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ASIA NE 
0 If present trends continue, 
Muslims will make up 26% of the 
world's projected population of 
8·3 billion in 2030. 

In Australia, the forecast is a 
growth from 400000 to 700000. 
It is believed that Pakistan will 
overtake Indonesia as the world's 
most populous Muslim nation. 
This came from an analysis by the 
Pew Research Centre and the John 
Templeton Foundation. It was 
based on people who identified 
themselves as 'Muslim', but 
included nothing about levels of 
religiosity, belief or practice. 

0 China, the world's biggest 
tobacco producer and home to 
300 million smokers, imposed a 
ban from 1 May on smoking in 
hotels, restaurants, shopping malls 
and other indoor spaces. 

Education programs have also 
begun about the dangers of 
smoking. It is estimated that 
smoking kills l ·2 million people 
each year in China. Nearly one
third of Chinese adults smoke. 

The Communist Party in China 
has a monopoly on tobacco 
production-which provides 7% of 
the government's tax revenue. 

0 Indonesia has introduced poli
cies to ensure that marginalised 
people within society also benefit 
from economic growth. In the last 
five years almost 10 million were 
lifted from the most disadvantaged 
ranks. Approximately 31 million 
Indonesians, or 13·3% of the 
population, are officially poverty 
stricken-earning below $2 a day. 

There are some 57 initiatives 
targeting poverty which include 
cash payments linked to school and 
health clinic attendance. Another 
program provides micro-credit to 
small businesses. A national 
program called PNPM provides 
close to $1 ·5 billion a year and 
involves small districts receiving 

s 
grants for small local infrastructure 
projects. Some 77 million people 
have been affected by PNPM, and 
63% of participants are women. 

Indonesia's poverty rate fell by 
0·9% last year. The government's 
target is between 8% and 10% by 
2014. 

0 In May local authorities in the 
state of Arakan in Burma, which 
fronts onto the Bay of Bengal, 
found an extensive trove of 
Buddhist religious art. There were 
some forty Buddhas from an old 
temple in the ancient city of Mrauk 
U. There are many ancient Buddhist 
shrines in the area, as the Buddha is 
reputed to have stayed in the 
vicinity for some time. The main 
Buddha is a seated image covered 
in a thick layer of gold. 

0 In China, a punishing drought 
has prompted the UN's Food and 
Agriculture Organisation to issue a 
special alert about the threat to the 
country's winter wheat crop. China, 
the world's biggest wheat producer, 
may have to rely more heavily on 
imports this year, further stoking 
global food prices. 

On 8 February wheat futures hit 
a 30-month high- a level that 
signals even higher global food 
costs, which the FAO said last 
month were at an historic peak. 

More than one-third of China's 
wheat crop is at risk: 5· 16 million 
hectares of the total 14million. The 
drought impacts on about 2·57 
million people and 2·79 million 
livestock. 

0 A spin-off of Asia's 'miracle' 
growth is the regional build-up of 
arms. Military expenditure in the 
Asia-Pacific region grew steadily 
during the 1990s and escalated 
sharply in the last decade. 

During that time expenditure 
grew from US$160 to US$290 
billion (an 80% increase). 

India is now the world's largest 
arms importer (9% of international 
arms volume between 2006 and 
2010). The next three were China 
(6%), South Korea (6%) and 
Pakistan (5%). Indonesia, 
Malaysia, Singapore, Thailand and 
Vietnam are all investing in air and 
naval capabilities. Japan has also 
improved its military capability. 

Global economic trends are 
behind this shift in the relative 
military balance away from Western 
powers to Asia. 

0 In July, Australia made the 
decision to stop sending aid to India 
and China. Instead, Australia 
would focus on its nearest neigh
bours-Indonesia, Papua New 
Guinea and East Timor. 

Australia would also increase its 
aid to developing nations in East 
and South Asia. The government 
boosted aid by almost half a billion 
dollars to $4·84 billion in 2011-12, 
about 0·35% of Gross National 
Income (GNI). The UN goal is 
0·5% by 2015-16. 

0 The Arab oil-producing states 
have launched aid programs that 
total $30 billion. This far exceeds 
minimum levels recommended by 
the UN. According to the OECD 
it outstrips in percentage terms aid 
granted by the industrialised world. 
Industrialised nations give an 
average of 0·39% of their GNP 
while Saudi Arabia, the United 
Arab Emirates and Qatar give more 
than 5%. The US gives 0-3%. The 
recommended UN percentage is 
0·7%. 
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From the Editor's desk ... 
This is a very special edition of our Journal as we finish 39 years of providing teaching materials, 
strategies and hopefully enthusiasm for the study of Asia, its cultures and its peoples. Daily in the 
media we are reminded that ignorance of others creates division, hatred and bigotry. The Buddha said 
'Let us remain free from hatred in the midst of people who hate'. 

Our role as teachers must surely be to break down those barriers of ignorance and show that students 
share many more values and beliefs than they realise. In the Qur 'an it says 'People, We created you 
from a single man and a single woman, and made you into nations and tribes so that you should all get 
to know one another.' (Quar'an 49:13) 

Education has a role to play in understanding the formation of cultural identity and to encourage 
us to search for our common universal identity as we seek to facilitate understanding of the complex 
changing pattern of similarities and differences across cultures. As Peg White said: 'The current 
rhetoric makes us apprehensive that such an educational dimension will not be given adequate focus 
and if polarity deepens, the chances of improved dialogue between cultures will be postponed as 
comprehension continues to be filtered through existing experience and existing perceptual lenses.' 

Edward Said in his book Covering Islam: How the media and the experts determine how we see the 
rest of the world (1997) warns of the dangers in the volatile language of the Western media. He said: 
'lt plays a significant role in characterising Muslims and Islam through highly exaggerated stereotyping 
and belligerent hostility combined with social and religious misrepresentations.' 

The techniques used in the media stir up feelings of alarm, consternation and fear to inflame racial 
and religious tension and fear (eg. the media talks about 'illegal immigrants' rather than 'refugees' -
and this sets up a barrier). 

This Journal attempts to demonstrate to teachers ways of teaching that may help to break down these 
barriers, to challenge their perceptions and to help raise a generation with knowledge, understanding 
and empathy for all no matter what their cultural, religious or ethnic background. 

We have been extremely fortunate in garnering the input and support of so many people. Our 
opening piece has been written by Mazen Fahme on 'Islam in the 21st century'. Thank you to Mazen 
for such an inspiring and fascinating piece that addresses the focus of this Journal. 

I would like to thank Professor Shahram Ak-barzadeh (Professor of Asian Politics at the University 
of Melbourne, Deputy Director of National Centre of Excellence for Islamic Studies) for granting 
permission to use extracts from the excellent book Learning from One Another - Bringing Muslim 
Perspectives into Australian Schools written by Eegbal Hassim and Jennet Cole-Adams and funded by 
the Myer Foundation,ACSA and NCEIS. I have included several pieces from the book including the 
following teaching units 'Muslims in Australia', 'It's all in a name' (this is a particularly challenging 
exercise for students), 'Teaching the Crusades' and 'Economics and Business. [See contents for 
details.] 

I have also used some excellent material from Introducing Islam-a Curriculum Resource from 
NSW Department of School Education. 

Cec White has written an excellent piece on 'The contribution of Muslims to global civilisation in 
Science and Technology' and Dr Susan Bliss has challenged us with her piece 'Eco-Mosques-another 
symbol of Islamic ingenuity'. 

I have included an excellent essay by Lisa Buffington (grand-daughter of Peg and Cec White) on 
'The main challenges to the reconstruction of Afghanistan after 2001', a piece that challenges us all to 
look at our role and that of the West in Afghanistan (very useful for World Order in NSW Stage 6 Legal 
Studies). Julie O'Keeffe has written a unit for Stage 3 on 'Australia's First Muslims: The Cameleers', 
which links in beautifully with the new History Curriculum. 

I have also included some very interesting pieces by students from the Austra\ian Islamic College of 
Sydney. Also included are some pieces by students who visited the school and their mosque as part of 
their 'Studies of Religion' course. Thank you to them all. They are all thought provoking. Have you 
considered such excursions? 

Thank you as always to my assistant editor Jenny Curtis, who facilitates so much of what we are 
able to achieve. 
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ISLAM IN 1HE 21st CEN1URY 
by Mazen fahme 

The external history of a religious tradition often seems divorced from the raison d'etre of faith. 
The spiritual quest is an interior journey; it is a phychic rather than a political drama. 

It is preoccupied with liturgy, doctrine, contemplative disciplines and 
an exploration of the heart, not with the clash of current events. 

ISLAM-a simple five-letter word 
originating from the Arabic root 
letters s-1-m (meaning submission 
and peace) has probably been the 
most spoken about religion in the 
twenty-first century. It is a religion 
to which l ·6 billion ascribed to in 
2010 and which is expected to 
increase by 35% in the next twenty 
years to 2·2 billion by 2030 (Pew 
Research Centre, 2011). There has 
been a multitude of descriptions 
given to it by both its followers and 
non-followers alike-a religion, a 
spirituality, a way of life, an 
economic system, a social system, a 
political system, a global system. 
All these, and many others, have 
been hotly contested. 

Ramadan (1999) defines Islam 
as 'an affirmative Faith which 
carries within itself a global under
standing of creation, life, death, and 
humanity' (p 3). These core spheres 
mentioned define for the adherents 
of the faith key issues about Islamic 
behaviour, thinking and practice, 
and encompass within them two 
types ofrelationships-the human 's 
relationship with the Divine, and 
the human's relation-ship with 
other humans. 

Islam is not a new religion, but 
rather, as Muslims believe, it is the 
final religion which has come to 
affirm and confirm the immutable 
truths which God revealed to 
humanity throughout human history 
(Quran 2:132, 41:43). Ozalp 
(2004) explains that there are four 
main aspects of Islam which 
provide Muslims with a 'very 
profound sense of self-realisation 
and meaning, together with a firm 

conviction and a strong commitment 
to its practice' (p 16). 

These four aspects are: 
I. Islam explains existence and 

relates human life to God and 
the universe in a manner that 
satisfies both the mind and the 
heart. 

2. Islam shows how belief in 
prophets, holy books, resurrec
tion and Divine Will naturally 
emanate from faith in One true 
God. 

3. Islam describes the recognition 
and worship of God as the prime 
function of human existence. 

4. Islam embodies universal and 
timeless princi pies governing 
individual and collective human 
conduct and morality, in order to 
ensure continuous human 
development, which results in 
individual and communal happi
ness. Ozalp, 2004 (p 16). 

Although revealed over 1400 years 
ago, Islam has uniquely been able 
to adapt to provide for the dilemmas 
of modem life. This is based on 
Islam's key premise that faith 
should be discovered, practiced and 
appreciated through thinking, 
reasoning, searching and verifica
tion. There are more than seven 
hundred verses in the Qur 'an which 
encourage humans to reflect on, 
observe and think about their own 
creation as well as the world around 
them. Allah states in the Qur 'an: 

Behold! In the creation of the 
heavens and the earth, and the 
alternation of night and day, there 
are indeed Signs for those of 
understanding. (3: 190) 

Armstrong, 2009 (pix) 

Interestingly, the Arabic word 
for 'verse' is ayah, which means 
'sign'. So, not only is the outer 
world filled with signs for the 
seeker, but the Qur 'an itself 
presents signs and messages to 
those traversing the path of life. 

Islam has often traversed well 
outside the traditional parameters 
allocated to 'religion'. Not only 
does it deal with metaphysical 
considerations such as spiritual 
perfection of the individual, relig
ious rituals, prayer, devotions and 
contemplation, but it also sets out 
rules that order human individual, 
social, political, economic, moral 
and legal life. All these fall under 
the broad order known as shariah. 
Shariah is the set of God's laws and 
will for human conduct expressed 
in revelation and the practical 
example of the Prophet Muhammad 
sunnah. The way humans interpret 
and implement this shariah is 
throughfiqh. Fiqh literally means 
understating, and it can be defined 
as the human attempt to understand 
the Divine Will in a particular 
context using revealed sources of 
the Qur 'an and the confirmed 
Swmah of the Prophet Muhammad. 
The creation of fiqh or legal 
opinions is only established through 
a rigorous process of either 
analogical reasoning or a consensus 
of scholars. 

'Shariah is God's Will in an 
ideal and abstract fashion, but the 
fiqh is the product of the human 
attempt to understand God's Will. 
In this sense Shariah is always fair, 
just and equitable, but the fiqh is 
only an attempt at reaching the 
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ideals and purposes of Shariah.' 
(Abou El Fad!, 2005, p 32) 

Understanding this concept is 
rather crucial as it helps with the 
understanding of why there are so 
many varying views, practices and 
ideas when it comes it Islam, its 
implementation and practice. 

Shariah contains both legal 
rules and ethical principles, and 
governs four crucial areas. 
1) Creed 
2) Religious worship and practices 
3) Morality and ethics 
4) Social relations 

The 'overarching aim of Islamic 
law is to provide legal and ethical 
solutions to human problems that 
ultimately lead to justice, mercy 
and beauty' (Abu El Fad!, 2005). 

A prominent Islamic scholar, 
Ash-Shatibi, stated that 'all the 
commands and prohibitions stated 
by the Divine Lawgiver and 
established by the Prophet aimed to 
promote good and benefit human 
beings and protect them from evil, 
from harm, and from subsequent 
suffering' (cited in Ramadan, 
2004). This is why in our modem 
world which is filled with com
plexities and intricacies, Islam's 
response is to find an equitable 
outcome that is both just and fair, 
and which balances the three areas 
of law, public morality and 
individual conscience. 

The twenty-first century has 
brought with it unique dilemmas. 
For example, in the medical field 
euthanasia, abortion, !VF, surro
gacy, stem-cell research, organ 
donation; and the challenge is on 
world religions to provide their 
adherents with responses to these 

challenges. Islam's unique values, 
framework and thinking mechan
isms allow for it to respond to these 
challenges by looking back at its 
great tradition-in order to proceed 
forward. God's law to humanity 
was only intended to remove 
hardship and prevent harm (Kamili, 
2008, p 35) and this is the role that 
Islam sees religion should take in 
society: 'God never intended to use 
religion as a means of inflicting 
hardship' (22:78). 
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NSW Curriculum Document: 'Introducing Islam' 

'THE BEGINNINGS OF ISLAM 
0 Islam is considered to be the newest of the world's major religions. Any person who believes in 

the teachings of Islam is called a Muslim. 

0 The word 'Islam' means, among other things, submission to the will of God. To a Muslim there is 
one and only one God, and he is called Allah. Allah is the Arabic word for 'God'. A Muslim's 
life is devoted to performing his or her duty to Allah. 

0 Muslims believe that their religion began with Adam, then was continued and developed by all the 
other prophets in the Bible, including Jesus, throughout the advancement of human civilisation. 

0 Islam in its present form originated in West Asia around AD 600. The religion spread quickly, 
and now has followers in most countries of the world. Indonesia is a good example of a large 
non-Arabic country where Islam is the religion of most people. Islam's Arabic origins provide 
an explanation for and understanding of some of the practices of Muslims. 

0 The practices of Islam are based around the Five Pillars of Faith. They involve the Muslim 
declaring their belief in one and only one God, being obliged to pray five times a day, fasting 
during the month of Ramadan, paying a percentage of earnings to the poor, and endeavouring to 
take part in the holy pilgrimage to Mecca at least once in a lifetime. 

0 Muslims believe that the word of God was spoken to His messenger Muhammad through the 
Angel Gabriel. Muhammad passed on the word of God through his teachings, and these words 
were at first memorised by Muhammad's followers, and later recorded to become the Islamic holy 
book the Qur'an. 

0 Muslims believe that the Qur 'an is the very word of God and these words were passed to 
Muhammad in Arabic. To this day the Qur 'an exists in the same form as the words were first 
recorded. It is not permitted to change the wording in any way. 

0 It should be noted that Muslims should not be referred to as Muhammadans, nor Islam as 
Muhammadism, as this incorrectly suggests that the believers may worship Muhammad. As far as 
the Prophet Muhammad or any other Muslim is concerned, there is no God but the one God and 
Muhammad was chosen to be his last messenger. 

0 Islam is very much a religion that determines and guides the way of life for its millions of 
followers. The practices of Islam are basically the same, although cultural variations do occur, 
and like all religious practice the followers do vary in the strength of their commitment. A variety 
of sects do also occur in Islam. 

The stylised signature (tughra) 
of Sultan Mahmud II of the 

Ottoman Empire was written 
in an expressive calligraphy. 
It reads: Mahmud Khan son 

of Abdulhamid is forever 
victorious. 

Animation showing the 
calligraphic composition 
of the Al Jazeera logo. 

Emirates 
The Emirates logo is 
written in traditional 
Arabic calligraphy. 
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~-------------,: FACr SHEEr 2:>-----------
( page 1 of 2) 

THE LIFE Of MUHAMMAD 
0 Muhammad was born in AD570 at Mecca in Arabia (which is now known as Saudi Arabia). He 

was to bring to people the message of Islam with is belief in one God. 

0 Orphaned as a child, he was brought up by his grandfather and his uncle. As a boy he worked as a 
shepherd. Later he worked on the trade routes helping with the camel caravans. He became a 
well-respected merchant. He married his employer, a rich woman called Khadijah and they had six 
children. Fatima was the only one of his children to produce grandchildren, as the others either 
died when they were young or their children died. 

0 During these times the people worshipped many idols and many drank alcohol and gambled 
excessively-which displeased Muhammad. 

0 Muhammad began to spend many days alone fasting and praying in a cave on Mount Hira. When 
he was around forty, Muslims believe that he heard the words of God (Allah in Arabic), spoken by 
the Angel Gabriel. Muhammad was terrified and rushed home to his wife Khadijah, claiming that 
he was either possessed or he had just become a prophet. These revelations continued, reassuring 
him and entrusting him with what Muslims believe is the original divine message in its final form. 

0 These revelations from God, passed on through Muhammad, are the foundations of Islam. The 
words spoken to Muhammad were recited by him, memorised by his followers, and later carefully 
recorded. 

0 Muhammad began to preach Islam to the people of Mecca. He especially called on them to stop 
worshipping their many idols and to believe in the one and only God. The people of Mecca saw 
these teachings as a threat to their way of life and persecuted Muhammad and his followers, and 
later drove Muhammad from the city. Muslims believe that he was commanded by Allah to go to 
Medina. 

0 The journey from Mecca to Medina is significant for Muslims. It is called the Hijra (migration). 
Muslims count their years from that date in the same way that Christians count their years from the 
time that Christ was born. 

0 In Medina, Muhammad was welcomed and his teachings were respected. Muhammad was not 
only a spiritual leader but also a political leader, and he formed the first Muslim state. His 
tormentors from Mecca pursued him to Medina, but in each battle fought with Muhammad as 
commander. His followers were able to defeat the aggressors even though they were outnumbered. 
More and more followers came to his teachings. 

0 Muhammad eventually returned to Mecca. The religion which he had passed on to the people 
began to spread throughout West Asia [the Middle East], and later throughout the rest of the world. 
By the time of his death Muhammad virtually controlled the whole of Arabia, and the majority of 
people had become Muslims. 

0 Muhammad died when he was sixty-three and was buried in Medina. During his twenty-three 
years of preaching he had changed the lives of many of the people who had come into contact with 
his teachings. Many tried to proclaim him a saint, but in all his teachings he had stated that he was 
just a man who had been chosen by God to give to the people God's message. Muslims believe 
that Muhammad was the messenger and last Prophet of God. 

0 No picture of Muhammad exists as he would not allow his image to be drawn in case people began 
to idolise him and perhaps put him before the one God. 

0 The messages given to Muhammad by the Angel Gabriel were constantly recited, recorded as they 
were revealed, and became the basic source of Islamic teachings and law-the Qur'an, the Holy 
Book of Islam. Stories of the way Muhammad lived his life and conducted himself were also 
recorded, providing Muslims with an example and explanations of how they should live their lives. 
These are called the Sirah and Sunnah. A collection of the sayings of Muhammad was also 
recorded in the Hadith. 
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_______ _______. FAC1 SHEE1 2 f-----------------, 
( page 2 of 2) 

TIMELINE 
CE570 Muhammad was born. After his mother died, when he was five, he was raised by his 

grandfather and uncle, his father having died before he was born. Muhammad grew up 
to be a well-respected and trusted merchant. 

CE610 When Muhammad was around forty, the Angel Gabriel began to reveal the word of God 
to him in a cave on Mount Hira. 

CE622 Muhammad and his followers were driven out of Mecca as they were seen as a threat to 
the way of life of the Meccans. The journey from Mecca is called the Hijra and it is 
from this date that the Islamic calendar begins. Muhammad made his home in Medina 
and became both the spiritual and political leader of the city. 

CE630 Muhammad returned triumphantly to Mecca and became the 
spiritual and political leader of most of Arabia as Islam spread. 

CE632 Muhammad died and was buried in Medina. Muslims believe 
Muhammad was a messenger of God and the last of God's 
prophets. 

WES1 ASIA A11HE 11ME OF MUHAMMAI'> 

. d 
Mediterranean 

Sea "Damascus 
"Baghdad 

PERSIA 

EGYPT 

e Medina 

"Mecca 

ABYSSINIA ARABIA 

VOLUME 39 NUMBER 4 DECEMBER 2011 7 



~---------i FA.Cl" SHEE1" 3 f-------------, 

THE SPREAP Of ISLAM 
0 While Muhammad was alive, he was not only the Muslim religious leader but also the 

leader of State. Soon all of Arabia was united under Muhammad's leadership. 

0 Following Muhammad's death he was succeeded by a Caliph (which means successor). 

0 The first of the Caliphs was Abu Bala, Muhammad's closest companion. He performed the 
task of bringing the Qur'an together into the one book from the followers who had 
memorised the Prophet's revelations. 

0 Some of the tribes began to tum away from Islam, and Abu Bakr went to war against them. 
Upon their submission, the wars continued against the non-Muslim empires of Byzantium 
and Persia, and large areas of the Middle East came under Islamic control. 

0 'Umar was the second Caliph. He was Muhammad's close companion and son-in-law. 
Following him was Uthman, who saw the written Qur'an published. 

0 Ali, the first youth to embrace Islam, was Muhammad's cousin. He was a close companion 
and son-in-law, and became the fourth Caliph. He was murdered in 661. The Umayyad 
family appointed a Caliph and began a dynasty. 

0 It was at this time that supporters of Ali rejected the Umayyad's right as Caliph, and the 
Muslim group known as the Shi 'ites began. Those who accepted the Umayyads belong to 
the Sunni. 

0 Islam spread west into Egypt and North Africa. By 732, Spain and 
Portugal were occupied by Muslims. 

0 Later, Islamic influence was spread into Turkey and throughout 
Persia to India and China. 

0 Three major empires grew out of this as Islam continued to spread. 
These empires were the Sassanids in Persia, the Moghuls in India, 
and the Ottomans in Turkey. 

1he spread of Islam by AP750 

CT 
0 
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'THE KA'8A by Pi Punlop 

0 This is a cube-shaped structure which is located 
at the centre of the Masjid al-Haram in Mecca. 

0 Today, it stands 15 metres high and 10·5 x 12 
metres on the outside. It is oriented so that its 
four comers roughly align with north, south, east 
and west. 

0 The original structure predates Islam. It is 
believed to have been built by the Prophet 
Abraham (although there are no archaeological 
findings to support this). Used to house sacred 
objects, including the Black Stone, interior walls 
were decorated with paintings. The exterior was 
covered with Nabrat cloth from Yemen. 

0 The Baqara verse, revealed to the prophet 
Mohammed, established the Ka'ba as the direction , 
(Qibla) which Muslims must face for their daily 
prayers. And as the destination for the pilgrimage 
(Hajj) required once in the lifetime of every Muslim (if they are able). 

0 Each year pilgrims gather in the courtyard and encircle the Ka'ba seven times (Tawaf), during 
which they kiss and touch the Black Stone (a Muslim object of veneration embedded in the 
eastern comer of the Ka'ba). 

0 The Abbasid Caliphs contributed to the design of the Ka'ba by covering it with the kiswa, a black 
cloth brought from Tanis in Egypt. The kiswa comprised of eight curtains (a pair on each side of 
the cube) embroidered with gold calligraphy expressing the Muslim shahada or oath: 'There is no 
God by Allah and Muhammed is the Prophet of Allah.' 

0 On the south-western side of the Ka'ba is a semicircular wall about one and a quarter metres tall, 
which represents its border (al-hatim) as built by Abraham. The Black Stone is embedded in the 
eastern comer, one and a half metres about the ground. During the first Saudi extension to Masjid 
al-Haram in 1976, the interior of the Ka'ba was decorated with gold geometric motifs and 
inscribed with Quranic verses. 

-;:.--;::
%:..,--~ 
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NAME .......................................................................................................................... . DATE ..................................................... . 

WORKSHEET - READ FACT SHEETS 1, 2 & 3 

O RESEARCH the life of Abu Bakr. Prepare a 2-page report on him. 
Include answers which cover - who he was 

- what he did 
- where he did what he did 
- why he is significant in history. 

O RESEARCH the spread of Islam throughout the world. 
Prepare a detailed TIMELINE of the spread and its extent. 

O RESEARCH the Moghul dynasty in India. What impact did this Islamic family 
have on India. List five (5) significant buildings constructed during this time 
which were influenced by Islamic values. 

O Through RESEARCH, learn more about the life of Muhammed. 
Prepare a story of his life and achievements in your own words. 

O RESEARCH the Sunni and Shi'ite sects, then fill in the compare and contrast 
chart below. 

COMPARE/ CONTRAST CHART 
SUNNI SHI'ITE 

1. 

2. 

3. 

4. 

5. 

6. 
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NAME .......................................................................................................................... . DATE ..................................................... . 

WONDERWORD: THE BEGINNINGS OF ISLAM 

M u H A M M E D I p R 
A D F E G H F A T I M 
Q B C p R A y z y L s 
u M 0 D R J K X y G 0 
R s u C C E s s 0 R s 
A M 0 I A A B C D I I 
N 0 I B L C C A X M E 
u u R A I H R J G A B 
V N Q R p A C A F G D 
w T 0 A H K L M M E C 
X H C s R I p J H A D 
y I H K N M J E T p D 
A R F A s T R R T N K 
p A B u B A K R A u s 
R E L I G I 0 N T R M 

(a) READ the Fact Sheets 1, 2 & 3 and complete the following. 
(b} Fill in the Wonderword with your answers. 

0 
A 
0 
L 
R 
M 
D 
R 
C 
C 
I 
B 
A 
L 
u 

1. This word means submission to the will of God. (5 letters) ........................ . 
2. The language of the Qur'an. (6 letters) ............................. . 
3. A follower of Islam. (6 letters) ............................. . 

p H 
L A 
M J 
A C 
A G 
N M 
I N 
I E 
V E 
A V 
T H 
A N 
L L 
N s 
s L 

4. A system of beliefs that are followed by a group. (8 letters) ....................................... . 
5. The Islamic name for God. (5 letters) ........................ . 

E 
J 
N 
D 
p 

Q 
A 
L 
s 
u 
I 
J 
A 
T 
I 

6. The two holy cities of Islam are (5 letters) ......................... and (6 letters) ............................. . 
7. The prophet who received the Qur'an (8 letters) ....................................... . 

from the angel (7 letters) .................................. . 
8. The holy book of Islam. (5 letters) ........................ . 
9. The daughter of Muhammed. (6 letters) ............................. . 

10. The name of the fasting month in Islam. (7 letters) .................................. . 
11. The journey by Muhammed from Mecca to Medina was called (5 letters) ......................... . 

which means (9 letters) ............................................ . 
12. In the Hajj, this journey is reenacted as part of the (10 letters) ............................................ . 

13. A collection of the sayings of Muhammed. (6 letters) ............................. . 
14. On the death of Muhammed he was succeeded by a (6 letters) .............................. which means 

(9 letters) ............................................ . 
15. The mountain where Muhammed spent time fasting and praying. 

(5 letters) ......................... (4 letters) ................... . 
16. A person chosen by God to spread the holy word. (7 letters) .................................. . 
17. The pilgrimage that Muslims make in their lifetime. (3 letters) .............. . 
18. What Muhammed did on Mount Hira. (4 letters) .................... and (4 letters) ................... . 

T 
K 
M 
I 
G 
R 
A 
T 
I 
0 
N 
K 
H 
u 
M 
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MUSLIMS IN AUSTRALIA 
Souroe: «Learning from One Another' 
EE&8Al KASSIM and JENNEi COlE-AOAMS 

National Centre of Excellence for Islamic Studies, Melbourne University 

THE STATISTICS 
According to the 2006 Census, 
Australia had 340,393 Muslims 
(around 2% of the total population). 
This number was expected to sur
pass the 400,000 mark in the 2011 
Census. 

State of residence 
Table I shows where Muslims live 
in Australia, indicating that New 
South Wales is home to hearly half 
of Australia's Muslims. 

Age and gender of Muslims 
in Australia (Table 2) 
Due to migration patterns, Austra
lia's Muslims are a relatively young 
group compared with the whole of 
Australia. This is particularly true 
of Australian-born Muslims, of 
whom more than 80% are under 25. 

Main language spoken by 
Australian Muslims (Table 4) 
While 86% of Muslims speak a 
language other than English at 
home, 80% have a good proficiency 
in English. Only about a third of 
Muslims speak Arabic. 

All data sourced from the 2006 
Census of Population and Housing, 

Australian Bureau of Statistics 

Table 1: State of residence 

State /Territory Muslim Percentage of total 
of residence population Muslim population 

New South Wales 168,788 49·6 

Victoria 109,369 32·1 

Western Australia 24,187 7· l 

Queensland 20,318 6·0 

South Australia 10,521 3· l 

Australian Capital Territory 4,373 1·3 

Northern Territory 1,083 0·3 

Tasmania 1,049 0·3 

Table 2: Age and gender of Muslims in Australia 

Age Male Female 

0-14 52,346 49,552 

15-24 32,943 31,007 

25-44 59,488 54,580 

45-64 27,437 22,826 

65+ 5,536 4,669 

Table 3: Birthplace of Muslims in Australia 
Birthplace Percentage Birthplace Percentage 

Australia 37·9 Bangladesh 3·9 

Lebanon 8·9 Iraq 2·9 

Turkey 6-8 Indonesia 2·5 

Afghanistan 4·7 Bosnia & 2·2 Herzegovina 

Pakistan 4· l Iran 2·1 

~ Table 4: Main language spoken by Australian Muslims 

I &ET THE fACTS I 
This Stage 4 Unit engages students 
in analysis and graphing of statistics 
about Australia's Muslim popula
tion. It also aims to challenge mis
conceptions regarding Australia's 
Muslim population. 

ACTIVITY ONE - True or False 
Worksheet 1 asks students to decide 
whether statements about Austra
lia's Muslim population are correct. 
They should complete this task 
without prior discussion. 

When students have completed 
this task, distribute Worksheet 2: 

Main language 

Arabic 

Turkish 

English 
Urdu 

Bengali 
Dari 

'Get the Facts' and ask students to 
use the information to check their 
answers. They may be surprised at 
the results. This activity asks 
students to reflect on their initial 
answers-which may reflect stereo
types, bias, and the high profile of 
Muslim Australians in the media. 

Number 

114,034 

46,914 

43,139 

18,142 
15,304 

13,766 

ACTIVITY TWO - Graphing 
Worksheet 2 asks students to: 
1. Create a visual representation 

of the statistics by developing 
graphs to display the 
information. 

2. Write a short demographic 
analysis of Muslims in Australia. 
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NAME .......................................................................................................................... . DATE ..................................................... . 

Worksheet 1: TRUE/ FALSE 
ACTIVITY 1: Read the seven statements below and, without doing any 
research, write true or false in the box. 

1. Between 5-10% of Australians are Muslims. I l ----
2. Islam is the largest non-Christian religion in Australia. I I 
3. Over 75% of Muslims living in Australia I I 

are under the age of 25. 
4. Most Muslims living in Australia were born overseas. I I 
5. Most Muslims living in Australia are male. I I 
6. Victoria has the highest Muslim population in Australia. f I 
7. Tasmania has the smallest Muslim population in Australia. I I 
0 Now use the statistics provided on Worksheet 2: Get the Facts to 

check your answers. Use the space below to rewrite correctly any 
statements that are not true . 

....................................................................................................................................................................................... 

···················································································································"································ .... -, .. ,, ....................... . 

···································································· .. ································································· ... , ........................................... . 

....................................................................................................................................................................................... 

....................................................................................................................................................................................... 

....................................................................................................................................................................................... 

0 Did you guess any answers incorrectly? Why? 
Did any of these statistics surprise you? Why or why not? 

....................................................................................................................................................................................... 

....................................................................................................................................................................................... 

....................................................................................................................................................................................... 

······· ............................................................................................................................................................................... . 

....................................................................................................................................................................................... 

....................................................................................................................................................................................... 

ACTIVITY 2: Use Worksheet 2: Get the Facts to 

0 create a visual representation of the statistics by developing graphs 
to display the information; and 

O write a short demographic analysis of Muslims in Australia. 
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Worksheet 2: GET THE FACTS 
Religious affiliations in Australia, 2006 

Religion Population Percentage 

Catholic 5,126,900 25.8 
Anglican 3,718,200 18.7 
Uniting Church 1,135,400 5.7 
Presbyterian and Reformed 596,700 3.0 
Eastern Orthodox 544,200 2.7 
Baptist 316,700 1.6 
Lutheran 251,100 1.3 
Pentecostal 219,700 1.1 
Other Christian 776,900 3.9 
Buddhism 418,800 2.1 
Islam 340,400 1.7 
Hinduism 148,100 0.7 
Judaism 88,800 0.4 
Other non-Christian 109,000 0.5 
No religion 3,706,600 18.7 

.. 
Note: Information not included for those who d,d not state their rehg,on 

Geographical distribution of Muslims in Australia, 2006 

State I Territory 
Muslim Percentage of total 

population Muslim population 

New South Wales 168,788 49.6 
Victoria 109,369 32.1 
Western Australia 24,187 7.1 
Queensland 20,318 6.0 
South Australia 10,521 3.1 
Australian Capital Territory 4,373 1.3 
Northern Territory 1,083 0.3 
Tasmania 1,049 0.3 

Place of birth of Muslims living in Australia, 2006 
Place Number Percentage 

Born overseas 199,070 58.5 
Australia 128,904 37.9 

Note: Information not included for those who did not state their country of birth 

Place of birth of Muslims living in Australia, 2006 
Age group Males Females 

0-14 years 52,346 49,552 
15-24 years 32,943 31,007 
25-44 years 59,488 54,580 
45-64 years 27,437 22,826 

65+ years 5,536 4,669 

All statistics are sourced from the 2006 Census of Population and Housing, Australian Bureau of Statistics. 
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AUSTRALl~S FIRST MUSLIMS: 
THE CAMELEERS 

1860s ... 1930s 
A SELECTION OF ACTIVITIES FOR STAGE 3 

developed by JULIE O'KEEFFE 
OUTCOMES (Reference pages 60, 61, NSW BOS HSIE Syllabus) 

CUS 3· 1 Explains the significance of particular people, places, groups, actions and events in the past in 
developing Australian identities and heritage. 

CUS3·2 
CUS3·4 
ENS3·6 

CONTENT 
0 

0 
0 
0 
0 
0 

Describes different cultural influences and their contribution to Australian identities. 
Examines how cultures change through interactions with other cultures and the environment. 
Explains how various beliefs and practices influence the ways in which people interact with, 
change and value their environment. 

Significant events that have shaped Australia's identity, including the discovery of gold, and 
colonial exploration and expansion. 
Traditions, belief systems and practices of Australians, including celebrations. 
Colloquial words associated with cultural influences. 
Origins of place names and other words and expressions. 
Communities, regions and environments in Australia and in the world. 
Patterns of human involvement and use of environments. 

I Links with the Australian Curriculum - History I 
YEAR 6 - KNOWLEDGE AND UNDERSTANDING 
New Australians 

4. The development of a culturally diverse society through journeys to Australia over time. 
5. Stories of groups of people who journeyed to Australia during the twentieth century and the 

reasons for their journeys. 
6. Contributions of migrants to Australian life. 
7. A particular migrant narrative. 

Skills 
Historical questions and research 

0 Develop questions about the past to inform an inquiry. 
0 Identify relevant historical sources and locate information related to the questions. 
0 Identify a variety of primary and secondary sources. 

Analysis and use of sourCP,S 
0 Locate and record historical information from a variety of sources. 
0 Compare key ideas and information in a range of sources. 

Perspectives and interpretations 
0 Identify points of view, perspectives, values and attitudes in historical sources. 

Comprehension and communication 
0 Sequence historical events. 
0 Use historical terms and concepts. 
0 Develop historical texts, particularly narratives and descriptions, which incorporate evidence. 
0 Use a range of communication forms (oral, written, graphic) and technologies. 
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A STAGE 5 OPTION -THE MODERN WORLD AND AUSTRALIA 
Depth Study 2 - Making a Nation 
The experiences of non-Europeans in Australia prior to the 1900s 
(such as the Japanese, Chinese, South Sea Islanders, Afghans) 

D Describe how at least ONE of the non-Europeans lived and worked in Australia. 
D Describe the contribution of non-European workers to Australia's development. 

RESOURCES 
□ Australia's Muslim Cameleers: Pioneers of the Inland I860s- I930s, Philip Jones and 

Anna Kenny. ISBN 978-1-86254-872-5 This book can be ordered from the website: 
http://www.gould.com.au/ Australia-s-Muslim-Cameleers-p/wakOOl .htm 

This outstanding resource includes 
• photographs, sketches, oil paintings, pictures of artefacts; 
• maps; 
• extracts from newspapers of the time (eg. Adelaide Observer, 16 July 1884); 
• extracts from letters and diaries; and 
• timelines. 
• Chapters include: 'Who were the cameleers?', 'To Australia, with camels', 

'With the explorers', 'Working with camels', 'The cameleers and Aboriginal people', 
'Life in camel camps and townships' 

□ HOOSH! Camels inAustralia,Janeen Brian. ISBN 0-7333-1504-6 
This is also an outstanding book, and contains excellent sections on the history of camels in 
Australia; the work of camels in wool, mining and gold; the explorers; and the opening up of 
Australia with the development of Overland Telegraph and the Ghan train line. 

□ Taj and the Great Camel Trek, Rosanne Hawke. This novel is about the expedition of Ernest 
Giles, and a tribute to the Afghan camel drivers who helped explore Australia. This website 
below includes other books, including picture books written by Rosanne Hawke, and detailed 
English activities for each of her books. 

http://www.rosannehawke.com/Iist.asp?s=418 

D http://www.ihrc.org.uk/file/ A_History _of_the_Muslims_in_Anstralia.pdf 
This website provides a very detailed overview of the history of the Muslims in Australia. 
It is great reading for teacher background knowledge. 

□ The Youngest Cameleer, Goldie Alexander. This novel is intended to provide insight into the 
world of a 19th century Afghan newcomer and for the reader to be aware of the Afghan cameleers' 
contribution to opening the interior of Australia. 

http://www.goldiealexander.com/teachersnotes/the-youngest-cameleer.php 

D An extract from Peta Stephenson's excellent research-a great background read! 
'The first Muslims to settle in Australia permanently were the 'Afghan' cameleers of the mid to 
late nineteenth century. In Queensland and Central, Western and SouthAustralia,Aboriginal 
communities brokered cross-cultural alliances with the cameleers-the vast majority of whom 
were devout Muslims. Between the 1860s and 1920s, the 'Afghans' with their strings of camels 
provided the most reliable means of cartage and transport in the arid interior. During the many 
years that 'Afghan' camel handlers and vegetable hawkers worked the inland tracks, they observed 
the habits and customs of local Aborigines and, in many cases, developed trusting relationships 
with them. Intermarriage was common and today there are many Aboriginal families, including 
some of my interviewees, with surnames such as Khan, Sultan, Mahomed, Zada and Akbar.' 

http://www.griffith.edu.au/data/assets/pdf_file/0005/58316/Stephenson.pdf 

Reaffirming Aboriginality through Allah: Indigenous Muslims in Australia 
by Pela Stephenson 

Challenges and opportunities for Islam and the West-the case of Australia' 
3-5 March 2008, Brisbane 
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8E&INNIN& Wll8H A LE&ACY -
1Nl8RO0UCIN& l8HE J\F&HANS~ 

0 Talk about experiences of trains and train travel with students-their personal experiences, 
parents' or grandparents' experiences. 

0 Talk about any focus on trains within their community (eg. museum, club, festival, visiting of 
steam trains, daily commuting). 

0 Talk about feelings and emotions connected with trains and train travel, and why people could feel 
the way they do. 

0 Invite members of the school and wider communities to talk to students about experiences of train 
travel within Australia in the past, or in more recent times. Compare and contrast experiences. 

0 Locate on maps of Australia train journeys students, their families and others have experienced. 

0 Students could bring in photographs, timetables, tickets and other artefacts associated with train 
travel. 

0 Talk about why families and others use trains and why some may have gone on long train journeys. 

0 Collect a variety of travel brochures on train journeys in Australia. Students read through and 
complete a comparative table on the journeys (eg. Indian Pacific, Ghan, 0verlander, Southern 
Spirit). Plot the journey of each train on a map of Australia. 

0 Some interesting websites: http://www.australian-trains.com/ 
http://www.railaustralia.eom.au/whichRailJourney.php 

http://www.greatsouthernrail.eom.au/site/agent_extranetJsp? 

0 Telephone 132147 for information about the Ghan train journey (as advertised on television). 

0 Explain to students they are going to investigate one of these great train journeys - the Ghan. 

0 Google images of the Ghan train. Scroll through the images and note observations. Talk about 
these observations and include the recurring image of the camel. 

http://www.flickr.com/photos/centralaustralia/3789121156/ 
http://www.llickr.com/photos/quested/2841638380/ 

0 In pairs, students write a set of enquiry questions to find out all they can about the Ghan now, 
and about the train in the past including what camels and their riders had to do with the train! 
The following websites are a good starting point: 

http://www.railaustralia.eom.au/theGhan.php 
http://www.southaustralianhistory.eom.au/ghan.htm 

http://www.abc.net.au/tv/australiawide/stories/sl 648039 .htm 
http://www.greatsouthernrail.eom.au/site/the_ghan/history.jsp 

http://en.wikipedia.org/wiki/The_Ghan 

0 Examples of questions could include: 
• What does the word 'Ghan' mean? 
• Why is the train called the 'Ghan'? 
• When did work on building the train track for the Ghan begin? 
• Where did the track begin and end? 
• What was the length of the track? 
• What work did the camels do in relation to the construction of the track? 
• Why were camels used instead of other animals such as horses? 
• Why was the train track built in the first place? 
• How difficult was it to build this train track? 
• When was the train track for the Ghan completed? 

0 Students present the research for their enquiry questions in an interesting way-including maps, 
timelines, images and stories to enhance their presentations. 

0 Students discuss and describe the importance of the Ghan then and now. 
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GOING FURTHER 
Use knowledge gained about the Ghan through study of the construction of the legendary train as a springboard 
, nto a fuller investigation of the Afghan cameleers in Australia. 

0 Google images of the Ghan cameleers in Australia. 

0 The following websites are helpful for developing a broader understanding of the work of the 
Afghan cameleers and their contribution to the development of Australia. 

http://www.australiangeographic.eom.au/journal/afghan-cameleers-australians-outback-history.htm 

http://www.dfat.gov.au/facts/muslims_in_Australia.html 

http://www.islamfortoday.com/australia03.htm#conquest 

http://en.wikipedia.org/wiki/lslam_in_Australia 

http://www.outback-australia-travel-secrets.com/ 
train-travel-in-australia.html#train-travel-australia-ghan 

http://en.wikipedia.org/wiki/ Afghan_(Australia) 

http://www.outback-australia-travel-secrets.com/camels-australia.html 

http://www.adventure-travel-tales-and-tips.com/ 
visit-australia-and-ride-the-famous-ghan-railway-.html 

http://www.abc.net.au/gnt/historyffranscripts/sl231969.htm 

http://www.australian-trains.com/ghau/ 

http://www.slsa.sa.gov.au/site/page.cfm?c=4932 

http://www.goway.com/down under/australia/trainjourneys/rail-australia-the-ghan.html 

http://www.cultureandrecreation.gov.au/articles/cameleers/ 

http://www.abc.net.au/local/photos/2009/03/04/2506943.htm 

http:/ /espace.library .uq .edu.au/eserv/UQ: 135526/n 13 _2_ 019 _Scriver.pdf 

http://uncommonlives.naa.gov .au/muslim-journeys/stories/cameleers-and-hawkers.aspx 

http://recollections.nma.gov .au/issues/vol_2_no2/notes_and_comments/australias_muslim_cameleer _heritage/ 

http://www.southaustralianhistory.com.au/afghans.htm 

http://www.datesaustralia.eom.au/index5.htm1 

http://www.abc.net.au/nt/stories/s1338597.htm 

http://www.camelsaust.eom.au/history.htm 

http://museumvictoria.eom.au/pages/14462/cameleers-teacher-notes.pdf 

http://www.dulwichcentre.eom.au/afghan-histories-in-australia.html 

The cameleers planted date seeds wherever they went. 

0 Read the fact files about growing dates in Central Australia. Discuss the legacy of the cameleers 
in terms of this Australian industry. 

http://www.nt.gov .au/d/Content/File/p/Fruit/Date_Final.pdf 

http://www.gurradowns.eom.au/ 

http://www.nt.gov.au/d/Content/File/p/Fruit/FF4_date_palm.pdf 

http://www.datesaustralia.eom.au/index5.htm1 

0 Try some dates! 

Sadadeen Primary School in the Northern Territory is named after a very special person. 
Check out their website and find out some significant facts about that person. 

http://www.sadadeenprimary.nt.edu.au/history.html 
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Australia's first Muslims - the Cameleers 
SOME FOCUS QUESTIONS 
0 Students work in pairs to research one of the following questions. Cut out and allocate. 
0 Each pair (1) presents their information in an engaging way; and 

(2) designs a task for class members to do after their presentation (eg. labels 
countries the cameleers came from on a world map; jointly construct a timeline representing 
the import of camels). 

0 Students display all information from presentations to give an overview of the Afghan 
cameleers in Australia. 

Why were camels brought into Australia at all? 

Where did the camels come from? Who travelled with them? 

When were camels first brought into Australia? 
How many decades did this continue for? 
How many camels were imported in total? 

Who were the cameleers? What countries did they come from? 
What languages did they speak? 

Why did the cameleers come to Australia with their camels? 

What role did the cameleers play in expeditions exploring inland Australia? 

In what ways was the Australian inland environment similar 
to the countries the cameleers came from? 

The majority of cameleers were Muslim. Describe some of the religious customs 
which the cameleers followed in Australia. 

What skills and abilities did the cameleers have that made them suited 
to working in the inland parts of Australia? 

What was difficult for the cameleers about life in Australia? 

Camels and their Afghan handlers left tracks far and wide throughout Australia 
during their seventy (70) years of service. These tracks formed the cameleer 

network. How useful did these tracks prove to be for others? Give examples of 
development that took place because of the establishment of the tracks. 

What were some of the major construction projects the cameleers were involved in? 
Describe their role in the projects. 

The cameleers lived in what became known as 'Ghan towns'. 
Describe what a Ghan town was and how they developed. 

Why did the cameleers plant date seeds wherever they went? 
How have people benefited now from these plantings? 

I 
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ABOUT THE CAMELEERS 
Countries of origin: Languages spoken: Clothing: 

0 ................................................. 0 ······················································· 
0 .................................................. . 

0 ................................................. 0 ...................................................... . 

0 ................................................ . 0 ······················································· 0 ··················································· 

-:-u·-~-·~-·~-;-··o_··;-··c_··c_·~-··e_···l_·~-~-;s-· I :•i;~;~ ~ 
in Australia: 0 .................................................. . 

0 ··················································· 

0 ................................................ . 

Problems for the 
cameleers in 
Australia: 

0 ................................................ . 

0 ················································· 

Work as a cameleer: 
0 ...................................................... . 

0 ...................................................... . 

0 ······················································· 

0 ······················································· 

0 ······················································· 

0 ······················································· 

0 ······················································· 

0 ······················································· 

Number of camels 
in Australia: 

0 .................................................. . 

Name given to the 
cameleers: 

0 ··················································· 

o ................................................. Skills/ qualities suited to living & working in Australia: 

0 ........................................................................................................................ . 

0 ················································· 
0 ························································································································· 

0 ················································· 0 ························································································································· 

0 ························································································································· 

Other jobs done by 
came leers: 

0 ................................................ . 

0 ................................................ . 

0 ................................................ . 

0 ························································································································· 

Forbidden food & drink: Why they came 
to Australia: 

0 ....................................................... . 

0 ························································ 
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NAME .......................................................................................................................... . DATE ..................................................... . 

I BEING MUSLIM IN AUSTRALIA, 1860s - 1930s I 

Customs 

0 ................................................................................ . 

0 ................................................................................ . 

0 ················································································· 

0 ················································································· 

0 ................................................................................ . 

Forbidden food and drink 

0 ················································································· 

0 ················································································· 

Implications of transporting 
these products: 

Special ceremonies: 

Problems 

0 ·················································································· 

0 ·················································································· 

0 ·················································································· 

0 ·················································································· 

0 ·················································································· 

0 ·················································································· 

0 ................................................................................. . 

Ghan towns (features) 

0 ................................................................................. . 

0 ·················································································· 

0 ................................................................................. . 

0 ................................................................................. . 

0 ·················································································· 

Date and site of the first mosque 
built in an Australian city. 

Visit the following website for pictures of the first mosques constructed 
in Australia. 

http://islamicsociety.org. au/index. php/ en/news/84-muslims-in-australia. html 

Scroll down to an image of the first mosque built in Australia at Maree, in 
northern South Australia, in 1861; and images of the first large mosque 
built in the Australian city of Adelaide in 1890. 

http://www. migrationheritage. nsw .gov. au/exhibition/ 
objects_ through_ time/broken- hil 1-mosque-col lection/ 
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WHY CAMELS? 
O Discuss and list at least five (5) advantages of using camels in parts of 

Australia instead of horse and bullock teams. 

Camels versus Horses and bullocks 

0 ................................................................................... 0 ··················································································· 

0 ··················································································· 0 ··················································································· 

0 ................................................................................... 0 ··················································································· 

0 ................................................................................... 0 .................................................................................. . 

0 ··················································································· 0 ··················································································· 

O Imagine what the journey by ship could have been like for camels 
coming all the way, from India and other places, to Australia. 
Brainstorm and list possible problems AND solutions. 

Problems Solutions 

Loading and unloading camels onto Putting camels into a sling and 
and off ships. hoisting them off. 

0 ................................................................................... 0 .................................................................................. . 

0 ................................................................................... 0 .................................................................................. . 

0 ··················································································· 0 .................................................................................. . 

0 ................................................................................... 0 ······································································:· .......... . 

0 ................................................................................... 0 ··················································································· 
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NAME DATE ............ . 

CAMELEER STORIES (PAGE 1 OF 2) 

http:// austral ia. gov. au/ about-austral ia/ austral ian -story I afghan-cameleers 
Scroll down to 'cameleers' in the Australian Dictionary of Biography and click onto 
the story about Bejah, Dervish (1862-1957). Read the story written by Valmai A. 
Hankel about Bejah, then complete the following: 

O Place of birth: .......................................................... . 

0 Rank attained in Indian army: .......................................................... . 

0 Arrived in Fremantle, Western Australia, in .......................................................... . 

0 How many expeditions did Bejah have the opportunity to be a part of? 

0 In which expedition was he the lead camelman? .......................................................... . 

0 List the qualities describing Bejah from Wei I's diary ................................................................ . 

0 How was Bejah rewarded for his role in the expedition? ................... . 

Do you think this would have happened a lot? Why, or why not? 

................................................................................................... , ..................................................................................... . 

0 Well's tried to get a white camel-man for his expedition. The writer says that 
fortunately he failed. Why do you think the writer expresses this view? 

0 Name some of the jobs undertaken by Bejah during the expedition. 

0 What did Bejah do after the expedition? 

............................................ , ............................. ,, ............................................................................................................. . 

0 He settled at .................................................................................................... . 

0 On 15 December 1909 he married ....................................................... . 

0 Bejah's camels were used for transporting .................................... . 

......................................................... ..................................... ...... ............................... ............. until the 1930s. 

0 Once he retired, he ................................................................................................... . 

0 What religion did Bejah belong to? ..................................................... . 

0 What did he say was responsible for his good health? 

0 What was his age and the date of his death? ................. . 

0 Where was he buried? .................................................................................................................................... . 

0 Why do you think he sent his son on the expedition with CT Madigan in 1939? 

.................................................................................................... , ..... , ....... ,,,, .... ,,, ........................................................... . 

0 If you were the explorer CT Madigan, why would you want Dervish Beja as your 

camel-man? ................................................................................................................................. . 
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NAME DATE ..................................................... . 

CAMELEER STORIES (PAGE 2 OF 2) 

0 Think of five things that would have been very different for Beja when he arrrived 
in Australia ............................................................................................................................................................ . 

0 How do you think he would have coped with these differences? Why? ......................... . 

0 Represent Bejah's story as a story map. Label each part of the map. 

O READ and DISCUSS the stories about Faiz Mahomet, Abdul Wade and Mahomet 
Allum. Identify and describe similarities and differences between the lives 
experienced by these cameleer men. 
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NAME .......................................................................................................................... . DATE ..................................................... . 

MORE CAMELEER STORIES (PAGE 1 OF 3) 

http://uncommonlives.naa.gov. au/muslim-journeys/stories/ 
cameleers-and-hawkers.aspx 

0 Working with a partner, click onto 'Stories'. 
O Browse through the information on this site, clicking onto all the photos, letters, 

licenses, etc. as well as scanning through the text. 
O Discuss some of the 'big ideas' presented about the cameleers from the text and 

from other sources of information. 
0 Tackle one section of this site at a time after an initial browse. 

Read sections of the text in more detail, and jot down the main ideas in each of 
the following sections. 
GENERAL INFORMATION ABOUT THE CAMELEERS IN AUSTRALIA 

0 ························································································································································································· 

0 ·························································································································································································· 

0 ························································································································································································· 

0 ......................................................................................................................................................................................... . 

0 ........................................................................................................................................................................................ . 

TENSION ON THE GOLDFIELDS 
List the benefits of camels on the goldfields in Western Australia. 

0 ······················································································································································································ 

0 ·························································································································································································· 

0 ······················································································································································································· 
Identify the 'problems': 

0 ························································································································································································ 

0 ·························································································································································································· 

0 ......................................................................................................................................................................................... . 

0 ........................................................................................................................................................................................ . 

O Discuss problems from both the Afghans' and the European miners' viewpoints. 
List your arguments for each side in the table below. 

AFGHANS EUROPEAN MINERS 

Other viewpoints about the Afghans: 
0 During the Federation drought .................................................................................................................. . 

.......................................................................................................................................................................................... 

.......................................................................................................................................................................................... 
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NAME .......................................................................................................................... . DATE ..................................................... . 

MORE CAMELEER STORIES (PAGE 2 OF 3) 

O Outback settlers, farmers and surveyors ........................................................................................... . 

O State your views about tension on the goldfields (comparisons could be made with 
the treatment of Chinese on the goldfields) ..................................................................................... . 

HAWKERS 
0 What did a hawker do? .................................................................................................................................... . 

O Describe what you think a hawker's 'shop' could look like .......................................................... . 

0 What benefits did the hawkers bring to people in the remote parts of Australia? 

0 Who do you think would have been looking forward to the hawker arriving most? 

Why? ........................................................................................................................................................................... . 

O Compare the licenses for a hawker travelling on foot and one using an animal. If you 
were a hawker, which license would you apply for and why? ..................................................... . 

O What kinds of things would you sell? ...................................................................................................... . 

O How do you know hawking was a popular business? ......................................................................... . 

BUILDING MOSQUES AND IMPORTING IMAMS 
O What was being a Muslim like for cameleers in a country that was mainly Christian? 

O How did they manage to continue their Muslim faith in Australia during those early 

years? ......................................................................................................................................................................... . 
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NAME .......................................................................................................................... . DATE ..................................................... . 

MORE CAMELEER STORIES (PAGE 3 OF 3) 

O Why did they begin to build mosques in the countryside, and eventually in larger 

towns and cities? ............................................................................................................................................... . 

O What did having one of their religious teachers, an Imam, in Australia mean to the 

came leers? ............................................................................................................................................................. . 

LEGAL RESTRICTIONS 
Read through the section on legal restrictions and discuss your thoughts about this issue. 
Discuss the 'fairness' of these restrictions in light of the enormous contributions the Afghan 
cameleers had made to the development of inland Australia. Work out some possible reasons 
for the restrictions. 
Imagine you are a lawyer acting on behalf of the Afghans. List reasons you would put forward 
to overturn these restrictions. 

0 ·························································································································································································· 

0 ·························································································································································································· 

0 ·························································································································································································· 

0 ·························································································································································································· 

0 ......................................................................................................................................................................................... . 

END OF AN ERA 
O Why were the camels no longer needed? ............................................................................................ . 

0 What happened to the cameleers and their camels? .................................................................... . 

0 How do you think the cameleers, farmers, settlers and others could have felt 
about the end of the services provided through the use of camels in Australia at 

that time? .............................................................................................................................................................. . 

O Fill in the rest of this page with words and images that spring to your mind 
when you think of the Afghan cameleers. 
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ION THE MOVE INTO INLAND AUSTRALIA/ 
In small groups or pairs, research ONE of the following constructions. 
Think about and include responses to the following: 

0 Who was involved? 

0 Why was the construction undertaken? 

0 Where did the construction take place? 

0 When did the construction occur? 

0 How long did it take to complete the construction? 

0 Challenges and successes during the construction. 

0 Role and the jobs of cameleers and their camels. 

0 Legacy of the construction-consequences for the time it was built, 
and for the future. 

0 Your impressions and understanding of the construction. 

THE OVERLAND TELEGRAPH LINE 

THE RABBIT-PROOF FENCE 

THE CANNING STOCKROUTE 

THE DINGO FENCE 

0 Present the research, using maps to show the construction in relation 
to the whole of Australia. 

O A 3D model of the construction could support presentations. 

FURTHER POSSIBILITIES: 
O Design a poster promoting the benefits of the construction. 

0 Write a newspaper article reporting on the opening of the construction. 

O Write a narrative about an aspect of the construction from either 
the cameleer or the camel's viewpoint. 

0 Dramatise the narrative. 
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WITH THE EXPLORERS: 
INLAND EXPEDITIONS 1860s - 1930s 

Explorers relied on cameleers and their camels during expeditions. 
Some explorers were honoured by having sites named after them. 

0 On the timeline below, mark in the explorers' expeditions 
in chronological order. 

1940=:--

1930--

1920--

1910--

1900--

1890--

1880--

1870--

1860==--

Gosse 
1872 

Wells (Calvert) 
1896, 1897 

Madigan 
1939 

McKinley 
1862 

Lindsay 
1885, 1886 

McIntyre 
1865 

Strzelecki 
1916 

Warburton 
1873 

Lindsay (Elder) 
1891, 1892 

Burke & Wills 
1860 

Giles 
1875, 1876 
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WITH THE EXPLORERS: 
INLAND EXPEDITIONS 1860s - 1930s 

Divide the class into ten (10) research groups. 
Each group O selects an explorer to investigate; 

0 develops a set of focus questions to guide their research 
(who, when, where, why, what and how are excellent beginnings for 
framing questions); 

0 uses a variety of sources to locate information; 

0 records sources as a bibliography; 

0 presents their research in a creative way ( through combination 
of drama, visual arts, music or dance; or a focus on one), weaving 
facts about the expedition into their creative presentation; 

0 plots the route of their expedition onto a map of Australia; 

0 highlights the role of the cameleers in their expedition, 
finding their names, and the names of their camels. 

After the presentations, 
0 mark all the routes of the expeditions onto one map of Australia. 

Each group develops a key to show the route of their journey. 
Talk about how much of Australia was explored. 

0 discuss, evaluate and summarise the significance of the expeditions. 

O discuss and explain the importance of the cameleers and their camels. 

0 reflect on their research process and the resources used. 

Going further: 
0 Develop and role play a conversation between their explorer and the 

cameleer. 

0 Select a critical point in one of the expeditions. Debate the pro's 
and con's of this situation. 

0 Construct a flow chart to show the events that followed in the 
development of inland Australia because of the expeditions. 

O Develop a game based on the researched explorer and his 
expedition. 

O Create a Fact File highlighting the features of the camel that made 
it so suitable to the expedition work. Include a labelled diagram of 
a camel. 
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NAME ........................................................................................................................................ DATE ......................................... . 

[ THE GHAN TRAIN - A TRIBUTE TO AFGHAN CAMELEERS 
Once called the Afghan Express, the Ghan train displays an emblem of a camel and rider, a tribute to the 
Afghan cameleers. 

DRAW the current emblem on the Ghan train. 
Use your knowledge of the Afghan cameleers to 
design a new emblem for the train, recognising 
their contribution to Australia. 

http://www. flickr. com/hotos/ centralaustralia/3789121156/ 
http://www. flickr. corn/photos/ quested/2841638380/ 



NAME .......................................................................................................................... . DATE ..................................................... . 

THE CAMELEERS' LEGACY 
0 Create a collage of images and words that encompass the heart of who 

the cameleers were, and the work they did. 

0 Write a 30 word summary of the contribution made by the Afghan 
cameleers to the development of inland Australia. 
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lt~s all in a name! 
This Stage 5/6 learning sequence explores ethnic stereotyping through 

focusing on a 2009 Australian National Unhrersity CANU) study 
about names and employer discrimination. 

I ACTIVITY ONE - MY NAME I 
Ask your students to focus on their own names by working with a partner to answer the following questions. 

0 Is there a story behind your name? 

0 Do you like your name? Why or why not? 

0 What do you think people who do not know you might assume about you based only on your name? 
[Think about gender and ethnicity.] 

I ACTIVITY TWO - A STUDY IN DISCRIMINATION I 
Begin this activity by writing the following names on the board. They are actually examples of ethnically 
distinctive names used in the ANU study about names and discrimination: 

Jennifer Robinson, Ahmed Kassir, Winnie Tjungarrayi, Peng Lin, and Maria Ferrari 

Ask your students what ethnic backgrounds they think these people might have. 
[The names are Anglo, West Asian.Aboriginal, Chinese, and Italian.] 

For more details see: 

via 

Does Racial and Ethnic Discrimination Vary Across 
Minority Groups? Evidence from Three Experiments 

http://econrsss.anu.edu.au/--aleigh/ 

Conclude this activity with a class debate: 
'Discrimination is a feature of any multicultural society' 
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WORKSHEET: WHATS IN A NAME? 

A recent study by researchers from the Australian National University (ANU) 
showed that job applicants find it easier to get an interview if they have an 
Anglo-Saxon or Anglo-Celtic name. 

The study, completed in June 2009, involved sending more than 4000 fake 
CVs in response to job advertisements in Brisbane, Melbourne and Sydney. 
Several types of CV were created under different names. The advertised 
positions were in hospitality, data entry, customer service and sales. 

'By varying the names on the CVs, we were able to estimate precisely the 
extent of hiring discrimination' explained one of the researchers, Professor 
Alison Booth. 'Because all other characteristics are held constant, we can be 
sure that we are really measuring discrimination.' 

The study used a selection of distinctive names reflecting Anglo-Saxon, 
West Asian (Middle Eastern), Indigenous, Chinese and Italian ethnicity. 
These included names such as Adam Mitchell, Lala Hariri, Ronnie Japanangka, 
Ping Chang, and Giuseppe Romano. 

The findings showed that to get the same number of interviews as an 
applicant with an Anglo-Saxon name, an applicant 

0 with a Chinese name must submit 68% more applications; 

0 with a Middle Eastern name must submit 64% more applications; 

O with an Indigenous name must submit 35% more applications; and 

0 with an Italian name must submit 12% more applications. 

The fake CVs all made it clear that the applicants had completed high school 
in Australia, so it is unlikely that employers thought the applicants did not 
speak English. 

One interesting statistic to emerge was that in Melbourne, Italian-named 
applicants were not disadvantaged. In fact Italian-named applicants could 
submit 7% fewer applications than Anglo-named applicants to get an interview. 

DISCUSS THE FOLLOWING QUESTIONS 

O What are the stereotypes that employers may have associated 
with each of the ethnically-distinctive names? 

O Where do these stereotypes come from? 

0 Do you think the employers made conscious or unconscious 
decisions not to interview people with certain names? Why? 

0 Why do you think the results varied between different ethnic 
groups? 

0 Can this discrimination be overcome? If so, how? 
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FEAR . . . because they are diffeYei'lt! 
A refugee update by UI UUNLOP 

111111 Have you seen the SBS program 'Go back to where you came from'? 
It is a three-part series that takes six average Australians with strong views about asylum seekers and gives 
them an 'authentic' refugee experience. The three episodes can be watched on-line. There is also a teacher 
pack, a quiz and interactive. 

Test your immigration knowledge: http://www.sbs.eom.au/thefacttester/ 
This is a short, five-question interactive quiz that addresses some common misconceptions about immigration. 

Interactive: Exit Australia 
This asylum-seeker simulation asks students to make decisions about their own views, and the decisions they 
might make if they were a refugee themselves. The value in this stimulus material is its potential to inspire 
classroom debate. http://www.sbs.eom.au/shows/goback 

VEA have produced an associated Study Guide. 
Details may be found at: http://www.vea.eom.au/Product.aspx?id=5386 

MAJOR REFUGEE HOSTS 
Top ten countries, 2010 

111111 Antonio Guterres, the UN High Commissioner for Refugees, has 
hit out at rising anti-refugee sentiment among industrialised 
countries. A recent UN report shows that 75% of refugees seek 
refuge in neighbouring countries (in other words, they don't go on 
boats!). Eighty per cent of the world's 15·4 million refugees have 
been provided with shelter in the poor countries of the world-not 
affluent countries, such as Australia. 
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Pakistan hosts most of the world's refugees (I ·9 million). 

Australia ranks forty-sixth, hosting 0·21 % of the world's refugees. 
In 2010 Australia accepted 2· 3% of refugees, resettled that year. 
This ranked Australia tenth. 

The UNHCR's regional representative Richard Towle said 
Australia had a 'preoccupation with boats' that overshadowed the 
fact that the number of refugees in Australia was very small. 
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Ill 'Fear and misunderstanding of the figures have long driven the recurring debate about the number of people 
seeking asylum on Australian shores, either by boat or by plane.' (J Irvine, Sydney Morning Herald, 14/5/11) 

Do we fear losing our standard of living if we are 'overrun'? Let's look at some facts. 
In the last decade those seeking to flee their homeland has almost halved. 
Of the forty-four most industrialised nations where people seek asylum, the number has fallen from 
620,000 in 2001 to 350,000 in 2010. 
Applications for asylum in France in 2010 was 47,800 (the second-biggest destination for asylum 
seekers) and Germany with 41,330. 
Applications for asylum in Australia in 2000 were 13,100. 
In 2010, about 8,000 people lodged asylum applications in Australia. 
Australia ranks seventeenth for the number of applicants per head of population (one application for 
every 2500 people in Australia, compared with Sweden where it is one per 300). 

CHALLENGE 
0 Australia has signed International treaties which we have a legal and 

moral duty to follow. 

0 Should we as a nation be trying to avoid our responsibilities, or should 
we simply process newcomers in the quickest, most humane way? 
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LIFE 1HROU&H MY EYES: YOUN& MUSLIM 
WOMAN IN CON1EMPORARY AUS1RALIA 

by Rometa Arefin 
The way 'they' look. The way 
'they' stare. 'They' see me walking 
down the street covered in what we 
consider a social norm. If 'they' 
knew their book sent down by god 
wouldn't 'they' be dressed the same 
as me? 'They' see me walk past, I 
see the way 'they' stare. The only 
thing 'they' see is what this society 
portrays of me, my identity is my 
religion. I would like those who 
look and judge to try to see one day 
through my eyes and to feel what I 
feel when confronted with negative 
images of Muslims in the media, in 
films, in my environment. 

There are some people who are 
good and some who are bad, but 
who am I to judge? I have known 
many people of different ethnicities 
and many of my encounters have 
had a positive effect on me. The 
encounters have made me the 
person I am today. There are two 
sides to this story but I can only tell 
one so here is a look through my 
eyes. Place yourself in my shoes 
for just moments or for one day of 
just one year of my growing up in 
contemporary Australia
sometimes feeling accepted and 
sometimes feeling strongly disliked 
for actions that I have not taken
because of a 'blame game'. 

The media portray me as a 
terrorist-think I am an extremist 
... but has the media followed me 
around? Have they seen my 
behaviour to others? Were they 
there when I was growing up
covering my every footprint? I am 
a part of a nation called Australia 
and part of a religion called Islam
the meaning of which means peace 
and submission to our lord the 
almighty. My faith is my identity. 
It's the soul of my life. My identity 
includes a mind of my own and 
emotions of my own so when I am 
accused of actions I haven't done 

and thoughts I have not had, I hope 
that one day the truth will be seen. 
I love my Australia dearly. It's 
where I grew up and live. It's the 
land on which I was born and I am 
strongly proud of being Australian. 
There is much to be proud of 
including the way my country 
Australia has stood by others 
through hard times-always will to 
lend a hand. 

I love to bring joy to other 
people, making them smile for 
many reasons. It makes me happy 
to be a part of something that's 
unique and united. The support that 
one needs is provided by all those 
close to you through every 
journey-so when it comes to 
people that want to put me down, I 
don't look at them anymore. Who 
are they to take my happiness and 
sense of belonging away? 

My life is also different because 
of my background. I have a 
Pakistani ethnicity and I would be 
lying if I said I didn't care about my 
reputation because my reputation is 
my dignity. I have been brought up 
to be thankful for the mercy god 
has bestowed upon me. I was 
brought up in a loving environment 
with support around me. I was 
always happy to be Australian. I 
would call myself Australian first 
and Pakistani second. I was always 
influenced by looking around and 
seeing all these people with such 
pure faith. I started wearing the 
hijab when I was ten, influenced by 
seeing adults wearing it. I made the 
intention to please god. I never 
knew what other people thought 
when I put it on. After a while it 
became normal to dress in clothes 
that were approved of and that I 
approved of myself. I thought 
everyone looked at me the way I 
looked at myself-just a normal 
teenage girl. 

The media and prejudiced views 
hit me when I entered high school, 
going to a coeducational Muslim 
school. In my previous school there 
was a population of Muslims but a 
few that wore the hijab itself. In 
my new school it was compulsory 
for every girl in high school to wear 
the hijab and it made me feel 
comfortable. It was in English 
class however, when we were 
learning about the media, that I saw 
events happening around me 
linking up. When I was small I 
heard about 'nine-eleven' and saw 
how mum and dad looked at it but I 
was young then and I didn't really 
know what it was about, its 
significance. When I started 
understanding the media and saw 
how the media altered and impacted 
on the message of what was 
happening around the world
linking events of terrorism to 
Islam-I began to understand why 
there was hostility in the community. 
So many questions used to come to 
my mind on who was right or 
wrong. 

Many Australians' ancestry 
links back to the convicts that 
arrived on boats, whereas my 
parents chose to come here. I am a 
proud Australian citizen. My 
parents wished to give me a good 
education in a developed country 
and Australia was there to offer all 
it had-giving me also a 
multicultural country. Although I 
have to say I never really understood 
the significance of multiculturalism. 
Yes, all from many cultures have 
freedom of speech and religion and 
the right to vote but what about the 
comments that some make as we 
pass-where sometimes we are 
sworn at and pointed at? Australia 
a 'sunburnt country' sounds so 
wam1 but there are people inside 
the country, the nation which make 
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up this beautiful land that have yet 
to accept multiculturalism. They 
have yet to learn to accept others 
who do not comply with their 
definition of 'normal'. Widening 
this definition requires a clear train 
of thought where the viewer puts 
aside what the media has shown 
and what the environment has 
created, forgets all the rumours and 
thinks with their own mind-seeing 
beyond preconceptions or what 
they may want to see-to allow me, 
my true colours to be seen. 

My life has been about looking 
around me knowing that I am 
accepted by people of my own 
culture and religion but sometimes 
rejected by the society I live in. I 
have a roof over my head, food on 
my plate and the right to free 
speech. I am thankful for Australia 
and the government. Who am I to 
complain about all I have? At the 
end of the day I am an Australian 
citizen, born and raised in Australia. 
Isn't this my country too? Yes I 
believe it is. And yet I live everyday 
putting up with the media and a 
sometimes hostile environment. 
It's not Australia that has offended 
me but prejudiced people and their 
attitudes. I want the equal respect 
that Christian Australians get. The 
same respect for my choice of 
wearing a hijab that a nun would 
get for wearing a scarf or head 
cover. !just ask why the inequality? 
After so many years since federation 
shouldn't equality be a given? I've 
grown up here but like others who 
risked their life to come to a country 
of freedom, I want to be free from 

discrimination and racism. 
There is, nevertheless, no doubt 

when I say I am a proud Australian 
and I am happy where I am. I live 
where I have the right to a good 
education and where the law is my 
friend and will be there in case I'm 
in trouble. Australia has given me 
an environment that is safe and 
reliable. I am so thankful to God 
everyday. He has provided me with 
a land full of history, endowed with 
natural resources. He has provided 
me with a country where the sky is 
the limit and education is available 
and accessible. 

Just like every other girl I wake 
up in the morning. I go to school. I 
go every day with a feeling that is 
fresh that each day is a new 
adventure and I have a thirst to 
learn something. I am motivated to 
try and achieve good grades which 
will set me a good basis for my 
future. Our Education system here 
in Australia is world class with the 
best primary and secondary schools 
and universities. The way that 
education is available to anyone at 
any age here in Australia and how 
the country wants the next 
generation to have the brightest 
future possible, inspires me. 

Australia is different to other 
countries it is clearly the best place 
to live and learn as it provides many 
life opportunities and a supportive 
system even for those who don't 
have much. Australia's nature of 
giving, giving and giving more 
inspires me to help all reach social 
justice and a good level of 
education. Australia has helped me 

stand on my two feet and become 
an individual young Muslim 
woman with the same rights as 
others. 

I don't blame Australia for 
racism for wherever you go there 
are going to be people who are kind 
hearted and welcoming and some 
that are ignorant. Unfortunately the 
unkind behaviour of a few can 
create and permanently engrave a 
certain reputation on a place as 
'racist'. It is a tiny part of the 
population that gives a country a 
bad name. Similarly, it is like when 
a handful of Muslims who don't 
know their religion act badly and 
give Islam a bad name. In a crowd 
we may only notice those who are 
loud and arrogant and even if they 
are few in number as they give the 
character to a certain group or 
population. It's those few people 
that impact on my true identity. 

Australia a sunburnt country, a 
land of sweeping plains, my home 
and the land which gave me the 
right to speak. I say again I am a 
proud Australian and a proud 
Muslim woman and one day both 
will fit the equation just as being an 
Australian and a Christian do now. 
I look for a day beyond the clouds 
where our differences will be 
unimportant and we will unite 
together to create an even better 
future. Thank you Australia and 
thankyou oh messenger of God for 
your qualities and your intentions 
are why I am standing here today 
with optimism and the intention of 
a brighter future. 

Ill 

MY AUSSIE LIFE by Hanan Aziz 
'What's that thing on your head?' is 
a frequent question asked by many 
Australians. Arriving in Australia 
when I was about 5 years of age, I 
didn't know much about the world. 
My journey was just beginning, and 
it was only when I attended school 
that I was finally aware of the ever
changing world. The media has a 

major effect on our lives. It is 
media which influences and 'brain 
washes' our minds into thinking 
negatively or positively about an 
individual or group. It is the media 
which so often controls us. 

Australia is seen as a multi
cultural country, but yet is also 
labelled as a 'racist' country. 

During my first 5 years of wearing 
my headscarf/Hijab, people began 
to look at me differently. Living in 
Australia ever since I was child, 
made me understand the real life in 
my second home, Australia. 
Australia brings a sense of 
belonging, but sometimes a sense 
of bigotry. 
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Hearing news about the negative 
sides of the Muslims has brought so 
much hatred and anger towards 
those of us of the Islamic faith. I 
want to be a leader; I want to prove 
to the world about Muslims and 
Me,thatMuslimsaren'tbad. Afew 
Muslims have indeed brought us 
shame, due to their dreadful, 
inappropriate behaviour towards 
society, but why does the media 
influence people into thinking that 
ALL Muslims are 'terrorists'? Why 
is Islam labelled and known as a 
'terrorist religion'? Islam is a 
peaceful and loving religion, just 
like everyone else's religion. Every 
religion believes in peace and 
harmony, but yet we all have hatred 
and rage within us. The negative 
views on Islam, and Muslims being 
stereotyped as being terrorist, has 
caused harm to all of the innocent 
Muslim community. Walking down 
the streets, I have experienced 
people giving me the death stare 
and shrieking 'go back to your own 
country', and all I can do is ignore 
and continue my life, because my 
life will continue, the way it desires. 

I chose to wear this head scarf 
myself. No-one forced me to wear 
it, not my father, mother, generation 
or so forth-just my desire and 
want for wearing it. I want to be 
able to go out to shopping centres, 
without people staring at me like 
I'm some sort of alien, or I've got a 
bomb under my coverings, because 
I don't. Islam discourages and 
strongly believes and teaches the 
believers to avoid the negative 
aspects of life including violence. 

The Australian government tries 
to encourage multiculturalism and 
to make newer Australians feel 
welcome. I have lived in Australia 
for nearly my whole life but I 
wasn't born here. I came to 
Australia for protection, for safety; 
but some people don't understand 
this, they don't understand that my 
family like other came, because our 
homeland had been invaded and 
ruined, making it unsafe to return. 

I've always wondered, when 
news updates appear on the 
television screens, about A terrorist 
purporting to be Muslim has 
attacked a specific site, why it is 
that in the next hours and days that 
many in the society say 'they' are 
terrorists-meaning Muslims. 
They' implicates all Muslims for 
the actions of an individual. 
Muslims are not all terrorists; in 
fact Muslims seek peace and oppose 
terrorist acts. 

I remember when the September 
II attacks were being talked about, 
everything changed. Many in 
western countries looked at 
Muslims subjectively and judged 
them negatively. From then, hatred 
swept through many countries, with 
some people spitting on the faces of 
Muslims, threatening them, or 
giving them rude stares and 
comments when they had 
committed no crime and had done 
nothing wrong. Many Muslims 
suffered in the negative atmosphere 
that prevailed because of 
stereotyping. For many Muslims, 
the only option to avoid these rude 
remarks was to stay at home. 
Everyone was frightened indeed, 
mainly innocent Muslims as well as 
others living in Western countries 
who hoped that attacks would not 
take place in their home towns. But 
as people often say, 'the past is the 
past, and we cannot change the 
past, all there is left to do is carry on 
our lives'. And this is exactly what 
people did; some learnt not to 
blame all Muslims for the acts of 
terrorists, while others will always 
see the negative side of Islam. 

I'm glad Australia has accepted 
diversity. The acceptance of 
diversity is the main reason why I 
have a sense of acceptance in the 
society of Australia. I pray five 
times a day. In the morning I get up 
early, get dressed and head off to 
prayer. As I arrive in my beautiful 
sacred mosque, I straight away feel 
that sense of belonging again. I feel 
like I'm back at my homeland with 

my generational family. I really 
appreciate, that in Australia all are 
allowed to practice their religion, 
culture, customs and traditions. 

Muslims in Australia have been 
given permission to build Islamic 
private schools. Islamic schools, 
like other schools provide 
education, hope, and the prospects 
of a good future for their students. 
My school has allowed me to learn 
about my religion, to know the 
world better and to appreciate the 
rights of all humans. 

My parents have nurtured me 
from the day I was out of the womb, 
till today and will continue to do so 
in the future. They taught all that 
was needed to be taught and I 
finally understood what life 
involves because of them. They 
taught me that life in Australia 
might be hard, but I've got to keep 
moving forward with my faith 
strong and high. They too suffered 
a lot from the negative stereotyping 
of Muslims after 9/11 but, they did 
not give up. 

There are several things I truly 
want from my life in Australia. I 
want people to know that I was not 
forced or oppressed by anyone into 
wearing my headscarf; I chose to 
wear my head scarf. It was MY 
FREE CHOICE. 

1 also want to have freedom of 
speech, freedom of movement and 
simply 'liberty'. 1 want to be able 
to wake up in the morning, thank 
Allah (SWT) that I'm still alive, 
and walk in the streets, like 
everyone else with no stares and no 
rude, abusive comments-instead 
perhaps just a simple smile like any 
other Australian. 1 want to be 
treated equally and not stereotyped 
as a 'terrorist'. I want to be a 
motivational, inspirational Muslim 
woman leader, without people 
thinking I'm planning a terrorist 
attack. I want to be free from 
labelling and instead be known for 
my belief in justice and harmony, 
not ostracism and confrontation. 
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NAME .......................................................................................................................... . DATE ..................................................... . 

I 'SEEING IT THROUGH THEIR EYES' ACTIVITY I 
by PAUL SHEPPARD 

Read the essays 'Life through my eyes' and 'My Aussie life'. They give 
the reader a better understanding of what it means for a Muslim to 
wear the hijab in Australia. The reasons are mixed and complex, and 
give some insight into this issue. 

Use a Right-angled Thinking Diagram to analyse the articles. 
□ Features are main points from the article (no more than 5). 

□ Questions are those raised for the student (not comprehension questions). 

RIGHT-ANGLED THINKING DIAGRAM 
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QUESTIONS 

1. . .............................................................. . 

2. ································································ 

3 ................................................................ . 

4. ································································ 

5. ································································ 

QUESTIONS 

1 ................................................................ . 

2. ································································ 

3 ................................................................ . 

4 ................................................................ . 

5 ................................................................ . 

1. How do these articles give you a better understanding of what it 
means for a Muslim woman to wear the hijab in Australia? 

2. List other ways in which young people in Australia use dress to link 
themselves to a cultural background. 

3. Give examples to show that Australia is generally tolerant towards 
ethnic groups. 

4. Comment on the statement that 'the hijab is a symbol of female 
. ' oppression. 

5. Explain the idea that the hijab can be seen as a way to rebel 
against a Western ideal of beauty. 
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Year 11 Studies of Religion's trip 
to the Mosque on 28 July 2011 

compiled by VIRGINIA ARUNDELl .. Teacher 
On 28 July 2011, Loyola Senior 
High School Year 11 Studies of 
Religion students, both One and 
Two Unit, visited the Australian 
Islamic College in Mount Druitt. 
The purpose of the excursion was 
to address the outcomes of the Year 
11 Studies of Religion Course 
which was to investigate a religious 
tradition and the belief system of 
this religion. Students were to 
examine significant aspects of the 
Islamic religious tradition by 
visiting a Mosque and attending a 
question/answer segment with a 
college guide. 

After many phone calls and 
organisation we were able to set the 
date for a visit. 

The students, teachers and even 
the Principal of the college were 
extremely hospitable. We anived 
at their college to be greeted by 
groups of very friendly students 
who were glad to take all of our 
questions and answered them 
honestly. They gave us a detailed 
tour of the Mosque and 
demonstrated the preparation 
routine and rituals for prayer. We 
listened to a presentation given by 
the college imam that was 
informative and relevant to the Year 
11 Studies of Religion course. The 
students from the Islamic College 
were also interested in learning 
about our religion. The day was a 
wonderful learning experience that 
was led by a welcoming and 
obliging community eager to 
encourage new friendships. We 
hope to reciprocate their hospitality 
and have invited them to visit 
Loyola Senior High School when it 
is convenient for them. 

Prior to our visit some of the 
Year 11 Studies of Religion students 
were a little apprehensive as they 
felt unsure as to what they would 

experience. I have included some 
student responses following the 
excursion and can report that the 
general feeling was that students 
gained a new understanding and 
insight into the Muslim community 
in Western Sydney. Unfortunately, 
many people are influenced by the 
misconceptions that the media 
attempts to portray to the general 
population about Islam. 

'My thoughts and views on Islam 
have forever changed all due to our 
one hour visit to the Australian 
Islamic College located in Mount 
Druitt. 

This experience enabled me to 
avoid the misconceptions which 
have been made about Muslims in 
our community. After meeting our 
friendly Muslim guides I discovered 
how completely normal and out
going they were. 

At first I judged Muslims based 
on what I have seen and heard in 
the media, and what other people 
have told me, however, after 
visiting the Mosque and College I 
witnessed their friendliness towards 
us and saw how normal they are.' 

written by Merna 

'On 28 July 2011, the Year 11 
Studies of Religion students visited 
the Australian Islamic College 
located in Mount Druitt. 

The day began with a bus load 
of students, not knowing what to 
expect. On arrival a group of girls 
wearing head scarves emerged to 
greet us and guide us through the 
Mosque. The girls and woman 
covered their hair while in the 
Mosque. The boys and girls were 
separated when entering the 
mosque as the woman pray upstairs 
and the men pray downstairs. 
Stepping into the Mosque, right 
foot first, we were amazed by just 
how magnificent it was. As we 
noticed the 99 names of Allah in 
Arabic the questions began to 
surface; why, how and when? The 
girls were so patient and honest in 
their replies. 

It was a wonderful experience 
and I am so glad I had the 
opportunity to see how welcoming 
and how at ease we all were with 
each other.' 

written by Emma 
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My visit to the Mosque 
We visited the mosque, it was the 
first time I've ever visited a 
sacramental site of another religion. 
As soon as we stepped off the bus 
we were given an instruction to 
separate the males and females and 
for the girls to wrap the scarf around 
our head as a sign of respect. 

The guys were led to the front 
entrance while the girls were led to 
the side entrance. We were led to a 
small room lined with shelves 
where we were told to take off our 
shoes before we went in. Luckily I 
had worn my good stockings. We 
entered the wudu room (wash 
room) where we were told that they 
had to wash their bodies in a certain 
way: Washing the face 3 times, 
Right arm (from wrist to elbow) 3 
times, Left arm same as right arm, 
and around their face to the back of 
their necks. They did this cause 
they believed it is what Prophet 
Muhammad once did. We were 
also told that women are not 
allowed into the mosque whilst on 
their period. 

We were then led to a small 
room where we were joined by the 
males (females on one side of the 
room, males on the other) and had a 
presentation about their faith and its 
misconceptions. In this presentation 
I learnt the origin of their religion, 
what the Islam religion was about 
and their rules and practices. We 
also learnt about the behaviour 
males and females should act 
between each other. Not being 
permitted to shake hands and 
having to look down whilst walking 
past the opposite gender etc. 

After the presentation, we 
separated boys from girls and 
entered the different levels of the 
mosque. In order for us to enter the 
mosque correctly we had to step 
right foot first. We were then 
brought upstairs to the females 
praying area. We were told that for 
them to pray appropriately that the 
men were not meant to see the 
women praying. They also went 
through the specific actions that 

they were to do when praying: 
bowing, kneeling, stand and 
body movements. At first I 
thought that all these actions 
were strange but in time I 
understood their religion and 
learned many things that 
helped me understand and 
respect their faith. 

~ 
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1he contribution of Muslims to global 
civilisation in Science and 1echnology 

byCEC WHITE 
Introduction 
I have previously written a number 
of articles and given a number of 
talks on the contributions to global 
civilisation of Western Asia, China 
and Asia as a whole. All of these 
have tended to concentrate on 
Science and Technology, because 
that is my field of expertise. 
However, having watched the 
recent excellent two-part television 
documentary on the ABC entitled 
'When the Moors ruled in Europe' 
by Bettany Hughes, the Oxford 
Historian, showing the enormous 
contribution of the Muslim 
civilisation radiating from Spain, 
Sicily, etc. I have been inspired to 
further update my histories, even 
though I have always given some 
coverage to the Muslim contribu
tion. Hughes goes so far as to say 
that the contribution of Islam to 
global civilisation 'has been 
deliberately written out of history'. 
I personally agree with her. 
Certainly, when I went to school, 
about all I was taught was that it 
was a great thing that the Christians 
were able to throw the Moors.out of 
Spain, to enable them to get on 
with, that blot on Christianity, the 
Inquisition. Also, basically we 
were taught that the Renaissance 
came exclusively through Greece 
and Rome, which appeared to be 
confirmed by an ABC documentary 
only a few years ago (Civilisation). 
This view of history is slowly being 
recognised as completely incorrect. 

Another area of importance in 
global history was recently covered 
by Donald Johnson in his article 
written for the excellent US 
magazine Education About Asia. 
His article was entitled 'Rethinking 
the rise of European Hegemony: 
Asia in World History, 1450-1770'. 
It concerns what he calls the Indian 

Ocean Trading Network, involving 
India, China and many other nations 
around the Indian Ocean and also 
involving 'The Spread of Islam in 
Asia'. He says that Asians, of 
course, are usually grouped 
together, with other non-European 
nations, in what Eric Wolfe defines 
as 'people without history'. In 20th 
century textbooks, anything to deal 
with the Indian Ocean came from 
what the authors defined as 'The 
Age of Discovery' or 'The Age of 
Exploration', which, naturally but 
short-sightedly, featured only 
European explorers and expansion. 
This is the second subject which I 
wish to update. As the editor of 
Education About Asia says: 'John
son and subsequent contributors 
make a strong case that Asia, from 
1450-1770, was much more a part 
of global commerce, cultural 
interactions, and power politics 
than most of us· ever imagined, 
especially when most of us came of 
age in an era where the terms 
'World' and 'European' history 
were virtually synonymous. 

I think it is interesting to note 
that William H McNeill, author of 
one of the most famous world 
histories The Rise of the West
conceived in 1936, commenced in 
I 954 and published in 1963-found 
it necessary to begin the 1991 
edition with a 16-page article 
entitled 'The rise of the West after 
twenty-five years'. He felt it 
necessary to do this because, as he 
says, the writing of history is 
approached by historians as from a 
'moving platform' of their own 
times. He sees his original book as 
being based on 'the post-war 
imperial mood in the United States' 
whereas, in the period of only 
twenty-five years, increasing soph
istication of global history made his 

major work, quote, 'fundamentally 
outmoded and in need of replace
ment'. So, historians, and teachers, 
need to continually update their 
view of history. 

The contribution of Muslims 
to global civilisation, 
especially in the fields of 
Science and Technology 
Europe and Western Asia, during 
the period after the collapse of 
Rome, virtually lived in an intel
lectual vacuum. It needed a new 
stimulus. This came unexpectedly 
from another region of Western 
Asia: Arabia. It was here, at the 
beginning of the seventh century, 
that Muhammad (570-632) 
founded the new religion, and 
indeed, the new civilisation of 
Islam. During the century following 
the death of Muhammad, Islam 
expanded at a remarkable rate, 
eventually breaking out of Western 
Asia and, by the ninth century, 
taking over North Africa, Sicily, 
Spain and even parts of France. 

The prophet Muhammad in the 
Qu 'ran places great emphasis on 
the importance of learning, 
education, observation and the use 
of reason in Islam. Some of the 
traditions from Muhammad are: 
'Seek knowledge, even though it be 
in China'; 'The acquisition of 
knowledge is compulsory for every 
Muslim, whether male or female'; 
'To listen to the words of the learned 
and to instill unto others the lessons 
of science is better than religious 
exercises'; etc. It was such 
traditions that were responsible for 
the enormous contribution of 
Muslims to global civilisation, 
especially in the fields of science 
and technology. Let us now 
consider the history of these 
contributions, which Bettany 
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Hughes and other modem Western 
scholars consider to have been 
'written out of history'. 

Within two centuries the 
Muslims had founded the city of 
Baghdad (circa 762) on the Tigris 
River in Western Asia; and within 
only a couple of generations made 
it into the greatest centre of learning 
in the contemporary medieval 
world-and indeed, the most 
important educational institution in 
the world since the Museum in 
Alexandria in the third century 
BCE. This was because the caliphs 
who controlled the city sent not . 
only Arabs but also Jews and 
Christians to every comer of the 
known world to seek out all the 
knowledge of the ancient world, 
especially from the widespread 
empire of Alexander the Great and 
the subsequent Hellenistic Greek 
world, which would have covered 
the history of not only Greece but 
also ancient Mesopotamia, Persia, 
Pergamum, Palestine and India, 
together with knowledge that had 
filtered through from China and the 
Far East. This was all written down 
in Arabic and placed in the great 
library in Baghdad. 

Baghdad, under the wise caliphs, 
al-Rashid and al-Mamun of the 
Abassid dynasty, not only saw the 
establishment of great libraries and 
translation centres there, but also 
research facilities and observatories 
to encourage scientific research. 
And so, in addition to their 
important work on translating and 
recording previous knowledge, 
Muslim scholars and scientists 
made many original contributions. 

Perhaps the earliest of the great 
Muslim scientific figures was the 
alchemist known in the West as 
Geber (740-828), whose Muslim 
name was Jabir Ibn Haiyan. He is 
generally recognised as the Father 
of Chemistry. He practiced alchemy 
and medicine in Kufa in present
day Iraq around 776 CE, where he 
composed the first pharmacological 
treatise. According to Hitti, author 
of the treatise A History of the 

Arabs from Earliest Times to the 
Present Day, 'Muslims actually 
established the first apothecary 
shops, founded the first pharmacy 
school and compiled the first 
pharmacopoeia'. Geber's contribu
tions of fundamental importance to 
global science include perfection of 
the important techniques of 
crystallisation, distillation, calcin
ation, sublimation and evaporation. 
Among his many breakthroughs 
were the first preparation of nitric, 
hydrochloric, citric and tartaric 
acids. By insisting on actual experi
mentation and the development of 
reproducible methods, Geber 
helped evolve alchemy into the 
science of Chemistry. It is widely 
believed that the development of 
the science of Chemistry in Europe 
can be traced back directly to the 
contributions of Jabir Ibn Haiyan. 

The principal figure in early 
Arab mathematics was al
Khwarizimi ( circa 780-850), born 
in Baghdad, who is described by 
Professor Hitti as one of the greatest 
scientific minds of Islam, who 
influenced mathematical thought to 
a greater extent than any other 
medieval writer. Initially he drew 
on both Greek and Indian thinking. 
His book, from the ninth century, 
aptly entitled Algebra was the 
principal mathematical textbook in 
European universities until well 
into the sixteenth century, and 
served to introduce the science and 
the actual name of 'Algebra' into 
Europe. In this book he also 
described the Hindu-Arabic 
numerals which we use today. He 
also was involved in astronomy and 
is credited with drawing up the first 
Arabic astronomical tables using 
the Arabic numerical system for 
calculating the position of heavenly 
bodies. In addition, he wrote a very 
accurate treatise on Geography. 
After his major works were 
translated into Latin in the twelfth 
century, they had an immense 
influence on the development of 
mathematical sciences in Europe. 

Al-Kindi (circa 800-73) spent 

his long career in Baghdad where 
he wrote 240 books on such di verse 
subjects as philosophy, astronomy, 
physics, medicine, geometry, 
arithmetic, logic, music, numbers 
and psychology. He especially 
introduced Greek Aristotelian 
philosophy into Arab thinking 
which later had such a profound 
effect on Christian Europe. 

Qurrah (836---901),from present
day Turkey, was one of the earliest 
Christian-Arab theologians who 
did much to encourage Christian
Muslim tolerance and dialogue. 

It is fascinating to note that two 
Muslims in Spain actually studied 
flight long before Leonardo da 
Vinci. The first was Armen Firman 
from Cordoba who, in 850 CE 
constructed a wing-like cloak with 
the (rather unsuccessful) intention 
of using it as a glider. The other 
was Abbas Ibn Fimas, also from 
Cordoba, who in 875 CE designed 
and used a more successful glider. 
Even though he badly injured 
himself, he did have an influence 
on later thinking in this important 
field. He particularly emphasised 
that you need a 'tail' on an aircraft 
to control it, which had not been 
realised before his flight. 

Al-Tabari (838-70), despite his 
relatively short life, wrote one of 
the first medical encyclopedias, 
which greatly influenced later 
Muslim medical thinking. 

Al-Battani (858-929), foremost 
among world astronomers of the 
ninth century, was famous for the 
originality and precision of his 
work. For example, he determined 
the length of the year to 365 days, 
5 hours, 46 minutes and 24 seconds. 

The two most outstanding Mus
lim medical scientists were al-Razi 
(865-925) and ibn-Sina (980-
1037), also known as Avicenna, 
whose portraits adorn the great hall 
of the School Medicine at the 
Sorbonne in Paris. 

Perhaps the most remarkable of 
all al-Razi 's many achievements 
was to produce an encyclopedic 
treatise on all known Greek, 
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Persian, Hindu and Arab medical 
knowledge that was to be reprinted 
for the next 600 years exercising, 
what Hitti describes, as 'a remark
able influence over the minds of the 
Latin West'. 

lbn-Sina wrote at least ninety
nine major works on philosophy, 
medicine, geometry, astronomy, 
theology, philology and art. His 
greatest work was a complete 
codification of all Greek-Arabic 
medical thought, which became the 
standard textbook for European 
medical schools for at least five 
centuries. George Sarton, 'the 
father of the history of science', 
describes Avicenna as 'one of the 
most famous exponents of Muslim 
universalism and an eminent figure 
in Islamic learning . . . For a 
thousand years he has maintained 
his original renown as one of the 
greatest thinkers and medical 
scholars in history'. 

Abu'! Wefa (940-98) made the 
brilliant discovery of the variation 
of the moon, an astronomical 
phenomenon, which has been 
mistakenly attributed to the Dane, 
Tycho Brahe six centuries later. 

Another remarkable Muslim 
scientist of the tenth century was 
Ali lbn Isa, who wrote a treatise on 
ophthalmology, still in print to this 
day. 

Omar Khayyam (circa 1045-
1123), the famous Arab poet, was 
also an outstanding mathematician. 
He did most to establish the solution 
of algebraic equations by inter
secting conics which Cajori, the 
noted historian of mathematics, 
regards as the greatest achievement 
of the Arabs in algebra. These 
eleventh-century Arabic mathe
matical methods remained un
known in the West until the 
eighteenth century, when Descartes 
and Thomas Baker had to indepen
dently reinvent them. 

Nasir Al-din Al-Tusi (1201-74), 
according to Cajori, elaborated 
trigonometry to such great perfec
tion in the thirteenth century that, 
had Europeans known of his work, 

they could have been spared their 
work in the fifteenth century. 

Let us now move over to Europe 
and consider the Muslim contribu
tion there. 

Having already overrun Persia 
and conquered the whole of North 
Africa south of the Mediterranean, 
the Muslims crossed the twelve 
kilometres of sea from Morocco 
and, within five years, made a 
relatively easy conquest of Spain 
from the Visigoths. They renamed 
the country Al-Andalus (land of the 
vandals) and set up their capital 
Cordoba, which soon became the 
most advanced city in Europe. 

When the Muslim caliphate in 
Spain assumed greater importance 
after about the eleventh century, 
copies of all the important docu
ments in the Arabic language were 
transferred from Baghdad to the 
major libraries in Spain, especially 
at Toledo. This whole intellectual 
operation was greatly assisted by 
the knowledge of papermaking 
from China. In the year 751, 
Turkestan, a country previously 
controlled by China, was invaded 
by Arabs, who captured several 
skilled paper-makers. Manufacture 
of paper spread rapidly throughout 
the new Muslim empire, especially 
to Baghdad (793 CE) and later to 
Spain, where the first European 
paper mill was established by the 
Muslims in circa 1150 CE. 

Nearly all the Muslim scholars 
and scientists mentioned above 
lived in Western Asia. The Muslim 
scholar who made the greatest 
direct contribution to the intellectual 
Renaissance in Europe lived in 
Spain. His name was Averroes (or 
lbn Rushd), who lived from 1126-
89. As McNeill, author of The Rise 
of the West, says: 'Averroes' 
importance for the history of ideas 
lay in his stimulating effect upon 
Latin Christian theologians who 
knew him as a fascinating and 
heretical, but far from negligible, 
thinker. Aristotle, of course, had 
always been known to Muslim 
philosophers; but his doctrine had, 

from late Roman antiquity, been 
curiously regarded as "pagan". 
Averroes' great intellectual achieve
ment was to abstract Aristotle from 
this alien dress, thus permitting 
theologians in Paris to start their 
revolution of Christian theology 
from a more or less Aristotelian 
basis . . . Thus, in the Latin West 
where men were only just beginning 
to explore the subtleties and 
complexities of intellectual life, the 
logical method and systematic 
reasonableness of Aristotelian 
philosophy had all the force of fresh 
revelation.' This revolution in 
thinking was the spark needed to 
produce the Western intellectual 
Renaissance some two or three 
centuries later. It was largely due to 
Averroes, that Toledo, with its 
incredible library, was to become 
the intellectual centre of Europe at 
the time, and from here this 
knowledge was transferred, directly 
and through Sicily, to Paris which 
largely as a result of this became 
the cradle of the intellectual 
Renaissance in the West. 

So, in addition to Spain, another 
area often ignored by historians, 
which supplied a huge Muslim 
intellectual contribution to the 
Renaissance, was Sicily. In 827 
Muslims from Tunis in North Africa 
invaded the island and, after a 
bloody period of seventy-five 
years, subdued the local population. 
Then began a 200-year period of 
Muslim leadership with tolerance 
shown to Christians and Jews. At 
the end of this period, Sicily was 
conquered by the Normans from 
France about the same time they 
conquered England in 1066. The 
Normans were amazed and 
fascinated by the Muslim culture in 
Sicily. The court there adopted the 
Arabic language (whereas the 
Norman court in England adopted 
the French language). Muslim 
architecture was even used to build 
Christian churches, some of which 
contained prayers to Jesus in 
Arabic. Italian poetry, including 
that of Dante, was largely based on 
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Islamic culture and some scholars 
regard Sicily as the cradle of Italian 
intellectual culture. Under the 
Norman King Roger II, not only 
Muslim arts but also science and 
mathematics were studied. It was 
during this period that the famous 
Book of Roger was published. This 
was the greatest work on geography 
at the time. It especially showed 
maps of the earth as a globe, while 
Europe in general still considered 
the Earth to be flat. Roger died in 
1154 and in 1194 the island was 
taken over by the Holy Roman 
Emperor Frederick II, who still 
encouraged Muslim intellectual 
pursuits. With his support, much 
literature was brought ·over from 
the amazing library in Toledo by 
Scottish scholar Michael Scott, 
who had worked there with the 
outstanding Muslim thinker 
Averroes. Scott and Frederick were 
responsible for spreading Muslim 
knowledge, and especially the 
revolutionary teachings of Aver
roes, to European cities as far away 
as Paris, making Paris 'the 
intellectual capital of Europe', two 
hundred years before the height of 
the Western Renaissance. 

As Bettany Hughes demonstrates 
in her documentary, Muslim 
science, mathematics and logical 
thinking also had a direct effect on 
England. You don't have to be a 
mathematician to realise that 
multiplying and dividing large 
numbers using Roman numerals 
was so complex it was virtually 
impossible. Arabic numerals 
simplified calculations immensely, 
even in building design. Hughes 
shows pictures of the roof beams in 
Salisbury Cathedral, which was 
constructed in 1230, five years after 
Magna Carta. The beams are all 
numbered with Arabic numerals 
rather than earlier buildings which 
of course had Roman numerals. A 
further example is shown by the 
fact that the Archbishop of Oxford, 
who wanted to make his city into a 
university city, greatly appreciated 
the knowledge brought directly 

from Spain by English scholars, 
which facilitated this ambition. 
Oxford was already an important 
centre of learning by 1096, but 
developed rapidly after 1167 when 
a disagreement between England 
and France stopped English 
students from attending university 
in Paris. Teachers from mainland 
Europe, including Spain, who had 
all been affected by Muslim 
thinking, settled in the town. The 
first Chancellor at Oxford was 
appointed in 120 I and the masters 
at Oxford were recognised as a 
corporation or universitas in 1231. 
It is interesting that today The 
Oxford University Centre for 
Islamic Studies is the main 
academic centre in the West 'for the 
dispassionate and objective study 
of the Islamic world', under the 
patronage of the Prince of Wales. It 
publishes The Journal of Islamic 
Studies which pays particular 
attention to 'works dealing with 
history, geography, political 
science, economics, anthropology, 
sociology, law, religion, philosophy, 
international relations, environmen
tal and developmental issues, as 
well as ethical questions related to 
scientific research. The Journal 
seeks to place Islam and the Islamic 
tradition as its central focus. 

When Toledo, the old Spanish 
capital, fell to the Christians in 
I 085, the process of translating the 
remarkable contents of the Muslim 
libraries in Spain from the Arabic 
language into Latin, which had 
begun sporadically a century or 
more before, now began in earnest 

and continued for over 200 years. 
Following the loss of Toledo, 

Muslim influence in Spain moved 
to Granada. It was here they built 
the wonderful Alhambra, possibly 
the greatest Muslim complex ever 
constructed. It was a palace, a 
fortress, a study centre and a 
magnificent garden, with a fantastic 
irrigation system bringing water 
from the Sierra Nevada many 
kilometres away-and still 
operating today! It reminds us that 
the Muslims were also responsible 
for many agricultural advances in 
Spain including the introduction of 
fruits and vegetables not previously 
grown. If you visit Spain today, 
many of the old Muslim contribu
tions to art and architecture in 
Cordoba, Granada, Seville and 
elsewhere are still there for you too 
see. This is despite the fact that 
250000 Muslims were cruelly 
ejected from Spain in 1609 by the 
Roman Catholic Church. 

It is fortunate that the Muslim 
contributions to Europe in art, 
poetry, architecture, mathematics, 
medicine, science, engineering and 
agriculture were transmitted to the 
West before Spain sank into the 
narrow-minded morass of the 
Christian Inquisition. 

As Bettany Hughes points out, 
the Renaissance (meaning 'rebirth') 
was not really a rebirth as we have 
been taught. On the contrary, it was 
a continuation of ancient history, 
ancient knowledge and the use of 
reason which was greatly facilitated 
and enhanced by Muslim scholars 
and scientists. 
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Examples of the Islamic contributions to world knowledge 
NSW CURRICULUM POCUMENf 

compiled by Pi Dunlop 
0 Invention of zero and the refining of the decimal numeration system 

0 The Hindu Arabic numeration system 

0 The Invention of the astrolabe (an instrument used to measure the position of stars and planets) in the 17th 
century and the first microscope. 

0 The Pharmacy-a large range of remedies and made up prescriptions. The beginnings of the use of 
methodical experiments. 

0 Algebra and Trigonometry 

0 Treatment of eye diseases 

0 The relationship between diet, climate and health. 

0 Public hospitals 

0 Ibn Al-Hayhtam's early research into what causes rainbows. 

0 Ibn Al Nafis was responsible for the first map of blood circulation. 

0 Ibn Sina (known as Avicenna) wrote a medical encyclopedia at the beginning of the 10th century which was 
used as the standard European medical text up until the 17th century. 

0 lbn Al-Khatib observed during the 14th century that disease came from infection. 

0 Al-Razi was the first to tell the difference between smallpox and measles. 

0 Al-Khwarizrni, a mathematician and astronomer compiled the first Arabic atlas. 

0 Omar Khayyam well known for his poetry also devised an extremely accurate Muslim calendar. 

0 Al-Idrisi compiled an atlas for Roger II Christian King ofltaly. 

0 Floral and calligraphic design, especially the use of calligraphical inscriptions of the Qur'an in mosques. 

0 Intricate geometric patterns generally referred to as arabesques, used as designs for mosques. 

0 Fine ceramics, metalwork and textiles with elaborate designs, Persian rugs, etc. 

0 Beautiful gardens (the English word 'paradise' comes'from the Arabic for garden) 

0 Mosques: Taj Mahal, Dome of the Rock Mosque in Jerusalem, Al-Aqsa Mosque, Ibn Tulun in Cairo, Great 
Mosque in Delhi, Cordoba mosques and the Alhambra Palace in Granada 

0 The academic universities of Al-Azhar in Cairo,Al-Qairawan in Tunisia andAl-Qarawiyin in Morocco are 
the oldest in the world. 

0 During the 10th and 11 th centuries many Europeans came to the Islamic universities to study the Arabic 
translations of the ancient classics. These were then translated to Latin and studied extensively in Europe. 

0 Approximately 10000 words of Arabic origin have found their way into the English language and many 
other world languages which suggests further the significance of the Islamic contribution. 

ACTIVITIES 
1. Construct a timeline which shows significant scientific achievements 

in the Muslim world. 

2. Research ONE of the mosques listed above. Make a drawing of the 
mosque and label its significant features. Outline the role of the 
sections of the mosque. 

3. Prepare a profile on Omar Khayyam. Read and discuss some of his 
poetry. 
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Editor's note: This is a very interesting piece, which briefly touches 
on how extensive is the scientific tradition in the Islamic world. 

WEST IN THE PARK ON MUSLIM WORI..P'S BRIGHT IPEAS by Jim al-Khalili 
There is no such thing as Islamic 
science, because science is the most 
universal of human activities. But 
the means to facilitate scientific 
advances have always been dictated 
by culture, political will and wealth. 
What is only now becoming clear 
to many in the West is that during 
the dark ages of mediaeval Europe, 
incredible scientific advances were 
made in the Muslim world. 

Geniuses in Baghdad, Cairo, 
Damascus and Cordoba took on the 
works of ancient Egypt, Mesopot
amia, Persia, Greece, India and 
China, developing 'modem' 
science. New disciplines emerged 
-algebra, trigonometry and chem
istry, as well as major advances in 
medicine, astronomy, engineering 
and agriculture. Arabic texts 
replaced Greek as the fonts of 
wisdom, helping shape the scientific 
revolution of the Renaissance. 
Here are some of the best 
discoveries of this forgotten age. 
AI-Zahrawi's surgical instruments 
AI-Zahrawi was a !Oth-century sur
geon who practised in Cordoba. 
His work was hugely influential in 
Europe and many of his instruments 
are still in use. His best-known 
inventions are the syringe, the 
forceps, the surgical hook and 
needle, the bone saw and the 
lithotomy scalpel. 
The elephant clock 
The centrepiece of the I 00 I 
Inventions Exhibition that opens in 
New York in December is a three
metre-high replica of an early I 3th-

century water clock-one of the 
engineering marvels of the 
mediaeval world. It was built by al
Jazari and gives physical form to 
the concept of multiculturalism. It 
features an Indian elephant, Chinese 
dragons, a Greek water mechanism, 
an Egyptian phoenix and wooden 
robots in Arabian dress. The timing 
mechanism is based on a water
filled bucket hidden in the elephant. 

The camera obscura 
The greatest scientist of the 
mediaeval world was a !Oth
century Arab by the name of Ibn al
Haytham. Among his many 
contributions to optics was the first 
correct explanation of how vision 
works. He used the Chinese 
invention of the camera obscura (or 
pinhole camera) to show how light 
travels in straight lines from the 
object to form an inverted image of 
the retina. 
AI-Idrisi's world map 
Large reproductions have been 
made of a famed 12th-century map 
by the Andal usian cartographer al
ldrisi (1100-66). It was produced 
in Sicily and is regarded as the most 
elaborate, complete description of 
the world made in mediaeval times. 
It was used by travellers for 
centuries and contained detailed 
descriptions of the Christian north, 
the Islamic world, Africa and the 
Far East. 

The Banu Musa brothers' inventions 
These 3 brothers were celebrated 
mathematicians and engineers in 
Baghdad. Their Book of Ingenious 

Devices, published in 850, was an 
illustrated work on mechanical 
devices that included automata, 
puzzles and magic tricks and other 
devices similar to today's executive 
toys. 
Ibn Firnas's glideir 
Abbas lbn Fimas was a legendary 
9th-century inventor and the Da 
Vinci of the Islamic world. He is 
honoured on Arabic postage stamps 
and has a crater on the moon named 
after him. He made his famous 
attempt at controlled flight when, 
aged 65, he built a rudimentary 
hang-glider and launched himself 
from the side of a mountain. Some 
accounts claim he remained air
borne for several minutes before 
landing badly and hurting his back. 

Jim Al Khalili is Professor of Physics 
at the University of Surrey, UK. 

Guardian News & media 

from Sydney Morning Herald 
21 October 2010 

I 

~ 
At first, .. lbn al-Haytham used a 

camera obscura to prove light travels 
in straight lines. Photo: Getty Images 

rScienee and Islam' cses series) - WORKSHEETS 
compiled by PI PUNlOP 

In late 2009, SBS showed an excellent three-part series called Science and Islam, produced by Professor Jim 
AI-Kalili. When visiting ancient Egyptian tombs, his guide revealed that Islamic scholars had cracked the 
hieroglyphic code long before the discovery of the Rosetta Stone, and that the study of ancient Egypt did not 
begin in the nineteenth century but during the latter part of the first century AD. 
The series had three parts: (]) The Language of Science 

(2) The Empire of Reason 
(3) The Power of Doubt 

The Professor develops the story from the use and naming of algebra, through to the development of chemistry 
and the scientific method, and then the challenge of astronomy-which was the basis for Copernicus challenging 
the belief that Earth was the centre of the Universe. 
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NAME DATE ..................................................... . 

ACTIVITIES: 'Science and Islam' 
0 Draw a TIMELINE which shows the scientific developments of the Islamic world 

from the eighth century to the twelfth century. 

O Find five (5) Arabic words or TERMS which we use in Mathematics/ Science today. 
Give their meanings. 

O EXPLAIN the importance of the development of nine (9) digits plus zero for 
Mathematics. 

0 How did the decimal point come to be used? 

0 On a MAP, mark in the extent of the Islamic Empire by end of the 8th century. 

0 Arabic became the common language of the Empire. DISCUSS the impact this 
would have had on scientific knowledge and political power. 

0 What was the Translation Movement? 
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NAME DATE ..................................................... . 

ACTIVITIES: 'Science and Islam' 

0 Explain the difference between the Koran and the Hadith. 

0 In the Hadith the Prophet (Mohammed) said 'God did not send down a disease 
without also sending down its cure'. Does this account for the early development 
of medical practice in the Islamic world? EXPLAIN. 

0 DISCUSS the importance of the Islamic value of compassion in the development 
of medicine. 

0 Explain how the Translation Movement was responsible for the spread and 
development of knowledge in areas as diverse as dance, literature and medicine . 

............................................................................................................................................................................... 

0 Outline how algebra was developed. 

O What is 'scientific method'? How significant is its development for modern 
science? 

............................................................................................................................................................................... 
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NAME .. DATE 

ACTIVITIES: 'Science and Islam' 
0 How did Islamic science assist in the control of the Nile floodwaters? 

O Why was knowledge about the size of theEarth important for Muslims? 

0 Explain how experimentation was driven by trade. 

0 Outline how alchemy was the forerunner for the development of chemistry. 

0 Explain the significance of classification and the periodic table. 

0 Explain the importance of the linking of mathematics and physics. 

0 What motivated Islamic scholars' interest in astronomy? EXPLAIN. 
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NAME ........................................................................................................................... DATE 

ACTIVITIES: 'Science and Islam' 
0 In the tenth century, Ibn al-Haytham said: 'Scientific ideas are only valid if 

they are mathematically consistent and reflect reality.' EXPLAIN. 

0 What role did Venice play in linking the developments of the Islamic world with 
that of the Renaissance in Europe? 

0 EXPLAIN why you think Islamic scientific development fell into decline in the 
fifteenth century. 

0 How was Newton influenced by the scientific traditions developed in Asia? 

0 What impact did the rise of European colonial power have on the Islamic world? 
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Eeo-mosque another symbol 
of Islamic ingenuity 

Mosques 
Over time, simple mosques origin
ating in the Arabian Peninsula, 
acquired their now distinctive fea
tures by adapting to cultures around 
the world. From the Great Mosque 
of Damascus to a German minaret 
wind turbine, Islamic architectural 
tradition is all about adaption and 
innovation. 

In the seventh century, Muslims 
conducted their prayers in open-air 
spaces or courtyard like structures, 
partially covered to protect wor
shippers from the Arabian sun. 
When Islam spread into cities, such 
as Damascus, the expanding Mus
lim population required houses of 
worship to meet their social and 
spiritual requirements. Mosques 
also adapted to other cultures such 
as the Great Mosque of Damascus 
in Syria, one of the largest and 
oldest mosques in the world. It was 
formerly a Christian church and the 
minarets were Christian corner 
towers. 

by PR SUSAN 8llSS 

Photograph: Blue Mosque, Isbanbul (J, Bliss) 

The Great Mosque of Xi'an in 
China, whose current building dates 
from the eighteenth century,follows 
traditional Chinese architecture 
with green curved Chinese rooves. 
Unlike most mosques in Middle 
Eastern countries, the mosque is 
Chinese in its construction and 
architectural style, except for 
Arabic lettering and decorations, 
The mosque has neither domes nor 
traditional-style minarets. 

Photograph: Great Mosque of Xi'an 

http://en.wikipedia.org/wiki/ 
File:Chinese-style_minaret_ 
of_the_Great_Mosque.jpg 

Minarets 

Photograph: Great Mosque of Damascus (J. Bliss) 

Originally the Muslim call to prayer 
was conducted from the tallest part 
of the urban landscape such as the 
top of a house or on a mosque wall. 
When the Muslims arrived in 
Damascus, the call to prayer was 
performed from the top of the 
church tower. This led to the 
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Photograph: Hassan II Mosque, 
Casablanca Morocco, tallest minaret 

in the world (S. Bliss) 

development of the architectural 
feature known as the minaret. 
These tall, slender towers are 
situated at one of the comers of the 
mosque. 

Before the five daily prayers, a 
muezzin calls the worshippers to 
prayer from the minaret. In 
countries like Singapore where 
Muslims are a minority of the 
population, mosques are prohibited 
from loudly broadcasting the call to 
prayer (adhan). At mosques with
out minarets, the adhan is called 
from inside the mosque or on the 
ground. 

Eco Minaret 
Traditional Muslim societies 
absorbed other cultures they 
encountered and adjusted them 
within the philosophical framework 
of Islam. In Europe minarets no 
longer serve the practical function 
of calling people to prayer and 
instead remain as symbols of a 
traditional aesthetic. 

A small Muslim community in 
Norderstedt, Germany has 
pioneered renewable energy 
sources by placing a wind turbine 
within the minaret of their mosque. 

'What better way to return to 
the ingenuity of the Islamic 
architectural tradition than to 
tramform the minaret once again 
into a highly productive and 
practical architectural feature 
which still retains its aesthe1ic and 
symbolic responsibilities.' . .. 

'It is highly refreshing to see 
Muslim communities so 
emphatically adjusting their sails 
and letting the turbulent winds 
carry them to the shores of 
reinvention.' 

http://www.guardian.co.uk/ 
commentisfree/belief/2011/jun/34/ 

eco-mosque-wind-turbine 

Photograph: An artist's impression of the proposed mosque in Norderstedt, 
Germany, with wind turbines in the minarets. Image: Selcuk Unyilmaz 

http://www.guardian.eo.uk/commentisfree/belief/ 
2011/jun/34/eco-mosque-wind-turbine 

TABLE: List of largest mosques in the world (http://en.wikipedia.org/wiki/Mosque) 

Rank Mosque Location Capacity Area (m2) Year 

I Masjid al-Haram Saudi Arabia 4,000,000 * 400,800 638 

2 Masjid al-Nabawi Saudi Arabia 1,000,000 * 400,500 622 

3 Imam Ridha shrine Iran 700,000 598,657 818 

4 lstiqlal Mosque Indonesia 120,000 95,000 1978 

5 Hassan II Mosque Morocco 105,000 90,000 1993 

6 King Faisal Mosque Pakistan 74,000 43,295·8 1986 

7 Badshahi Mosque Pakistan 110,000 29,867·2 1678 

8 JamaMasjid India 85,000 - 1656 

9 Sheikh Zayed Mosque UAE 40,000 22,000 2007 

10 Baitul Mukarram Bangladesh 30,000 - 1960 
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ACTIVITY: ECO-MOSQUES 

O Discuss how Mosques have changed over time to cater for cultures and 
technological advances. 

O Design a collage of mosques from different countries using information and 
communications technology. 

O Heritage is our legacy from the past, what we live with today, and what we pass 
on to future generations. Visit the World Heritage Site and list ten mosques 
that are on the list. Study two in detail and discuss when and why they were 
inscribed. 

In 2011 there are 43 World Heritage mosques at: 

http: //whc. unesco .org/ en/list /?search=mosque&searchSites=&search_ 
by_country=&search_yearinscribed=&type=&themes=&media 

=&region=&criteria_restrication=&order= 
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INSIDE A MOSQUE - NSW CURRICULUM POCUMENi 

0 A mosque is a place where Muslims 
go to pray. It is the 'House of 
Allah'. Friday is the most important 
day of the week to attend the 
mosque. 

0 Ritual cleansing must be carried out 
before entering the mosque so that 
believers are in a state of purity to 
pray. 

0 An imam is a person who leads the 
congregation in prayer. He is not a 
priest. In theory, any respectable 
person with sufficient religious 
knowledge may act as an imam. 
In Australia, imams often find 
themselves called upon to act as 
community counsellors, arbiters of 
religious law, as well as community 
representatives and prayer leaders. 

Qibla 

Mihrab 

The interior of a mosque: 

Qibla The wall which indicates the 
direction of Mecca. 

Milzrab The alcove in the Qibla which 
indicates the direction of Mecca. 
This is the area from which the 
Imam will lead the prayer. 

Minbar The steps from 
which the Imam 
gives his address. 

56 lfim] JOURNAL OF THE ASIA EDUCATION TEACHERS' ASSOCIATION 



Minarets and mosques - the art of Muslim buildings 
adapted by PI PUNI.OP from 'I.earning from One Another' - S1AGE 2/3 

ACTIVITY ONE 

Common features of 
Muslim architecture 
Islam has inspired some of the 
world's most famous and alluring 
buildings. Traditional features of 
Muslim architecture can be seen at 
mosques, tombs, forts and palaces 
throughout the Muslim world. 

Explore examples of Muslim 
architecture with your students, 
focusing on four common features: 
minarets, domes, arches and 
arabesque. Many images are 
available on the internet. Use 
the buildings suggested below to 
explore examples of each feature. 
(See Resource Sheet for additional 
information.) 

0 Isfahan Mosque, Iran 
0 Alhambra, Granada, Spain 

(palace) 
0 Taj Mahal, Agra, India 

(mausoleum) 
0 Dome of the Rock, Jerusalem, 

Israel 
0 Suleymaniye Mosque, Istanbul, 

Turkey 
0 Koutoubia Mosque, Marrakech, 

Morocco 
0 The Great Mosque of Xi'an, 

Xi'an, Shaanxi Province, China 
0 Mesjid Negara, Kuala Lumpur, 

Malaysia 
0 Istiqlal Mosque, Jakarta, 

Indoneia 
0 Prophet's Mosque, Medina, 

Saudi Arabia 
NB: Jn many Muslim countries 
contemporary architecture displays 
the influence of Islam ( eg. Petronis 

Towers in Kuala Lumpur in Malaysia). 

Arabesque 
Arabesque is a design element 
common in Muslim architecture, 
involving the use of repeated 
geometric patterns. It comes in 
many styles and is found on internal 
and external walls. 

Minarets 
Often resembling towers, minarets 
are a consistent feature of mosques. 
A caller to prayer (muazzin) would 
traditionally climb to the top of the 
minaret and make the call to prayer 
(azan). Although minarets were 
designed to increase the range of 
the caller's voice, over time they 
have evolved variou decorative 
shapes and designs, often reflecting 
their locality. Modern-day minarets 
even have loudspeakers to further 
the reach of the caller's voice. 

Domes 
Coming in many shapes and sizes, 
domes often form a building's roof 
or are used as design features on 
minarets or other structures. They 
are sometimes flat and rounded, 
sometimes pointed. Domes were 
originally designed to improve the 
acoustics within a mosque. Over 
time, they have become a signature 
feature of many mosques and are 
often elaborately decorated. 

Arches 
Muslim architecture often features 
large open areas such as courtyards 
and pavilions. Arches are used to 
connect these areas and as structural 
support. Circular and pointed 
archways feature, internally and 
externally, in many buildings. 

ACTIVITY TWO 
Islam inspired streetscape 
Materials: Scissors, pencils, 
A4 black paper/card for each 
student, butcher's paper and glue 

Students are to use their knowledge 
of Muslim design features and work 
as a class to create an Islam inspired 
streetscape. Create the silhouette of 
a building that incorporates features 
common to Islamic architecture. 
Create a design before copying it 
onto the black paper and cutting out 
their silhouette. 

Collect all the designs and work 
with other students to place them 
on sections of butcher's paper, so as 
to create one or more streetscapes. 

ACTIVITY THREE 

Creating arabesque 
Materials: Potatoes, knives, 
pencils, coloured paints or inkpads, 
paper towel and paper 

Arabesque involves repeating 
geometric shapes to create a larger 
pattern or design. Students can 
make stamps from ½ a potato. 

0 Draw simple geometric shapes 
that appeal to you. 

0 Mark out the shape on the 
potato - cut the potato away 
from the shape (at least 5 mm 
protruding). Dry the potato 
before dipping in paint or on 
stamp. Use it repeatedly to 
create an arabesque print. You 
may use more than one colour 
or work with another student to 
alternate two different shapes. 

Example showing Nasta'1Tq1s 
(Persian) proportion rules 
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Resource Sheet 1: MUSLIM BUILDINGS 
0 These and many others are readily 

available on the internet. 

Isfahan 

A Kiog Sood Mosq,e, J eddoh 
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Resource Sheet 2: MUSLIM BUILDINGS I 

Mosque of 
Kait-Bey 

in Eastern 
Cemetery 
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ISLAMIC DESIGNS - JENNY CURTIS 

In Islam, the law of the Koran is 
social as well as spiritual: no aspect 
of life is untouched by it, and 
therefore all art has to abide by 
its principles. 

Designs have been passed down 
from the centres of spiritual power 
through crafts such as metalwork 
and pottery, from masters 
to apprentices, and to the 
people who made humble 
pots, pans and clothes 
for everyday use. 
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~--------------i fAC1' SHEE1' 1 f.---------~ 

CALLIGRAPHY IN ISLAM 
0 There is a rich tradition of calligraphy among 

Muslims the world over, particularly using 
Arabic script. Muslim cultures use calli
graphy, or handwriting, as a form of artistic 
and spiritual expression, and continue to adapt 
the tradition to the contemporary world. 

0 Islam does not have a strong tradition of 
figurative art, with some Muslims believing 
that the drawing of animate objects, such as 
people or animals, is an offence to God. A 
saying of Prophet Muhammad is that God 
will challenge anyone who has drawn or 
sculpted an animate object to give it a living 
soul in the afterlife. For this reason much 
Muslim art emphasises calligraphy and 
abstract representations. Far;ade o/The Dome of the Rock, Jerusalem 

0 Muslim calligraphy is closely associated with the Muslim holy book, the Qur'an. Muslims consider 
calligraphy to be one of the primary ways of preserving and valuing the messages of the Qur 'an, after the 
oral tradition. Today, most Muslim calligraphy is still inspired by phrases from the Qur'an. 

0 Calligraphy has had a large influence on Muslim architecture, particularly in mosques, where Muslims go 
for prayer. Calligraphy is often used as the basis for repetitive designs that decorate interior and exterior 
walls. This form of artistic expression is known as arabesque and is common across the Muslim world. 

The Islamic Decorative Canon 
Calligraphy gives a visible form to the revealed word of the 
Qur'an and is therefore considered the most noble of the arts. It 
manages to combine a geometric discipline with a dynamic 
rhythm. Interestingly, none of its many styles, created in different 
places at different periods, has ever completely fallen into disuse. 
In the Islamic world it takes the place of iconography, being 
widely used in the decorative schemes of buildings. 

Geometric patterns have always had a 
pai1icular appeal to Muslim designers and 
craftsmen. They convey a certain aura of 
spirituality, or at least otherworldliness, without 
relating to any specific doctrine. In an Islamic 
context they are also quite free of any symbolic 
meaning. Above all, they provide craftsmen 
with the opportunity to demonstrate his skill 
and subtlety of workmanship. and often 
to dazzle and intrigue with its sheer 
complexity. 

Vegetal 'Arabesque' compositions are as ubiquitous in Islamic 
decoration as geometric patterns. It is difficult, without other 
indications, to determine where or when a particular composition 
of this genre might have originated. Like geometrical designs, 
these too are found across the entire range of mediums from book 
illustration to plasterwork; in ceramics, woodwork, metalwork and 
ivory-carving, even in carpets and textiles. 

Source: www.patterninislamicart.com 
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------------1 FACf SHEEf 2f---------~ 

CALLIGRAPHY IN ISLAM 
0 The transfer of skills and knowledge as a result of migrations and conquest is of course a time-honoured 

process. Huge numbers of skilled artisans from various traditions were brought into the Islamic fold as a 
result of the early conquests, and in the courses of time these skills became part of the background of 
Islamic culture. But there was one craft technology in particular that was acquired in this way that had a 
profound effect on the course of Islamic civilisation on many levels (including the visual arts). This was 
the manufacture of paper. 

0 Paper, a Chinese invention, had spread to Central Asia and rapidly spread throughout the Islamic world 
during the 9th and 10th centuries. It was soon used by the Baghdad Caliphate, which became an 
important centre of papermaking. 

0 Complex patterning and arabesques became a feature of Islamic art and calligraphy. Pattern books and 
albums of design motifs became available across the areas under Islam. Figurative representations are 
seen in Muslim art in the form of calligrams (shown below), which use words to create pictures. 
Muslims often use spiritually significant words, such as Allah, to form the shapes of animals or other 
objects. 

0 Today, the Muslim tradition of calligraphy 
is reflected in advertising and marketing, 
particularly in the Arab world. It is often the 
inspiration for business logos (such as the 
Aljazeera logo, shown at right), and designs 
can also be animated for use on websites. 

0 Museum calligraphy is also finding a place in 
popular culture. Examples can be seen in the 
messages and tag lines of some graffiti artists. 
It is also found in body art, with many tattoo 
designs incorporating Arabic script. 
Interestingly, based on a number of traditions 
and sayings from Prophet Muhammad, most 
Muslims believe that tattoos are not allowed 
within Islam. 

Example of a 
calligram. 

Image courtesy 
of Photo8.com 

ALJAZEERA 
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NAME DATE 

WORKSHEET - THE ART OF WORDS 
This learning sequence explores the tradition of calligraphy in the Muslim world and 
asks students to identify its role and purpose. Students reflect on the tradition 
from their own context and perspective. 
ST AGE 5 - Students to read Fact Sheets 1 and 2. 
O Why is calligraphy a tradition of Islam? 

0 Do you consider calligraphy to be art or craft? Explain. 

0 In what ways has the tradition of calligraphy in the Muslim world changed over time? 

0 Can you think of examples where the Muslim tradition of calligraphy, particularly 
arabesque, has been adopted or adapted by other cultures? 

0 What relationship, if any, exists between religion and art? 

0 What other examples of visual art can you find that incorporate written language? 

❖ Use your name or initials as the basis for a calligram 
that explores something about you. Calligrams are 
created when words are used to create an image. 

❖ Create a piece of art that incorporates words and 
has a spiritual (not necessarily religious) dimension. 
Write an account that explains your work and why 
you chose that approach. 

❖ Practice calligraphy from various sources. 
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SOURCES FOR CALLIGRAPHY WORK 

Translation: 
'God is the most great' 

BISMILLAH 
CALLIGRAPHY: 

in Sini script 

Woman looking at the word 
'Allah' at Old Mosque in 

Edirne, Turkey 

• 

Eighteenth century mirror 
writing in Ottoman calligraphy. 

Depicts the phrase 'In the 
name of God, Most Merciful, 

Most Gracious'. 
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Editor's Note: i have seen many documentaries on Islam. This is the BEST. It examines Islam through the 
eyes of several Muslims travelling to Mecca for the Hajj. It also examines the significant mosques of Islam. 

(Inside the Seven Wonders of the Muslim World' 
1<devised by $6$ on 27 October 2010 (length 60 minutes) 

1'11•j 2 $1: 1 iii1,fJ,J I 1111~ I !0) ~ 

NAME ........................................................................................................................... DATE 

WORKSHEET-1 
O What are the five tenets (pillars) of Islam? 

1. .................................................................................................................................................................... . 

2 ..................................................................................................................................................................... . 

3. ····································································································································································· 

4 ..................................................................................................................................................................... . 

5. ····································································································································································· 

O What and where is Mecca? 

O Why is it important to Muslims? 

0 Describe the significant buildings in Mecca and find photos to include. 

O Explain the symbolism of the Ka'ba. 
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NAME DATE 

WORKSHEET2 
O Explain the term 'circumambulate'. 

O Why do Muslims go to Mecca? Explain. 

O Explain the importance of Mohammed in Islam. 

O Jerusalem is a holy city for 3 of the world's major religions. 
Name them. 

1. . ...................................................................................................................... . 

2 ........................................................................................................................ . 

3 ........................................................................................................................ . 

Explain why Jerusalem is important to each of these religions. 

O Explain the term 'monotheism'. 

O On a world map mark in the 10 largest Muslim nations. Mark in the Muslim 
population of each. 

0 Outline the role of a mosque. 
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NAME DATE 

WORKSHEET 3 
0 Describe the architecture and decoration of the Dome of the Rock. 

O Name ten significant mosques in the world. 

1. .............................................................................. 6. ················································································ 

2. .............................................................................. 7 ................................................................................ . 

3. .............................................................................. 8 ................................................................................ . 

4. ·············································································· 9. ················································································ 

5. ·············································································· 10. ················································································ 

O What is the Koran (Qur'an) and why is it so important to Muslims? 

O What is the Allhambra? When and by whom was it built? 

0 Explain the significance of washing before prayers. 

O What is 'salat'? 
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NAME .......................................................................................................................... . DATE 

WORKSHEET4 
O What is 'shahada' and why is it important to Muslims? 

O Where is the Blue Mosque? .................................................................................................................... . 

O Research the Ottoman Empire. 
In about ten lines briefly outline when, where it was. 

O Explain why Muslims prostrate themselves when they pray. 

O What is significant about Friday prayers? 

O Outline the role of the imam. 

O What is'zakat'? 

O What is the social significance of the third pillar of Islam? 
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NAME DATE 

WORKSHEET5 
O Explain the difference between Sunni and Shia Muslims. 

O What is Ramadan? Outline what happens during this time. 

0 For each of the mosques mentioned in the video, name the city and country where 
it is located. Make a list of the things that they have in common. 

0 What is the Hajj? Why is it performed? Explain its role in Islamic life. 
What is Umrah? What is the role of the Muezzin? 
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fEACHIN& fHE CRUSADES - A MUSLIM PERSPECflVE 
adapted by PI PUN LOP from 'Learning from One Another' 

Stage 4 / 5 HIS"fORY 

This learning sequence explores the Crusades from the perspective of the 
Muslim world. It is designed to complement a unit of work on the Crusades. 

Students are involved in investigating source material 
to broaden their perspectives on these events. 

I. Ensure that your students are familiar with the Crusades and understand the motivations 
of the Europeans in embarking on the Crusader campaigns. Familiarity with the extent 
and timelines of the various Crusades is also helpful. 

2. Depending on the texts you have used, you may like to involve your students in analysing 
the sources they have explored to identify the perspectives that they offer. From what 
perspective does the author present information? How many of the images and quotes are 
from a Western perspective? How many offer a Muslim perspective? 

3. Distribute the 'Through Muslim Eyes' worksheet and help students to answer the 
questions. This activity involves students exploring six sources that present a Muslim 
perspective on the Crusades. 

4. When students have completed the worksheet, have a class discussion to explore the 
following questions: 

❖ Why do we usually explore events from our own cultural perspective? 

❖ What are some reasons that make it difficult to explore alternative perspectives
language, access, understanding, fear? 

❖ Is it important to explore both sides of the story? Why, or why not? 
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NAME .......................................................................................................................... . DATE ..................................................... . 

I Worksheet: THROUGH MUSLIM EYES c1 of 2)1 
Many Australian text books explore the Crusades from the perspective of the European 
Christian Crusaders. They present sources that depict the Christian motivations and 
experiences throughout the Crusader period. In this activity you will explore aspects 
of the Crusades from a Muslim perspective. 

O Read the first three sources before answering the question following them. 

SOURCE ONE 
Salahuddin al-Ayyubi, better known in the West as Saladin, was responsible for uniting the Muslim forces 
during the Second and Third Crusades and taking back Jerusalem in 1187. During the Third Crusade, 
while negotiating with Richard the Lionheart over the possession of Jerusalem, Saladin dictated a 
message that included the words: 

The city is as holy to us as it is to you: it is even more important for us, because it was there 
that our Prophet made his miraculous nocturnal Journey, and it is there that our community will 
be reunited on Judgement day. It is therefore out of the question for us to abandon it. 

SOURCE TWO 

See Amin Maalouf, The Crusades Through Arab Eyes, 
translated by Jon Rothschild, Al Saqi Books, 1984, p 212. 

Imaduddin was Secretary to Saladin and here describes the taking of Jerusalem by the Muslims in 1187: 

Their darts vibrated with menace, their flight nourished on the bile of perceptive men. How 
many boulders came down out of heaven upon them, how many blocks of sandstone plunged into 
the earth, how many blazing firebrands bespattered them! The damage caused by the catapults, 
the extraordinary extent of their devastation, the effects of their concentration, the whistling 
wind of their flight, the extent of their range were beyond compare ... until they reduced 
the walls to a single line of bricks and drove their defenders away. The enemy's ordnance was 
smashed and broken, the moat crossed and the attack sustained. The victory of Islam was clear, 
and so was the death of Unbelief. 

See Francesco Gabrieli, Arab Historians of the Crusades, 
translated from Italian by EJ Costello, University of California Press, 1969, pp 155-56. 

SOURCE THREE 
Bahauddin was a member of Saladin's staff. In his biography of Saladin he wrote: 

If one said that once Saladin had gone forth on the Holy War he did not spend a dinar or 
a drachma except on the war or in gifts and donations one would speak the truth and one's 
statement would be accurate. The Holy War and the suffering involved in it weighed heavily 
on his heart and his whole being in every limb; he spoke of nothing else, thought only about 
equipment for the fight, was interested only in those who had taken up arms, had little sympathy 
with anyone who spoke of anything else or encouraged any other activity. 

0 What do the three sources on this page reveal about the motivations of the 
Islamic forces during the Crusades? How are they similar to or different from 
the motivations of the Christian forces? 
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I Worksheet: THROUGH MUSLIM EYES (2 of 2)1 
0 Read sources four and five before answering the next question. 
SOURCE FOUR 
The Muslims often referred to the Crusaders as 'Franks', and the term was applied to all Western 
Europeans. Usama, a Syrian Muslim, commented in his autobiography on the habits of the Franks living 
in the 'Holy lands' during the Crusader period. 

The Franks are without any vestige of a sense of honour and jealousy. If one of them goes along 
the street with his wife and meets a friend, this man will take the woman's hand and lead her 
aside to talk, while the husband stands by waiting until she has finished her conversation. If she 
takes too long about it he leaves her with the other man and goes on his way. 

See Gabrieli, Arab Historians, p 77. 
SOURCE FIVE 
Saladin' Secretary, Imaduddin, also commented on the Franks when reflecting on the taking of Jerusalem: 

When Jerusalem was purified of the filth of the hellish Franks and stripped of her vile garments 
to put on the robe of honour, the Christians, after paying their tax, refused to leave, and asked 
to be allowed to stay on in safety, and gave prodigious service and worked for us with all their 
might, carrying out every task with discipline and cheerfulness . .. They stood ready to accept 
whatever might be inflicted on them, and their affliction grew as they stood waiting for it. Thus 
they became in effect tribute-payers, reliant upon (Muslim) protection; they were used and 
employed in menial tasks and in their position they accepted these tasks as if they were gifts. 

See Gabrieli, Arab Historians, p 163. 

O What do sources four and five suggest about the attitudes of Muslims to the 
Western Crusader forces? What do you think the Western forces may have 
thought about the Muslims? 

SOURCE SIX 
The following analysis of the Crusades comes from a recent encyclopaedia: 

Muslims and others ini the Middle East regard the Crusades as invasions by Europeans motivated 
by greed and scorn for Islam, establishing a paradigm for the perception of future Western 
incursions into the Muslim world. European colonialism and the modern 'war on terror' are seen 
as extensions of the original Crusader impulse. 

John L Esposito (ed), The Oxford Encyclopaedia of the Islamic World, Vol. 2 
(under the entry 'Crusades'). Oxford University Press, New York, 2009. 

O Do you agree with this contemporary reflection on the Crusades? Why or why not? 
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NAME DATE ..................................................... . 

LANGUAGE - WHAT WE SHARE! 
NSW Curriculum Document -ACTIVITY by DI DUNLOP 

Common words shared 
Each of the words in this list have found their way into the English language from Arabic. The Qur 'an, Holy 
book of Islam, is always recited in Arabic as this was the language in which Gabriel spoke to Muhammad 
and passed onto him the word of God. 

Although language is constantly growing and changing, this is not the case with the words of the Qur'an. 
Great effort is made to make sure that the words of the Qur'an are just as they were revealed and so the 
original Qur'an has not changed from when it was first recorded. 

(a) What is the meaning of each of these words in today's English? 
1. admiral ............................................................... 26. em,r .................................................................. . 
2. alchemy ............................................................. 27. gazelle ............................................................ . 
3. alcohol ................................................................ 28. giraffe ............................................................ . 
4. algebra ............................................................... 29. guitar .............................................................. . 
5. algorism ............................................................. 30. jasmine ........................................................... . 
6. alkali .................................................................... 31. lapse ................................................................. . 
7. almanac .............................................................. 32. lemon ............................................................... . 
8. aniseed .............................................................. 33. magazine ........................................................ . 
9. apricot ............................................................... 34. mascara .......................................................... . 

10. arsenal ............................................................... 35. mattress ....................................................... . 
11. artichoke .......................................................... 36. mecca .............................................................. . 
12. cable ................................................................... 37. musk ................................................................. . 
13. caftan................................................................. 38. muslin .............................................................. . 
14. caliph .................................................................. 39. nadir ................................................................ . 
15. caravan ............................................................. . 40. sesame ............................................................ . 
16. carob .................................................................. . 41. sheikh ............................................................. . 
17. checkmate ...................................................... . 42. sherbet ........................................................ . 
18. chemise ............................................................ . 43. sugar ................................................................ . 
19. cheque ............................................................... . 44. sultan .............................................................. . 
20. coffee ............................................................... . 45. syrup ................................................................ . 
21. cotton ................................................................ . 46. taffeta ........................................................... . 
22. crimson ............................................................. . 47. tambour ......................................................... . 
23. damask .............................................................. . 48. tariff ............................................................... . 
24. divan ................................................................... . 49. zenith .............................................................. . 
25. elixir .................................................................. . 50. zero .................................................................. . 

(b)Group the words listed in (a) according to the following categories: 
food, commerce, science, everyday life, miscellaneous 

(c) This is not an exhaustive list. Try to find 10 other words from Arabic that are in 
common usage today (eg. assassin). 
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Fact Sheet 4: FIVE PILLARS OF FAITH / 

FAITH 

Faith 
Shahada 

NSW Curriculum Document 

Prayers 
Salat 

Alms 
Zakaat 

Fasting Pilgrimage 
Sawm Hajj 

The declaration of faith that there is only one God and that Muhammad is his 
Prophet. 

PRAYERS 
Muslims are obliged to pray five times a day to remind them of God throughout 
the day. Many Muslims perform other prayers in addition to this. 

ALMS 
Zakaat is an obligation for all Muslims to contribute a percentage of his or her 
wealth each year to assist the poor. 

FASTING 
Fasting occurs in the month of Ramadan. A Muslim must refrain from all food, 
drink and sensual pleasure each day during Ramadan from dawn to sunset. 

PILGRIMAGE 
The Hajj is an aim for all Muslims and involves the pilgrimage to Mecca at least 
once in a Muslim's lifetime if he or she has the means to perform it and if his or 
her health permits. 
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I Fact Sheet 5: THE BOOK OF ISLAM (1 of 2) I 
NSW Curriculum Document -ACTIVITIES by DI DUNLOP 

The Qur'an is the Holy Book of Islam. Muslims believe that the Qur'an was revealed 
to Muhammad through the Angel Gabriel. The words of the Qur'an are considered 
to be the actual words of God passed on to Muhammad over a period of 23 years. 

To a Muslim the Qur'an is the complete book of guidance. The Qur'an is considered 
sacred and is the source of the laws of Islam. 

The Qur'an today is exactly as it was fourteen hundred years ago. Muslims believe 
that as it is the word of God no man would have the right to change it. The Qur'an 
is written in Arabic for Muslims believe that this is the language of Paradise. 
Although translations of the Qur'an are available in the many languages of the 
world's Muslims, these translations are considered as an explanation of the Qur'an, 
but they cannot be regarded as the Qur'an itself. The Qur'an is always recited in 
Arabic. All good Muslims are expected to be able to recite major portions of the 
Qur'an as part of their duty to God, indeed many Muslims memorise the entire 114 
Surah (chapters) of the Qur'an. 

As Gabriel revealed the word of God to Muhammad he in turn recited it to his 
followers and over the years the words of the Qur'an were memorised, recorded 
and later collected into one book. 

To follow the teachings of the Qur'an is to do one's duty to Allah and so be able 
to look forward to the paradise that Allah promises. The Qur'an teaches Muslims 
to live their life according to what Allah has created people for; and that is to serve 
Allah by doing good. 

There are also rules and regulations about the way that the Qur'an is to be read 
and recited and as a sacred book a Muslim will ensure that he or she would only 
touch the Qur'an when he or she is in a state of cleanliness and purity. 

Beautiful calligraphy is a feature of Islam and great care is taken to record the 
sacred words of the Qur'an in accurate and beautiful volumes. 

It is interesting to note that the Qur'an shares many stories with the Bible. The 
Prophets of the Bible are recognised in the Qur'an. Muhammad is considered to be 
the last messenger of God. 

AI-Fatiha (the Opening) 
In the name of Allah, most Gracious, 
most Merciful. 
Praise be to Allah, the Cherisher and 
Sustainer of the Worlds; 
Most Gracious, Most Merciful; 
Master of the Day of Judgment; 
Thee do we worship, and Thine aid we seek. 
Show us the straight path, 
The path of those on whom You have 
bestowed your Grace, 
Those whose portion is not wrath and 
who go not astray. 

The first chapter of the Qur'an. 
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I Fact Sheet 5: THE BOOK OF ISLAM (2 of 2) I 

THE SUNNAH, SIRAH AND THE HADITH 
The Sunnah, Sirah and the Hadith should not be confused with the Qur'an. Although 
they are closely linked with the holy Qur'an they are not considered to be the actual 
words of God. 

Each of the Sunnah, the Sirah and the Hadith support the teachings of the Qur'an 
by providing examples from the way of life of Muhammad or by explaining or interpreting 
the Qur'an. 

THE SUNNAH 
The word sunnah means 'habit, custom or usual behaviour'. The Sunnah uses the example 
set by the Prophet Muhammad including his sayings and his habits to provide an 
interpretation of the Qur'an. For instance the Prophet Muhammad fasted every 
Monday and Thursday throughout the year. A Muslim who follows this example is 
following the sunnah of the Prophet Muhammad. 

The Qur'an in providing the laws and guidelines for the Islamic way of life sometimes 
must be interpreted so that these guidelines can be practised in life. The Sunnah can 
be thought of as an accompanying volume which seeks to define and explain the messages 
of the Qur'an. Where a verse of the Qur'an needs to be interpreted the Sunnah is 
consulted. 

Together with the Qur'an, the Sunnah provides the basis for Islamic law. 

THE SIRAH 
These are the recordings made by the companions of the Prophet Muhammad about his 
daily life, his personality and his behaviour in handling different situations. 

THE HADITH 
The books of the Hadith record the sayings of the Prophet Muhammad. The Hadith 
provides living examples of Muhammad's way of life which illustrate and explain the 
teachings of the Qur'an, for example: 
0 'Whoever of you sees an evil action, let him change it with his hand, if he is not 

able to do so, then with his tongue; and if he is not able to do so, then with his 
heart-and that is the weakest form of faith.' 

0 'Seek knowledge even unto China.' 
0 'Be good to women, they are the twin halves of men.' 

Qur'an 
the Word of God 

'/ 
Hadith - the sayings CO 

of Muhammad OJ 

~ 
LO Sirah - recorded daily life 

and behaviour of Muhammad 

Sunnah - examples from the 
sayings and habits of Muhammad 
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NAME DATE ..................................................... . 

0 

THE BOOK OF ISLAM 
Read Fact Sheet 5 and complete the following close passage. 

ARABIC MUHAMMED BIBLE QUR'AN 
ALLAH SURAH CALLIGRAPHY SIRAH 
PURITY DOING GOOD PARADISE MEMORISE 
SUNNAH PROPHETS MESSENGER CLEANLINESS 
WRITING INTERPRETATION HADITH GABRIEL 

The Holy book of Islam is the ........................................... which was revealed to 

........................................... through the angel ............................................ It is written in 

........................................... as Muslims believe that this is the language of 

............................................ Many Muslims ........................................... the entire 114 

........................................... of the Holy Book. 

The Qur'an teaches Muslims to do their duty to ........................................... and to live 

their lives in service to Allah by .................................................................................. . 

A Muslim will only touch the Holy Book when they are in a state of 

........................................... and .................................... : ....... The Qur'an is written in 

........................................... which is beautiful ........................................... and handwritten 

Qur'ansare highly prized. 

The Qur'an shares many stories with the ........................................... and the Biblical 

........................................... are recognised in the Qur'an. Muhammed is considered to 

be the last ........................................... of God. The ........................................... means habit, 

custom or usual behaviour and contains examples of Muhammed's sayings 

that provided ........................................... of the Qur'an. The ......................................... ,. are 

recordings made by companions of Muhammed about his daily life. The 

........................................... provides living examples of Muhammed's way of life which 

explain the teachings of the Qur'an. 
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~------------a FACl' SHEEl' 1 f------------. 

ECONOMICS ANP BUSINESS 
adapted by PI PUNL.OP from 'I.earning from One Another' 

Introduction 
In the modern era, particularly since the Oil Boom in the 1970s, the Muslim world has become an important 
player in the global economy, especially in oil, minerals and gold, and through the Islamic banking sector 
(estimated to deal with many billions of dollars). Some of the wealthiest people in the world are Muslims 
and an example of this wealth is the increasing number of opulent buildings in the Gulf region. 

Since the Islamic Revival of the 1980s, Islamic banking has become a growing force, with major world 
banks now incorporating Islamic banking and finance products into their services. Citigroup, the largest 
commercial bank in the world, was the first non-Muslim bank to introduce such a venture. In Australia, the 
National Australia Bank (NAB) is currently considering a similar venture. Australia also has an Islamic 
finance and banking services provider, the Muslim Community and Credit Association (MCCA). Australia's 
Indonesian and Malaysian neighbours are also key players in the field. 

As charging and paying of interest (riba) is prohibited in Islam, Islamic banking and finance products are 
designed to benefit the buyer and seller, or lender and borrower, without interest. Mechanisms such as profit 
sharing,joint ventures and agreed rate profits are preferred, and bank accounts carry no interest. 

Halal trade is another growing area of world trade, and Australia is a major 
exporter of Halal foods. Halal in Islam basically means 'permissible'. In relation 
to food, many Muslims believe that they should only consume food products with 
animal content if the food has been prepared according to Islamic rites of slaughter. 
As a result, Halal labelling on food products has become important in the import and 
export of food the world over. Companies pay Islamic governing bodies for Halal 
accreditation in order to open up wider markets fortheir products. In 2006,Australia 
had its first Halal trade expos in Melbourne and Sydney, with keen interest shown 
by government and business sectors. 

0 You may like to examine the recent case in Indonesia that was 
highlighted on Four Corners. 

ISSUES TO LOOK OUT FOR 
Muslims traditionally view the taking and paying of interest as forbidden in Islam because it is seen as a 
form of oppression. However, in modem times even devout Muslims differentiate between riba that is 
referred to in the Qur'an and Sunna and interest as it functions in today's banking systems. Nonetheless, 
attitudes to this vary considerably among Muslims. 

Some Muslims see capitalism as a greed-driven economic system that leads to an imbalance in the global 
distribution of wealth. They argue that it makes the rich richer and the poor poorer, noting that many Muslim 
communities live in poverty. They also see capitalism as a product of the West. However, most Muslim 
students will approach the study of business at school with an open mind. In fact, most Muslims make 
financial decisions based on what is most practical for their situation, and not necessarily for religious 
reasons. 

Additional Notes 
0 Islamic banking is growing at a rate of 10% - 15% per annum, with signs of consistent future 

growth. Islamic banks have more than 300 institutions spread over 51 countries (still a small 
share of global banking). 

0 The Vatican has put forward the idea that 'principles of Islamic finance may represent a 
possible cure for ailing markets and Western banks in crisis'. 

0 Islamic banking is restricted to lslamically acceptable transactions which exclude those 
involving alcohol, pork, gambling, etc. The aim of this is to engage in only ethical investing 
and moral purchasing. 
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------------1: FA.Cl" SHEE1" 2:1-----------~ 

BANKING ON ISLAM 
Common Islamic banking terms 
Many Muslims across the world rely on Islamic banking principles that have been in use for more 
than a thousand years. Islamic banking does not allow the use of interest payments and is based on 
the idea of sharing profits and losses. It also forbids investment in certain things such as unethical 
products and companies, or futures trading (regarded as a form of gambling). The following terms 
are all relevant to Islamic banking practices. 

Qur'an 
The Qur 'an is the Holy Book of Islam and its primary source of legislation. Muslims believe that 
it is a guide to how humans should live. 

Sharia 
The term Sharia, or Islamic law, actually means 'path'. It refers to the way that a Muslim should 
live as dictated by the Qur'an and other Islamic traditions. Islamic banking is guided by the Sharia 
and experts in Sharia oversee the practices of Islamic banks. 

Haram 
This term refers to all things that are prohibited for Muslims, including pork, alcohol, interest and 
gambling. Islamic banks do not invest in services or products that are haram. The opposite of 
haram is halal. 

Riba 
Riba, meaning 'increase' or 'interest', is prohibited by Sharia. It means that those lending money 
may not charge interest on the amount of money loaned. It is based on the idea that when 
something is lent, the repayment should be of equal value. 

Mudaraba 
A mudaraba is a partnership where one party (the bank) provides the capital, and the other party 
provides the expertise or management. It could be used when a person wishes to borrow money to 
start a business. The two parties then share the profits. 

Murabaha 
This term refers to the sale of goods where the cost of the goods and a profit for the seller are 
declared and agreed to prior to the sale. As charging interest is forbidden, this practice is often 
used by Islamic banks when they offer finance for houses or vehicles. 

Musharaka 
This is a financing venture between two or more partners, in which each partner provides funds for, 
and can be involved in the management of, the venture. Profits and losses are shared by all 
partners. Islamic banks are often partners in such agreements. 

fakaful 
Conventional insurance involves paying premiums that need not be commensurate with the amount 
of money received from the insurer. The Muslim equivalent of insurance, takaful, works on the 
concept of co-sponsorship and is community based. Individuals or families contribute money to a 
central fund from which money can be withdrawn when someone is in need. Takaful in Arabic 
means 'sponsoring one another'. 
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Suggested strategies and content 

Teachers may like to incorporate content about Muslim contributions to the world economy. In 
particular, Muslim perspectives on the oil trade, Islamic banking and Halal trading. This allows 
students to appreciate other ways of looking at economics and business. It also makes them aware of 
an alternative banking system and a lucrative area of trade that both emerge from the specific needs of 
a religious group. 

Some entry points for Muslim content and perspectives include 

❖ discussing the oil trade from the standpoint of the Muslim nations; 

❖ exploring Islamic banking and finance through research, discussion or debate about the merits, or 
otherwise, of banking without interest; 

❖ discussing the Islamic listing on NASDAQ and the New York Stock Exchange when studying 
stock markets (as a reflection of Islamic finance and Halal trade); 

❖ discussing Islamic business and economics in the context of ethical business and economic 
practices. 

The learning sequence 'Banking on Islam' encourages secondary students to explore the principles 
of Islamic banking. 

Learning sequence: BANKING ON ISLAM 
This Stage 5 unit engages students in analysing the principles 

and practices of Islamic banking in the world today. 
Students produce promotional material for an Islamic bank. 

For background information, or to help introduce students to the concept, teachers can 
use the information on Islamic banking found in the 'Introduction' to the 'Economics 
and Business' section on the previous pages (Fact Sheet 1). 

ACTIVITY ONE 

Know your terms 
Introduce your students to the concept of Islamic banking. When you have done this, 
distribute the 'Common Islamic banking terms' worksheet or, alternatively, give the 
students the list of terms and ask them to create their own glossaries (Fact Sheet 2). 

When students are familiar with the terms, ask them to brainstorm the main differences 
between Islamic and other forms of banking. What are the advantages and disadvantages 
of Islamic banking? 

ACTIVITY TWO 

Selling the services 
Ask your students to take on the role of a communications expert who has been hired by 
an Islamic bank to promote their services. Students should create material, in the form 
of a pamphlet, slideshow, article or poster, that informs potential customers about the 
bank's services. Students should conduct their own research about Islamic banks. Their 
publicity material should include information about the principles of Islamic banking 
and should incorporate each word from the glossary of terms. 
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18N 8A11U1A - Profile of a world traveller 

~\ 
' \ 

0 lbn Battuta was a famous Mus
lim who travelled the then known 
world. In 1325 he left his home 
in Tangier to travel on a religious 
pilgrimage (Hajj) to the holy 
Islamic city of Mecca. 

0 His many trips are recorded in a 
book titled Rih/a or 'My Travels', 
which covered 30 years of travel. 
On his journey to mecca he passed 
through North Africa and visited 
Egypt. 

0 His goal in travelling was to 
study Islam but also to learn about 
other cultures. This was to take 
him through West and Central 
Asia, onto South Asia and finally to 
China (East Asia). 

0 The Editor of Time, Michael 
Elliott, said 'wherever he went Ibn 
Battuta found one constant: the 
shared faith and culture of Islam, 
which knit together a community 
around the world long before 
anyone had thought of the word 
'globalisation'. 

0 Ross Dunn said 'Ibn Battuta was 
a member of the literate, mobile, 
world-minded elite and regarded 
himself as a citizen, not of Morocco, 
but of Dar Al-Islam (the combined 
divine community of Moslems), to 
whose universalist, spiritual, moral 
and social values he was loyal 
above any other allegiance'. 

by PI PUNLOP 
0 His travels showed him that 
Moslem practice within varying 
cultures differed enormously then 
as they do today. At the time of his 
travels much of Central Asia, Russia 
and China was part of the territorial 
empire of the Mongols. They 
encouraged the free flow of people 
and goods along trade routes which 
covered vast distances between 
China in the East and Europe in 
the West. This lead to increasing 
cultural interaction between 
merchants, scholars, mystics and 
pilgrims. He was able to move 
freely along The Silk Road from 
city to city and from principality to 
kingdom. 

0 He first reached Mecca in 1326 
and spent several years in all living 
and studying in Mecca. His final 
stay in Mecca was in !348 on his 
way home to Morocco. 

0 In 1334 he arrived in India and 
spent 8 years in Delhi as a judge or 
Qadi in the Sultan's Court. In 1342 
he was appointed as an ambassador 
for the Sultan and travelled to China 
on his behalf. 

0 In China he noted many 
differences such as the use of 
animals like frogs in cooking. He 
visited the 'Mount of the Hermit' 
in Quangchou and spent time with 
a Taoist monk. Part of his journey 
was on the Grand Canal to Beijin 
and he described in great detail 
the countryside through which he 
travelled. 

0 Some of the other places that 
he visited included Sri Lanka, the 
Maldives, Iran and Iraq, Damascus, 
Anatolia and Constantinople. 

0 For many centuries his book was 
obscure, even within the Muslim 
world. Early in the nineteenth 
century extracts were published in 
German and English. During the 
French occupation of Algeria in 

the 1830s, five manuscripts were 
discovered, two of which were 
complete versions. 

0 Two French scholars, Charles 
Defremery and Beniamino San
guinetti published a series of four 
volumes containing the Arabic text 
with extensive notes and a French 
translation. 

0 'The Rihla, or travel book, 
was a common form in the North 
Africa of his day, commissioned by 
sultans to give readers back home 
a sense of the great intercontinental 
network of Islamic fellowship and 
prayer.' (Pico Iyer) 

0 Ibn Battuta was a traveller/ 
explorer like others in history. 
Marco Polo had covered much of 
the same paths some fifty years 
before him. Admiral Zheng He of 
China had travelled as far as Africa. 
The city of Hangzhou was known 
to all three. It was a cosmopolitan 
city where Muslims, Jews and 
Buddhists were well represented 
and each followed their faith. 

0 'When China was the greatest 
power on Earth, it was a society 
open to influences from all the 
known world.' (Michael Elliott) 

0 Acknowledgement of the 
significance of Ibn Battuta exists 
in many places of the world from 
a statue in Bamako, the capital of 
Mali, to the world's largest theme 
mall in Dubai. There are historical 
dramas, animated series and even a 
computer game based on the travels 
of Ibn Battuta. 

0 He did not write of his travels 
as he went but dictated them 
when he returned home. There 
are critics today who believe his 
'rememberings' are not always 
accurate and some believe that parts 
are so 'sketchy' that he probably 
didn't visit them at all but simply 
used earlier accounts by others. 
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Even if true, however, it does not 
detract from the work as a whole, 
which presents a view of the world 
at that time which gives an amazing 
insight for the modern scholar and 
reader. 

0 There are two pages of source 
material from his travels for teachers 
to use. Topics for questions might 
include 

0 Maps showing the extent of 
lbn Battuta's travels are readily 
available on the internet. Students 
can prepare their own maps and 
compare with those of Marco Polo 
and Zheng He. 

- historical sites 
- religious practices 
- social observations 

0 Students could complete a time
line of the life of lbn Battuta. 

RESOURCES 
0 A very useful source for 
teachers is the special journey issue 
of Time, I August 2011, 'Travels 
through Islam' and 'Discovering a 
world of change and challenge in 
the footsteps of the 14th century 
explorer lbn Battuta'. 

- science and technology. 
These could be set up in a table 
form, and then discussed in class. 0 Students could research the lives 

of others mentioned (eg. Marco 
Polo, Zheng He). 

0 Vocabulary and terminology lists 
could be completed by students. 

Source Sheet 1 (1 of 2) 

Here begins lbn Battuta's travels. (p 43) 
I left Tangier, my birthplace, on Thursday, 2nd Rajab 
725 [14 June 1325], being at that time twenty-two 
years of age [22 lunar years; 21 and 4 months by 
solar reckoning], with the intention of making the 
Pilgrimage to the Holy House [at Mecca] and the 
Tomb of the Prophet [at Medina]. 

I set out alone, finding no companion to cheer the 
way with friendly intercourse, and no party of 
travellers with whom to associate myself. Swayed by 
an overmastering impulse within me, and a long
cherished desire to visit those glorious sanctuaries, I 
resolved to quit all my friends and tear myself away 
from my home. As my parents were still alive, it 
weighed grievously upon me to part from them, and 
both they and I were afflicted with sorrow. 

On reaching the city of Tilimsan [Tiemsen], whose 
sultan at that time was Abu Tashifin, I found there 
two ambassadors of the Sultan of Tunis, who left the 
city on the same day that I arrived. One of the 
brethren having advised me to accompany them, I 
consulted the will of God in this matter, and after a 
stay of three days in the city to procure all that I 
needed, I rode after them with all speed. I overtook 
them at the town of Miliana, where we stayed ten 
days, as both ambassadors fell sick on account of the 
summer heats. When we set out again, one of them 
grew worse, and died after we had stopped for three 
nights by a stream four miles from Miliana. I left 
their party there and pursued my journey, with a 
company of merchants from Tunis. 

Arrival at Alexandria (pp 47-50) 
At length on 5 April (1326) we reached Alexandria. 
It is a beautiful city, well-built and fortified with four 
gates and a magnificent port. Among all the ports in 

the world I have seen none to equal it except Kawlan 
[Quilon] and Calicut in India, the port of the infidels 
[Genoese] at Sudaq [Sudak, in the Crimea] in the land 
of the Turks, and the port of Zaytun [Canton?] in 
China, all of which will be described later. 

The famous lighthouse, one of the 'wonders 
of the ancient world' 
I went to see the lighthouse on this occasion and 
found one of its faces in ruins. It is a very high square 
building, and its door is above the level of the earth. 
Opposite the door, and of the same height, is a 
building from which there is a plank bridge to the 
door; if this is removed there is no means of entrance. 
Inside the door is a place for the lighthouse-keeper, 
and within the lighthouse there are many chambers. 
The breadth of the passage inside is nine spans and 
that of the wall ten spans; each of the four sides of the 
lighthouse is 140 spans in breadth. It is situated on a 
high mound and lies three miles from the city on a 
long tongue of land which juts out into the sea from 
close by the city wall, so that the lighthouse cannot be 
reached by land except from the city. On my return to 
the West in the year750 [ 1349] I visited the lighthouse 
again, and found that it had fallen into so ruinous a 
condition that it was not possible to enter it or climb 
up to the door. 

Al-Malik an-Nasir had started to build a similar 
lighthouse alongside it but was prevented by death 
from completing the work. Another of the marvellous 
things in this city is the awe-inspiring marble column 
[an obelisk I on its outskirts which they call the Pillar 
of Columns. It is a single block, skilfully carved, 
erected on a plinth of square stones like enormous 
platforms. and no one knows how it was erected there 
nor for certain who erected it. 
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Source Sheet 1 (2 of 2) 

Arrival at Cairo (pp 50-55) 

Religious institutions 
The mosque of 'Amr is highly venerated and widely 
celebrated. The Friday service is held in it and the 
road runs through it from east to west. The rnadrasas 
[ college mosques] of Cairo cannot be counted for 
multitude. As for the Maristan [hospital], which lies 
'between the two castles' near the mausoleum of 
Sultan Qala'un, no description is adequate to its 
beauties. It contains an innumerable quantity of 
appliances and medicaments, and its daily revenue is 
put as high as a thousand dinars. 

There are a large number of religious establishments 
['convents'] which they call khanqahs, and the nobles 
vie with one another in building them. Each of these 
is set apart for a separate school of darwishes, mostly 
Persians, who are men of good education and adept 
in the mystical doctrines. Each has a superior and a 
doorkeeper and their affairs are admirably organised. 
They have many special customs one of which has to 
do with their food. The steward of the house comes 
in the morning to the darwishes, each of whom 
indicates what food he desires, and when they 
assemble for meals, each person is given his bread 

and soup in a separate dish, none sharing with another. 
They eat twice a day. They are each given winter 
clothes and summer clothes, and a monthly allowance 
of from twenty to thirty dirharns. Every Thursday 
night they receive sugar cakes, soap to wash their 
clothes, the price of a bath, and oil for their lamps. 
These men are celibate; the married men have 
separate convents. 

At Cairo too is the great cemetery of al-Qarafa, which 
is a place of peculiar sanctity and contains the graves 
of innumerable scholars and pious believers. In the 
Qarafa the people build beautiful pavilions 
surrounded by walls, so that they look like houses. 
They also build chambers and hire Koran-readers 
who recite night and day in agreeable voices. Some 
of them build religious houses and rnadrasas beside 
the mausoleums and on Thursday nights they go out 
to spend the night there also on the 'Night of 
rnidSha'ban' and the market-people take out all kinds 
of eatables. Among the many celebrated sanctuaries 
[in the city] is the holy shrine where there reposes the 
head of alHusayn. Beside it is a vast monastery of 
striking construction, on the doors of which there are 
silver rings and plates of the same metal. 

Source She.et 2 c1 of 2) 

lbn Battuta visits the holy sites of Medina (pp 74-77) 
That same evening [the third day after leaving al-Ula, 
on the route from Syria and Damascus] we entered 
the holy sanctuary and reached the illustrious mosque, 
halting in salutation at the Gate of peace; then we 
prayed in the illustrious 'garden' between the tomb of 
the Prophet and the noble pulpit, and reverently 
touched the fragment that remains of the palm-trunk 
against which the Prophet stood when he preached. 
Having paid our meed of salutation to the lord of men 
from first to last, the intercessor for sinners, the 
Prophet of Mecca, Muhammad, as well as to his two 
companions who share his grave, Abu Bakr and 
'Omar, we returned to our camp, rejoicing at this 
great favour bestowed upon us, praising God for our 
having reached the former abodes and the magnificent 
sanctuaries of His holy Prophet, and praying Hirn to 
grant that this visit should not be our last and that we 
might be of those whose pilgrimage is accepted. 

On this journey, our stay at Medina lasted four days. 
We used to spend every night in the illustrious 
mosque, where the people, after forming circles in 

the courtyard and, lighting large numbers of candles, 
would pass the time either in reciting the Koran from 
volumes set on rests in front of them, or in intoning 
litanies, or in visiting the sanctuaries of the holy 
tomb. 

From Medina to Mecca through a final desert, 
the vale of Bazwa 
We then set out from Medina towards Mecca, and 
halted near the mosque of Dhu'l-Hulayfa, five miles 
away. It was at this point that the Prophet assumed 
the pilgrim garb and obligations, and here too I 
divested myself of my tailored clothes, bathed, and 
putting on the pilgrim's garment I prayed and 
dedicated myself to the pilgrimage. Our fourth halt 
from here was at Badr, where God aided His Prophet 
and performed His promise. It is a village containing 
a series of palm-gardens and a bubbling spring with 
a stream flowing from it. Our way lay thence through 
a frightful desert called the Vale of Bazwa for three 
days to the valley of Rabigh where the rainwater 
forms pools which lie stagnant for a long time. From 
this point (which is just before Juhfa) the pilgrims 
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from Egypt and Northwest Africa put on the pilgrim 
garment. Three days after leaving Rabigh we 
reached the pool of Khulays which lies in a plain 
and has many palm-gardens. The Bedouin of that 
neighbourhood hold a market there, to which they 
bring sheep, fruits, and condiments. Thence we 
travelled through 'Usfan to the Bottom of Marr, a 
fertile valley with numerous palms and a spring 
supplying a stream from which the district is 
irrigated. From this valley fruit and vegetables are 
transported to Mecca. 

We set out at night from this blessed valley, with 
hearts full of joy at reaching the goal of our hopes, 
and in the morning arrived at the City of Surety, 
Mecca (may God ennoble her!), where we 
immediately entered the holy sanctuary and began 
the rites of pilgrimage. 

The cleanliness of the people of Mecca 
The Meccans are very elegant and clean in their 
dress, and most of them wear white garments, which 
you always see fresh and snowy. They use a great 
deal of perfume and kohl and make free use of 
toothpicks of green arak-wood. The Meccan 
women are extraordinarily beautiful and very pious 
and modest. They too make great use of perfumes 
to such a degree that they will spend the night 
hungry in order to buy perfumes with the price of 
their food. They visit the mosque every Thursday 
night, wearing their finest apparel; and the whole 
sanctuary is saturated with the smell of their 
perfume. When one of these women goes away the 
odour of the perfume clings to the place after she 
has gone. 

On the caravan route to Basra from Mecca to 
Medina (pp 86-87). 

Three days' march through this district brought us 
to the town of Wisit. Its inhabitants are among the 
best people in Iraq-indeed, the very best of them 
without qualification. All the Iraqis who wish to 
learn how to recite the Koran come here, and our 
caravan contained a number of students who had 
come for that purpose. 

The customs of the Ahmadi dervishes 
at Umm 'Ubayda 
As the caravan stayed here [Wisitj three days, I had 
an opportunity of visiting the grave of ar-Rifai 
which is at a village called Umm 'Ubayda, one 
day's journey from there. I reached the establishment 
at noon the next day and found it to be an enormous 

monastery containing thousands of darwishes 
[dervishes]. After the mid-afternoon prayer drums 
and kettledrums were beaten and the darwishes 
began to dance. After this they prayed the sunset 
prayer and brought in the meal, consisting of rice
bread, fish, milk and dates. After the night prayer 
they began to recite their litany. A number of loads 
of wood had been brought in and kindled into a 
flame, and they went into the fire dancing; some of 
them rolled in it and others ate it in their mouths 
until they had extinguished it entirely. This is the 
peculiar custom of the Ahmadi darwishes. Some of 
them take large snakes and bite their heads with 
their teeth until they bite them clean through. 

lbn Battuta returns to Mecca with the Baghdad 
pilgrim's caravan (pp 104-07) 

When we arrived at Baghdad [after touring Tabriz 
and other dties in Iran and Iraq] I found the pilgrims 
preparing for the journey, so I went to visit the 
governor and asked him for the things which the 
sultan had ordered for me. He assigned me the half 
of a camel-litter and provisions and water for four 
persons, wriang out an order to that effect, then sent 
for the leader of the caravan and commended me to 
him. I had already made the acquaimance of the 
latter, but our friendship was strengthened and I 
remained under his protection and favoured by his 
bounty, for he gave me even more than had been 
ordered for me. 

As we left Kuja I fell ill of a diarrhoea and had to be 
dismounted from the camel many times a day. The 
commander of the caravan used to make enquiries 
for my condition and give instructions that I should 
be looked after. My illness continued until I reached 
Mecca, the Sanctuary of God (may He exalt her 
honour and greatness') I made the circuit of the 
Sacred Edifice [the Ka'aba] on arrival, but I was so 
weak that I had to carry out the prescribed 
ceremonies seated, and I made the circuit and the 
ritual visitation of Safa and Marwa riding on the 
amir's horse. When we camped at Mina I began to 
feel relief and to recover from my malady. At the end 
of the Pilgrimage I remained at Mecca all that year, 
giving myself up entirely to pious exercises and 
leading a most agreeable existence. After the next 
Pilgrimage [of AD 1328] I spent another year there, 
and yet another after that. 
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The main challenges to reconstruction 
of Afghanistan after 2001 

by LISA 8UFFINTON 
In the words of former Interior 
Minister of Afghanistan, Ali Jalali 
(January 2003 - September 2005): 
'Afghanistan is a strong nation but 
weak state'_ 1 In spite of the 
Coalition forces and the NATO-Jed 
International Security Assistance 
Force (ISAF) having been on the 
ground for close to a decade, peace 
appears to be a far-off state of 
affairs for Afghanistan. The rapid 
collapse of the Taliban (who had 
governed Afghanistan with relative 
stability and centrality) fostered a 
power vacuum filled by warlords 
and commanders who have ob
scured Afghan statehood and the 
power consolidation of the elected 
central government. 2 But in remote 
rural areas (particular] y the terri
tories covering Waziristan on the 
Pakistan-Afghanistan border) this 
power vacuum was filled by the 
retreating Taliban. 3 The main 
challenges to the reconstruction of 
Afghanistan after 2001 are internal, 
external, and also exist in a trans
border 'grey-zone'. To frame the 
debate, however, one must examine 
the context: if the ultimate goal of 
reconstruction is security, then this 
raises the questions of 'security 
from whom?' and 'security from 
what?' in Afghanistan. 4 

Security takes on realist-, 
development-, conflict- and state 
capacity-based dimensions. Argu
ably, the state capacity to protect 
civilians from violence-internal 
or external to the nation-state-is 
the most fundamental framework 
any 'reconstruction' effort should 
emphasise. Citing works of the 
British philosopher Thomas 
Hobbes, and that of the German 
sociologist and political economist 
Max Weber, William Maley 
contends that 'Restoring state 
capacity to provide such assurance 

is not only central to improving the 
lives of the people of Afghanistan; 
it is also central to the identity 
claims of 'the state'. 5 Others 
including Cheryl Benard emphasise 
that human security rests more so 
upon fulfilling deficits in human 
development, rather than a state's 
ability to maintain monopoly over 
legitimate use of force. 6 The 
'human security' argument-as 
propounded by the United Nations' 
Development Program's 1994 
Human Development Report-has 
its merits, but faces the challenge of 
the Afghan context. 7 These 
challenge include conditions of 
asymmetric and multi-causal guer
rilla warfare; multi-ethnic power 
politics; and a Jack of power in a 
central apparatus to deploy 
resources which might otherwise 
effectively address issues of human 
security. Thus, the challenge of 
Afghan reconstruction fundamen
tally rests at the feet of the nation 
and its ability to build an inde
pendent, centralised state apparatus 
capable of protecting the populace 
and of bearing legitimacy for the 

democratic political discourse of 
the 'next' Afghanistan in the 
twenty-first century. 

The internal impediments to 
Afghanistan's reconstruction centre 
on elements that obscure the writ of 
the central government, thereby 
constraining social and economic 
dimensions of human development. 
Of this, three are notably out
standing: the fragmented and 
'multiplicitous' nature of internal 
power politics, endemic corruption, 
and the availability of capital to 
sustain the former two internal 
impediments. 

First, the impediment of 'multi
plicitous' internal power politics. 
Afghanistan is still a society set 
upon tribal social structures with 
political loyalties and networks 
layered and intertwined through 
identities defined by ethnicity, tribe, 
qawm, and religion.8 Thus, poli
tical actors may profess one set of 
interests, whilst being influenced 
above and beyond that by more 
than one set of different (and 
potentially conflicting) interests. 

1 Ali Jalali, 'Afghanistan: Prospects for nation-building', Ch 10 in Afghanistan: 
State and Society, Great Power Politics, and the Way Ahead by Cheryl Benard 
et al (eds), 2008. Rand Centre for Middle East Public Policy, Santa Monica, 
CA. (p 64) 

2 Peter Dahl Thruelsen and Kristen Cordell,' Introduction', Ch I in Afghanistan: 
State and Society, Great Power Politics, and the Way Ahead by Cheryl Benard 
et al (eds), 2008. Rand Centre for Middle East Public Policy, Santa Monica, 
CA. (p I) 

3 Robert D Crews and Amin Tarzi, (2008). The Taliban and the Crisis of 
Afghanistan. Harvard Uni verity Press, Cambridge, MA. (p 2) 

4 William Maley (2006). Rescuing Afghanistan. C Hurst & Co, London. (p 57) 

5 Ibid. (p 58) 

6 Cheryl Benard, 'The Next Afghanistan', Ch 8 in Afghanistan: State and Society, 
Great Power Politics, and the Way Ahead by Cheryl Benard et al (eds), 2008. 
Rand Centre for Middle East Public Policy, Santa Monica, CA. (pp 47-54) 

7 United Nations Human Development Program (UNDP), 1994 Human Develop
ment Report: New Dimensions for Human Security. Oxford University Press 
for the UNDP, New York & Oxford. 
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However, there is a prevailing 
historical trend that Ali Alfoneh 
pointed out: that of the rural 
periphery's resistance to the state
building of central administrations. 9 

There are three implications arising 
from this weak capacity of the 
central administration to consolidate 
power in Afghanistan. First, the 
government is unable to exert any 
monopoly over the use of force due 
to the stubborn independence of 
Afghanistan's numerous armed 
local 'potentates', Taliban groups, 
and criminal gangs. 10 Second, the 
'multiplicitous' political dynamism 
of Afghan internal power politics 
distorts public policy objectives to 
the tune of warlordism, 'narco
power' politics, and some 'neo
Taliban' activities.11 Third, the 
entrapment of a democratically
elected government in the internal 
power politics of Afghanistan has 
lead to the compromise of the 
government's liberal-democratic 
ideals as power deals brokered 
since 2001 have inserted self
serving commanders and warlords 
into the branches of Afghanistan's 
bureaucracy.12 All of which 
impede the reconstruction process 
due to uneven levels of human 
development that arise from the 
inconsistent, interest-oriented 
deli very of social services ('political 
goods'). 

A second key impediment to the 
reconstruction process at work in 
Afghanistan has been the endemic 
corruption that erodes confidence 
in the government and that which 
jeopardises material provisions of 
political goods. Corruption under
mines confidence in the security 
sector-and its presence in the 
Afghan National Police force and 
the judiciary has been a particularly 
debilitating challenge to the im
provement of internal security, rule 
of law and delivery of justice.13 
These in tum weaken the reputation 
and reach of the central adminis
tration, and galvanises local loyal
ties to unofficial groups based on 
traditional lines of identity. Though 

the picture of the Afghan economy 
is improving by some measures, the 
rampant corruption undermines 
confidence in the commercial 
sector.14 This deters investors and 
entrepreneurs from further devel
oping the weak and opium-reliant 
Afghan economy, and also lowers 
productivity due to the high risks 
(from weak security), the high 
transfer costs (from corrupt offic
ials), and the lack of infrastructure 
( due to the lack of security and 

the misappropnat1on of public 
funds).15, 16 Confidence in the 
public sector is dwindling as 
corruption in the government and 
aid distribution causes severe 
failures in the delivery of 'political 
goods' and tarnishes the legitimacy 
of government officials to act in the 
public interest.17 The material and 
symbolic impacts of corruption on 
the central government's reputation 
and capacities to provide security 
from violence and crime thus 

8 Dennis A Rondinelli, 'International goals and strategies for Afghanistan's 
development: Reconstruction and beyond', Ch 2 in Beyond Reconstruction in 
Afghanistan: Lessons from Development Experience by John Montgomery and 
Dennis A Rondinelli (eds), 2004. Palgrave Macmillan, New York. (p 27) 

9 Ali Alfoneh, 'Hokumat versus Yaghistan: the historical challenge of state/ 
tribe conflict to state building in Afghanistan', Ch 5 in Afghanistan: State 
and Society, Great Power Politics. and the Way Ahead by Cheryl Benard et al 
(eds), 2008. Rand Centre for Middle East Public Policy, Santa Monica, CA .. 
(p 24) 

10 William Maley (2006). Rescuing Afghanistan. C Hurst & Co, London. 
(pp 60--M) 

11 Kamal Matinaddin, 'The dynamics of internal power politics in Afghanistan', 
Ch I in The Challenge of Rebuilding Afghanistan by Moonis Ahmar (ed), 
2006. Bureau of Composition, Compilation and Translation Press, University 
of Karachi. (pp 1-10) 

12 Antonio Giustozzi (October 2004). 'Good' State vs. 'Bad' Warlord? A Critique 
of State-Building Strategies in Afghanistan. Crisis States Research Centre, 
London School of Economics. Cited by Andreas Rieck, 'Warlordism, the 
disarmament program, and the rebuilding of an Afghan National Army', Ch 3 
in The Challenge of Rebuilding Afghanistan, second edition by Moonis Ahmar 
(ed), 2006. Program on Peace Studies and Conflict Resolution, Department 
of international Relations, University of Karachi and the Hanns Seidel 
Foundation, Islamabad. (p 29) 

13 Robert I Rotberg (ed), 'Renewing the Afghan State', Ch I in Building a New 
Afghanistan by Robert I Rotberg, 2007. World Peace Foundation, Cambridge, 
Mas.; Brookings Institution Press, Washington DC. (pp 4-7) 

14 The World Bank (April 2010),Afghanistan Economic Update. Retrieved on 
2/11/2010 (p 9) from 

http://siteresources.worldbank.org/ AFG HANISTANEXTN/Resources/ 
305984-1264608805475/ Afghanistan_Spring_Brief_April.pdf 

15 The World Bank (2008),Afghanistan Investment Climate in 2008: Growth 
Despite Poor Governance, Weak Factor Markets, and Lack of Innovation. 
Retrieved on 2/11/2010 (p 42) from 

http://sitercsourccs.worldbank.org/ AFG HANISTANEXTN/ 
Rcsources/305984-1237085035526/5919769-12587298485971/ 

lAFinvestmcntClimatcsurvcyRcportFinal.pdf 

16 Ibid. (pp 19-32) 

17 The World Bank (2008), Afghanistan Investment Climate in 2008: Growth 
Despite Poor Governance, Weak Factor Markets, and Leick of Innovation. 
Retrieved on 2/11/2010 (p 42) from 

http://siteresources.worldbank.org/ AFG HANISTANEXTN/ 
Resources/305984-1237085035526/5919769-12587298485971/ 

lAFinvestmcntClimatcsurvcyRcportFinal.pdf 
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jeopardises the sustainability and 
legitimacy of the incumbent 
government. 

The third key impediment to the 
reconstruction process at work in 
Afghanistan has been the avail
ability of capital that sustains the 
aforementioned impediments of 
internal 'multiplicitous' power poli
tics and corruption. The two most 
significant forms of capital that 
impede the reconstruction process 
are the tradeable stocks of opium, 
and the unregulated supply of arms 
and military hardware in the hands 
of threatening internal entities 
(criminal groups, local armed 
potentates, and the Taliban). The 
surplus of arms not only undermines 
the government's attempts at 
monopolising the legitimate use of 
force, but this glut in weaponry 
simultaneously reinforces the inde
pendence of power-holders in the 
peri phery.18 The easy access to 
arms gives these groups the forceful 
capacity to resist state-building by 
the government and its international 
backers, which poses a direct chal
lenge to the reconstruction process 
in Afghanistan. Opium in Afghan
istan has two challenging utilities: 
as a tradeable commodity to finance 
groups in their resistance to state
building efforts,19 and also as a 
tool for the corruption of officials 
and the moral fibre of the central 
administration.20 Internal 'multi
plicitous' power politics and cor
ruption are sustained by the stocks 
of such capital, which adversely 
impacts on the central government's 
reputation and capacities to provide 
civilians with political goods and 
state security from violence and 
crime. 

External challenges to the recon
struction of Afghanistan are charac
terised by the lack of clarity in the 
long-term goals, strategies and 
agendas of international- and 
regional-level commitments to 
Afghanistan's development. The 
international-level impediments are 
threefold: first, the pathway to 

reconstruction is hotly debated; 
second, the NATO commitment is 
at the whim of NATO politics; and 
third, the commitment of Coalition 
members is similarly at the whim of 
membership politics. According to 
John M Heffron, in Afghanistan 
'The problem [ of weak democracy] 
lies ... with changing conceptions 
in the West of what exactly demo
cracy brings to or can be expected 
to accomplish in Afghanistan.' To 
some degree, this consideration of 
democracy can be extended to 
analysis of international assistance 
and aid in Afghanistan's recon
struction process. The problems on 
the ground are indeed dire and not 
conducive of development. But, 
arguably, at the heart of the matter 
the lack of clarity from international 
sources of assistance, aid and 
support inhibits the capacity for 
long-term planning-particularly 
with regard to security and 
economic investment-and this 
lack of permanence fosters corrupt 
practices.21 

The War in Afghanistan has 

been criticised far and wide for 
being a war effort done 'on the 
cheap' .22 Indeed, it was a reactive 
exercise in light of the 9/11 attack 
on the United States, disabled by 
poor foresight, and a lack of 
sufficient post-invasion 'surges' of 
investment, capital and assistance 
to 'flush out' counter-developmental 
elements and practices that 
prevailed after the invasion in 
2001.23 However, in light of 
Afghanistan's level of poverty and 
underdevelopment, and in light of 
the needs of Afghanistan far 
outstripping the available resources 
(whether outsourced domestically 
or from donations from abroad) to 
fulfil those needs, the debate is 
coming to a finer point of 
sustainable inputs versus effective 
inputs. As stated by US General 
Robert Cone-commander of the 
forces training the Afghan army 
and police forces-in an interview 
in December 2008, 'Clearly 
Afghanistan cannot afford the army 
it has right now ... so why give 
them more [resources]?' 24 

18 Obaid Younossi and Khalid Nadiri, 'Afghanistan at the crossroads', Ch 12 in 
Afghanistan: State and Society, Great Power Politics, and the Way Ahead by 
Cheryl Benard et al (eds), 2008. Rand Centre for Middle East Public Policy, 
Santa Monica, CA. (p 78) 

19 Samina Ahmed,' Are we learning? Military engagement: the Taliban, past 
and present', Ch 9 in Afghanistan: State and Society, Great Power Politics, 
and the Way Ahead by Cheryl Benard et al (eds), 2008. Rand Centre for 
Middle East Public Policy, Santa Monica, CA. (p 58) 

20 Robert I Rotberg (ed), 'Renewing the Afghan State', Ch 1 in Building a 
New Afghanistan by Robert I Rotberg, 2007. World Peace Foundation, 
Cambridge, Mas.; Brookings Institution Press, Washington DC. (p 7) 

21 Obaid Younossi and Khalid Nadiri, 'Afghanistan at the crossroads', Ch 12 in 
Afghanistan: State and Society, Great Power Politics, and the Way Ahead by 
Cheryl Benard et al (eds), 2008. Rand Centre for Middle East Public Policy, 
Santa Monica, CA. (p 81) 

22 Peter Viggo Jakobsen, 'US interests and stakes in Afghanistan: In for the 
long haul or gone tomorrow?', Ch 2 in Afghanistan: State and Society, Great 
Power Politics, and the Way Ahead by Cheryl Benard et al (eds), 2008. Rand 
Centre for Middle East Public Policy, Santa Monica, CA. (p 5) 

23 Marvin G Weinbaum, 'US involvement in Afghanistan since 9/11 ', Ch 15 in 
The Challenge of Rebuilding Afghanistan, second edition by Moonis Ahmar 
(ed), 2006. Program on Peace Studies and Conflict Resolution, Department 
of International Relations, University of Karachi and the Hanns Seidel 
Foundation, Islamabad. (pp 163-76) 

24 Jon Hemming, 'Interview -Corruption holds back Afghan army expansion', 
Thomson Reuters Foundation, 11 December 2008. Retrieved on 2/11/2010 
from http://www.Alertnet.Orgffhenews/Newsdesk/LB2ll278,htm 
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On the one hand, an 'all in' 
gamble would perhaps inject the 
capital necessary to consolidate 
absolute central power and security 
in Afghanistan. On the other hand, 
a 'sustainable' input approach may 
not provide the capital necessary to 
overcome the domestic security 
challenges immediately, and risks 
drawing out the internal conflicts 
for longer.25 However, this 
'sustainable', 'fiscally-responsible' 
approach guards against levels of 
expenditure on the Afghanistan 
effort which would otherwise 
cripple the Afghan government and 
its backers with untenable levels of 
debt.26 At the core of this dilemma 
is the historically-entrenched linch
pin of the lack of cooperation 
between the central administration 
and the peripheral power holders 
beyond KabuI.27 This is a 
confounding internal impediment 
draining the international commit
ment, as Afghanistan resembles 
more of a sieve for international aid 
and support than as a viable 
investment worthy of the high risks, 
outlays and loss of human life. 

The debate over sustainability 
and effectiveness ties to the 
impediment of the lack of clarity in 
international commitment. The 
Secretary General of NATO, Jaap 
de Hoop Scheffer, stated that 
'success in Afghanistan is of course 
of key importance for the positive 
answer to the question 'Can the 
alliance deliver?' 28 Mikkel Vedby 
Rasmussen theorises that the fate of 
Afghanistan and the NATO com
mitment depends on the amount of 
risk members are willing to take.29 
In effect: 

[T]he implication of this is ... that this 
fight in Afghanistan is not about 
Afghanistan. It is about NATO. And 
much of what NATO is doing is due to 
internal politics of the alliance rather 
than what is needed on the ground. 30 

Therefore, the long-term vision of 
Afghanistan is in part pinned to the 
unpredictable exogenous factor of 
the internal politics of the NATO 
alliance. The reconstruction of 

Afghanistan is similarly challenged 
by the uncertainty pertaining to 
Coalition interests in Afghanistan 
and the internal politics of the 
Coalition alliance. William Maley 
points out the reality that much of 
the Coalition forces' commitment is 
not out of a sincere interest in 
Afghanistan's future; it is arguably 
more so a sincere commitment to 
the United States and its foreign 
policy as a matter of diplomatic 
allegiance. 31 The extent of the 
coalition commitment to Afghanis
tan has also been inhibited by the 
distraction of the enduring conflicts 
and commitments arising from the 
War in Iraq. 32 The voices of 
Coalition leaders state that the 
commitment from Coalition forces 
is confirmed and resolute. 33 

However, there is no constructive 
confirmation or resolution as to 
what form this commitment will 
take in the long term. 34 The lack of 
clarity from international sources 
of assistance, aid and support 
inhibits the capacity for long-term 
planning-particularly concerning 
security and economic investment 
as pillars of the reconstruction 
process. 

At a regional level, reconstruction 
and long-term planning are chal
lenged by exogenous diplomatic 
complications and duplicitous 
foreign policy. William Maley 
pointed out that Afghanistan is 
particularly vulnerable to the 
diplomatic friction between its own 
allies and regional peers.35 

25 Peter Viggo Jakobsen, 'US interests and stakes in Afghanistan: In for the long 
haul or gone tomorrow?', Ch 2 in Afghanistan: State and Society. Great Power 
Politics, and the Way Ahead by Cheryl Benard et al (eds), 2008. Rand Centre 
for Middle East Public Policy, Santa Monica, CA. (p 7) 

26 Jon Hemming, 'Interview - Corruption holds back Afghan army expansion', 
Thomson Reuters Foundation, 11 December 2008. Retrieved on 2/11/2010 
from http://www.Alcrtnct.Org/Thenews/Ncwsdesk/LB211278.htm 

27 Ali Alfoneh, 'Hokumat versus Yaghistan: the historical challenge of state/ 
tribe conflict to state building in Afghanistan', Ch 5 in Afghanistan: State 
and Society, Great Power Politics, a11d the Way Ahead by Cheryl Benard et al 
(eds), 2008. Rand Centre for Middle East Public Policy, Santa Monica, CA. 
(p 24) 

28 Speech by NATO Secretary General, Jaap de Hoop Scheffer at the Munich 
Conference of Security Poicy, Munich, Germany on 9 February 2007, Section 
2. Cited in Mikkel Vedby Rasmussen,' Afghanistan and the Boomerang 
effect', Ch 4 in Afgha11ista11: State a11d Society, Great Power Politics, a11d the 
Way Ahead by Cheryl Benard et al (eds), 2008. Rand Centre for Middle East 
Public Policy, Santa Monica, CA. (p 18) 

29 Ibid. 

30 Ibid. (p 21) 

31 William Maley (2006). Rescuing Afgha11ista11. C Hurst & Co, London. 
(pp 101-02) 

32 Robert I Canfield, 'Fraternity, power, and time in Central Asia', Ch 6 in 
Taliba11 a11d the Crisis of Afghanistan by Robert D Crews and Amin Tarzi 
(eds), 2008. Harvard University Press, Cambridge, MA. (p 227) 

33 US Department of State (20 July 2010), 'Obama, Cameron reaffirm 
commitment to Afghanistan'. Retrieved on 2/l 1/2010 from 

http://www.america.gov/st/pcacescc-english/2010/July/ 
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Although Iran to date has been a 
productive contributor to the recon
struction process in Afghanistan, 
the tense relations between 
Washington and Tehran have inhib
ited the Coalition from establishing 
military operations of a permanent 
nature in Afghanistan so as to avoid 
aggravating paranoia of American 
intrusions into Iran's sphere of 
influence. Furthermore, though 
India has also been a productive 
contributor to the reconstruction 
process in Afghanistan, the tense 
relations between Pakistan and 
India have also impeded India's 
optimal input into Afghanistan's 
reconstruction. Islamabad's bar
gaining chip over border control 
andAfghan refugee accommodation 
in northern Pakistan has furthermore 
inhibited Afghanistan's diplomatic 
discourse with India as a means of 
placating Pakistani anxieties over 
Indian influence in Central Asia.36 

Investment and interest from 
Central Asia has been mixed. 
Security concerns pertaining to the 
spread of militant extremists, 
Taliban groups and the influence of 
al Qaeda have been cited by Central 
Asian nations as reasons for their 
guarded engagement with Afghan
istan.37 One might argue that these 
regional peers are an important 
economic pathway towards dev
elopment for Afghanistan, and their 
largely closed interaction with 
Afghanistan impedes the recon
struction process as Afghanistan is 
isolated from 'normal' diplomatic 
and economic regional integra
tion. 38 Overall, this pushes the 
vulnerable nation towards greater 
reliance on international assis
tance-mostly from NATO and 
Coalition member states. 

Lastly, the internal-external chal
lenge of people movement across 
the porous Afghan borderlands 
presents particularly difficult 
diplomatic impediments to Afghan 
reconstruction. The most direct 
security challenge arising from this 
phenomenon is the 'Talibanisation' 
of the Waziristan territories across 
the Afghanistan-Pakistan border. 39 

At present there are over 2·8 million 
refugees originating fromAf ghanis
tan in the world, the bulk of which 
have sought refuge in the neigh
bouring countries of Iran and 
Pakistan. 4-0 Refugees are a 
symptom of failed governance and 
domestic insecurity. They also 
present a two-fold burden to host 
countries, which in tum impedes 
optimal relations withAfghanistan's 
regional peers in terms of the raw 
costs of accommodating these 
refugees by already underdeveloped 
regions (ie. Iran and Pakistan). The 
incapacity of Iran and Pakistan to 
accommodate over the long-run the 
huge people movements originating 
from Afghanistan further justifies 
the guarded regional response to 
Afghanistan out of fear of destabil
ising elements in Afghanistan spil
ling over into the societies of its 
neighbours. 
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Peace appears to be a far-off state 
of affairs for Afghanistan. The 
internal impediments to state 
reconstruction are due to the lack of 
central authority over the country, 
the endemic corruption of both 
public and private spheres of 
Afghan business and life, and the 
abundance of capital to support 
independent powers (namely, the 
trade in arms and narcotics). The 
external challenges centre on the 
uncertainties of exogenous advers
ities and those surrounding regional 
and global commitments to, and 
designs for, Afghanistan's recon
struction. Lastly, the internal
external countervailing forces of 
people movement operating in the 
Afghan borderlands present a 
particularly difficult diplomatic 
challenge for Afghanistan, its 
backers, and its regional peers. 
Faced with growing instability and 
violence internally and waning 
international-in spite of and 
because of the efforts of the Afghan 
people and their international 
backers to reconstruct the country 
thus far-Afghanistan is a strong 
nation but still a weak state. 
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EXERCISES compiled by Jenny Curtis 
0 SUMMARISE in point form, Buffinton's argument concerning the three internal 

impediments to the reconstruction of Afghanistan. From your own RESEARCH 
do you agree? Why/why not? 

0 DRAW a diagram or table that illustrates Buffinton's internal and external 
(regional and global) impediments for Afghan reconstruction. Your diagram 
should be clear, concise and labelled correctly. 

0 EXPAND in a succinct paragraph, Buffinton's final quotation: 
'Afghanistan is a strong nation but still a weak state.' 
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