth now demands 
the biocapacity of two Indias 
to provide for the population's 
consumption and the absorption 
of their wastes, according to the 
Global Footprint Network and 
Confederation of Indian Industry 
(CII) Report. 

Table 4 Factors contributing to Ecological Overshoot, and solutions 

Factors responsible for overshoot What can be done to reduce the overshoot? 

Population growth Slow population growth: 
0 support families who desire to have fewer children 
0 offer women access to better education, economic opportunities 

(eg. micro-credit), family planning and health care 

Increase in consumption of 0 people living at or below subsistence level may need to increase 
goods and services per person their consumption to move out of poverty 
The potential for reducing 0 affluent people can reduce consumption and still improve their 
consumption depends in part quality of life, particularly by reducing, reusing, renewing, 
on an individual's economic respecting and recycling resources (5 Rs) 
situation 0 increase food security-especially poor Indians. 

Increased EF intensity The amount of resources used in the production of goods and services 
Respect your environment and can be reduced: 
leave the smallest footprint 0 increasing energy efficiency in manufacturing and in the home 
possible. 0 minimising waste and increasing recycling 

0 using fuel-efficient cars, and reducing the distance goods are 
transported 

0 introducing government policies that promote resource efficiency 
and technical innovation 

0 placing pressure on consumers to be environmentally-aware buyers 
0 support mass-transit systems to reduce the dependence on individual 

vehicles. 

Increase bio-productive area 0 degraded lands (erosion, salinisation, desertification) reclaimed 
through sustainable management 

0 terracing hillsides (reduces soil erosion) 
0 reducing over-irrigation of crops 

Improve bio-productivity 0 preserving biocapacity by protecting soil from erosion and safe-
guarding rivers, wetlands and watersheds to ensure fresh water 
supplies 

0 maintaining healthy forests and fisheries 
0 preventing or mitigating the impacts of climate change 
0 eliminating the use of toxic chemicals that can degrade ecosystems. 
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The reality is that India is already 
living beyond its means-often 
referred to as 'resource overshoot'. 
Individuals, businesses and govern
ments need to reverse this risky 
trend, to ensure a sustainable 
future in which India remains 
economically competitive and its 
people live satisfying lives. 

The United Nations projects 
that India's population will reach 
l-7 billion by 2050, resulting in 
an increase in the EF, to enable 
Indians to have access to sufficient 
food, shelter, electricity, sanitation, 
medicine and material goods. 

If this is the case, India is likely 
to face a widening ecological deficit 
if the current per-capita levels of 
resource consumption remain the 
same. 

ACTIVITIES 

0 What will happen when 
another 1·2 billion 
Indians use the same 
amount of resources 
as we do? 

0 Could there be catas
trophic resource 
depletion in the 
foreseeable future? 
Explain your answer. 

0 Plan a sustainable 
future pathway. 

SOLUTIONS TO INDIA'S 
RESOURCE OVERSHOOT 
India's current ecological deficit 
poses a challenge to its leaders to 
improve the quality of life for vast 
segments of the population living in 
poverty. 

To maintain a sustainable econ
omy and a good quality of life, 
Indian businesses and governments 
need to address the main factors 
causing resource overshoot. 
[See Table 4] 

Line Graph: India's growing ecological debt 

Source: http://www.foatprintnetwork.org/en/index.php/GFN/blog/ 
indias demand on nature approaching critical limits 

SUSTAINABLE 
DEVELOPMENT 
The economic indicator Gross 
Domestic Product (GDP) is unable 
to capture improvements in human 
well-being. 

Recognising the problem, the 
United Nations Development 
Programme (UNDP) created the 
Human Development Index (HDI) 
to include minimum conditions 
essential for a healthy society 
such as: basic security of food and 
shelter; longevity; and access to 
education. 

By combining the EF, an 
indicator of human demand on 
the biosphere, with the Human 
Development Index, the result 
provides the minimum conditions 
for sustainable human development. 
For example, India's Human 
Development Index score increased 
from 0· 4 to 0-6 over the past thirty 
years (0-8 is the threshold for high 
development); but its growing 
ecological footprint places this 

ACTIVITIES 

0 Calculate the 
difference in India's 
ecological debt in 
1961 and 2000. 

0 Explain the reasons 
for India's increase 
in its ecological debt 
over time. 

improvement at risk, as growth is 
environmentally unsustainable. 

FOOTPRINT SHRINKS 
WHILE GDP GROWS - WHY? 
While India's overall wealth as 
measured by GDP has grown, its 
per capita Ecological Footprint 
has shrunk. This trend is opposite 
to many developing Asian nations, 
where their EF increased as their 
GDP increased 

Since 1961, India's GDP has 
nearly tripled. However, over the 
same period the EF per person in 
India declined by 12%. 

These statistics indicate that 
increasing GDP is not evenly 
distributed among the population. 
For example, a few rich and power
ful are enjoying a high standard 
of living while the majority of 
the population remain poor and 
deprived of scarce resources. 

Almost 25 % of the population 
still live in extreme poverty and 
827 million live on less than $2 a 
day. In fact, as the few rich make 
hay in the Indian sunshine, the vast 
majority are racked by malnutrition 
and hunger. 

The need for affluent people to 
reduce their consumption so those 
living below the subsistence level 
can increase their consumption 
is often swept under the carpet 
in discussions on ecological sus
tainability. 
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Table 5: Per capita percentage change (1961 - 2003) 
and ecological footprint 

Percentage 
Country GDP Footprint Biocapacity population 

change 

India 190% -12% -46% 135% 

Thailand 569% 56% -25% 129% 

China 1458% 100% -22% 95% 

Korean Republic 985% 363% -54% 85% 

Source: http://www.footprintnetwork.org/en/index.php/GFN/hlog/ 
indias demand on nature approaching critical limits 

Winners of economic growth 
India's demand-driven growth is 
gobbling up the country's natural 
assets. Fortune 500 noted Indian 
companies are growing, along with 
the number of Indian billionaires 
(52 hold combined assets worth 
25% of India's GDP). 

This wealth has led to increased 
consumerism and the development 
of luxury businesses (eg. Rolls 
Royce) and helipads on top of 
luxurious multi-storied residences. 

This growth has frequently 
been referred to as 'obscene 
consumption'. 

Losers of economic growth 
Today more Indians share a shrink
ing biocapacity. Poor people tend 
to be marginalised as they compete 
with the rich Indians for a limited 
pool of resources. 

Developing countries, like India, 
are biomass-based economies 
which depend on the environment. 
In India, 22% of the GDP comes 
from agriculture. 

About 240 million people depend 
on agriculture, and another 230 
million people depend on forests 
for their income and survival. 

As the economy grows, natural 
resources like forests come under 
threat,jeopardising the livelihood of 
the poor, especially the indigenous 
poor, who sustain themselves on the 
forest resources and obtain 90% of 
their income from the environment. 

Poverty in Varanasi. (S. Bliss) 
These people are missing out on the 
benefits of India's economic growth. 

ACTIVITIES 

0 Refer to Table 5. 
Compare the changes in 
GDP and its impact on 
the ecological footprint 
between India and 
China. 

0 'Today more Indians 
are sharing a shrinking 
biocapacity.' What 
does this mean? 

0 Who are the winners 
and losers of economic 
growth in India? 

TOWARDSA 
SUSTAINABLE INDIA 
The path of development adopted in 
India over the last few decades has 
done little to tackle severe inequities 
in access to resources. 

The pursuit of economic growth 
calls for a fundamental shift in 
human endeavour. This is not only 
true for India, but other countries. 

Significant efforts are under way 

for the development of alternative 
power, green buildings, low
emission vehicles and energy
efficient manufacturing. 

The country has installed over 
lO 000 megawatts of renewable
based capacity, and ranks fourth 
globally in terms of wind-power 
installed capacity. 

India's industry has established 
targets for low Footprint construc
tion, with the Indian Green Building 
Council setting a goal to achieve 
one billion square feet of green 
building space by 2012. 

Other initiatives include: 

111111 Innovation in construction 
- FAL-G bricks 
Four million tonnes of fly ash, a 
by-product of coal combustion, 
are released into the atmosphere 
annually in India. The thick 
clouds contain carcinogenic 
metals. Once thought of as a 
waste product, fly ash is now 
used to make bricks using FAL
G technology. This technology 
provides an alternative to 
traditional clay bricks which 
can damage fertile soil. 

II Electric vehicles 
To accommodate electric
vehicle drivers, manufacturers 
like Eko-vehicles, have 'Charge 
and Chai' kiosks across Banga
lore and Kerala. These roadside 
kiosks have a two-pin plug that 
charges an electric scooter in 
less than 12 minutes. 

1111 Innovations in home energy 
Gasification allows the conver
sion of carbonaceous matter 
such as rice husks into carbon 
monoxide and hydrogen. This 
technology has changed life in 
Baharbari, an isolated village 
in the state of Bihar that is not 
connected to the electricity or 
a telephone grid and is cut off 
from the outside world during 
the monsoon season. Today, 
villagers harvest wheat for 
the creation of biofuels, and a 
small rice husking industry has 
grown. 
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1111 Kutch Wind Farm 
The Global Wind Energy Council 
estimates 20 gigawatts (GW) of 
wind power could be installed in 
India by 2020, saving more than 
30 million tons of CO2 every year. 
Kutch Wind Farm is one example. 

The ONGC ( Oil and Natural Gas 
Corporation) commissioned 

the Kutch Wind Farm 

http://www.windpowerworks.net/ 
12 case studies/kutch gujarat 
india/reducing indias carbon 

footprint.html 

liil E~ological code for Common
wealth Games -The New Delhi 
city government and Common
wealth Games organisers 
developed an 'ecological code' to 
mitigate the ecological footprint of 
the Games, by using green energy 
technology and waste water. 
The Chairman of the Organising 
Committee Suresh Kalmadi said 
the Games will be the 'first carbon 
consumption neutral games' in the 
history of sporting events. 

ICT 
EF Quiz: http://www.myfootprint.org/ 

With policies and business practices 
that value and protect the country's 
natural capital, India hopefully 
can shift from an economy that 
has grown at the expense of the 
environment to one that flourishes 
by conserving it. 

WHAT IS BEING DONE? 
The impact of humans on the Earth's 
natural resources is ecologically 
unsustainable. At the 1992 Earth 
Summit, environmentalists chal
lenged people, especially in devel
oped countries, to reduce their EF. 

At the personal scale, the EF 
enables people to take responsibility 
for their consumption of resources, 
such as reducing the time spent in 
the shower and using renewable 
energy sources. At the global scale, 
Millennium Development Goal 
Seven (MDG) aims to integrate 
sustainable development into 
developing countrys' programs to 
reverse the loss of natural resources. 
This goal is supported by non
government organisations (NGOs) 
and governments such as: 

0 Global Conservation Trust 
- helps developing countries 
conserve crop diversity 

0 Global Environment Facility 
- combats desertification and 
organic pollutants 

Living Planet Report: How many worlds do we have? 
How many worlds do we need? 

http://www.panda.org/news facts/puhJicationsniving planet report/index.cfm 

What is your EF? How could you reduce its size? 
http://www.panda.org/how you can help/at home/index.cfm 

What does it mean: 'We walk lighter on Earth'? 
http://www.Iighterfootprint.com.au 

2010 and Beyond-Rising to the Biodiversity Challenge: 
http://www.footprintnetwork.org/images/uploads/CBD 2010 and Beyond.pdf 

India's Ecological Footprint and Water Footprint: 
http://www.footprintnetwork.org/en/index.php/GFN/blog/ 
indias demand on nature approaching critical limits 

Environment Sustainability Index for Indian States: 
http://www.greenindiastandards.com/ 

Earth Overshoot Day: 
http://www.footprintnetwork.org/en/index.php/GFN/page/earth overshoot dav/ 

India - World Bank: http://www.indiaenvironmentportal.org.in/node/286300 

World Bank Climate Change 20 I 0 Report: 
http ://site resources. worldhank.org/INTWD R201 0/Resources/5287678-

1226014527953/WD R I O-Full-Text.pdf 

0 Planet Ark - organises 
campaigns to recycle greeting 
cards, paper, cartridges and 
phones to conserve resources 
and reduce waste 

0 Global Agreements - the 
Kyoto Protocol aims to reduce 
greenhouse emissions 

0 Australian Government 
(AusAID) - helps developing 
countries to conserve plant 
diversity, restore soils and use 
sustainable energy sources 

As we hand our planet down to our 
youth, present-day decision makers 
must understand the importance of 
staying within ecological limits. 
Ecological footprints must be the 
size to allow us to meet the needs 
of today's generation without 
compromising the needs of future 
generations. 

Is India's Ecological Footprint 
a wake-up call? The critical ques
tion is how can India ensure both 
economic growth and a global 
replicable quality of life for its 
inhabitants? 

GEOTERMS 
Ecological Footprint (EF) 
measures the dependence an 
individual or region has on natural 
resources. For example, how much 
land and water is needed to supply 
energy, build roads and buildings, 
grow food, dispose of waste and 
grow forests for wood and paper. 

Carbon Footprint (CF) measures 
the impact of human activities 
on the environment in terms of 
the amount of greenhouse gases 
produced, measured in units of 
carbon dioxide. 

Water Footprint (WF) is the 
volume of fresh water used to 
produce goods and services. 

Bio-capacity refers to the capacity 
of a given biologically productive 
area to generate an ongoing supply 
of renewable resources and to 
absorb its spill-over wastes. 
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ACTIVITIES 
UNDERSTANDING 

0 Explain the following acronyms: 
EF, ESI, EPI, WF, CF, GDP, UNDP, HDI 

0 Explain the EF and its purpose. 
0 Discuss what is meant by ecological overshoot or ecological deficit. 
0 Explain why India's GDP has increased but its EF has decreased in 

contrast with many Asian countries. 
0 Suggest solutions to reduce the EF in India. 

EXCURSION: EF at the Power House Museum, Sydney 
http://powerhousemuseum.com/au/ecotude/ 

APPLYING AND ANALYSING 
0 Humanity needs what nature provides, but how do we know how much 

we are using and how much we have to use? 

0 Today people consume more resources, produce more pollution 
and are more connected due to globalisation. Draw a mind map of 
environmental problems we share around the globe. 

0 Imagine you are organising the Commonwealth Games in India. What 
are the environmental problems? What would be included in its EF? 
What could be done to reduce its EF? 

0 'Earth provides enough to satisfy every man's need but not every 
man's greed.' (Mahatma Ghandi) Explain what this means. 

0 As humans consume what nature offers in order to live, many 
scientists are concerned we could be on the brink of extinction if 
we continue to consume more resources than the Earth can renew. 
Suggest strategies for an ecologically sustainable India. 

0 DEBATE over how climate change revolves around the EF. 
For example, Country A has overused its share of resources 
(eg. water, minerals), polluted the atmosphere, and depends on 
imported goods to enable its population to maintain a high standard 
of living. On the other hand, Country B has been unable to reach the 
level of prosperity experienced by Country A, but aims to eventually 
follow this path. 
Can Country B follow the same path as Country A, using fewer 
resources? 
Should Country B pay the price for the excesses of Country A? 
Could Country A pay for what they have done to resources and help 
Country B by sharing technology and other incentives? 
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This geography lesson aims to provide students with an opportunity to apply their 
skills and expand their geographic knowledge. Ideally, this lesson would work 
best with upper middle-school students (aged around 15-16) who have had a 
sound grounding in geospatial concepts in their initial high school years. That 
said, the questions can be readily adapted, simplified, or expanded, as needed, 
thus broadening the scope for the lesson. 

India, to the Western eye, has a 
broad exotic appeal. Colourful 
saris and breathtaking monuments, 
combined with food, culture and 
climate, create an experience that 
few nations on Earth can match. 
What \ruly underpins this appeal, 
and what makes India unique among 
others, is the sheer diversity within 
it. Over a billion citizens, from a 
range of cultures, backgrounds, 
religions and linguistic groups, 
comprise the second-most populous 
nation on Earth. The india of urban 
growth, slums, education and 
poverty is well-documented, but 
what of tribal cultures, moon cults 
and headhunting? Some of the 
nation's most diverse customs and 
cultures can be found in one of its 
least well-known regions: the Seven 
Sister States. 

After British rule came to an 
end in 1947, Northeast India began 
to change. The area itself is rich 
in cultural and linguistic diversity, 
although many of the tribal groups 
of the region, whom had enjoyed 
indepe11dence prior to British rule, 
share more in common with similar 
Burmese, Tibetan and Chinese 
groups. In modern India, the region 
comprises the states of Arunachal 
Pradesh, Assam, Meghalaya, 
Manipur, Mizoram, Nagaland and 
Tripura, as well as the Siliguri 
Corridor, the narrow strip of land 
in West Bengal that connects the 
Northeast with the rest of India. 

Sweeping hills and lush forests 
characterise the region, although the 
terrain can sometimes inhibit fluent 
movement between the states. 

Much is made of the potential for 
conflict between India and Pakistan, 
yet the inter-tribal conflicts of 
groups in the Northeast, combined 
with separatist movements and the 
presence of exiled Nepalese Maoist 
rebels, create a level of tension 
and instability unrecognised in 
the rest of India. The carriage of 
contraband between Nepal and 
Bangladesh, largely through the 
Siliguri Corridor, has led to a heavy 
security presence. Additionally, 
border disputes with China, notably 
in Arunachal Pradesh, have caused 
tensions within the last few decades. 
The movement of foreigners within 
the region, even those born locally, 
is highly restricted and permits are 
both expensive and brief. Given 
the close proximity of many varied 
groups, many are not surprised 
that conflict has been a recurring 
theme within the region in the past. 
The Nagas, among other gi"oups, 
actively practised headhunting only 
a few generations ago. The spread 
of Christianity brought a halt to 
the practice, but older warriors still 
bear the tattoos and marks of their 
traditional way of life. 

Although restnct1ons 
made it difficulty to 

have 
develop 

tourism as a viable resource, the 
Northeast region is both plentiful 

and beautiful. Reserves of natural 
gas, coal and oil, as well as timber, 
provide a base for development, 
but draw the states of the region 
together, ensuring a curious 
interdependence that binds the 
Seven Sister States. Effectively, due 
to varying levels of development, 
access and infrastructure, progress 
within the region is dependent on 
how successful the relationship 
between the states is. To this extent, 
the Indian government created the 
North Eastern Council in 1971, in 
order to oversee the union. This is 
further illustrated in regard to the 
geography of the region, whereby 
deforestation in one state may 
have environmentally disastrous 
consequences for another. The 
instability of the region has 
further hampered the progress of 
infrastructure. 

In a land where tribal cultures 
coexist with Western lifestyles 
and moon cults worship alongside 
Hindu temples and Christian 
churches, the future of the Sister 
States is characterised more by 
their relationship with each other 
than with the rest of India. That 
said, the rich cultural diversity of 
the Northeast certainly adds to the 
mosaic that is modern India. 

~ 
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APPLYING SPATIAL CONCEPTS: ANALYSING 
NORTHEAST INDIA THROUGH GEOGRAPHY 
Have students apply their geographic knowledge and understanding 
in a Northeast Indian context by completing these tasks. This could 
realistically be completed in a single lesson and requires blank maps of 
the area and access to the Internet or an atlas. In the absence of blank 
maps, students can be encouraged to accurately sketch their map. 

Using the information given in regard to Northeast India, consider the 
following: 

0 Describe the location of the seven Sister States in relative terms 
(consider neighbouring states, countries or the larger regional 
context). 

0 Outline some of the issues facing the Northeast region - on what 
scale can these issues be defined? Explain. 

0 What similar characteristics help to define the Northeast as a 
distinct region? 

0 What role does the Siliguri Corridor play in the spatial interaction 
between the Northeast and the rest of India? 

With the aid of an atlas or the Internet, map the Northeast region of 
India, showing the following features. (Ensure your map conforms to 
standard conventions and demonstrates BOLTS.) 

0 The states of Arunachal Pradesh, Assam, Meghalaya, Manipur, 
Mizoram, Nagaland and Tripura, as well as the Siliguri Corridor. 

0 The nations of Bangladesh, Bhutan, Nepal, China, Burma (A,\yanmar). 

0 The Bay of Bengal. 

0 The Brahmaputra River and its tributaries, Siang River and Lonit 
River. 

Depending on the context in which this case study is used, or the 
relative interest levels of the students, a number of options exist 
for extension work or research arising from this topic. Consider the 
following two sample topics: 

0 Explore some of the insurgencies within the region. What groups 
are involved? What do they hope to achieve? 

0 Compare traditions within the region with those of other Indian 
regions. What key similarities or differences are evident? 
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the /Ylahahharafa 
This great Sanskrit epic, with its 
90 000 stanzas, is probably the 
longest single poem in the literature 
of the world. 

Traditionally the author is the 
Sage Vyasa, himself a protagonist 
in the drama. 

Like most epics, however, The 
Mahabharata is a compilation of 
the oft-repeated tales of gods and 
heroes, sung by bards in courts and 
temples over centuries. 

The central theme is a struggle 
between two branches of a princely 
family over the hegemony of a 
kingdom in the region around 
modern Delhi. 

But The Mahabharata 1s 
much more than that. It is a great 
storehouse of myths and heroic 
legends, didactic passages on 
sta:ecraft and the ethics of kingship, 
lyric and theological poems-of 
which the Bhagavadgita is the 
greatest. 

King Pandu dies, leaving his 
blind brother Dhritrashtra as 
guardian to his five sons, known 
as the Pandavas -the gentle 
Yudhisthira; Bhima, impetuous 
and strong; the valiant and gifted 
Arjuna; and the handsome Nakula 
and Sahadev. 

They and their Kaurava cousins, 
the hundred sons of Dhritrashtra, 
are brought up together under 
the guidance of the family elder 
Bhishma. 

Soon Duryodhana, the eldest 
Kaurava, reveals his deep envy 
of the Pandava brothers. As their 
education proceeds, the rivalry 
between the cousins grows more 
pronounced, especiaily during the 
instruction in the use of arms given 
by the renowned Orona. 

At a tournament held to mark 
the end of their education, Arjuna 
displays his superior skill, unrivalled 
except by a stranger- the foster 
son of a charioteer. In Karna, we 
have the most star-crossed character 
of the whole epic. Burdened by the 

uncertainty of his origins, doomed 
by fate, he is cheated of the fulfilment 
due to one of his noble nature, his 
gifts- and his high birth. For he is 
the abandoned son of Kunti, mother 
to the Pandavas, and of Surya the 
Sun God. Again and again, even at 
the archery contest for the hand of 
the Princess Draupadi, Arjuna and 
he are locked in rivalry, until the 
final duel and Karna's death. 

Yudhishthira comes of age 
and is consecrated heir-apparent. 
Duryodhana,guidedbyhiswilyuncle 
Sakuni, lays several plots to destroy 
the brothers, but gods-notably 
Lord Krishna-protect them 
against treachery. 

Ultimately, knowing the eldest 
Pandava' s weakness for gambling, 
Duryodhana invites him to a game 
of dice with the uns~rupulous 
Sakuni, at which Yudhisthira loses 
all. He, his brothers and Draupadi, 
their joint wife, are banished to a 
forest for twelve years and for one 
more year of exile in a city where 
they must remain unrecognised. 

In the course of the twelve 
years, and by their great deeds, the 
Pandavas form earthly alliances and 
gain many boons from the gods. 
In the thirteenth year they seek 
employment as servants of Virata, 
King ofMatsya. Duryodhana, on the 
alert, discovers their whereabouts 
and attacks Virata's kingdom. 

The war begins. The kings of 
all Bharat ally themselves with one 
or other faction, and two enormous 
armies assemble on the plains of 
Kurukshetra. 

Both sides claim Lord Krishna 
as ally. He offers the opponents the 
choice of a large army or himself 
unarmed. Unhesitatingly Arjuna 
chooses Krishna, who joins him as 
his charioteer. 

On the eve of the battle, Arjuna 
surveys the Kaurava camp and is 
shaken by the prospect of shedding 
the blood of his kin and of his 
elders. 

Then it is that Krishna reveals 
himself as the incarnation of the 
God Vishnu and expounds the 
Divine Wisdom of the Bhagawad
Gita, the Song of God. 

The Gita is an amalgam of 
philosophy, prophesy, gospel and 
epic- 'the focus of all Indian 
religion'. 

'Your words are wise Arjuna, but 
your sorrow is for nothing-bodies 
are said to die, but that which 
possesses the body is eternal. It 
cannot be limited or destroyed ... 
Realise that pleasure and pain, gain 
and loss, victory and defeat are 
all one and the same: then go into 
battle.' 

The war lasts eighteen days. 
Great deeds are performed. 
There is much carnage, some 
treachery-and nobility on both 
sides. Duryodhana, but for the 
canker of jealousy, is a great prince, 
acknowledged as such even by the 
Pandavas. 

The Mahabharata is not a mere 
chronicle of chivalry and warfare. 
The Hindu concept of karma 
(destiny) runs through the epic 
and, as in Greek tragedy, results in 
tangled relationships and poignant 
situations-as when Knut, fearful 
for her sons, reveals to Kama his 
true origin and begs him not to 
fight his brothers. Kama, with a 
heart rent by grief, refuses to desert 
Duryodhana but promises her not to 
fight them-all except Arjuna. 

These two meet in final battle, 
of epic heroes, each producing 
his god-given weapons. But with 
Krishna by his side Arjuna must 
win, and as Kama falls Surya turns 
pale and all nature grieves. 

And so to the inexorable end 
- the defeat of Duryodhana and 
the forces of disruption. 

The Pandavas and Draupadi 
return to their capital Hastinapura, 
from where Yudhisthira reigns 
wisely and peacefully for many 
years. 
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INTRODUCTION 
The Bishnois live in the Thar 
Desert located in the Indian state 
of Rajasthan, where drought and 
famine prevails. They are known 
to be the first environmentalists in 
the world, as they have practised 
conservation since 1485. 

Poor Bishnoi women flaunt 
heavy gold jewellery, suckle 
motherless deer, die to save trees, go 
hungry to provide food for animals, 
and live a simple life advocated by 
Guru Jhambheshwar (Jambaji). 

The name 'Bishnoi' or 'Twenty
Nine' (bish means 20 and noi 
means 9) represents the number 
of principles espoused by Guru 
Jhambaji in 1485. 

Despite being born a Khstriya, 
the second-highest Hindu caste, 
Jhambaji disapproved of the caste 
system, and created a classless 
community in which all were born 
equal. The only requirement to 
become a Bishnoi was to live by 
Jambaji's twenty-nine principles, 
such as no cutting living trees and 
no killing or eating animals. 

The Bishnois have established 
an ecological relationship between 
plants, animals and humans where 
people live in harmony with each 
other and their environment. 

KHEJARLI MASSACRE 
AND TREE HUGGERS 
The leaves of the Khejri tree are 
used for fodder and medicine, fallen 
branches are used for fuel and its 
fruit for food. 

Khejri leaves provide nitrogen 
to the soil, and villagers mix its 
bark with flour for its nutritive 
value. Without Khejri there would 
be no cattle, and without cattle there 
would be no B ishnoi. 

In 1730 CE, Amrita Devi and 
her three daughters Asu, Ratni 
and Bhagu lived in the village of 

by DR SUSAN BLISS 

Photograph: Spotlessly clean Bishnoi 
family compound with decorated huts. 

The husband is wearing the tradi
tional white dhoti-kurta. Married 
women cover their face in front of 
visitors, especially men. (S.Bliss) 

Khejarli, named after its abundance 
of Khejri trees. Maharaja Singh, 
the ruler of the kingdom of Jodhpur, 
sent men to fell the green Khejri 
trees which were to be burnt for 
lime to build his new palace. 

Amrita Devi protested according 
to Bishnoi's principles. The feudal 
party told her that if she wanted the 
trees to be spared, she would need 
to give them money. She refused 

and told them that she would rather 
die to save the green trees and said 
Sar santey rookh rahe to bhi sasto 

jaan (If a tree is saved even at the 
cost of one's head, it's worth it). 

Having said these words, she 
offered her head. The axes brought 
to cut the trees severed her head. 
Her three young daughters Asu, 
Ratni and Bhagu also offered their 
heads. 

The news spread and the Bish
nois of Khejarli and eighty-three 
Bishnoi villages located nearby 
decided for every green tree cut, one 
Bishnoi volunteer would sacrifice 
her/his life. 

In the beginning, old people 
voluntarily started holding the 
trees in an embrace. They became 
known as the first tree buggers. 
Soon, young men, women and 
children sacrificed themselves in a 
similar manner. 

After 363 
martyred, the 

Bishnois 
tree-felling 

were 
party 

Map: LOCATION OF BISHNOI COMMUNITIES IN INDIA 
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returned to Jodhpur to relay these 
events to the Maharaja. 

The king, hearing of their 
courage, halted the logging and 
declared the Khejarli region a 
preserve and off limits for logging 
and hunting. This incident ensured 
Bishnoi's place in Indian history. 

In October 1996, Nihal Chand 
Bishnoi sacrificed his life for 
protecting wild animals. The 
film Willing to Sacrifice, based on 
his story, won the award for the 
Best Environment Film at the 5th 
International Festival of Films, 
TV and Video Programs held in 
Slovakia. 

WORLD ENVIRONMENT DAY 

Before the 'green' movement be
came trendy, the Bishnoi embraced 
eco-conservation. 

Today, World Environment Day 
1s celebrated every year on 
5 June by the Bishnois and other 
environmentalists around the 
world. 

Themajoreventcommemorating 
World Environment Day is held 
at Bishnoi Bhawan, Delhi by the 
Bishnoi Community. It is because 
of their protection that in Bishnoi
dominated areas today, deer and 
antelope graze-despite severe 
water shortages. 

AGRICULTURE 
Rajasthan receives 25 - 60 cm of 
rainfall each year, with drought 
often extending for three to four 
continuous years. 

Between July and September, the 
monsoon season usually brings rain 
to the Rajasthan Desert. In a good 
year the harvest season extends 
thruugh October, and the generous 
yield will feed a family for up to 
two years. Sometimes rain may 
fall in the off-season, allowing the 
Bishnoi to grow barley. The threat 
of an extended drought forces the 
inhabitants to survive on reserves 
of food and water. 

The Bishnoi live in small groups 
of one hundred families and have 
herds of goats, sheep and camels. 

The Bishnoi are farmers using 
simple ploughs with bullocks 
and camels, keeping in mind the 
ecological management of the desert 
environment. The Bishnoi have 
a strong love for animals, which 
prevents them from slaughtering 
them or selling animal products. 

Young married couples must 
settle on bare land and make it arable 
by digging wells, planting millet 
and cultivating other vegetation. 

The prophet Jhambheshwar 
preferred a proactive philosophy of 
agricultural development to a passive 
approach to the environment. 

FOOD 
The Bishnoi eat remarkably well, 
despite the harsh desert environment 
and the strict rules by which they 
live. Milk, cheese and yoghurt 
are the chief diet, along with food 
gram. 

During the monsoon season they 
grow millet, which is ground into 
flour for their staple food, chapattis. 
Sangari, the small, bean-like fruit 
of the khejadi tree, is dried and 
mixed with the berry of the kair, a 
desert bush. Chapattis, sangari and 
kair berries are the staples at most 
meals, frequently supplemented 
with butter and yogurt from the few 
cows the Bishnoi families raise. 

Photograph: Bislmoi woman grinding 

millet. She was up at 5 am to grind the 
millet. The kitchen was spotless. The 
women cook chapattis which is their 
dietary mainstay. It is often dipped 
into hot chilli paste. CS.Bliss) 

WATER 
Most of us take water for granted. 
When we turn on the tap water 
comes out. But it is not that way 
for the Boshnois. Water is scarce, 
and rain is confined to the monsoon 
season from July to September. 

There is so little water that people 
wash their dishes using sand, and 
only a cup or two of water suffices 
to wash their face and hands in lieu 
of bathing. Often during droughts 
Bishnoi women walk long distances 
through the desert, returning to 
their mud and dung huts with jugs 
of water on their heads. 

Water dominates the lives of all 
who dwell in Rajasthan. 

Photograph: Children with goars in the \1illage. Goats confined within simple 
fences 10 reduce e1ll'ironmental degradarion. (S.Bliss) 
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Photograph: Covered water wells, 
essential for survival in the desert. 

(S.Bliss) 

In response to little water, the Bish
nois built 
- water tanks to collect and store 

rain water; 
- small earthen dams called 

johabs; 

- a tank in the field to provide 
water for deer in the arid 
summer months. 

Photograph: Famine and drought in the 
area led to the government employing 
Bishnoi women to dig a pond to retain 
water after rain. They were paid 70 
rupees a day and some millet. The trees 
in the photograph are Khejri trees, and 
were a welcome haven for these women 
who had toiled in the blistering heat. 

(S.Bliss) 

In June 2010 Rajasthan's ponds and 
reservoirs were drying up. 

There were alarming reports of 
monkeys, chinkaras and cheetal 
deer dying as they strayed out of 
their habitats into nearby villages. 

CULTURE: CLOTHES 
Men wearwhiteclothes representing 
simplicity and modesty. The men 
wear headgear known as the potiya 
and are also fond of jewellery. 

Women wear bright saris and 
adorn themselves with nose rings, 
bracelets and anklets. The puthia, 
pada, odhna and lud make up an 
unmarried girls ensemble. The 
puthia is white, with full sleeves 
piped in red. The lower garment, 
called a pada, is made from a blend 
of cotton and wool. The odhnis 
displays a variety of prints and the 
lud is a woollen shawl which is 
often embroidered. 

A married woman's neckline 
is decorated with a small frill and 
the top has small bells, drawing 
attention to the garment. 

Originally the Bishnoi did not 
have blue coloured clothes, because 
in ancient India the colour blue 
was obtained from the wild Indigo 
plant. The Bishnoi realised the 
plant needed to be protected as it 
stimulated crop cultivation. 

Photograph: The Government built these tanks throughout the region to pmvide 
water for stock. Water ranks contained brackish warer pumped 

jimn the unde1~r_:rou11d water table. (S.Bliss) 

CULTURE: BURIALS 
Unlike most Hindu communities, 
Bishnois bury their dead instead 
of cremating them because of their 
strict prohibition on the felling of 
trees. Wooden caskets are not used, 
to enable the earth to assimilate 
the flesh, and no wood is required 
for a cremation -which causes air 
pollution. 

Death in the Bishnoi society is 
treated as loss of manpower. To 
replace the loss many communities 
arrange a marriage in the family on 
the third day after a death. 

Photograph: Bishnoi males around 
a large round vat used to make halva 
(dessen), distributed to 400 guests 
attending a funeral. The sweet is made 
from flour, sugar and ghee. Wood (from 
dead trees) and dung are used as fuel to 
boil the product. These men were still 
mourning the death of a relative. The 
mourning went on for I 3 days. 

CS.Bliss) 

CULTURE: 
OPIUM CEREMONY 
Opium is part of traditional Rajas
than. Opium used to be given 
before the men went to war so they 
would not feel pain if hurt. 

Today it is illegal, but is still 
used by men in many wedding 
ceremonies. 

Crushed opium is filtered with 
water 3 or 4 times before the liquid 
is drunk. The person puts the diluted 
opium in the palm of his hand and 
offers it to his neighbour to drink. 

TOURISM 
Countless tour companies now 
visit the Bishnoi community of 
Rajasthan. 
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Photograph: Bishnoi's catpets made by hand on sale for the tourists. 
This is a small family compound of weavers where the husband and wife make colouiful woven mats on simple looms. 

They used camel, sheep and goat hair and vegetables for colour. (S.Bliss) 

CONFLICT: 
NEIGHBOURING BHIL 
The Bishnoi have an oddly symbiotic 
and contentious relationship with 
their neighbouring ethnic group, 
the Bhil. 

The Bhil people are skilled 
desert hunters, and although the 
government now forbids hunting, 
the Bhil venture out at night to kill 
birds, rabbits and lizards with their 
hunting sticks. Their favourite tar
get is the antelope, prized for its 
high-quality meat. 

The Bhil also cut trees to fuel 
their fires, build houses and provide 
materials for basket-making, espec
ially the green wood of the arana 
tree. 

Unlike the Bishnoi, they have 
never farmed. Instead, for centuries 
they have been fierce warriors on 
the field of combat. 

Today, larger populations and 
more-defined private property 
boundaries are putting pressure on 
the Rajasthan desert dwellers. 

Years of drought have also 
brought additional hardship. As the 
Bishnoi and Bhil communities are 
forced to live closer to each other, 
conflicts are emerging. 

The future of these people 
may depend on them voicing their 
need for ancestral lands and rights, 
while learning to live in harmony 
in a shrinking space offering fewer 
resources. 

DID YOU KNOW? 
0 Age of marriage is 18-20 

years for boys, 17-18 years 
for girls. 

0 Monogamy predominates, 
but polygamy is permitted. 

0 Marriage symbols are 
bangles and nose studs on 
women. 

0 Divorce is not permitted. 
0 Extended families are 

common. 

0 There are folk songs and 
folk tales. 

0 Women have no right to 
inherit. 

0 Attitudes towards family 
planning are favourable. 

0 There is high literacy as 
education is encouraged for 
both boys and girls. 

0 Many have become lawyers, 
doctors, engineers and 
scholars. 

[l Their political leadership 
has recently emerged. 
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PHOTO LITERACY 

Photograph: Bishnoi men 
constructing a new temple. 

Men carve decorative patterns 
on pillars out of sandstone 

and granite. (S.Bliss) 

ACTIVITIES 
O Where do the Bishnoi live? 

Photograph: Grocery shop 
in Jambo, a Bishnoi village. 

(S.Bliss) 

Photograph: Bishnoi making 
clothes to be sold to local 

villagers. (S.Bliss) 

Photograph: Bishnoi lady making head circles from scraps 
of material. These are put on the head to help balance 

when canying water vessels on the head. (S.Bliss) 

0 Describe the Thar Desert climate in which the Bishnoi live? 
0 Why do the Bishnoi need to conserve soil, water, plants and animals? 
O Why are the Bishnois called conservationists? 
O What are the rules by which Boshnoi's live? 
O What are the materials used to make their shelters? 
O Describe the day in the life of a Bishnoi. Compare their life with your own. 
0 Describe how the reverence for animals differs from the love lavished on pets 

in modern Western cultures. 
0 Explain how Bishnois' diets reflect a form of ecological awareness. 

ICT 
YouTube Seven Wonders of India: Bishnoi village (2-41 minutes): 

http://www.youtube.com/watch?v-jMojZ8sHMtU 

YouTube Story of Amrita Devi; Bishnoi community; opium with Bishnois, Bishnoi house and others: 
http://wn.com/Bishnois 

Twenty-nine rules: http://www.bishnoivillagesafari.com/bishnoi.html 

B ishnoi: http://en.wikipedia.org/wiki/Bishnois 

Bishnoi: http://www.nativeplanet.org/indigenous/cultures/india/bishnois.html IBJ 
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BRAH/YID A/VD ARYA 8A/YIAJ
rhe fertilisation of lVationalism in India 

in the nineteenth century 
by SR. CArHER.fNE IYICGR.ArH R.SIYI 

In Europe, before national move
ments aimmg at establishing 
national states and societies came 
into existence, incipient nationalism 
took religious forms such as 
Protestantism and Reformationism. 

This was because medieval 
religion was not suited to the new 
society which was growing. While 
umtmg Europe culturally, the 
Catholic Church, by supporting the 
feudal state system, was preventing 
the establishment of the national 
state which was necessary for the 
free and rapid development of the 
new capitalist economy. 

This national awakening of 
the European peoples, therefore, 
first found expression in religious 
struggles against feudal religion. 1 

In India, too, the multiform world 
of Hinduism was stirred and 
awakened to a spiritual revolution 
in the nineteenth century, much as 
Europe had been in the sixteenth. 

In India, the religio-reform 
movements launched a crusade 
against medieval religion which 
sanctified such institutions as 
caste. 

These institutions were a 
powerful obstacle to the national 
unity of the Indian people and to the 
development of the new economy 
in the country. The movernents, 
therefore, attacked polytheism, 
the practice of meaningless, soul
deadening religious rites, and relig
ious dogmas which undermined the 
critical intellectual power of the 
people. 

These religio-reform move
ments were national in content but 
religious in form. It was only in 
the later stages of India's national 

existence that nationalism found 
exclusively or predominantly secu
lar forms. 2 

The emotion of nationalism did 
not and could not evolve among 
the Indian people in the economic 
environs and cultural climate of 
pre-British India. 

It is easy for Westerners to 
think of themselves as belonging to 
this or that nation, but it was still 
a comparatively new idea in India 
during the middle of the nineteenth 
century. 

Most Indians rarely moved 
outside the little world of their 
own village, and they were divided 
from each other not only by the 
fact of their living in static groups 
but also by caste, by religion, by 
enormous differences in wealth and 
education. They were ready to think 
of themselves and act as Hindus or 
Muslims, Brahmins or Untouch
ables, Bengalis or Punjabis, rather 
than as Indians. 3 

In India, nationalism received its 
initial awakening when challenged 
by the West. The British presence 
in India threw open to the Hindus 
totally new perspectives wholly 
foreign to their way of life. 

As in other parts of the world, 
Western civilisation brought with 
it two distinct elements: the philo
sophy of progress and the Christian 
religion. 4 

Interfering measures of Bentinck 
and his successors, administrative 
arrangements and itch for improve
ments were unsettling the old 
Indian modes of life. Only caution 
as to the consequences. and some 
regard for tradition, restrained their 

eagerness. 5 
Moreover, India was regarded 

as a conquered country and 
its people as a subject race, so 
British arrogance took the form 
of a rigorous exclusiveness as the 
highest of castes. 6 

The philosophy of progress and 
the Christian religion were not 
necessarily or even naturally 
connected but Christianity was, 
nevertheless, considered to be 
the religion of the white man, the 
religion that had brought him such 
astonishing power and success. 7 

Christian missionaries and 
their publications emphasised not 
only the superiority of Western 
learning and science, but pointed 
out the truth of Christianity and 
how immaculate it was in contrast 
to the evils of Hinduism. Hindus 
were constantly exhorted to abolish 
the whole institution of caste 
and such evils as suttee, thuggee, 
human sacrifice, female infanticide, 
slavery, untouchability and religious 
prostitution. 

1 Hayes, CJ (1953). Modern Europe 
to 1870. New York. (p 15) 

2 Desai.AR (1968). Social Back-
ground of Indian Narionalism. 
Bombay. (p 287) 

3 Mabbett, I (1973). A Short History 
of India. Sydney. (p I 87) 

4 Zaehner, RC (1975). Hinduism. 
London. (p I 50) 

5 Smith, VA (1981 ). The Oxford 
Histo,y of India. London. (p 729) 

6 Srinivas, MN ( 1966). Social 
Change in Modern India. London. 
(p 80) 

7 Zaehner, RC. Op cit. (p 1501 
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Nor were the less conspicuous 
evils-polygamy, child-marriage, 
dowry, heavy expenditure at 
weddings and funerals, purdah, 
traditional ban on divorce, widow 
marriage and sea-voyage-exempt 
from castigation. 8 

The first reaction of the Indians to 
the British was one of curiosity and 
interest. 

When, in the eighteenth century, 
the Europeans developed military 
power, their arrns and systems of 
discipline were sought by Indians 
in local conflicts and in averting 
threats from abroad, borrowing just 
enough of the new alien culture to 
preserve themselves. 

By 1820, India recognised 
that mere military skill would not 
exorcise the new spirit, no longer 
confined to rulers and soldiers. 9 

After 1857 India was convinced. 
A reservoir of emotional distaste 
had been built up by such measures 
as Western education, the neglect 
of Persian, the introduction of 
the telegraph, steam-power and 
railways. Resentment was further 
roused by invective launched against 
the revered order of Brahmins 
and by the Christian missionaries' 
tactless and aggressive denunciation 
of Hindu practices. 10 

The fact that 
had received a 
hearing, especially 
untouchables- some 

Christianity 
favourable 

among the 
of whom 

were converted en masse, and the 
British tendency to treat all castes 
alike-inspired the wrath of the 
higher Hindu castes and Muslim 
upper classes, especially as the 
white missionaries enjoyed the tacit 
support of the British rulers. 

So racial, as well as religious 
and intellectual arrogance and 
exclusiveness, drove a deep 
wedge between the British and 
the Indians. 11 Thus was provided 
fertile soil for the germination of 
the seeds of nationalism. 

Realising that political submission 
must not be followed by cultural 

hara-kiri, many Indians by the 
nineteenth century were beginning 
to think out their attitude to this 
larger threat. 

Rather than share in this 
new world, many of the old 
governing classes, Hindu and 
Muslim, as well as the religious 
conservatives whether Brahmin or 
Maulvis, opposed innovation and 
withdrew. 12 

But there were those who did not 
withdraw: in the first decades of the 
nineteenth century India had already 
produced a small new social group, 
the English educated intelligentsia 
most closely associated with British 
administration or British trade. It 
was among these people that several 
ideas of reforrn first arose. 

Constant contact with Britishers 
and European ideas made these 
educated Indians look upon some 
social ~nd religious characteristics 
of their own society with horror and 
disgust. 

There was not, as yet, any 
concern for the mass of the people, 
nor any desire to transform the 
structure of society at large. What 
they wanted was to reshape their 
lives according to the new standards 
and values they were discovering. 

Thus, this first stage was a 
time of propaganda rather than 
for organisation, a time also when 
political concern was inchoative, 
and when it was generally held that 
personal, social reform needed to 
be based upon the solid foundation 
of religious reform. 

By the early 1800s there is, 
in Calcutta, a crystallisation of 
different reactions to Western 
influence and there emerge three 
distinct groups: the conservatives, 
the radicals, and the reformers. 13 

During the agitation of the 1820s 
and 1830s, the 'Dharma Sabha' 
acted as a focus for conservative
minded Hindus in their opposition 
to the social and religious changes 
that were taking place around 
them. 

The young radicals of the time 

were led by the brilliant Eurasian 
teacher, Henry Derozio (1809-31) 
whose movement came to be known 
as the 'young Bengal'. Their 
religion was rationalism and they 
bitterly attacked orthodoxy in all 
its respects. Not only was their talk 
revolutionary but their actions often 
matched their convictions. Some 
threw away their sacred thread, 
ate beef, and openly flaunted their 
contempt for Hinduism. 14 

Orthodox society was up in 
arms and acted swiftly to dismiss 
Derozion from Hindu College. By 
the 1840s the 'Young Bengal' was 
dead as a movement. 15 

Ram Mohan Roy (1772-1833), 
although a severe sritic of contem
porary Hinduism, was too deeply 
committed to his religion, culture 
and country to have any sympathy 
with the Occidentalists. 

This remarkable man has for 
good reason been called the 'Father 
of Modem India'. He was the first 
great reformer and the crowning 
achievement of his organisational 
efforts, the foundation of the 
Brahmo Samaj, was the first among 
the religio--reforrn movements 
to illustrate the rising upsurge of 
nationalism. 16 

Further, the seed which he 
planted was to germinate and frac
tify in the programs adopted by later 
movements to apply Liberalism to 
religion. 

8 Srinivas, MN. Op cit. (pp TI, 78) 

9 Zaehner, RC. Op cit. (p 149) 

10 Smith, VA. Op cit. (pp 729, 730) 

11 Zaehner, RC. Op cit. 
(pp 149, 150) 

12 Loe cit. 

13 Basham. AL ( l 975). A Cultural 
History of India. Oxford. (p 366) 

14 Masselos, JC ( l 972). Nationalism 
on the Indian Subconrinent. 
Melbourne. (p 33) 

15 Basham, AL. Op cit. (p 369) 

16 Desai, AR. Op cit. (pp 287. 288) 
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In his religio-philosophical and 
social outlook, Ram Mohan was 
deeply influenced by the mono
theism and anti-idolatry of Islam, 
especially Sufism, the ethical 
teachings of Christianity and the 
liberal and rationalist doctrines of 
the West. 

He tried to interpret and assimi
late into himself the highest elements 
contained in these and transform 
them into a single creed which he 
found in the ancient Upanishadic 
philosophy of Hinduism. 17 

He attacked the polytheistic 
degeneration of ancient Hindu 
monotheism and the idol worship 
of the Hindus as degrading, and he 
expounded the conception of 'One 
God of all religions and humanity'. 

These attacks were motivated 
firstly by national and social-ethical 
considerations as injurious rites 
introd•Jced by the peculiar practice 
of Hindu idolatry and destructive of 
the texture of society; and secondly, 
by compassion for his countrymen. 

Ram Mohan stood for a 
rationalist approach to religion. 
The individual should study the 
scriptures directly, without the 
priest as the intermediary, and 
assess the rational character of a 
religious doctrine. He must subject 
religious principles to the test of his 
own ethical reason and reject those 
which contradict the test. 18 

Religious reform expressed itself 
in social reforms. Since the 
Hindu society was dominated and 
governed by religious conceptions 
of Hinduism, no religio-reform 
movement could avoid a socio
reform section in its program. 

Reiigious renovation was the 
vital condition for revising the 
social structure from a decadent to 
a healthy basis, and so the socio
reform program became a part of 
the total program of religio-reform 
movements. 

The Brahmo Samaj, under 
the leadership of Ram Mohan, 
therefore launched an offensive 
against the caste system, branding it 

as undemocratic, inhuman and anti
national. It crusaded against suttee 
and child marriage. After much 
prodding it forced the marriage 
laws to be changed so that the bride 
had to be at least fourteen years and 
the groom sixteen years of age. 

One of the great achievements of 
Brahmoism was theNativeMarriage 
Act of 1872 which abolished child 
marriages, made polygamy illegal, 
sanctioned widow marriages and 
allowed inter-caste marriages. 

Other causes to which Ram 
Mohan had devoted his energies 
were also taken up. These included 
improving the lot of Hindu women; 
educational opportunities for girls 
and legal equality for men and 
women; criticism of debaucheries 
which had crept into Vaishnavism, 
the sexuality of Tantrism and the 
animal sacrifice in Kali worship; 
defence of freedom of the press 
and his advice on movements in the 
judicial system in India. 19 

Ram Mohan Roy was an admirer of 
the liberal democratic culture of the 
West and he considered British rule 
as the benign act of Providence, 
contrasting it with the despotism 
under the Mughals. 

He saw the British as performing 
an actively progressive role in 
combating the conservative and 
feudal forces of Indian society, 
and he gave unhesitating support 
to their reforms, seeing in them the 
vanguard of a new civilisation. 

His attitude was one of com
prehension. The new world from 
the West was not to be a substitute, 
but a supplement to the old. 20 

Despite his great admiration, 
he organised a protest movement 
against the measure to restrict 
the freedom of the press, and he 
criticised the British government 
for excluding the Indians from 
higher posts of the administration 
and the army. 

The practice of racial dis
crimination by the British proved 
an additional impetus to the 
movement. The paradox is that 

the new elite, which started out 
early in the century with the aim 
of purifying Hinduism, found 
itself being overtaken by growing 
nationalism. 21 

Ram Mohan's method was 
primarily propaganda carried out 
by streams of tracts reinforced by 
journalism, and his Bengali and 
Persian weeklies in the vernacular. 
Propaganda led on to political 
agitation, thus setting a trend for 
the decades to come. The last years 
of his life spent in England were 
mainly directed to this work. 22 

In assessing the extent to which 
the Brahmo Samaj expressed 
and fertilised Indian nationalism, 
it is clear that what began as a 
religio-reform movement aimed 
at liberating the individual from 
the deadweight of an authoritarian 
religion, became in fact the pioneer 
of the nationalist movement. 

The extent to which it 
fertilised Indian nationalism can 
be estimated by observing the 
process of its growth. Inaugurating 
a new era for the Indian people, 
it proclaimed the principles of 
individual freedom, national unity, 
solidarity and collaboration; and 
the democratisation of all social 
institutions and social relations. 

Including in its program items 
of social and political reform, it 
was the precursor, the parent of the 
subsequent social reform movement 
started by Ranade, Gokhale and 
others; and the political reform 
movement initiated by the early 
Indian National Congress. 

17 Loe cit. 

18 Ibid. (p 289) 
19 Organ, TW (1974). Hinduism. 

New York. (p 343) 
20 Ibid. (pp 341,342) 
21 Srinivas, MN. Op cit. 

(pp 85. 86. 87) 
22 Basham, AL. Op cit. (p 367) 
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The religious reform movement 
thus prepared the way for purely 
secular, social and political reform 
movements in India. 

That is the historical significance 
of Ram Mohan Roy and the Brahmo 
Samaj he started. Ram Mohan Roy 
inaugurated the Modem Age in 
India. 

Christianity and the West elicited 
two types of reaction in India- one 
defensive, the other offensive; one 
positive and the other negative. 

Brahmoism was a positive re
action. Whereas Keshub Chander 
Sen, one of the greatest workers 
of the Brahmo Samaj, was to 
publicly acknowledge Queen Vic
toria as an instrument in the hands 
of Providence to elevate 'this 
degraded country' in the scale of 
nations, the Arya Samaj (Society of 
Nobles) was strongly opposed to the 
Westernisation and Chris•ianisation 
oflndia. 23 

This second religious movement 
of the late nineteenth century may 
be seen as an inevitable reaction 
from the old nationalist depths of 
India to the events of the preceding 
decades. 24 

Dayananda Saraswati, the founder 
of this purely Indian Samaj, a cult 
on the old lines, was a striking 
combination of the traditional 
ascetic and the modem reformer. 
He travelled for fifteen years to 
the holy places as an ascetic in 
the utmost poverty to learn the 
scriptures and observe Hinduism 
with a closeness no other reformer 
had ever achieved. 

Influenced by the Brahmos in 
Calcutta, he gave up the sannyasi's 
near nakedness, dressed like 
a townsman and preached in 
the vernacular. It was thus he 
appeared on the Indian stage with 
the organising reform of a Luther 
attacking the excrescences of 
Hinduism. 

The powerful combination of all 
the modern reform techniques -the 
vernacular, publication, education 
and organisation- made Daya-

nanda a unique figure among the 
nineteenth-century reformers. 25 

Whereas Ram Mohan went to 
the Upanishads, Dayananda relied 
on the four Vedas, contending 
that they were infallible and an 
inexhaustible reservoir of all know
ledge, philosophical, technical and 
scientific. 26 

Since the Arya Samaj was a 
curious mixture of old and new, 
of breadth and sectarianism, it is 
not surprising that its program 
expressed both progressive and 
reactionary elements. In his 
'Back to the Vedas' movement, 
Dayananda rejected all post-Vedic 
developments in Hinduism, and 
would not shake hands with leaders 
because they would not recognise 
the divine origin and infallibility of 
the Vedas. 27 

The Arya Samaj had a progressive 
aspect too. Dayananda attacked 
polytheism, idolatry and many 
superst1llous beliefs and rites 
connected with them, and the 
stranglehold of the Brahmins on 
sacred lore and religious practice. 
Thus he was a Luther to Ram 
Mohan Roy's Erasmus. 29 

Dayananda's religious reform ex
pressed itself in social reform. 
Social reform was founded on the 
basic assumption that the many 
sectarian or caste taboos and 
customs that tyrannised over every 
aspect of a Hindu's life had in 
themselves no religious meaning. 

Over the centuries these excres
cences had accumulated, and had 
been given religious importance by 
the Brahmins in order to dominate 
the people. 29 

The contemporary caste system 
was to Dayananda nothing but the 
utter degeneration of the original 
Vedic varna system. 

Society was then divided in 
four classes according to the deeds 
and qualities of each individual 
person, and women had equal 
rights with men. This was the 

system, Dayananda felt, to which 
India should return, and the main 
instrument of reform would have to 
be there. 

Schools would rear children in 
the new spirit, completely isolated 
from contemporary society; govern
ment action would reclassify people 
according to qualities and merit; 
and a suddhi campaign would bring 
Christians and Muslims back to the 
Hindu fold. 30 

The Arya Samaj organised a 
network of schools and colleges in 
the country both for boys and girls, 
where education was imparted in 
the mother-tongue. The Dayanand 
Anglo-Vedic College was founded 
in 1886, and the Gurukul where the 
education was given in the ancient 
Vedic manner. 

The suddhi campaign not only 
sought to win back those who 
had deserted, but it also invested 
hundreds of thousands of the lower 
castes with the sacred thread. No 
doubt this was one of the causes 
of the split between orthodox and 
liberals in 1893. 

In the Punjab, where the Arya 
was an explosive success, a separate 
society was formed to raise the 
status of Untouchables through the 
suddhi movement. Once the first 
induction of a low-caste group was 
achieved, the movement gained a 
momentum which even surprised 
the Aryan reformers themselves. 31 

The Arya Samaj represented a form 
of the national awakening of the 
Indian people. 

23 Organ, TW. Op eit. (p 346) 

24 Lemaitre, S (l 969). Kamakrishna 
and the Vitality of Hinduism. 
NewYork. (pp 136, 137) 

25 Basham, AL. Op eit. (p 371) 

26 Loe cit. 

27 Smith, VA. Loe eit. (p 731) 

28 Lemaitre, S. Op eit. (p I 37) 

29 Basham. AL. Op cit. (p 372) 

30 Loe cit. 

31 Srinivas, MN. Op eit. (pp 106-8) 
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Restricted to a narrow Hindu 
basis and with a negative attitude 
to Islam, in the course of time it 
led the Muslims to mobilise on a 
corresponding communal basis. 

By postulating the infallibility 
of the Vedas, the Arya could not, 
and did not, permit the individual 
judgment to override the divine text; 
thus while freeing the individual 
from the tyranny and tutelage 
of the Brahmin, it demanded of 
him implicit faith in the divine 
Vedas, the authority of which was 
maintained instead of the freedom 
of the individual judgment. 

By giving his ideas a universalist 
turn, Dayananda sought to beat 
back the Western rationalism that 
was modifying the depths of Indian 
philosophical conceptions. 32 

The Arya Samaj played a pro
gressive role in the earlier stages 
when the national awakening was 
just sprouting. 

When it attacked religious super
stitions and the sacerdotal dictator
ship of the Brahmin, when it 
denounced polytheism and when 
further it adopted the program of 
mass education, of the elimination 
of subcastes, of the equality of man 
and woman, it played a role that 
was progressive. 33 

In conclusion, both movements
the Brahmo Samaj and the Arya 
Samaj-expressed and fertilised 
Indian nationalism but in different 
ways. 

Ram Mohan Roy and his group of 
enlightened Indians who had studied 
Western culture and assimilated its 
democratic and nationalist ideas, 
expressed their aspirations by 
initiating religio-reform and socio-
reform movements to remould 
the Indian society in the spirit of 
the new principles of democracy, 
rationalism and nationalism. They 
were the pioneers of the nationalist 
movement and the predecessors of 
such Liberal Nationalists as Ranade 
Gokhale and Gandhi. 
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'She is a myth and an idea, a dream and a vision, and yet 
very real and present and pervasive.' 

Jawaharlal Nehru in The Discovery of India 
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DEIYIDCRACYAIVD I/VD/A UIVDER 
I/VD/RA GAIVDHI 1966 - 198'1 

6y l<AY COR.T£SSIS 

IYEAR 10-ELECTIVE HISTORY! 

Subject Elective History Stage 5 

Topic Leadership, politics and political institutions 
A. Democracy and Indira Gandhi 

Unit description 
Students will investigate the rule of Mrs Gandhi in relation to India's democratic 
Constitution, institutions and traditions, with special focus on The Emergency, 
1975-77. 

Inquiry questions 

(a) What was India's status as a democracy when Lidia took over as PM in 1966? 

(b) How did Mrs Gandhi use/ abuse democracy while PM of India? 

(c) Was Mrs Gandhi 'authoritarian' or 'dictatorial'; 'popular' or 'power hungry'? 

Resources 

(a) Library video: 'As it happened: The Killing of Mother India' 

(b) Posters, photographs, cartoons of Indira [teacher owned I student produced in past] 

(c) Map of India 

( d) Student booklet, prepared by teacher 

(e) Internet resources including book reviews and images 

(f) Reason-Able computer software 

Targeted outcomes 

ES.2 explains the importance of key features oflndia 1966--84. 

ES.3 evaluates the importance of different cultural practices and personalities in India. 

ES.7 describes the meaning, purpose and context of historical sources in order to 
deduce their usefulness for the purposes of historical inquiry. 

ES.8 explains different perspectives and historical interpretations from a number of 
different sources. 

ES.12 creates well-structured texr using evidence to describe, recount, explain, argue, 
challenge and discuss increasingly complex problems. 

Working historically 
Use a wide variety of primary and secondary sources to enhance skills of source 
analysis and of recognising historical perspective and interpretation. 

ICT skills 
- Use of internet for research and word processing for written work 

- Use of Reason-Able software 
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Students 
learn about: 

• India as a 
democracy 
before 1966 

• India's 
political 
systems 

• Reasons 
for Indira 
becoming 
Prime 
Minister 

• Key events 
and policies 
under 

Indira's rule, 
before The 
Emergency 

• The 
challenge to 
democracy 
under The 
Emergency, 
1975-77 

• Political 
system 
in the 
Emergency 

• Post
Emergency 
events 
and their 
relation
ship to 
democracy 

• The Sikh 
problem and 
assassination 

• Indira as 
a female 
leader 

Students learn to: 
• Identify key elements 

of a democracy 

• Identify key elements 
oflndia's political 
system 

• Identify, describe 
and explain cultural 
practices different 
from their own 

• Evaluate the 
significance of 
cultural practices for 
political systems and 
institutions 

• Use a family tree for 
analysis of historical 
data 

• Describe the meaning, 
purpose and context of 
historical primary and 
secondary sources 

• Deduce the usefulness 
of historical sources 
for an investigation 

• Use sources to 
identify, describe 
and explain a variety 
of perspectives 
and interpretations 
about Mrs Gandhi's 
leadership and Indian 
democracy 

• Use evidence to 
construct well
structured written and 
graphic texts about the 
level of democracy 
in India under Indira 
Gandhi 

• Use statistical 
data to assist in an 
investigation 

• Use concept maps to 
build a structured text 

• Enhance their ability 
to work collaborative! 
and independently 

• Appreciate cultural 
differences impact 
upon political systems 

• Appreciate the 
contribution of a 
significant female 
leader upon modern 
history 

Integrated teaching, learning and assessment 
Ill Students are asked to do home research on Mrs Gandhi, to 
find two positive and two negative statements 

1111 These statements are shared and collated for room display 
and comment. 

1111 Each table [3] is given, in rotation, an A3 sheet with 
Democracy, India, Women as political Leaders, for completion, 
to recognise level of prior knowledge. 
II Students will simulate caste system in India via a card game 
to introduce them to significant cultural feature of India and 
deduce possible impact on democracy and leadership. 
1111 Posters of Indian traditions [from previous Prelim. students] 
will be used to enable students to add to their understanding of 
Indian traditions, including of women. 
Ill Students will analyse the family tree of Mrs Gandhi to 
familiarise themselves with her background and to draw 
conclusions about her political credentials. 
1111 In pairs, students will analyse written sources of her 
early life to draw conclusions about her personality and 
involvement in political life. 
11111 Students view OHP on Source Reliability to learn a system 
of formal analysis of sources. 
1111 Students will view posters and diagrams of India's political 
system to analyse graphic sources and to identify key features 
of the system of democracy. 
1111 Small groups will view and analyse range of visual sources 
on traditional roles of Indian women to identify these and then 
to contrast with Mrs Gandhi. 
11111 Students to analyse documentary: 'The Killing of Mother 
India' [SBS], first half, to visualise and sequence major events 
associated with Mrs Gandhi pre-Emergency. 
1111 Students will brainstorm her achievements and problems, 
pre-emergency, from the documentary. 

1111 Groups will each analyse a different cartoon of Mrs Gandhi 
to decide whether cartoonist perspective is positive or negative, 
in relation to her leadership and upholding of democracy. 

1111 In role as Librarians, students will read examples of 
annotated bibliographies to decide which ones to purchase for 
'their' Library. 
II Using simulation exercise, class will experience 
announcement and imposition of Emergency Rule. 

II From a variety of sources, in sets, students will assume role 
of nominated social class person and have a conversation about 
that person's attitude to Mrs Gandhi and The Emergency. 
1111 Class to brainstorm whether they believe she upheld or 
abused democracy. 

1111 Class will visit Aunt Ali to hear her stories of female 
leadership from aboriginal cultural perspective. 
1111 Class will compare and contrast this with Mrs Gandhi. 
1111 Class will view remainder of documentary, to identify key 
features post-Emergency. 
II Small groups will read two accounts of day of assassination, 
and analyse. 
II Students will conduct interviews with the two ·authors' of 
these accounts, as journalists, to query their sources and/or 
verify their interpretations. 

1111 Small groups will do a Reason-Able argument map to debate 
the issue of whether India was a democracy under Mrs Gandhi 
OR how effective she was as a democratic leader. 

11 Class will do formal source-based analysis task on this 
topic. 
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Evidence of 
learning 

• Students 
are able to 
participate 
in class 
discussion 
meaningfully. 

• Students 
can respond 
analytically 
to a range of 
sources and 
source-based 
questions. 

• Students can 
read annotated 
bibliographies 
critically and 
then write one 
of their own. 

• Students 
can analyse 
cartoons and 
other images 
on Mrs 
Gandhi. 

• Students can 
use graphs 
accurately. 

• Students 
can write a 
structured 
text from a 
concept map. 

• Students can 
use a family 
tree. 

• Students can 
recognise a 
variety of 
interpretations 
about Mrs 
Gandhi 
and Indian 
democracy. 

• Students 
can explain 
some of these 
different 
interpretations. 

• Students 
can devise a 
Reason-Able 
argument 
map. 
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Subject Modern History 
Syllabus Key Features Learning Outcomes 

• Nature of British HI.I Describe, analyse 
Imperialism; changing key features 
nature of British 

Hl.2 Evaluate role of key power; slow pace of 
constitutional change individuals, groups, 

events 
• Increased Indian 

H2.1 Explain forces of hostility to British 
po! icies, and tactics change, continuity, 

of humiliation and and evaluate relative 

repression 
significance 

• Differing Hindu and H3.1 Use historical 

Muslim views of terms and concepts 

concept of 'India' and appropriately 

nature, roles, impact H4.1 Evaluate sources 
and effectiveness of for usefulness and 
Congress party and reliability 
Muslim League H4.2 Describe, 

• Growth, influence of evaluate different 
communal ism perspectives, 

• Nature, significance interpretations of 

of Khilifat issue for past 

Muslims, Gandhi HS.1 Select, organise 
and potential Hindu- relevant information 
Muslim unity from a variety of 

• Nature, impact sources 

and significance of HS.2 Plan historical 
campaigns of resistance investigation 
to British authority and from a variety of 
oppression perspectives, present 

findings 

Topic National Study India 1919-47 (1 of 3) 

Teaching and Learning Strategies 

II Role play caste system theory by use of card game to identify key elements 
of Hindu culture to enable students to identify and explain significant 
cultural forces of change and continuity in India, and likely reactions to 
British culture 

Iii Use of mindmap diagrams of the 5 syllabus Groups to enable students to 
identify their nature and effectiveness by 19 I 9 

1111 Students view 'South African' section of Attenborough's Gandhi movie, to 
identify Gandhi's ideas, role, practices from their origins 

1111 Individual students identify from film significant Gandhian terms and 
concepts, to use them appropriately 

1111 In table groups of 4, students use A3 paper to categorise film feedback as 
Gandhi's Political Ideas and Beliefs; Gandhi's Actions; Changes to Gandhi; 
Gandhi's Skills; British Responses 

II Class discussion based on this exercise to identify features of ahimsa and 
satyagraha, and Gandhi's emergence as political leader. 

1111 Class reads text for background to 1919 Rowlatt Acts and Amritsar 
Massacre 

1111 Students place on pinboard cards / arrows with concepts, options for INC 
and reasons for adoption of non-violence to identify Influence of Amritsar 
massacre visually as highly significant force for change in British / Indian 
relations. 

Ill Students analyse overheads of 'Call for Queen to Apologise' and 'Flowers 
but no Apology'. Sydney Morning Herald articles to identify ongoing social 
justice issues linking Australia and India. 

Ill In small groups, students brainstorm and record on butcher's paper Gandhi's 
Ideas; Role; Practices; British Reactions and share with class, to identify key 
features and explain forces of change and continuity 

Assessmentfor and 
of Learning 

• 'Homework expecta
tions' weekly schedule 
using set text given to 
students to: 

( a) develop consistent 
work practices 

(b) select, organise 
relevant informa
tion from sources 

( c) communicate 
through well
structured written 
text 

( d) manage competing 
time demands of 
complex tasks. 

• Source-based research 
written in-class 
task as formal HSC 
assessment 

• Oral presentation on 
personality as formal 
HSC assessment 

• IT research and oral 
presentation in groups 
on Khilifat movement, 
causes, impact, 
effectiveness, from 
different perspectives 
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Subject Modern History 

I I Syllabus Key Features I Learning Outcomes 

c.... 
0 • Evolution of concept of H6.l Communicate 
C 

'satyagraha' through well-:0 z structured text )> • Nature, growth, r to explain, 0 impact of Indian .,, analyse, argue, 
..; nationalism and 
I 

philosophy, politics of 
discuss, evaluate 

rn 
complex historical )> 'swaraj' (j) information, ideas, )> 

• Role. influence of issues, in written m 
0 Gandhi and oral forms C 
() 

• Sources, growth, ~ 86.2 Use planning and 
0 consequences of review strategies to z Hindu-Muslim ..; manage effectively 
m antagonism competing demands )> 
() 

• Impact ofWW2 of complex tasks. I 
m 

on Anglo-Indian :0 
C/2 relations I • Work independently. 
)> 
(j) 

• Nature, impact, (j) I • Work collaboratively in 0 
() significance of groups. 
~ Gandhi's social reform 
0 initiatives • Recognise ongoing 
z social justice issues 

• Role of local issues in as consequence of 
mobilising opposition imperialism. 
to British rule 

• Achievement of • Identify issues linking 

independence and Australia and India. 

reasons for and 
consequences of 
partition. 

Topic National Study India 1919-47 (2 of 3) 

Teaching and Learning Strategies 

111 Teacher uses OHP diagram of Government oflndiaAct 1919 to enable students 
to identify reasons for rejection by Congress but divisions within INC 

Iii Teacher uses self-devised PP to teach students strategies of writing History 
essays, in preparation for Task 2. 

111 Students complete Task 2 essay in class, after own research 

111 After task, teacher uses OHPs to outline impact and significance of first 
CDM 

111 In pairs, students undertake research on Khilifat and its leaders to complete 
a Reason-Able argument map on 'Khilifat movement divided Hindus from 
Muslims'; to evaluate complex historical information 

II Demonstration by teacher, using workcards, of Gandhi's role within INC after 
1922 to identify forces for change and British reaction 

II Role play Simon Commission announcement, recognising reasons for Indian 
objections, to explain slow pace of Constitutional change. 

Ill Individual students analyse sources on Nehru Report and Jinnah 's reaction, to 
explain source of Hindu-Muslim tension, and evaluate sources for reliability 
and usefulness 

111 Students research two given sources on Salt March to plan historical 
investigation and present findings in well-structured text 

11 In small groups, students role play Salt March from a variety of perspectives 
to do mindmap to evaluate campaign of resistance to British rule and changing 
nature of British power. 

II Students view 'Salt March' excerpts from Gandhi to compare with written 
sources and to identify role of local issues 

Assessment for and 
of Learning 

• IT research on roles, 
impact, effectiveness 
of INC and Muslim 
League, from 
differing perspectives 
and at different time 
periods 

• Group collaboration 
on variety of role 
plays and source
based analyses 

• Two essays 

• Reason-Able 
argument maps 

• ongoing source-based 
analytical activities 

• participation in class 
activities, discussions 
and forums 

• Analysis of the film 
Gandhi to identify 
critical features of 
Gandhi's philosophy 
and political practices 

• INC election poster 

• Research investiga
tions for case study 
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Subject Modern History 
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Topic National Study India 1919-47 (3 of3) 

Teaching and Learning Strategies J RESOURCES 

Ill Students view video Men of Our Time: Gandhi to consolidate understanding 
of role and to analyse reliability and usefulness of sources 

Ill Brainstorm Gandhi's role and influence by 1931 compared to 1919 

Ill Source analysis in pairs of I 932 dalit issue to identify Gandhi's role and 
significance of his social reform initiatives, linking with contemporary social 
justice issues 

Ill Mini case study research on alternative Indian viewpoints from Gandhi's: 
S.C. Bose; M.N. Roy; J. Nehru 

Ill Well-structured text [essay] on evaluation of Gandhi's role 

111 Plan historical investigation to prepare and deliver oral presentation on role 
of Jinnah 

111 Individual analysis of statistical evidence about 1937 elections to analyse 
reliability and usefulness of sources 

111 Creation of INC election posters for 1937 to identify perspective 

Ill Individual research on one WW2 external event and oral presentation to explain 
impact ofWW2 as force for change [brief comparison with Australia] 

111 Case study by students of I 942 Cripps proposals and 'Quit India' campaign 
to argue whether there was an alternative to rejecting Cripps [ critical thinking 
approach]; produce well-structure text [essay] 

Ill Student group research [to plan / manage complex competing tasks] from 
differing perspectives on causes of Partition 

Ill In class, forum on who has major responsibility for Partition, using decision
making lines 

1111 Pairs of students to produce Critical Thinking Reason-Able Argument 
Maps on Syllabus concepts, groups, historiographical issues, to be shared 
with class 

• Student text: Hew 
McLeod, Gandhi and 
Indian Independence 

• Video: Gandhi 
[R. Attenborough] 

• Video: Men of 
0 ur Time: Gandhi 
[Max well' s] 

• Ian Simpson 
Case Study The 
Untouchables [HTA] 

• Ian Simpson Case 
Study of Amritsar 
Massacre [Nelson] 

• Kay Cortessis Gandhi: 
Three Significant 
Events [HTA] 

• Visuals and docu
ments: India's 
Struggle for 
Independence 
[purchased in India 
by a teacher] 

• College intranet, with 
substantive websites 
for study of Indian 
history available to 
students. 



DEMOCRACY IN INDIA at the beginning of 
INDIRA GANDHI'S rule as Prime Minister [1966] 

ACHIEVEMENTS AREAS OF NEED 

✓ India is the world's largest 0 Population control 
democracy 

0 Poverty relief 
✓ Strength of Federal 

Reduction in the gap government 0 
between rich and poor: 

✓ Stable elections every five rural and urban Indians 
(5) years 

0 Stable succession to Prime 
✓ 1950 Constitution as the Minister Nehru 

basis of parliamentary and 
D Overcoming national legal systems: secular: 

inclusive dominance of the Congress 
Party 

✓ Sense of national unity 
D Keeping the Congress Party 

✓ Dynamic Federal I State from becoming complacent 
system of government 

0 Dealing effectively with 
✓ Prime Minister Nehru rising expectations of the 

had vast national and expanding middle class 
international standing as an 

0 Encouraging more political outstanding statesman 
parties with nationwide 

✓ Diversity of political parties appeal 
throughout India 

0 Ensuring an efficient, 
✓ Ruling Congress Party had impartial, and corruption-

brought independence to free Public Service 
India from the British Raj 

0 Reduction in tensions with 
✓ More spending on public Pakistan, China and the 

health, education and United States of America 
industrial growth 

✓ Growth in the number of 
middle-class, urban Indians 'Mankind will endure when the world 

appreciates the logic of diversity.' 

✓ Focus on socialism to bring Indira Gandhi 
welfare to all Freedom is the Start 
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PRESIDENTIAL POWERS 
The President is the Executive Head of Union - indirectly elected. 
Executive powers 

o Holds supreme command [of the Army] 
o Makes appointments [ie. Governers of State; Chief Justices, Judges, 

etc.] 

Legislative powers 
o Summons Parliament at least twice a year 
o Suspensory veto [can suspend Parliament] 

Financial powers 
o Annual Financial Statement [Budget] 

Emergency powers 
The President can exercise these extraordinary powers in three cases. 
(1) Emergencies caused by war or external aggression or internal 

disturbance. 
(2) Emergencies arising from failure of Constitutional machinery in States. 
(3) Financial emergencies. 

An Emergency ceases to be effective after two months, unless it has been 
approved by both houses of Parliament in the meantime. The decision to 
issue an Emergency CANNOT be challenged in a Court of Law. 

Proclamation of an Emergency means 
(a) suspension of the autonomy of States; 
(b) conversion of a federal structure to a unitary structure; and 
(c) suspension of some fundamental rights. 
Such powers have been criticised as non-democratic. 

ACTIVI1Y 
0 Why would it have been necessary to vest such authority in the 

President? 

0 Is there any evidence of conflict of ideals I policy in the Constitution? 

0 Considering the problems of Partition in 1947, and the vastness and 
cultural diversity of India, what problems could arise in implementing 
the Constitution? 

Indira Gandhi was a woman of courage who admired people with a fighting 
spirit, people who triumphed over some handicap such as Helen Keller and 
Douglas Bader. During childhood her father was a source of inspiration to her. 
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PRESIDENTIAL POWERS 

Torture was 
widespread 

Many were 
branded as 
naxalites 

(terrorists) 
, , 

If 

, , 

There were arrests 
of Opposition 

leaders, and many 
others 

, , 
' , 

The Emergency 
was legal under 
the Constitution 

, , , 

,!. 

,' 
, , 

The Public Service 
worked efficiently 

There was a 
general sense of 

fear and suspicion 

Indira Gandhi 
THE EMERGENCY 

1975-77 

Most other 
political parties 

were banned 

Media was 
censored 

Mostly in poor 
urban and rural 

areas " ' ' There was a 
forced sterilisation 

campaign 

There were few 
advisers other than 
Indira's son Sanjay 

Slum clearance 
was enforced 

There was a Delhi 
beautification program 

A MESSAGE FROM THE PRIME MINISTER 

Non-alignment is a fact of international life in 
our times and a powerful movement to promote 
goodwill and cooperation among nations. 

Over the last few decades, weapons 
have progressively become more lethal, and 
confrontationist rhetoric increasingly strident. 
With vast sums of money being spent on 
armaments of destruction, the hope of the 
deprived two-thirds of the world's peoples for 
higher standards of living is in danger of turning 
to despair. The financial and energy crises 
aggravate their problems. 

In our struggle for peace, justice and 
development, the Non-aligned Movement is 
more relevant than ever before. It links together 
countries, which have chosen to keep away from 
the rivalries of the major powers, and responds to 

the urges of peoples throughout the world for 
an alternative to conflict and hate. 

I am glad that the International Progress 
Organisation has taken the initiative of 
holding an International Conference on 
the Principles of Non-Alignment. This 
Conference meets under the distinguished 
patronage of the President of the Republic of 
Iraq, in the historic city of Baghdad, which is 
the host to the 7th Conference of Non-aligned 
Heads of State and Government later in 
September this year. 

I send my good wishes for its success. 

Indira Gandhi 
New Delhi, I May 1982 
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DEMOCRACY AND INDIA UNDER 
INDIRA GANDHI [1966-84] 

Family leadership Female as the 
and heritage authority figure 

Emergency Rule 
~ 11 

,,,-I British Raj I 1975-77 ~ ' ' 
' ' ' ' India's ' ' ' ' ' ' ' ' ' Imperial ' ' ' ' Mughal Poverty and ' ' ' 1( -' ' ' ' legacy --... ' ' ' rural problems ' ' ' ' Empire " ' ' ' ' ' ' ' ' ' ' ' -' ' - ' ' ' 'f' ' -

I 20-Point Plan I ' ' Leadership DEMOCRACY & Old 
of Indian 

Indira Gandhi's --.... 
National 

·➔ guard 
split I Modernism 14' _______ Congress INDIA 

I 
I 'f' 
'f' ' ' I Youth Congress I ' ' ' ' -Urban-based ' ' ' -' ' ' P' ' 

,.._ 
technological ' 

Non-alignment ' Federal V ' economy ' 
policies ' State issues ' ' ' 

"' ' ~ 

I Kashmir r------" 
Conflicts with I Sikhs in Punjab I 

Pakistan ------ al. 

I Bangladesh I 

CRAFT ACTIVITY 

0 Create an election campaign for Indira Ghandi. 
[Students could create badges, flyers, etc.] 

The Congress has had a small beginning; but over the years, as a result of its policies and programs, 
it has grown into a mighty organisation. It has also changed with the demands of the time. 

Gurudev Tagore's poem Ek/a Chalo has always inspired me. Gandhi showed us that sometimes 
we may have to walk alone in the pursuit of our principles, and in order to fight inequality and 
injustice. 

Our aim must always be to refurbish India's image and take our people forward on the right 
path-which aims at the uplift of the poor and downtrodden. 

from the Presidential Address of Indira Gandhi to the 
76th Session of the Congress held in January 1978, New Delhi 
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Always politically oriented, 
Indira proved a woman can 
not only rise to power, but 
rise to supreme leadership. 

A lone falcon hovered over the 
official residence of the Prime 
Minister of India in New Delhi. A 
guard patrolling the gardens of the 
premises, Balbir Singh, saw the 
bird and excitedly pointed it out to 
his superior, Sub-Inspector Bean! 
Singh. 

The two men agreed the bird was 
the messenger they were expecting 
from the Sikh guru Gobind Singh. 
To them, its arrival meant that 
they were required to take steps to 
avenge the storming by the Indian 
army of the Golden Temple -the 
Sikh's holiest shrine- in Amritsar, 
on 6June 1984. 

Some three hundred funda
mentalist extremists had died in 
that bloody affair, and the person 
the Sikhs held responsible was the 
Prime Minister of India, Mrs Indira 
Gandhi, the woman who had led the 
world's largest democracy for most 
of twenty years. 

It followed that the guru meant 
Mrs Gandhi to be the ordained 
target for revenge. 

Just before 9 am on the morning 
of 3 I October 1984, Peter Ustinov, 
noted author, actor and producer, 
had his TV cameras set up under 
a tree in Mrs Gandhi's garden. He 
had been travelling with the Indian 
Prime Minister for two days, and 
had so charmed her that she had 
promised to let him tape a three
hour interview. 

For his part, Ustinov had been 
fascinated by the tiny, 66-year-old 

woman with the thin, monotonous 
voice who could dominate huge 
crowds without the use of any 
oratorical tricks. 

She looked fragile, but could 
make tough and violent decisions 
such as 'Storm the Golden Temple 
at Amritsar' ! She could capture the 
mood of the moment and was good 
at humorous banter. It was to be a 
unique interview. 

U stinov arranged cushions under 
the tree he had chosen and awaited 
the arrival of his distinguished 
guest. 

At 9:07 am he heard three reports 
in the distance, and someone said 
'fire crackers'. Then he heard a 
burst of what was clearly automatic 
fire. 

The 'fire crackers' were the 
shots that killed Mrs Indira Gandhi 
as she quietly strolled through her 
garden to keep her appointment 
with Ustinov. 

The burst of automatic fire had 
mown down her assassins. Sub
Inspector Bean! Singh had been 
killed and his fellow murderer, 
Satwant Singh, badly wounded. 
(The third guard in the conspiracy, 
Balbir Singh, the man who had first 
seen the falcon, was arrested later.) 

The Sikhs had taken their revenge 
for the attack on their sacred temple 
by killing the most remarkable 
woman in Indian history. 

In a country where women had 
not been regarded as leaders, Indira 
Gandhi created a spectacular politi
cal career for herself. 

She had been born with qualities 
ideally suited for advancement in 
politics -toughness, personal drive, 
political acumen, shrewd tactical 
sense, indomitable will, capacity to 
make bold decisions and, according 
to her critics, ruthlessness. 

Clearly, many of these qualities 
were a legacy from her parents. Her 
father was Jawaharlal Nehru, the 
first Prime Minister of Independent 
India and a father figure in his 
country. From the time she was 
born, on 19 November 1917, 
she lived in an intense political 
atmosphere. 

Her father was wealthy, a 
Harrow and Cambridge-educated 
man who hated the intolerance of 
language and religion common 
in his country. His only daughter 
inherited those views. 

Nehru made his home at Allaha
bad, the centre for India's growing 
nationalist movement-which was 
seeking independence for India 
from Britain. 

As a result, Indira's parents 
were often in jail and she knew 
loneliness. 

During her early years she 
absorbed the atmosphere in which 
she lived and decided to model her 
life on that of Joan of Arc, who had 
been such a strong female opponent 
of the British. As a child, she even 
practised poses she imagined her 
heroine would have adopted. 

In I 937 Indira went to Oxford 
where she studied History, and 
returned home in 1941 with a 
command of faultless English, 
fluent French, and a young man she 
was to marry in the following year. 
Her admirer was a young Parsi 
named Feroze Gandhi. She was 
Hindu and that twain were not 
supposed to meet. But Indira 
defied her parents and, backed by 
the great Mahatma Gandhi, wedded 
her young man. 

The marriage was no great suc
cess. There were two sons--Rajiv 
and Sanjay-but unfortunately 
Feroze could not get on with his 
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father-in-law, and went off to 
practise his own form of politics. 
He died in 1960. 

Meantime, with her mother 
dead, Indira had taken on the job of 
being her father's hostess, a position 
that gave her a unique insight into 
the Indian political scene. She sat 
in on conferences and absorbed all 
she heard. 

The young woman learned her 
lessons so well that by February 
I 966, two years after her father's 
death, she was Prime Minister of 
India. At first it appeared to many 
that she was riding on her father's 
reputation, but she was to prove 
very much a Prime Minister in her 
own right. 

There were politicians who fan
cied a woman leader would be easy 
to topple, but Indira was ready for 
attacks and ruthless in her tactics. 

She had inherited from her fair.er 
the Congress Party. In defending 
her position as leader, she split 
that party twice, and sacked many 
'political giants' who tried to unseat 
her. 

Her enemies found that while 
they could knock her down, they 
could not keep her down. In 1977 
she was thrown out of office follow
ing a damaging court case in which 
corrupt electoral practices were 
alleged against her. Her enemies 
managed to beat up a popular storm 
against her with fanciful allegations. 
They said she was responsible for 
women being sterilised in compul
sory operations, and claimed she 
had been indifferent to the suffering 
of poor people by ordering a slum
clearance program. 

Indira lost her seat in Congress 
in 1977 and her career may have 
appeared to have been at an end, 
but within a year she was back in 
Parliament stirring up so much 
fuss that she was found guilty of 
contempt and sentenced to a week's 
imprisonment. As she left for jail 
she startled those around her by 
singing 'Wish me luck as you wave 
me goodbye'. 

Gradually she won back her 
admirers in India and, in January 
1980, she became Prime Minister 
of India again. She was to hold 
that high office for the rest of her 
life, and overcome many crises and 
heart-breaks. 

She had selected her younger 
son Sanjay to be her political heir, 
but he was killed while stunt flying 
in June I 980. Hiding her pain, the 
mother replaced him with her elder 
boy Rajiv. 

While she may have appeared 
to have been a small, frail woman, 
Indira Gandhi would never back 
away from trouble and challenge. 
India knew great violence in 1971 
when the army in Pakistan, with 
great ferocity, began killing citizens 
who were seeking autonomy in the 
east of their State. Indira finally 
sent in the Indian army to halt the 
slaughter, and the modern state of 
Bangladesh emerged. 

Great trouble wracked India in 
1983. In Assam more than three 
thousand people died in ethnic 
clashes. There was violence in 
the Punjab where extremist Sikhs 
demanded autonomy. Mrs Gandhi 
attempted to solve the Punjab crisis 

Ke5ava Temple, 15th c., Somnathpur, Mysorc 

by political means, but finally had 
to send in troops. 

Defiant Sikhs packed into their 
sacred Golden Temple at Amritsar, 
believing that no one would dare 
attack their holy place. Mrs Gandhi 
took the hard line and ordered her 
troops to clean out the temple on 
6June 1984. That order was to lead 
to her death. 

It was estimated that J .5 million 
people went to the banks of the holy 
River Jamuna, New Delhi, to attend 
the funeral of Indira Gandhi. 

Robed in a red and gold sari, 
Indira Gandhi was placed on a 
funeral pyre of 500 kg of sandal
wood logs. Her body was covered 
with flowers and sprinkled with 
holy water from the sacred Ganges 
River by a Hindu priest. 

Her son Rajiv, who had suc
ceeded her as Prime Minister of 
India, placed a 'fjreball' of sandal
wood soaked in butter in her mouth, 
walked round his mother's body 
seven times in ceremonial fashion, 
then fired the logs. 

The flames consumed the mortal 
remains of the woman who had 
ruled India for almost twenty years, 
had nationalised its banks, brought 
down its privileged princes to 
reasonable social levels, made her 
country a respected nuclear power, 
virtually created Bangladesh and, 
above all, had proved to the women 
of her country that being a female 
was no bar to achieving supreme 
leadership of the world's largest 
democracy. 

Ill 
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NAME ........................................................................................................................... DATE ..................................................... . 

I STATISTICS AS HISTORICAL SOURCES I 
1. Which religion is India's major 'minority' religion? ................................ . 

2. Which of these religions is the only 'European'-based one? .............................. . 

3. What is the value (use) of statistics in the study of history? ........................ . 

4. What are some problems for historians using statistics in their study 
of history? ......................... . 

·························································D 

·························································D 

India's religious diversity 
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POLITICAL PLURALISM IN INDIA 
by REBECCA IRWIN, Santa Sabina,1989 

MAJOR CHARACTERISTICS OF THE INDIAN CONSTITUTION 

0 Inaugurated on 26 January 1950 
O 395 Articles, 9 Schedules-world's most voluminous Constitution 
0 Written and rigid 

0 Declares India to be a sovereign, democratic Republic 

0 Main object is secure liberty, equality and fraternity to all citizens 

0 Largely syncretic (ie. attempts to reconcile the opposing principles of 
Gandhian and Western ideology) 

FUNDAMENTAL RIGHTS OF CITIZENS 
(Westernised I centralised) 

0 Justiciable - subject to 
jurisdiction (laws) 

1. Rights to equality= banning 
of untouchability 

2. Rights to freedom 

3. Rights against exploitation 

4. Rights to freedom of religion 

5. Cultural and educational rights 

6. Right of property 

DIRECTIVE PRINCIPLES OF ST ATE POLICY 
(Gandhian) 

0 Non-Justiciable - State cannot be 
legally held to account for ignoring 
/ violating directive principles 

1. Achievement of social order 

2. Adequate means of livelihood 

3. Equitable distribution of wealth 

4. Equal pay for equal work 

5. Protect children against moral 
and material abandonment and 
exploitation 

6. Right to work, free and compulsory 
education, public assistance 
(ie. unemployed, sick, disabled) 

In essence, the Constitution aims at the establishment of a secular 
democracy in India. It is Federal in form, but unitary in spirit. 

TYPE OF PARLIAMENT: 
Federalism is the basis of the country's new Constitutional set-up. . . < Rajya Sabha 
It established a bicameral system of government: Lok Sabha 

D bi t f t < Union (Federal / National) 
ou e se o governmen s: State 
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I REPUBLIC OF INDIA: Federal & Secular I 

9 Preamble 
We, the people of India, have 

solemnly resolved to constitute India 
into a sovereign Democratic Republic 
and to secure to all its citizens 
-justice, social, economic and 

political; 
- liberty of thought, expression, 

belief, faith and worship; 
-equality of status and of 

opportunity; and to promote 
among them all 

fraternity, assuring the dignity of the 
individual and the unity of the nation. 

In our Constituent Assembly this 
twenty-sixth day of November 1947, 
do hereby adopt, enact and give to 
ourselves this Constitution. 

1. What facts about India's political system do we learn from this diagram 
of 1953-54? ....................... 6 

2. What images has the artist chosen to represent this political system? 

3. Suggest reasons for his choice of images. 

4. How is the idea of Secular India promoted? .................................................. .. 

5. What is noteworthy about the Preamble to the Constitution? ...................... .. 
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NAME .......................................................................................................................... . DATE .................................................... .. 

PARLIAMENT ARY GOVERNMENT 
The President has special powers. During emergencies, he/she can 
interfere with State governments and place them under Federal rule. 

1. Which House would be the equivalent of Australia's 
(a) Senate? (b) House of Representatives? Representatives 

of local bodies & 
special interests D 

2. What position /title is equivalent to 
the Premier of New South Wales? 

Nominated 
by the 

Governor 

Elected 
by the 

Legislative 
Assembly ................................................................................ 

UNION 

STATE 

I 
I 
I 
I 
I 

I 
I 
I 
I 

Collective respan.S1b1!ity 
to House of the People 

i 

I 
I 
I 
I 

I 
I 

Porlroment must meet at 
least twice a yo00r. It can 
eooct laws on any matter
in Vn11m end cancllf'l'ent 
lists. It can enact laws 
also on any matter in the 
State list provided ,t ,s 
in tne noti-1 interest. 
or during prodommian of 
"" €m~,;y, or with tne 
conse11t of the States. 

_/GOVERNOR or l«JJ~rom~kh\ 
:'App,,,nted or rcco9n,se,;I b~· Pr-e,1d,nt·:, 

1 Leg,slat,ve C(Junc,I I 

I ..1. ,! 
I I 
1 ..1. .J.. I 
I ..l. ..l. .J..' 

State /eg,slatores 

1 con make lows on o Ii 
1 subjects,,, the State 
I end concurrent lists, 
, They must meet at 

-Coli;,t-,.-e-r-es_p_oo_s_i_bi-1,t_y __ least tw,ce a year 

to Leg,slot,ve Assembly 
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IYlrs. Gandhi applies. the broom 
from 'The /lint/a, 2 Fehruary 1983 

In an attempt to refurbish the 
image of her Government, the Prime 
Minister Mrs Indira Gandhi has told 
several of her Cabinet colleagues 
that all-out efforts have to be made 
to tone up the performance of the 
departments in their charge. 

Observing that Government 
officials leave much to be desired, 
not only on important issues but 
even in matters like attendance, 
punctuality and cleanliness, she has 
said 'quality' means doing ordinary 
tasks well, and not anything extra
ordinary. 

The Prime Minister has chosen 
the Economic Ministries for special 
attention as they are believed to be 
hotbeds of corruption, and has al
ready given a b;t of her mind to 
the Secretaries in the Ministries of 
Industry, Commerce and Shipping 
and Transport. 

Access to secret notes 
She told them she was aware that 
businessmen often had access to 
confidential notes and minutes in 
Government records, and there were 
officials who sent for businessmen 
whenever important matters were 
under consideration. 

She emphasised the need to 
plug loopholes to ensure secrecy of 
Government records. 

In her letter to the Ministers of 
Commerce, Industry and Shipping 
and Transport (some other Ministers 
will also receive similar letters), 
Mrs Gandhi says she has had 
reports, mostly complaints, about 
the working of their Ministries. 
These complaints generally related 
to corruption, inefficiency and 
callousness towards the peoples' 
difficulties-which brought a bad 
name to Government as a whole. 

All complaints of corruption 
received by her were looked into, 
and she wanted the Ministries 
concerned to send her follow-up 
reports on such complaints. 

Lapses in SCI 
In her discussions with the Shipping 
and Transport Secretary, she made 
particular mention of certain 
lapses in the Shipping Corporation 
of India, and also of the need to 
improve the operation of the Delhi 
Transport Corporation. 

She also pointed out that there 
were instances of businessmen 
pleading for postings and extensions 
on behalf of pliant officials who 
served their interests. 

In her letter to the Ministers con
cerned, the Prime Minister warned 
that officials 'should know that any 
approach by industrialists on their 
behalf will make them liable to 
severe action'. She wants people 
visiting Government offices to be 
treated with courtesy, and not made 
to run from pillar to post and come 
again and again for getting ordinary 
things done. Their letters should be 
answered. 

Surprise checks at the beginning 
of the working day as well as after 
the lunch recess, she says, would 
ensure better attendance in offices. 
Periodic campaigns on cleanliness 
would also help improve the func
tioning of Government offices. 

Surprise inspection 
The Prime Minister has also spoken 
of the importance of unannounced 
inspection by the Secretary of the 
Department concerned, or some 
other responsible officer, to ensure 
that officials come on time and 'do 
not dawdle at work, keep the place 
clean, and are prompt and polite 
in attending to queries from the 
public'. 

Emphasising that Ministers and 
Government servants are there to 
serve the people, Mrs Gandhi says: 
'It is high time that Ministers and 
officials make a special effort to 
bring about a change in our political 
and administrative culture.' 

Simultaneously with the effort to 

improve administrative efficiency, 
the Prime Minister has issued 
strict instructions on the posting 
of officials from the States at the 
Centre and on extensions and re
employment 

No extension 
She has instructed the Cabinet 
Secretary, Mr CR Krishnaswamy 
Rao Sahab, that cases of all 
officers on extension should be 
reviewed and their services should 
be terminated by giving them the 
required notice. If for any reason 
the Minister concerned finds that 
the extension should run its course, 
fresh approval should be sought. 

These orders, however, do not 
apply to Defence Service personnel 
placed in civilian jobs until they 
reach the age of 58, or to scientific 
personnel. 

Such a review should not be con
fined to Government departments 
but should take in its sweep all 
public-sector undertakings. 

As for those from the States who 
have been in the Central Secretariat 
for a long time without reverting to 
the State cadre, Mrs Gandhi wants 
orders for reversion in all such cases 
of extended tenure to be issued 
before 30 April. 

Inter-cadre transfers 
She has also deplored the liberalisa
tion of intercadre transfers of all
India service officers from one State 
cadre to another of their choice. 
Such transfers should be allowed in 
very rare cases only in future. 

The Prime Minister has also 
instructed that no officer with less 
than two years to retirement should 
be sent on foreign assignments. 

She has criticised the tendency 
to give foreign assignments to 
people on the verge of retirement. 
This enables them to continue in 
service beyond the normal age of 
superannuation. 

~ 
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Punjab isof ated as PIYI acts to end violence 
6y RfJ/1/JfUV GllP1fJ, Sydney Morning Herald, S June 198'1 

NtlW DELHI: The province of 
Punjab in northern India has been 
cut off from the rest of the country, 
with all traffic to and from the 
province suspended. Neighbouring 
States have sealed off their borders 
with Punjab. 

At the same time, rigid press 
censorship has been introduced; 
there will be no reporting on the 
Punjab agitation for two months in 
newspapers in the State. Curfew 
continues throughout the State. 

The stage has been set for a big 
security operation by the army, 
which was sent in over the weekend 
to help civilian authorities restore 
order in the State. 

The Prime Minister, Mrs Gandhi, 
had rejected earlier demands by the 
Opposition to send in the military 
to quell increasing violence by Sikh 
militants. The fact that she finally 
decided to do so shows how bad 
things have become in Punjab. 

A showdown between the mili
tary and the Sikhs is expected if a 
wheat sales boycott, organised by 
the Akali Dai, the Sikhs' main party, 
gathers momentum. 

Punjab supplies more than 90% 
of India's wheat requirement. The 
Sikhs have also refused to pay land 
and water tax. 

Deployment of the military 
is seen as a show of strength to 
counter the increasing belligerence 
of the Sikh militants. 

People are killed almost daily in 
Punjab with near impunity, banks 
are robbed, and those on the 'hit 
list' of the Sikhs are executed in 
cold blood with people looking 
on and the police being able to do 
nothing about it. 

There was a feeling that the 
Government had cold feet in 
dealing with the extremists. The 
military is also being used to isolate 
the militants. 

Mrs Gandhi . .. accused 
of being indecisive 

The blackout on news, banning 
the entry of foreigners into Punjab, 
and the curfew, are to ensure that 
when the army starts dealing with 
the extremists, they are not curtailed 
by democratic niceties. 

Sikh leaders yesterday warned 
of a possible army attack on the 
Sikhs' holiest shrine-the Golden 
Temple in Amritsar-where Indian 
officials have said a Sikh extremist 
'High Command' directs communal 
attacks in which about 280 people 
have died in six months. 

Soldiers from India's Guards 
Regiment and infantry battalions 
have cut off streets in Amritsar 
leading to the temple, traditionally a 
sanctuary for any visitor regardless 
of race or creed. 

Firing was reported to have 
broken out yesterday morning on 
the perimeter of the sprawling 
temple complex, but there were no 
reports of casualties. 

The Delhi government's strategy 
appears to be that after the backbone 
of the Sikh agitation is broken, it 
will begin talks with the moderates 
and make generous concessions to 
them and to the Sikh community. 

The Gandhi Government has 
taken great care to ensure that its 
crackdown is not seen as an anti
Sikh offensive. 

The President of India, Mr 
Zail Singh, who is a Sikh, is being 
constantly consulted. The army 
commander in charge of the Punjab 
operations, Lieutenant-General 
Ranjit Singh Dayal, is a Sikh. The 
Indian army has thousands of Sikh 
men and hundreds of Sikh officers. 

General Ranjit Singh told 
reporters in the State capital of 
Chandigarh last night the army 
would be deployed only where 
necessary. 

Leaders of major opposition 
parties welcomed the army's 
deployment in Punjab and said they 
would not oppose a possible raid on 
the Golden Temple. 

Mr KL Sherma, the Secretary 
of the right-wing Hindu Bharatiya 
Janata Party, said yesterday his 
party would not stand in the way if 
troops entered the shrine. 

Mr Charan Singh, the President 
of the Opposition Lok Dai Party, 
said the Government would be 
perfectly justified in ordering a 
move to deal with extremists in the 
temple precincts. 

Mrs Gandhi, who is expected to 
call National elections by January 
next year when her term of office 
expires, has been criticised by her 
opponents and Indian newspapers 
for indecision in handling Sikh
Hindu violence. 

~ 
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The assassination of Indira Gandhi 
from OEIVGEfJIVCE -1/V/J/f} fJFrER r/lE fJSSfJSB//VfJ11tJIV tJF 1/V/J/Rf} GfJIV/JIII 
by Pranay Gupte 

On the morning of Wednesday 
31 October 1984, Indira Gandhi 
woke up as usual, at six o'clock 
and rang for her valet, N athuram, 
who fetched her a pot of piping hot 
tea. Mrs Gandhi, barely a month 
short of her sixty-eighth birthday, 
then quickly scanned a variety of 
local Hindi and English-language 
newspapers-anotherdailypractice. 

Most of the papers carried front
page articles about her swing, the 
previous day, through the eastern 
state of Orissa where she had made 
a number of appearances at political 
rallies. 

It was dully cold in her bedroom 
few Delhi homes are equipped 

with central heating - and the 
portable electric heater seemed to 
work unsatisfactorily. Mrs Gandhi 
rose and spent a few minutes on 
limbering yoga exercises, bathed, 
put on a bright orange sari, and 
joined her grandchildren Priyanka 
and Rahul, and Rajiv Gandhi's wife 
Sonia for breakfast. Rajiv was in 
West Bengal that morning on a 
political mission for his mother, the 
Prime Minister, who was widely 
expected to announce soon the date 
for India's national parliamentary 
elections. 

The morning meal consisted as 
usual of toast, cereal, boiled pota
toes, freshly squeezed orange juice, 
eggs, and tea, after which the child
ren would set off for school. 

Mrs Gandhi asked Rahul and 
Priyanka how they felt, for the 
previous evening the car in which 
they had been riding was rammed 
by a van that shot through a red light 
not far from the Prime Minister's 
official residence at One Safdarjug 
Road in New Delhi. The children 
weren't hurt, and the security staff 
attached to the Prime Minister's 
house reported that there was 
nothing sinister about the accident. 

As Mrs Gandhi spoke with 

the children, who seemed in good 
spirits, her aides entered the dining 
room. One was Rajendra Kumar 
Dhawan, a short, pleasant forty
seven-year-old man with slickly 
oiled hair that appeared permanently 
plastered down on his scalp. 

Dhawan had served Mrs Gandhi 
for almost twenty years and was 
probably her most trusted subordi
nate. It was nearly time to leave 
for her appointment Dhawan told 
the Prime Minister, who smiled, 
then kissed and hugged her grand
children and walked into her small 
study to flip through a pile of 
government files that Dhawan had 
already placed on her desk. 

On her desk, too, was somerhing 
Mrs Gandhi had written in her 
own hand. It was a sort of last will 
and testament. Of her aides, only 
Dhawan had seen it, even though the 
document wasn't quite complete. 
He had once asked her about it, and 
Mrs Gandhi had merely shrugged 
the question away. 

But Dhawan, like some others 
who worked in close proximity 
to the Prime Minister, was aware 
that she had lately seemed rather 
distracted, and once or twice had 
even reflected aloud about the 
possibility that some harm might 
befall her. 

Mrs Gandhi's mood worried 
people like Dhawan, who had been 
concerned about her safety since the 
Indian Army's assault in June 1984 
on Sikhism's holiest shrine, the 
Golden Temple in Amritsar. The 
army had successfully flushed out 
the Sikh terrorists who had holed up 
in the temple, but not before hund
reds of men, women, and children 
who came as pilgrims to Amritsar 
died in the crossfire between the 
terrorists and the military. 

Mrs Gandhi had been determined 
not to yield to the terrorists' demand 
for a separate nation, which they 

wanted carved out of the north
western state of Punjab, India's 
granary. 

Although the majority of the 
country's 14million Sikhs did not 
support the separatists, the army's 
action in Amritsar was widely 
deplored in the Sikh community, 
not only because of the loss of 
lives but also because of extensive 
damage to the Sikh shrine. 

Among Mrs Gandhi's aides, as 
among Indians all across this vast 
country of 800 million people, there 
was, since the Amritsar event, a 
growing conviction that it would be 
only a matter of time before Sikhs 
took revenge against the Prime 
Minister. 

Was she herself seized by some 
premonition about her death? 

Dhawan glanced quickly at the 
handwritten note. This is what Mrs 
Gandhi had written: 

I have never felt less like dying, 
and that calm and peace of mind 
is what prompts me to write what 
is in the nature of a Will. If I die 
a violent death, as some fear and 
a few are plotting, I know the 
violence will be in the thought 
and the action of the assassin, not 
in my dying - for no hate is dark 
enough to overshadow the extent 
of my love for my people and my 
country; no force is strong enough 
to divert me from my purpose and 
my endeavour to take this country 
forward. 
A poet has written of his love: 
'How can I feel humble with the 
wealth of you beside me?' I can 
say the same oflndia. I cannot 
understand how anyone can be 
an Indian and not be proud- the 
richness and infinite variety of our 
composite heritage, the magnifi
cence of the people's spirit, equal 
to any disaster or burden, firm in 
their faith, gay spontaneity even in 
poverty and hardship. 

Dhawan reminded Mrs Gandhi 
of her first appointment of the 
morning, which was Peter Ustinov, 
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the actor. Ustinov had planned to 
produce a documentary on her, 
and indeed had followed the Prime 
Minister around on some of her 
travels across India. 

The feature on Mrs Gandhi was 
to be part of a series tentatively 
called Ustinov 's People. Now he 
had scheduled a final interview with 
Mrs Gandhi and was waiting with 
his film crew on the lawns behind 
the Safdarjung Road residence, on 
the side facing Akbar Road. Mrs 
Gandhi had a special liking for 
men and women of the arts, and 
Peter Ustinov was one of those 
whose career she had followed with 
interest. Moreover Ustinov, a stout 
jolly Santa Clause in mufti, was 
heavily involved in a cause that the 
Prime Minister herself vigorously 
supported-the plight of children. 

In fact, Ustinov had come to 
India wearing two hats: as a film 
producer, and as a fundraiser for 
UNICEF, the United Nation's 
Children's Fund. 

'I wanted to ask her how as a 
single child she came to terms with 
loneliness', Ustinov said later. 

Ustinov's interview was sched
uled for 9:20 am. He thought the 
Akbar Road lawn would be an ideal 
spot because of its picturesque loca
tion. It was a cool, late fall morning 
with just a nip in the air, and the 
roses in Mrs Gandhi's garden were 
in full bloom. Behind the lawn was 
the Prime Minister's residential 

office where she often received 
visitors in the morning before her 
usual journey to the more formal 
Prime Ministerial office in the South 
Block near Parliament House; this 
building, and a tall hedge next to it, 
separated the Akbar Road area from 
Mrs Gandhi's living quarter at One 
Safdarjung Road. 

At 9: 15 am Mrs Gandhi stepped 
out of her home with Narain Singh, 
a New Delhi policeman, holding 
an umbrella over her head to shield 
her from the sun. Dhawan was 
behind them. And behind him were 
Rameshwar Dayal, a local police 
sub-Inspector, and Nathuram, Mrs 
Gandhi's valet. 

She walked briskly, as was her 
custom, towards the Akbar Road 
office. As she neared a hedge she 
spotted Beant Singh, a Sikh police
man who had been part of her 
security guard for six years. 

She smiled at the twenty-eight
year-old Beant. The tall, bearded 
Sikh was still attached to her per
sonal security force because the 
Prime Minister herself had resisted 
pleas from aides to have him trans
ferred in the wake of the assault on 
the Golden Temple. 'I have nothing 
to fear from Sikhs' Mrs Gandhi told 
them. 

Beant moved up to Mrs Gandhi, 
whipped out a pistol, pointed it at 
her, and fired three shots into her 
abdomen. Without a word, Mrs 
Gandhi started to fall to the ground. 

But before her body slumped, 
another Sikh guard, Satwant Singh, 
twenty-one years old, emerged 
from the hedge and opened up with 
a Thompson automatic carbine. 
Mrs Gandhi's body was nearly 
lifted from the ground by these 
powerful bullets; she spun around, 
then crashed to the ground. 

In the space of twenty seconds, 
thirty-two bullets had been pumped 
into her small, frail body. It was 
now 9:17 am. 

The body lay on the ground for 
nearly a minute before anyone took 
action. 

Her bodyguards had dived for 
cover. Rameshwar Dayal had been 
shot in the thigh from the round 
fired by Satwant Singh. 

When Dhawan and the others 
rose, they saw Beant and Satwant 
standing with their hands raised; 
they had dropped their weapons. 
'We have done what we set out 
to do', Beant Singh said in Hindi. 
'Now you can do whatever you 
want to do.' But no one attempted 
to grab the assailants. 

Mrs Gandhi's aides looked at her 
body and started shouting orders to 
one another. 

Vengeance - India After the 
Assassination of Indira Gandhi 

by Pranay Gupte 
(Norton, New York. 1985) 

Iii 

Indira Gandhi's last days - a friends account 
from my notebooks, P(f P(JL JAYAl(AR 

My last meeting with Indira Gandhi 
was on the evening of 26 October 
1984. She was to visit Srinagar 
[capital city of the Indian State of 
Kashmir] the next morning. 

She had never seen Chinar trees 
in autumn and was anxious to see 
the green leaves tum scarlet, amber, 
rust in the transforming sunlight 
before they too fell to the earth. 

I suggested she visit Gandharbal, 
where a Chinar grove provided 

an intricate canopy of burnished 
leaves. 

She asked me whether I remem
bered the oldest Chinar tree in the 
valley at Bija Bihara. She went on 
to say she had heard recently that it 
was dead, and the ancestors of the 
N ehrus came from that area. 

She was to lunch at my house on 
3 November. J Krishnamurti was 
staying with me, and the Dalai Lama 
[exiled Buddhist leader of Tibet, 

living in India] was to be present. 
I reminded her of her engagement. 
She said: 'Yes, it will be a historic 
occasion and I look forward to it.' 

She was intensely alive and 
attentive. Suddenly she made 
a startling comment: 'My first 
memories of childhood are of 
questioning as to why I was here on 
the earth. In the last few months I 
have started to feel that I have been 
here long enough.' 
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I was taken aback and asked: 
'Why do you speak in this manner?' 
She was silent. 

A little later she spoke of her 
death, and said 'Papu used to love 
rivers, but I have told my two sons 
that when I die my remains should 
be strewn on the Himalayan snows. 
I know Rajiv will remember-I 
am a daughter of the mountains, of 
the high Himalayas, and that is my 
right resting place.' 

Narasimha Rao came in and, as 
I was leaving, her last words to me 
were: 'Remember what I told you 
Pupul. Remember.' 

I am told that in Srinagar she had 
sat resting in the sunlight. Like the 
Chinar leaves, she too was aflame 
with the sun. Her grandchildren 
were with her and she spent time 
with them playing games or 
recounting anecdotes. 

Later she had visited Laxman 
Joo, the tall ageless yogi, the last 
exponent of the school of Kashmir 
Saivism, founded by Abhinav 
Gupta, and spent time speaking 
with him. Early in the morning she 
went to Shakti shrine of Sharika, 
and before returning had visited 
the Dargah of Hazrat Sultanu Ar-a
Sin at the base of Hariparvat. She 
was to return to Delhi earlier than 
expected. 

On the morning of 31 October, 
around 9:40 am, the telephone rang 
at my home and a voice said: 'The 
Prime Minister has been shot.' 

I dropped the phone and, seeing 
that the driver had not arrived, 
asked my nephew to drive me to 
the Prime Minister's house. As I 
approached the gate, barriers were 
going up and I was overwhelmed, 
for I realised that something terrible 
must have happened. They allowed 
me through. 

EXERCISE 

As I entered I found the Prime 
Minister's house, so busy in the 
mornings, frozen in silence. A few 
security men had gathered round the 
gate and were talking in whispers. 

I walked to Sonia [daughter-in
law] Gandhi's room. I found the 
two children Rahul and Priyanka in 
the sitting room with a close friend 
of the family. The children were in a 
state of shock and said, 'Something 
has happened to Dadi. Mummy has 
taken her to the hospital.' 

I lingered, paralysed, then 
walked to the outer waiting room 
to find Sharada Prasad, Information 
Adviser, in tears. He told me that 
the Prime Minister had been shot 
by her security guards and had been 
rushed to the hospital. From his 
expression, I gathered there was 
little hope. 

I spent the whole day in the 
hospital with 'lonia Gandhi. No 
words were spoken, but the immense 
gravity of the situation was evident. 
The President, the Home Minister, 
Defence Minister and Raj iv Gandhi 
were all out of Delhi. There was a 
tremendous tension building up. 

People had heard of the attack and 
large crowds had gathered outside 
the hospital. At 2:20pm Indira 
Gandhi's death was announced. 

Raj iv Gandhi was to arrive at the 
hospital by 4:30pm, to be followed 
by the President shortly after. 

By now the corridors were 
packed with people: hushed voices 
whispered in corners. From the 
street a dull moaning sound came 
through, a lament for something 
precious that had been lost. This 
was interrupted by explosive cries 
of anger. 

Indira Priyatlarshini was brought 
out from the operation theatre at 
8:30pm. An old rose sari, a favour-

ite, covered her head and body. 
The head, face and heart were 
untouched by the assassin's bullets; 
so were her hands and those tender 
beautiful feet. It was 10:30 at night 
before we brought her home. 

She had fallen to the bullets, with 
her eyes open, facing her assassins. 
Some say that her two palms were 
raised in a gesture of greeting. 

The next morning they carried 
her to Teen Murti House where she 
was to lie in state for two days. 

Like a Vira, a hero, she lay, 
noble, alone in death as she had 
been in life. 

Vast crowds gathered, standing 
for hours, waiting to pay homage. 
For a time there was chaos, and a 
stampede. Sitting near, I turned, 
expecting Indira's voice, raised, to 
calm the crowd. 

It was on 3 November 1984, 
that she started her final journey; 
treading the ancient path of her 
ancestors, to a home from where 
there is no return. To the chanting of 
hymns they laid her on the fragrant 
funeral pyre. Raj iv, her son, holding 
a flaming torch lit at the household 
fire, circled her body; seven times 
he circled, each time touching the 
flame to her forehead. 

'Verily, this is the supreme aus
terity ... ' As the flames leapt; past, 
present and future, woven on the 
warp and woof of space and time, 
became one. 

The essences which at the 
moment of death withdraw to the 
spaces of the heart, departed; as 
a swan alone, Ek Hamsa, flying 
swiftly, leaving no track as the sun 
was setting in the west. 

From the notebooks of Pupul Jayakar 
in Indira Gandhi by Raghu Rai 

& Pupul Jayakar 

Ill 

1. What image of Indira Gandhi does Pupul Jayakar create in this extract? 
2. By what means is this image created? 
3. What facts about Mrs Gandhi's death do we learn? 
4. What opinion(s) about her death are we given? 
5. Is any motive for the assassination given? 
6. What questions would we need to ask before accepting this extract as a reliable historical source? 
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Great daughter of' India by FJ. t<ll,S£Nt<oo 

Indira Gandhi: 
19 November is the 70th 
anniversary of her birth. 

This story [written in 
1987] is devoted to the Indian 
people's remarkable leader, 
under whose leadership they 
made many achievements on 
the path of progress. 

There were many things in Indira 
Gandhi's life that prevented her 
from having a great political career 
in her own country. Women are 
not regarded favourably by either 
of India's fundamental cultural 
traditions-Hinduism and Islam. 

According to religious ortho
doxy, a woman's place is in the 
home and her duty is to serve her 
husband and sons. The higher the 
caste, the stricter these rules. And 
Indira belonged to a very high caste, 
the Kashmir Brahmans. 

Of course, ancient customs 
and prejudices don't hold their 
previous sway among progressive 
and enlightened people, of whom 
the Nehru family was an example. 
The number of people like this in 
India is rapidly growing, but what 
are these thousands, even tens of 
thousands, of people in comparison 
to the hundreds of millions of rural 
dwellers, a large portion of whom 
are ensnared by caste and other 
prejudices? 

Therefore, anyone who chooses 
a political career should-less now 
than in the past-take into account 
the traditional way of life, customs, 
notions, and psychology of the 
masses, speak their language, and 
act in a way they are accustomed to. 

In spirit, Indira Gandhi was a 
true daughter of her country. An 
ardent patriot, she was very familiar 
with, and valued, the ancient 
culture of her country and deeply 
respected the wisdom of her people 
and their beliefs and customs. But 
she boldly threw down the gauntlet 

at obscurantism and communal 
narrow-mindedness. 

The many particular features 
of lndira's life and character 
might have hindered a person 
with different gifts, education, or 
temperament from becoming a 
generally acknowledged leader, and 
one of the most important political 
figures of our age. 

But Indira Gandhi was a unique 
individual. She grew up in a remark
able family, the Nehru family, which 
gave India four generations of 
prominent public figures and states
men. Life brought her together with 
many outstanding revolutionaries, 
educators, scholars, writers, poets, 
and artists. She was in the thick of 
intellectual, public and political life 
from childhood, and she actively 
participated in her people's st;uggle 
for liberation. 

Her main instructor was her 
father, Jawaharlal Nehru. In order 
to get at least an approximate idea 
of the level of the 'family lessons', 
it is sufficient to read the letters he 
wrote to his daughter from prison 
- to where he was thrown by the 
colonial authorities many times. 

Not making any allowances for 
his daughter's still young mind, 
in these letters Jawaharlal Nehru 
explains to her his views as a 
humanist philosopher on India's 
history in the context of world 
historical development. He angrily 
condemns the enslavement and 
exploitation of man, colonialism, 
and neo~olonialism. His words 
about VI Lenin, the Great October 
Revolution and socialism are 
imbued with deep sympathies. 

Indira received an extensive 
education. After finishing secon
dary school she entered the 
university in Shanti Niketan. One 
of her teachers was the great poet 
Rabindranath Tagore, a friend of the 
family. Indira Gandhi completed 
her education at Oxford, where she 
studied Administration, History, 
and Anthropology. 

Her natural abilities, the 
atmosphere in her family, her 
education, her contact with people 
who made up the best of India, and 
her participation in the liberation 
struggle determined her character 
and state of mind - namely, her 
openness and desire to understand 
her opponent. 

Many were impressed by her 
manner of listening to those she 
was talking to, her simplicity, and 
her wisdom. 

Indira Gandhi became a member 
of the Indian National Congress 
(INC) in 1938. It was then that 
her professional political activities 
in the ranks of the Indian people's 
liberation movement began-for 
which the colonial authorities often 
subjected her to repression. 

As a close aid to J. Nehru, Indira 
Gandhi did a great deal of work in 
the Party, and occupied high posts 
in its ruling bodies. She joined 
Lal Bahadur Shastri's government 
for the first time in 1964, after her 
father's death. In 1966 she became 
Prime Minister of India. 

It was said at that time, by 
electing her their leader and thus 
giving her the post of Head of 
Government, that the members of 
the INC faction in parliament were 
only paying tribute to her great 
father. 

Some press organs explained 
Indira's political rise as the result 
of a heated political battle among 
various groups in the ruling party. 

If that was the case, however, 
her mission was that much more 
difficult. As Indira Gandhi herself 
would later say, she had to prove 
that she was not merely the daughter 
of a great man but also a political 
leader in her own right. And she 
proved this with what she did for 
India and the world, with the legacy 
she left behind her. 

I will dare to say that governing 
India is very difficult. The problem 
is not merely the vast expanses of 
the country or its huge population, 
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but also the scale and urgency 
of its problems, the variegated 
and intricate nature of its social 
structure, and the intensity of its 
social conflicts. Hunger, poverty, 
unemployment, illiteracy, the 
lack of rights of the lower castes, 
the glaring social and economic 
contrasts, economic and technical 
backwardness, the demands of the 
lower sections of the population 
incited by the 'revolution of 
expectations', the pretensions of 
big capital, and social and political 
tension ... 

And all this in a parliamentary 
democracy where the workers' just 
demands, the cries of demagogic 
politicians, and the weighty words 
of business representatives merge 
into an extremely complicated 
political chorus. 

Add to this the pressure from 
Imperialism and threats from 
outside the country, attempts to 
interfere in its internal affairs, and 
the responsibility imposed on it 
by its position as a great peaceful 
power. 

After taking the reins of govern
ment power, Indira acted as the 
continuer of Nehru's policy, a 
policy of accelerating economic 
development, improving the 
situation of the masses, and 
strengthening peace and friendship 
among peoples. 

India's economic development 
noticeably accelerated during the 
years she headed the government. 
New branches of modern industry 
sprang up. The country became 
self-sufficient in food for the first 

time in decades. India assumed 
leading positions in the world in 
a number of areas of scientific
technical progress. 

In foreign relations, Indira 
Gandhi struggled to strengthen the 
sovereignty of her country. She 
fought against colonialism, neo
colonialism, racism, and Zionism, 
and for anew international economic 
order, peace, and the banning and 
destruction of nuclear arsenals. 

As one of the acknowledged 
leaders of the non-aligned move
ment, Indira Gandhi did much to 
strengthen it. 

Following and developing her 
father's policy, Indira Gandhi 
attached great significance to 
strengthening friendship and 
cooperation with the Soviet Union. 
It was under her leadership that new 
impetus was given to economic, 
scient;fic-technical, cultural and 
political cooperation between our 
countries, which was reinforced by 
the Treaty on Peace, Friendship and 
Cooperation. 

Assessing the significance of 
the Treaty, India's current Prime 
Minister, Rajiv Gandhi, stated the 
following to the weekly Blitz in 
November I 986, on the eve of MS 
Gorbachov's visit to New Delhi: 
'Friendship with the Soviet Union 
has helped India defend its indepen
dence and integrity. Reinforced by 
the I 971 Treaty on Peace, Friend
ship, and Cooperation, Indian
Soviet relations have contributed 
to maintaining universal peace and 
stability on the planet. They are a 
shining example of the embodiment 

in practice of the principles of co
existence and cooperation between 
countries with different political 
systems.' 

In the period that Indira Gandhi 
stood at the head of India's many 
millions of people, her qualities as 
an outstanding State leader were 
shown in all their glory. Not every
thing went smoothly for her. There 
were victories, but there were also 
defeats; there were achievements, 
but there were also failures. But she 
remained firm in her convictions 
and her love for her country and 
people. 

Indira Gandhi knew assassins 
were after her, but that didn't make 
her change her way of life or stop 
speaking to crowds of thousands. 

Shortly before the fatal attempt 
on her life she wrote: 'If I die a 
violent death - which many fear 
and some are planning - I know 
the violence will be in the thoughts 
and actions of the assassins, not in 
my death, for there is no hatred so 
dark that it could eclipse the love I 
feel for my people and my country, 
and there is no force that could 
prevent me from carrying out the 
goal I have set or cause me to lessen 
my efforts to aid the progress of our 
homeland.' 

She died on the way to her 
office, not surviving the nineteen 
days remaining until her sixty
seventh birthday, forever leaving a 
vivid mark in world history. 

From the magazine Soviet Military 
Affairs, written by A. Kutsenkov, 

Doctor of Historical Sciences, USSR 

Ill 
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NAME ........................................................................................................................... DATE ..................................................... . 

I RECENT FOREIGNERS' VIEWS OF DEMOCRACY AND INDIRA I 
A: 'I mean, on the one hand, it's very easy to be gloomy about India, and yet, you know, India has not had a 
military coup, it's not had a military government, it continues to have elections, there's free speech, there's free 
press, it's the world's largest democracy, and somehow in its own chaotic way it keeps ticking over. And I think 
Indira Gandhi has to get some of the credit for that.' 

INTERVIEW: Katherine Frank talks about her book Indira: The Life of Indira Nehru Gandhi 
with Robert Siegel & Jacki Lyden, on 'All Things Considered' (NPR), 5 March 2002, 8:00 -9:00pm. 

B. There are politicians and the usual rent-a-mob in 
India who want Katherine Frank's Indira: The Life of 
Indira Nehru Gandhi (Houghton Mifflin; 448 pages) 
banned. It doesn't matter that most haven't read 
it. They were told it was a scurrilous and offensive 
biography written by a foreigner. Now they want to 
keep it off the shelves because they fear its revelations 
challenge the reputation and status of Indira Gandhi, 
Prime Minister of India for 15 years until she was 
assassinated by her bodyguards in 1984. At stake is the 
perpetual myth of Indira Gandhi, goddess and mother 
of India. 

While the Nehru era nationalist leadership planted 
and nurtured the seeds of democracy, the post-Nehru 
leadership did just the opposite. A large volume 
of literature documents how and why the narrow 
self-serving (and destructive) actions of power
hungry political elites, in particular former Prime 
Minister Indira Gandhi (1966-77; 1980-84) and their 
loyalist apparatchiks, squandered away the political
institutional capital assiduously built by an earlier 
generation of Congress leaders. 

The basic argument is that as a centralised, 
autocratic and confrontational style of personal rule 
became the norm during Mrs Gandhi's 16-year tenure, 
the decision-making institutions and procedures 
of governance such as the cabinet, the parliament, 
the judiciary and the civil service were consistently 
bypassed, their capacity to amplify their authority and 
legitimacy greatly weakened. For example, the once 
proud Judiciary was subordinated to the Executive 
as increased administrative discretion removed 

1 From Source A, list seven (7) indicators 
of Indian democracy for which 
Katherine Frank credits Indira. 

2 From Source B: 
(a) Use a dictionary to define the 

words underlined. 
(b) What criticisms have been made 

of Frank's biography of Indira? 
(c) In simpler language, outline Father's 

criticism of Indira's contribution to 
the decline of democracy in India. 

administrative actions from judicial review and made 
fundamental rights non-justiciable via laws providing 
for preventive detention and arbitrary arrests. Also, as 
the bulk of the strategic positions in these institutions 
became rewards for obsequiously loyal flunkies and 
palace courtiers, the consequence was predictable: 
these instirutions and their managers not only lost their 
legitimacy (and earned the enmity of many), but also 
became emasculated, losing its professionalism and 
elan. 

The Rudophs (1987:84) bluntly sum up the two 
contrasting political eras since Independence: one 
associated with Nehru and the other with his daughter 
Indira: 'Unlike her father, Mrs Gandhi depleted India's 
political capital by eroding the autonomy, professional 
standards, and procedural norms of political institu
tions and state agencies. She tried to make those res
ponsible for Parliament, the courts, the civil services, 
and the Federal system answerable to her. The effort 
succeeded, to varying degrees, in orienting their 
conduct to her personal will. A paradoxical conse
quence was to diminish the legitimacy and effective
ness of the state. Centralisation based on personal 
loyalty and obedience to a monocratic Executive 
lessened the State's capacity to amplify itself through 
multiple agencies extending beyond the limited 
control and attention of one person. Jawaharlal Nehru 
was the schoolmaster of parliamentary government, 
Indira Gandhi its truant.' 

Michael Fathers, 'Demystifying a demagogue: A new 
biography of Indira Gandhi paints a compelling portrait 

of power, paranoia and passion' in Time Intemational, 
7May 2001, Vol. 157 No. 18. 

(d) How do the Rudolfs suggest 
Indira made others bend to 
'her personal will'? 

(e) Explain the last sentence. 

3 How useful (valuable) are both 
sources in studying democracy 
under Indira? 

4 What are some problems with 
the use of these two sources? 
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NAME ........................................................................................................................... DATE ..................................................... . 

I DEMOCRATIC OR NOT DEMOCRATIC I 
AUSTRALIA 2005 DEMOCRATIC FEATURE INDIA UNDER 

INDIRA 

1 Regular participatory elections 

2 Variety of authentic political parties 

3 Freedom of religion 

4 Separate independent institutions 
for legislation, executive and 
judicial powers of government 

5 Personal rights of citizens upheld 

6 Property rights upheld 

7 Truth-telling by the government 

8 Security guaranteed by government 

9 Rule of law for all citizens 

10 Right of assembly for protesters 

11 Free flow of information 

12 Civilian government in charge of 
military 

13 Pursuit of happiness permitted / 
promoted 

14 Gender-inclusive society 

15 Cultural and ethnic diversity 
permitted 

16 Freedom of movement standard 

17 Patriotism valued 

18 Employment open to all suitably 
qualified 

19 Government focus on the disabled, 
and others with special needs 
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HISTORIOGRAPHY (collated by 3U Modern History) 

'This state of affairs is not good for 'An individual's headlong will and urge for 
the nation ... such an event has no power had transformed the government 
parallel even under British Rule.' and politics of India. The setting for 
'Can anyone even imagine that such an personal rule had now been consolidated 
Emergency would be proclaimed?' by the Constitution.' 

Kamaraj, June 1978 Nayanatara Sahgal's Indira Gandhi -
Her Road to Power (published 1978) 

Opposition parties claimed that 
through The Emergency: 'India 'She was hemmed in, surrounded by 
has entered an era of darkness.' a growing hysteria; she felt trapped, 

Emergency actions were driven by: 
convinced that plots were being hatched 
to destroy her. ' 

'Indira Gandhi (for the first time) Pupul Jayakar's Indira Gandhi -
seeing the possibility of power An Intimate Biography (published 1988) 
being snatched away from her, and 
she became almost paranoid in her 'India's image was now smudged' because 'in 
defiance of the mounting opposition.' the Western world Indian democracy had 
Also said: 'India was a totalitarian been regarded as a beacon of light amid 
State and Indira Gandhi was it's the surrounding dictatorships of Asia'. 
dictator.' BK Nehru (as High Commissioner 

Nayana Currimbhoy's Indira Gandhi of India in Great Britain) 
(published 1985) 

Qualities of female leaders 
[Reflections by students after a visit to Aunty Aly, an Aboriginal leader 

and artist-in-residence, by a Year 10 Elective History class.] 

These reflections came after studying the Indira Gandhi unit: 
O Perseverance 
O 'Pick up the broken man in one hand and hold the family together with the other.' 
O Unassuming, humble 
O Patient, calm 
O Promoting welfare of others, not herself 
O Not to hold grudges 
O Forgiveness; reconciliation 
O Pride with dignity in her people 
O Common sense ideas / approach 
O Aim to change society 
O Strong belief in the power of education 
0 Non-violence 
O Promote harmony 

These qualities were then 
compared with those of 
MrsGandhi, the female 
leader the students are 

studying in class. 

O Importance of breaking through the negativity of media 
0 Belief in equality 
O Value honesty 
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