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INDIA 
~ In 2007, the number of tobacco related deaths in 
Japan was 129,000. Deaths related to smoking are 
increasing in those over 45 years. 

~ Late in 2011, the Bhutanese King Jigme Khesar 
Wangchuck married Jetsun Perna in a ceremony 
performed before a stadium of 50,000 people. 

~ Caste killing exposes India's secret shame 
A mere 100km from the shiny malls and housing estate of 
New Delhi, three upper-caste men murdered a Dalit 
labourer for refusing to obey an ancient feudal law 
demanding he toil their land for free. 

The body of 42-year-old Karam Chand was then paraded on 
a bicycle through the village of Nirgajani, in Uttar Pradesh, 
as a macabre warning to other "untouchables" that the writ 
of a modern state did not extend into the heart of rural India. 

The system of begari - in which low-caste Indians were 
obliged to provide unpaid labour to landed classes - was 
outlawed in 1976. But Chand's death was a reminder that 
another, less shiny India - a country of poverty, medievalism 
and caste brutality - continues to exist despite the best 
efforts and indignation of the administrative class. 

The crime is shocking enough, but perhaps more so 
because it occurred in a state ruled by Mayawati--lndia's 
only Dalit chief minister- a woman devoted to their 
emancipation. 

Sociologist Prem Chowdhry says the very fact the crime 
received national media coverage is an indication of social 
progress. "Where earlier such attacks would have 
gone unreported, exposure of these crimes is really 
unprecedented today and that's very healthy," Professor 
Chowdhry said. 

But, she added, crimes against Dalits and other low-caste 
Indians were on the rise as a violent expression of the 
insecurities of India's landed classes in the face of rapid 
modernisation. "Unfortunately the structures of society 
have not kept pace with our economy and these atrocities 
against Dalits are an indication of the insecurities felt by the 
landed classes in the face of that change". 
"Also the Dalits are asserting themselves and are refusing to 
take these atrocities inflicted upon them and that has 
angered the upper castes." 

Chand was attacked after refusing the demands of three 
brothers to help harvest a wheat crop. Chand's son Monu, 
working alongside his father on their own land when the 
attack occurred, said: "My father refused them because 
they didn't pay him anything for earlier work, They had 
declared that we would have to follow their orders or leave 
the village." When he refused, they chased Chand into a 
temple and shot him. 
Jawahar Singh conceded the village was a stronghold of the 
Jat caste, defenders of the Panchayat system of local 
governance, which doles out summary justice, such as 
honour killings for alleged caste crimes. 

Amanda Hodge 
Suhasini Raj -TheAustralian 1/5/11 

~ Megacities of the East 
India Six of the world's 10 fastest
growing megacities are in South 
Asia, according to new U.N. data 
released to mark the world's 7 
billion-person milestone. The other 
four are elsewhere in Asia or in 
Africa - a sign of the rapid pace of 
urbasization throughout much of 
the emerging world. As cities swell, 
many will struggle to deal with 
overcrowding. South Asia's cities 
in particular are not equipped to w..""'"'"-"""'"'------' 
manage these new pressures; they 
desperately need new resources and development. 

~ During 2011 the Indonesian economy grew at 6.2%, 
indicating that Indonesia has successfully weathered the 
GFC. Indonesia continues to reduce its reliance on funding 
from the international capital market. 

~ More than 70% of the Japanese public supports the idea 
of letting the Imperial family's woman retain their royal status 
after marriage and head their own family. At present under 
Imperial House Law, a royal female loses her status if she 
marries a commoner. The Imperial family currently consis!'s 
of Emperor Akihito and 22 other members. Of the 8 
unmarried females, 6 are 20 or older. The Imperial 
Household Agency is concerned that the size of the Imperial 
family is shrinking to a level that will make it difficult to 
continue its current activities. 

~ India, China the crouching tigers to watch 
Asia's economic transformation will be dominated by a 
group of countries dubbed the "Asia-7", China, India, Japan, 
South Korea, Indonesia, the Philippines, Thailand and 
Malaysia. 

The Asian Development Bank estimates that, on current 
trends, this group will account for about 87 per cent of GDP 
growth in Asia between 2010 and 2050 and about 55 per 
cent of all global growth in that period. "They will be the 
engines not only of Asia's economy but the global economy, 
"the bank says. 

Two members of the Asia-7, China and India, stand out. 
Long-term forecasts predict those giant neighbours will 
make up more than 35 per cent of the world economy by 
2050. Thanks to many years of runaway growth, China's 
economy is now far bigger than India's and per capita 
incomes are significantly higher. But India's younger age 
profile gives it a long-term demographic advantage. India's 
growth rate could accelerate past that of China later this 
decade. 

By 2050, India will be the world's most populous country with 
about 1. 7 billion people, passing China's 1.4 billion. That 
means India will add about 485 million over the next 40 
years, more than the present populations of the United 
States and Mexico combined. 

If the rapid growth in Asia persists, the bank estimates the 
average per capita income of the Asia-7 nations will be 
$US45,800 (in terms of purchasing power parity) compared 
with $US36,600 for the world as a whole. 

Matt Wade 
12/11 /11 

Sydney Morning Herald 
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AETA in ACTION: The Year in Review April 2011PMarch 2012 
President's report 

THANK YOU 
I wish to thank each member of the Executive team - Pauline 
Sheppard, Sarah Ireland, Sigi Cerveny, Diane Dunlop, 
Jennifer Curtis, Vana Ford, Susan Bliss, Adrianne Haddow 
and Terry Haddow for their continued dedication to the area 
of studies of Asia and voluntary contribution to the 
management of the Asia Education Teacher's Association. 

I would especially like to acknowledge Diane Dunlop for her 
outstanding work as Editor of the Association's top class 
journal resource - ASIA. The journal is the backbone and 
strength of the association and each issue just gets better 
because of Di's commitment and enthusiasm for supporting 
teachers. The Assistant Editor, Jennifer Curtis, provides 
invaluable support to Di and together work as a great team, 
collating, developing, resourcing and writing the wonderful 
resource members look forward to receiving each quarter. 

My sincere thanks extend to all members of the Executive 
who willingly and consistently share their fantastic units of 
work and professional knowledge so generously, in 
particular Dr Susan Bliss. Susan's work is innovative, 
inspirational and supportive, extending both teachers and 
students. We are privileged and appreciative of her fine 

PROMOTING THE ASSOCIATION 

contributions. Our Secretary, Sarah Ireland regrettably is 
unable to continue in this role and as a member of the 
Executive team, due to demands of study. We sincerely 
thank Sarah for her wonderful contribution through 
managing the data base, taking the minutes, designing 
flyers and writing our newsletter EducAsian Matters. We 
wish Sarah a wonderful future in her teaching career - she 
assures us she will definitely be using the journals for 
guidance and inspiration when teaching! 

We say farewell to yet another member of our team, our 
typesetter for many, many years - Diane Bashford. Dia1 J 

worked tirelessly to improve the standard of the journal and 
incorporate new technology as it became available. We are 
mostthankful for her support of the association and wish her 
a very happy, fulfilling retirement. Our sincere thanks to 
John Morrison our printer for his skill and expertise in 
making our journals look so great! The Executive sincerely 
thanks you, our most valued Members, for your unswerving 
commitment and dedication to the implementation of the 
Studies of Asia in our schools and for supporting our 
Association's goals and aims through your continued 
membership 

Catalogue of past resources updated to include journals from 2010 and 2011 and mailed out to members 

Letter and membership form to members seeking support in getting others to joinAETA 

Catalogue and brochure handed out at all teacher gatherings 

Pass it On stickers used to invite members to spread the word aboutAETA 

Outstanding journals produced during the last twelve months shown to teachers whenever situations arise. The 
journal topics include: Asia in the Australian Curriculum-India, Trade routes - the making of the modern world, 
China, Teaching about Islam and Shanghai - a world city. 

Reduced rates of membership of the Primary Teacher's Network (PTN) if a member of AETA 

AETAresources and the Association promoted atthe GTA's round the state workshops on China in 2011 

CONFERENCES 
Two successful conferences were held for International Studies in Semester 2 at Goonellabah and Riverwood. A total 
of 35 teachers attended. 

LINKING WITH OTHER ASSOCIATIONS 
The President attended 

the Professional Teachers' Council (PTC) Presidents dinner and annual Presentation Evening 

the Professional Associations meeting in November organised by the NSW HSIE Cross sector Committee 

the annualAEF Summit atBrighton Le Sands in May 

AnAETArepresentative attends quarterly meetings held by the NSW HSIE Cross Sector Committee 

LOBBYING 
Members of the Executive 

Attended two forums conducted by the PTC regarding the development of the Australian Curriculum within the 
NSW BOS context 

Crafted strong recommendations to ACARA and the AEF for the definition of Asia in the Australian Curriculum 
to be broadened to incorporate West Asia. This recommendation has been accepted. 

Responded to NSW draft syllabuses for History in the Australian Curriculum 
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INITIATIVES 
Investigated personnel to upgrade the AETA website 

Reverted to the original Association logo 

Engaged in discussion on several occasions with the PTC regarding possibilities for the future of AETA 

Celebrate 40 years of AETA with an official function 

Introduce the Peg White Award in 2012 

Members of the Executive met at what we now call our Citigate Summit to discuss direction for AETA for 2012 
and beyond, in November 2011 

AREAS OF NEED 
The following identified areas came from our summit and need urgent attention. They will provide the focus for our 
action during 2012. 

Members to help build membership numbers 

Consistent contributions of both primary and secondary members to journals 

Members to become part of the management of AETA either as a member of the Executive or a co-opted 
member 

Promote and sell journals beyond members 

Member support with developing and implementing professional learning opportunities 

Utilise business expertise and advice to develop marketing strategies fortheAssociation and the journal 
resource, ASIA, through the development of a business plan 

Upgrade the website 

Julie O'Keeffe 
President 
31 March 2012 

EDITOR'S REPORT 
FOR THE ASIA EDUCATION TEACHERS' ASSOCIATION ... 2011 

2011 saw the death of our beloved Peg White. Peg 
played a significant role in the association and her 
contributions to the Journal were often and extensive. 
Her contribution will continue into the future as teachers 
discover and use her amazing articles which were so 
insightful. 

Last year also saw the end of a very long and fruitful 
association with Di Bashford who made a major contribution 
to the production of our Journal. My unending thanks go to 
her for her outstanding work over these many years. I wish 
her well in retirement enjoying much more time riding her 
horses. Throughout 2011 we continued to provide relevant, 
useful and hopefully stimulating material for teachers in the 
classroom as we move towards a National Curriculum. 

Our March Journal focused on India and we welcomed a 
new contributor, Phillip O'Brien, from Victoria. In June we 
turned out attention to Trade Routes, an important subject if 
our students are to understand the configuration of our 
modern world. 
In September we produced a special colour edition on 
China. Much of this excellent material came from a group of 
N.S.W. teachers who went to Shanghai on a T.E.V. study 
program. We look forward to further contributions from 
these teachers. 

Our final Journal for the year was December and we took on 
the challenge ofTeaching about Islam in the 21 st century in 
Australia. We had support from so many people from 

around Australia for this issue including Cec White and his 
granddaughter, Lisa Buffinton. 

I would like to thank all of our contributors for the year 
including the prolific Julie O'Keeffe, our President. So much 
work goes on behind the scenes to produce each Journal 
and I would not be able to do it without the amazing help and 
support of Jenny Curtis, my very busy and hand working 
assistant who not only helps ma to source material but also 
packs and posts the Journals for distribution ... Thank you 
Jenny! 

Thanks also to our Printer John Morrison and to all of the 
Executive for their support throughout the year. 

Di Dunlop 
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Treasurer's Report 
AETA Financial Statement -Annual Statement For Period Covering: 01-01-2011 to 31-12-2011 
For Meeting Held: AGM - 31st March 2012 

Opening Balance - Cash Book 
Income I Receipts 
Membership - 2011 
Membership - 2012 
Bank Interest 
Journal Sales 
Conference 
Grants -AEF 
Grant - Global Ed 
Grant - Global Ed - l'nat Stud 
Grant - Global Ed - Typesetting Spee J 
Grant - Dep Ed - Collation Spee J 
Copyright 
Sundry 

Total Income 

Payments 

Other: 

Direct Journal Costs: 
Postage 
Printing 
Typesetting 
Typesetting - Spee J 

Bank Fees/Merchant Fees 
Printing - other 
Stationery/Postlenvel 
Conference Costs 
Copyright - J Pilch 
Seminar 
Seminar - AEF 
PTC -Affiliation (2yr) 
PO Box renewal 
Membership Refund 

Sundry: 
Hospitality/ Flowers/ Dinner 
Donation - Aust Red Cross 

Total Payments 

Book balance as at 31st December 2011 

Plus Unpresented Cheques 
808133 

Bank Account Balance Closing 

Dated 30.03.2012 

Notes relating to above -

10,295.00 
1,957.73 
819.01 
1,562.00 
0.00 
0.00 
1,000.00 
1,000.00 
5,000.00 
5,000.00 
5,074.08 
0.00 

31,707.82 

2,247.75 
6,285.76 
5,200.00 
8,250.00 

389.46 
0.00 
286.40 
0.00 
4,521.73 
150.00 
480.00 
1,300.00 
208.00 
70.00 

377.55 
150.00 

$29,916.65 

480.00 

Sigi Cerveny - Treasurer 

$28,087.64 

$59,795.46 

$29,916.65 

$29,878.81 

$30,358.81 

Julie O'Keeffe - President 

Whilst Journal costs again not covered by membership, was offset by slight increase in actual membership fees 
and advance payment of 2012 fees 
Balance needs to be tempered by above average costs for March 2012 Journal Printing and typesetting plus 
payment of Public Liability- cheques for these drawn 1st quarter 2012 totalling approx. $7,000 
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From the Editor's Desk: 

Over time we receive many wonderful units of work and 
articles for the Journal which don't quite fit into our foci for 
Journals. As a result we are producing a General edition 
to make use of some of the wonderful material that has 
gathered. 

Recently I cam across an article written by Ken Anderson 
on Asia literacy. I have included part of it to highlight the 
need to STILL convince part of our society that studies of 
Asia are essential for the future of our students if they are 
to function as citizens in this global interconnected world. 

The second piece is by Professor Stephen Fitzgerald, 
from a speech in Sydney in 1994 - Yes 1994! He saw the 
emerging power of Asia long before the mainstream. He 
was our Ambassador to China in the Whit/am era; he 
began Australia's dialogue with China in the 1970's. 

We have pieces from some of our regular contributors, 
Vana Ford, Judy Pilch and Kate Donnelly who continue to 
help teachers with up-to-date material and strategies. 
I have included work from two new contributors; Paul 
Pagani/ from Fort Street High School and Maggie Catteral 
from Victoria. We look forward to more from them in the 
future. 

Lianne Singleton has written a challenging piece on the 
impact of travel on young minds - a great read! And Julie 
O'Keeffe has written a unit with Sarah Ireland on finding 
out about the Asian cultures within Fiji. 

Are you an English teacher or a teacher of English 7-12? 
Do you have units that would help teachers integrate the 
studies of Asia into their work? 

The September Journal will focus on Literature. Please 
send any material to me by 10th June this year. We would 
love to hear from you. 

DI DUNLOP 

Australia and Asia in the 2020's. 

Keynote Address at 23rd Convention Institute of Brenning -
April 1994 - Professor Stephen Fitzgerald 

It is very difficult for a dominant power to accept the loss or 
diminution of its influence, and the US is already exhibiting 
the frustration of its declining influence, reacting 
emotionally, and at times angrily and irrationally, to the 
independent-mindedness of Japan, and China, and less 
emotionally but nevertheless with similar frustration to 
manifestations of economic independence or challenge 
from virtually every one of the countries on the Western side 
of the Pacific. 

But the US can not dictate to Asia any rnore, and it can't do 
so because of the second front on which there is 
fundamental change in power relations across the Pacific -
the political. Across the Pacific, the US is confronted by 
nations who have long since grown up, by mature and 
experienced Asian governments operating in mature and 
relatively stable polities. These governments see no reason 
why they should not be treated as equals, and they see that 
given another twenty five years, or even fifteen or less, 
power and influence will have shifted decisively to this side 
of the Pacific. So they already frame their thinking, and their 
policies, in recognition of this radically changing situation. 

The greatest challenge of all, however, is the challenge of 
race, and culture. For the last three to four hundred years, 
Asia has been largely subordinated to Western economic 
and military might, and Westerners have dominated its 
politics, set the policy agendas, and sought to impose their 
values, in the belief that what was good for us was good for 
thern. This is not a moral judgment. It is simply historical 
fact. But it is a chapter of history which is now closing, and 
opening onto one in which we are going to see all of this 
reversed. 

In this new chapter Australia will be part of this Asia, pulled to 
it by economic and other attraction, pushed to it by the 
necessity that we have no alternative, neither in Europe nor 
in the united States. That is now fact, and irreversible. 

So I ask you to imagine a 2020's in which Asia (I use the term 
loosely but deliberately, to denote a regional geo-economic 
coalition centred around a dominant China, and Japan and 
Indonesia, and at some greater distance, on the western 
flank, India) is defined and determined by Asians, and Asian 
markets and economies, and so, also, Asian economic and 
political and security agendas, and Asian culture and Asian 
values. Not just in what we now regard as Asia. But in 
Australia also Asian agendas and values will define and 
determine what happens, and to some extent even in the 
United States. 

We have to set our minds to thinking about what it means. 
For each and every one of us and for our children. For our 
governments. For our societies. For our corporations and 
for the work we do for them now in relation to Asia. As one 
who for thirty years has argued for Australia to turn and 
accept Asia, I do not view this prospect with alarm. At least I 
did not, until I began to realise over the past couple of years 
that we were turning to Asia without thinking about what it 
means for us in the long-term. And I would not if Australia 
were now to attend to the important business of thinking 
about the long-term outcomes, thinking analytically and 
strategically about the very long-term implications of what is 
happening now. 
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Asia Literacy: Making a good policy stronger 

First, Asia Literacy is a term that has to be interpreted 
broadly. It is commonly given too restricted a meaning. 
Doubtless the prime minister sees Asia literacy in its 
broadest meaning but it is important that language alone, 
however critical, will not make us an Asia literate nation. 

On the language front, Asia Literacy in practice is 
represented by the National Asian Languages and Studies 
in Schools Program (NALSSP), essentially is a cheaper 
version of the Rudd-disigned National Asian Languages 
and Studies in Australian Schools Program, or NALSAS, 
that ran from 1994-2002. NALSSP will put $62.4 million 
over three years into developing secondary teaching of 
Chinese, Japanese, Indonesian, and Korean. 

Targeting these four languages as priorities is a pretty good 
bet. China is our largest trading partner; Japan is our 
largest export market; Indonesia is our closest neighbour; 
and if you were going to pick one country on which to take a 
punt Korea as our fourth largest trading partner provides 
pretty good odds. 

Focus on these four languages, however, may yield short 
term gains but leave us exposed in the long term. On the 
one hand, few would have bet economically on Japan in 
1950, China in 1970, or India in 1980. On the other, who 
would have predicted the need for Japanese speakers in 
1930. Vietnamese speakers in 1950, or Arabic speakers in 
2000. The ability to predict economic rise beyond a decade 
is fraught at best and the ability to predict crises is inherently 
the practice of a nearly impossible art. 

Because picking 'winners' and 'losers' is so difficult, allowing 
more autonomy at the school level to select what best meets 
the local needs may be the best way to go. A mixed 
approach of targeted languages and local choices is 
another option. Under that scenario, my personal advice to 
school principals is to consider the option of Hindi and 
Tagalog along with Korean, and in light of our increasing 
engagement with our Pacific neighbours, French and 
Spanish. 

Asia literacy and NALSAS-type funding also has 
unnecessarily created a vehement divide within the 
languages community. The European languages, 
community languages, and world languages professionals 

'Togof!, c!ov'.'o•t(!rvam 
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have seen the Rudd programs as coming directly at their 
expense. Whether justified or not the targeting of Asian 
languages has left those promoting and teaching the non
identified languages feeling that they are likely to get less of 
a static pie. 

This is problematic because successful implementation of 
NALSSP-type policies requires support of the language 
programs in the local departments of education as well as 
schools. Asking French teachers to convert to teaching 
Indonesian may not be realistic in any event, and it leaves 
much passive aggressive resistance within the system. 

The second major issue of Asia Literacy is the non-languas J 

half. One of the problems with promoting simply more 
languages generically is that for a predominately mono
linguistic country, this can be perceived as threatening as 
learning languages can be seen as 'too hard', elite, and 
'wog-ish'. 
A very reasonable response has been to encourage the 
learning of "Asian studies" in English, as well as Asian 
languages, under the rubric of Asia Literacy. 

Language without an understanding of the context in which 
it operates is an empty vessel. Inclusion of Asian studies is 
critically important as is relating language to other 
professional study. The risk is that Asian studies is used to 
durnb-down Asia Literacy. Indian cookery is substituted for 
an understanding of substitute for The Tale of Genji and The 
Seven Samurai. And generalist Asian and international 
studies courses contain no depth. 

Don't misunderstand me: I think cookery, Olympics, and 
pop culture are all things worthy of teaching, but just as we 
need to teach our children about nutritious eating we also 
need to introduce them to substantive Asian studies. 
Failure to get the English language portion of Asia Literacy 
right will alienate both educators who need to find the space 
within in a crowded curriculum and students who can pick a 
bludge faster than you can say konnichi-wa. 

It is in Australia's short-and long-term interest to be 'the most 
Asia-literate country in the West'. NALSSP-type programs 
will help achieve this. Less prescription on the languages 
covered and more depth to the non-language Asian studies 
aspects will shorten the odds of Asia Literacy delivering its 
promise. 
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"Mum, I want to be an archaeologist when I grow up" 
Travelling with children: The foundations for effective learning in history and geography 

- Lianne Singleton - Jindera P.S. 

When booking the 2 weeks travelling through countries and 
cities of interest it was definitely my agenda. Very little, if 
any, consideration was given to the fact that my travelling 
companion would be a bright and bubbly 4 1/2 year old boy. 
I was concerned about how he might endure the long haul 
fiights as I couldn't/wouldn't leave him behind but I didn't 
really think about what he might get out of this trip. What 
actually happened was one of the most exciting and fulfilling 
experiences that any parent and educator could ever hope 
for. What I inadvertently had achieved was an undying 
curiosity and wonder about the world and a real excitement 
for learning more and more (and a desire for more travel). I 
started to lay very strong foundations for learning in history 
and geography which was proving to be excellent research 
for me. 

Very young children develop a rudimentary awareness of 
the Earth as a globe but have very little idea of countries and 
where they are. Evidence suggests that travel helps 
develop children's ideas about distant places, although, we 
need to be careful that holiday experiences don't provide 
only a particular experience of other parts of the world. This 
was one of my challenges. I wanted him to see and 
experience the "real" world rather than just a pleasant 
holiday, whitewashed version of the places we were visiting. 

Our itinerary included Paris, the UK, Turkey and Vietnam. 
Preparations for the trip began with lots of discussions about 
where we were going and what we might see and do. The 
pre-school backed me up with lots of discussions and 
stories with all of the children. They used maps and globes 
to illustrate where these countries were and how we were 
going to travel there, "is it possible to drive the car all the way 
to London? Why, why not?" 

At home, we watched documentaries about the countries 
we were visiting and even the odd High Five DVD where the 
High Fivers visited different cities, including Paris (and 
climbed the Eiffel Tower) and London (and posed with a 
Palace guard). We read many books and talked about the 
language differences, different types of food we might taste 
and the things we might do (planned an itinerary). My son 
was very excited and told everyone he knew where he was 
going and what he was going to do. We hadn't even left 
Albury and he was already very knowledgeable about 
distant places. 

Once in these amazing countries the learning really 
expanded. We walked a lot and took a number trains, 
planes and buses around cities and through countries. We 
looked at the architecture, signs and environmental foot 
print, trying to navigate our way around the new streets. 
Every day was a new adventure with so many new things to 
see and learn. 

We visited many of the ruins in Turkey- Ephesus, Troy and 
Goreme's open air museum .. We visited the British 
museum, spending hours in Ancient Egypt with the 
mummies. There were hundreds of questions as my4 year 
old tried to make sense of what he could see. He was 
fascinated with the idea that things were old and with the 

narratives that accompanied the ancient history he was so 
interested in. I could see that he was grappling with the age 
of these items and wanted to know if they were real, 
especially the mummies which he actually believed could 
become alive again. He kept referring to terminology such 
as "in the olden days" or "when the dinosaurs were alive". 
Although I'd never admit it to my grandmother, his other age 
marker was "when Yaya was born" which meant anything 
remotely old. Every question was filled with wonder and 
awe and required a very lengthy explanation, constantly 
referring to what he knew (what was tangible in his short life) 
and what I could actually demonstrate to assist my 
explanations. 

My son's passions included dragons, dinosaurs, kings, 
queens, knights and castles. He sat up and watched the 
whole royal wedding, riveted by the pomp and ceremony. 
He adored Buckingham Palace and Warwick Castle. His 
choice of souvenir from the Palace was a replica crown that 
he could wear with the flowing king's robes, my old 
dressing gown. His passions were the links to the past for 
my son, including Ancient Egypt. All we had to do was find 
the hook. 

It is remarkable to see the sense of awe and wonder which 
children experience on doing something for the first time. 
Research has demonstrated that the skills and 
competencies of young children appear to have been 
consistently underestimated. The more we find out about 
different aspects of geographical learning the further the 
roots go back into childhood. As Parents and teachers, how 
do we unlock the passions and interests and then build on 
these? 

Teaching history and geography: Implications for 
teachers 

Even before they start school, children have a strong sense 
of the past. They learn the language of time and change 
through nursery rhymes, stories, family narratives and 
events, television and other sources. Family holidays and 
excursions play a significant role in how children relate to the 
past and their understanding of "the past". Using artefacts 
and experiences as hooks into the past are real and tangible 
to children of all ages. When my son asked me his 
thousands of questions I tended to respond by asking him 
searching questions that required him to think and offer 
suggestions, eg what do you think? Why do you think that? 
How does that make you feel? Remember when we 
saw/did ... ? His answers to my questions allowed me to fill in 
the gaps for him and focus on what he was really thinking. I 
was drawing on his prior knowledge, not always starting 
from the beginning with my explanations. Even young 
children are not "completely empty and waiting to be topped 
up". Teachers should draw on what the students already 
know and think. 

As it isn't possible to take all of our students on overseas 
trips and provide them with first hand experiences of every 
concept we want them to learn we can still bring the world to 
them. This can be through the use of virtual technologies, 
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sister schools, books DVDs (documentaries and stories) 
and immersing students in language, culture and 
customs. Teachers should also look for opportunities to 
simulate experiences such as participation in local festivals, 
visits to China Town or similar areas that may reflect a 
dominant minority culture and open up the child's world. 
Whilst expanding the child's world into distant places we 
need to link with what the child already knows - moving from 
the familiar to the more and more abstract but constantly 
returning to the tangible and familiar. 

Maps and globes 
Research provides compelling reasons for introducing 
children to mapwork from an early age. Children should be 
drawing maps/ creating pictures to show journeys 
associated with fairy stories, eg the route taken by the wolf in 
The three little pigs. Students should be immersed in maps, 
particularly of their local area and the world. Teachers 
should make constant reference to these maps and 
encourage students to engage with maps where possible. 
These could be distribution maps, electoral maps, aerial 
photographs, sketches, photographs and diagrams -
whatever is appropriate to enrich the study. 

When teaching Geography look for links that the familiar 
places have with other places, eg "How is my local area or 
community linked to other communities?" Look at the 
diversity of people within the school, local community or 
area or the wider community. Are there links with other 
places through friends, and relatives; a natural feature or 
trade/education/religion (for the older students). Students 
need to use a range of geographical skills and enquiry 
questions when they learn about a distant locality. The 
questions they need to ask are the same as when they study 
their own place: 

Where is this place? 

What is it like? . 

Why is it like this? 

What is the landscape like? 

What goods and services are available? 

Where do people go to shop? 

What work do the adults do? 

How do people travel? 

What is it like to live there? 

What links does it have with other places? 

What is the weather like there? 

How is the place changing? 

How do people feel about the changes? 

How is the locality similar to/different from 
other localities we have studied? 

How may this place change in the future? 

When starting a study of a distant place, Maureen Weldon 
(Primary Geography Handbook) suggests the following 
options: 

• Identify the loca\itountry or place. 

• Look at some photographs of the locality. Show a 
photograph with some of the picture hidden and ask 

what yon maps and globes. How would you get there? 
Considervarious options - land, sea, flights, 
direct/following a particular route. 

• Use a story from the country. What does it tell us about 
that country? Do you think these are accurate about 
thisplace? Howmightweknow? 

• Exchange ideas about what we know (or think we know) 
aboutthe country where the locality is situated. Discuss 
how we can find out about a cmay be seen in the unseen 
part. Uncover the area and show the pupils the whole 
paragraph. Are they surprised? As a whole class 
devise questions which will provide starting points to 
help them to find out more about the locality. 

• Show the students an artefact. Choose something 
which will capture the pupils' imagination. What is '+? 
What is it used for? Who uses it? Where has it come 
from? What is it made from? What can it tell us about 
the place and the people it belongs to? Using artefacts, 
or primary sources, also provides a feel for the time or 
place, event or experience for new knowledge and 
understanding. 

If you start from the distant place (the locality) you will need 
to set the locality within its country, its continent and within 
the world, using maps and globes. 

The use of fieldwork 

Fieldwork is using an outdoor experience to provide an 
environment to test out ideas and hypotheses and to help 
pupils to extend their understanding of the world around 
them. It allows students to see and experience the world for 
themselves. It should be structured and designed to help 
students become observant, develop the skills of recording, 
analysing and deduction and hopefully develop enquiring 
minds. Fieldwork can use a range of environments such as 
the interior and exterior of the school itself, local streets and 
buildings or more distant places. 

Overseas travel is fieldwork when it is structured as a 
teaching tool and encourages and supports the skills we are 
trying to develop and provide the experiences we want 
children to have. Travel away from the immediate vicinity of 
the school or familiar home environment provides a number 
of benefits and experiences for pupils as they begin to see 
their own world in a wider context and can identify the inter
relationships which exist between them. One way of setting 
up visits further afield is to make links with another school 
and offer a series of return visits .. 

In conclusion 

It is a really powerful moment, as an educator, when your 
own child decides at 4 ½ years old that he wants to be an 
archaeologist. What is even more exciting is the pure 
enjoyment a child gets as he wanders around the ruins of 
ancient cities in Turkey, asking questions about how life may 
have been for people thousands of years ago, developing 
historical consciousness. 

Every day was a learning experience for this child and one 
that we have continued to build upon since our return. My 
child has a real interest in history and other places and 
times. My challenge now is to nurture that and build his 
passion and enthusiasm. I hope that his teachers next year 
will continue to do the same. 
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The Macassans: What legacy did they Leave for Australians? 
- A stage 2 unit - by Vana Ford 

This topic of work follows the following part of National Statement for Engaging Australians with Asia in 
Australian Schools: 

Understand Asia 
Students will be able to: 

understand the importance of the countries of Asia and their economic, strategic and cultural links with other 
countries in the world, particularly Australia 

Know about contemporary and traditional Asia 
Students will: 

understand contemporary Asian societies, cultures, environments and beliefs, and current connections between 
the cultures and peoples of Asia and other parts of the world, including Australia 
be able to explain the contributions cultures of Asia make to world heritage, traditions and human endeavour, 
including those in the arts, science, technology, philosophy, business, education, and religious and spiritual 
beliefs 

Connect Australia and Asia 
Students will: 

understand how increasing cultural diversity through Asian immigration, tourism, investment and trade has 
influenced Australian society and culture 
be familiar with the history of Australia-Asia engagement and its relationship to current and diverse expressions 
of friendship, cooperation and intermittent tensions 

HSIE Stage 2 

Change and Continuity 
CCS2.2 
Explains changes in the community and family life and 
evaluates the effects of these on different individuals, 
groups and environments. 

Environments 
ENS2.6 
Describes people's interactions with environments and 
identifies responsible ways of interacting with 
environments. 

/,VO/AN OC£1. \' AtlST!\AI.L-1 

l'.!O'"' l·tO"' 
Map showing trade route used by Macassans 

to northern Australia and China from Cawte, 1996 . 
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the contribution of people and groups from other countries to 
Australian heritage 

the contribution of people and associated places and events to 
community heritage, including knowledge of original Aboriginal 
nations and boundaries 

differing viewpoints on community heritage 

geographical terminology, eg north/south/east/west, Equator, 
Tropic of Cancer, Tropic of Capricorn, North/South Pole 
local and other Australian communities 
groups associated with places and features, including Aboriginal 
people 

Macassans 

Macassans visited the northern Australian coastline for 
three centuries and possibly as long ago as six centuries, 
sailing seasonally from Ujungpandang (formerly Macassar) 
at the south-western tip of Sulawesi to trade with Australian 
Aboriginal people from the Kimber/eys in the west to as far 
as Mornington Island in the east of the Gulf of Carpentaria. 

Over this extraordinarily long period of what appears to be 
quite harmonious contact, a variety of objects, and even 
languages, were adopted by many people across the Top 
End. Tobacco, smoking pipes, metal knives, dugout 
canoes, sails, flags and arrack (alcohol) all became a part of 
traditional life. Still today the rich music, language and 
ceremonial aspects of traditional life in Arnhem Land reflect 
this contact. 

Some Macassans made their home in Australia, while some 
Yolngu from central and eastern Arnhem Land travelled 
back to Ujungpandang. 
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Macassans sailed to the Arnhem Land coast in prahus (also 
spelt prows, praus and perahus) on the winds of the 
northwest monsoons and returned with the south-east 
winds about 3 months later. 
They came to collect the sea cucumber, or sea slug (also 
known as trepang and beche-de-mer), prolific in our 
northern waters. 

The Chinese believed the trepang held great medicinal and 
aphrodisiac value. Yolngu did not use trepang as it is 
poisonous (it contains a saponin- holothurian glucoside ), 
but once prepared correctly, is free of the poison. 

After 1901, this trade became prohibited by the 
Commonwealth of Australia, and it finally came to a halt in 
1906. 

The Macassans were Indonesians from the trading centre of 
Macassar in southern Sulawesi. The term 'Macassan' does 
not refer to any particular racial, language or cultural group. 
If refers simply to any person who came on the annual fleet 
of praus to the Northern Territory. 
Most of the captains and crewmen were Macassarese but 
others were Bugis (Moslems), Turidjene (water people), 
Javanese and sailors from various other racial groups in the 
Malaysian archipelago. 

(Macknight, Oceania Vol XLII, No 4 June, 1972 p283) 
The trepang were collected by spearing, diving or dredging. 
Divers (many of whom were Aboriginal) worked in up to 
fourteen metres of water, bringing up ten trepang at a time in 
woven bags. For dredging, dugout sailing canoes operated 
in pairs, scooping trepang from the seabed. 

The trepang were prepared for travel by first splitting them 
open, then boiling in seawater and pressing them under 
sand or stones. The body was stretched open with slivers of 
bamboo and preserved by sun-drying and slow smoking in 
smoke houses. 
The Macassans brought with them "ready-made thatch 
panels for camp building, iron boiling pots, rice and other 

rnr 

"Macassans at Victoria, Port Essington, 
1845, by HS Melville.' 

from a flyer for the Australian 
National Maritime Museum exhibition, 1997. 

supplies" (Australian National Maritime Museum exhibition, 
1997) and they introduced to the Yolngu, among other 
things, tobacco, liquor, iron tools, dugout canoes, sails, a 
variety of cultural practices and language. 

Each prau could carry around 100 thousand trepang at 
about 6.2 tonnes -that's 6 million trepang (over 350 tonne)
every summer for at least three centuries!! 

Dried trepang is still sold in Chinatown, Sydney for around 
$20 a kilogram. 

(Ref: 

http://www.manikay.com/didjeridu/macass.html) 

http://www.abc.net.au/rn/history/hindsight/features/north/e 
p is_ 1.htm (View from the North) 

http ://www.abe.net.aunoca l/stories/2009/07 /21 /2632428. ht 
m - listen to Barbara Luk Luk Burrawanga tell her history with 
the Macassan people of Indonesia 

s EA 

Ujungpandang (Macassar) can be seen on this map at the south-western tip of the island of Sulawesi. 
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Sea cucumbers are soft-bodied tubular invertebrates that live in 
the bottom of coastal waters. Like earthworms, they are important 
in the cycling of sediments and nutrients in marine ecosystems. 
These bottom-living animals are considered a great delicacy in 
Chinese and other Asian cuisines, such as Malaysia (gamat), 
Singapore, Japan, Korea and Indonesia (trepang), and are often 
eaten in feasts and holiday celebrations. Sea cucumbers are also 
considered a delicacy in certain Mediterranean countries such as 
Spain. 

Writing Outcomes: 

WS2.10 
Produces texts clearly, effectively and accurately, 
using the sentence structure, grammatical features 
and punctuation conventions of the text type. 

WS2.14 Aside from being delicious and nutritious, sea cucumbers are also 
valued for their medicinal properties. In Chinese medicine, sea 
cucumbers are good for nourishing the blood and helping kidney 
disorders including reproductive organ problems, debility of the 
aged, constipation due to intestinal dryness, and the problem of 
frequent urination. 

Discusses how own texts have been structured to 
achieve their purpose and the grammatical features 
characteristic of the various text types used. 

htigronfiles.wordpress.com/2010/04/08/rd-efforts-to-manage-and-restore-sea-cucumber-populations-underway(i 
Above A sea cucumber (class Holothuroide~;} 

http://science.kennesaw.edu/-jdirnber/Bio2108/Lecture/LecBiodiversity/33_Labeled_1mages/33_ 40eSeaCucumber-L.jpg 

Activity 1 - introducing the topic 
What am I? 

• Look at the pictures. Teacher either generates the picture on the IWB, or copies them for the students. 
• Individually, in pairs or in small groups, do some research about sea cucumbers. Formulate some questions: 

e.g. Is it alive? What is its environment? What would you do with it? What would you call it? 
• Report back to the class. 
• Teacher gives background material via narrative. 
• Students all write a description of a sea cucumber. 
• Students can find a recipe for cooking sea cucumber and discuss it 
• Students make models of sea cucumbers (clay or other modeling material) 

Activity 2 • Prau 

• The class describes what is seen in the bark painting, taking particular 
notice of the colours and patterns. 

• Teacher introduces the term prau. Students undertake research to find 
out about the features and materials used to construct these vessels. 

• Students sketch and label the parts of a prau. They can make models 
and see if they will float. 

• Students recreate the bark painting using paper and crayons or chalk in 
the playground. 

• Write an explanation about the significance of the painting. Students 
describe what it shows about the relationship between the Aboriginal 
people and the Macassan traders. 

Kalanga Numarndangiya Bara: 

Anindilyakwa language group, Warnungwadarrbulangwa clan Macassan prau 
with figures, fish, birds and small sailing boat 1945 natural pigments on bark 

The Leonhard Adam Collection of International Indigenous Culture. 
The University of Melbourne Art Collection 
http://www.abc.net.au/radionational/programs/artworks/kalanga
numarndangiya-bara/314 7514 
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Activity 3: How did the Macassans get here? 

The sailors made their outward journey from Macassar when the north-west monsoon winds began blowing in 
December. They travelled 1600 kilometres across open sea, with a fifteen-knot breeze powering them along. The 
great fleets of praus reached Australia between 10 days and three weeks later. At the height of the industry 2000 men 
came in a season, divided into fleets of thirty to sixty ships. They fished for trepang during the summer months of the 
wet season, returning home in March on the dry south-east trade winds. 

MACASSAN JOURNEYS ~--

<00 100, ... 

The Macassans. 
Activity Cards Number 5 

Northern Territory Department of Education 
April 1986 

Students look at a map of Northern Australia and Indonesia to locate the 
following places: Macassar, Melville Island, Cobourg Peninsula, 
Groote Eylandt,Arnhem Land and the Gulf of Carpentaria. 

Students trace and describe the Macassan route. 

Name the bod of water and islands assed on the ·ourne 

The praus left Macassar with the onset of the north-west monsoon in abou 
December. After a voyage of as little as 10 days, they aimed to strike th 
Australian coast in the vicinity of the Cobourg Peninsula and then work slowl 
eastwards. Several praus would usually work together in one locality for a fe"' 
days or even weeks. When the canoes, from which the trepang was collected 
had combed the immediate vicinity of the processing camp, the bambo 
smoke houses were dismantled and the praus moved on. By April and th 
change of the monsoon, the fleet was scattered around eastern Arnhem Land 
Groote Eylandt and down into the bottom of the Gulf of Carpentaria. With th 
south-east wind behind them, all then returned to Macassar. 

Macknight, C. Oceania Vol XLII No 4.p 284, June 1972 

Students read the text and talk about: 
the significance of the winds in the trepang harvest 

the role of the Aboriginal people 
Research some of the dangers and problems experienced by the sailors. 

Matthew Flinders meets the Macassans 

On the 17th February 1803, Flinders was surveying the · =,·· ~ 
coast of Northern Australia for the British Government. ,-,~- ; ~c;,..:..~. 
He was in his ship the Investigator when he met a fleet 
of six praus which were from Macassar. The chief of 
the praus was a man called Pobasso. Pobasso could 
not speak English. Flinders had a cook who was from 
Malay. He could interpret for Flinders and Pobasso. 
He told Flinders about himself, where he came from 
and what he was doing. The Macassans Activity 
Cards Northern Territory Department of Education 
April 1986 

Activit 4: 
According to Pobasso from whom my information was principally obtained, sixty prows belonging to the Rajah of Boni, and 
carrying one thousand men, had left Macassar with the north-west monsoon, two months before, upon an expedition to 
this coast, and the fleet was then lying in different places to the westward, five or six together. Pobasso's division being the 
foremost. These prows seemed to be about twenty-five tons. (25 tonnes) and to have twenty or thirty-five men in each; 
that of Pobasso carried two small brass guns, obtained from the Dutch, but the others had only muskets, besides which, 
every Malay wears a cress or dagger, either secretly or openly. 

Pobasso had made six or seven voyages from Macassar to this coast, within the preceding twenty years, and he was one of 
the first who came; but had never seen any ship here before. My numberless questions were answered patiently, and with 
apparent sincerity; Pobasso even stopped one day longer at my desire, than he had intended, for the north-west monsoon, 
he said, would not blow quite a month longer, and he was rather late. I rewarded his trouble and that of his companions 
with several presents, principally iron tools, which they seemed anxious to possess; and he begged of me an English jack, 
which he afterwards carried at the head of his squadron. 

Read the entry from Matthew Flinders' journal with the students and discuss the key information in the text. 

Students describe the meeting between Flinders and Pobasso from each man's viewpoint. In pairs, students script 
the meeting and perform as a role play. 
Pose the question: What did Flinders and Pobasso learn about each other through this meeting? Students discuss 
and share ideas. 

Explore the saying in the right place at the right time in relation to this scenario. 

Focus on the date and the winds as factors affecting the encounter between Flinders and Pobasso. 

Why is reading Flinders' journal important to our understanding of the Macassans? 
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Activity 5: Dancers - telling a story 

• Teacher prints copies of the photo for each group to study. Make a comparison chart with the whole class -
2 columns; one side lists what would be the traditional Numbulwar/Yolgnu part of the costume and the 
other what may have been introduced by Macassans. 

• Students research and explain the story and significance of the dance. 

• Individually or in pairs, students research some traditions of Yolgnu and Macassans, making their own 
comparison charts. Start with Google. 

http://www.ica-international.org/exchange/2007 _ 11/ 

Visual Arts 
Outcomes: 

VAS2.1 
Represents the qualities of 
experiences and things 
that are interesting or 
beautiful by choosing 
among aspects of subject 
matter. 

VAS2.2 
Uses the form to suggest 
the qualities of subject 
matter. 

Dancers from Numbulwar in the Flag Dance that commemorates early contact and trade relations between 
Yolgnu, Chinese and Macassan peoples. The red flags are derivative of the sails of the visitors' boats. 
Courtesy of Yothu Yindi Foundation/Sally Fitzpatrick. 

Activity 6: How did the Macassans influence Aboriginal life? 

Teacher and students brainstorm and discuss possible ways Aboriginal life may have been influenced by 
the ongoing contact with the Macassans over the centuries. 

Organise students into research groups to investigate the following areas of impact: 

Language 
Methods of fishing 

Canoes 
Working for Wages 

Tools and Weapons 
Cooking methods 

Food and diet 
Cloth 

Analyse and record the impact of each area investigated on a PMI (positive, minus, interesting) chart. 

Write a discussion text about the Macassan influence on Aborigina llife in northern Australia. 
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@:@ 'v'@lD ~ ~ ........... Asia Skills: Work and Life Opportunities 
From the Asia Education Foundation Website 

What are Asia skills? 

Asia skills enable Australians to live and work effectively in Asia and with people from the Asia 
region. These skills encompass background knowledge of Asian countries, language skills and 
intercultural competence. 

Background knowledge - environment, history and culture 

Factual background knowledge is fundamental to operating successfully in another culture. 

As well as often being of considerable practical importance, factual knowledge provides a platform for the 
construction of cultural insights and understandings. Background knowledge also has the virtue of being 
something that can be both informally and formally acquired without in-country experience. The following 
topics indicate the focus and scope for such knowledge: 

• Environment: location, topography, climate, demography, environmental conditions 

• History: major events, trends and issues 

• Culture: current events, entertainment, media, sports, arts, religion and religious activity 

• Practical living requirements: accommodation, food and drink, travel, shopping, staying healthy 

Skills in using the local language 

The more control you have over a language, the more access you will have to the culture which it supports. 

Language is more than just a means of communication. It reflects and shapes the way we think and 
influences the way we live as well as being the medium for the conduct of our social and professional lives. 
Locally relevant verbal and written communication skills open a new range of possibilities for interaction, and 
for learning, understanding and appreciation of different cultures. Their acquisition is also a sign of respect 
for the host culture. 

lntercultural competence 

Cross-cultural encounters can be puzzling and confronting. 

The different assumptions and worldviews brought to bear can produce misunderstandings ranging from 
interesting, but trivial, to grave with far-reaching consequences. Research and experience suggests that the 
attributes required to accommodate and benefit from cross cultural encounters are: 

Sensitivity and willingness to learn: alertness to cultural differences and their significance, open 
mindedness, empathy, the capacity to pay attention and observe carefully, patience. 

Self-awareness: knowledge of how your own culture has shaped who you are, knowing your own 
strengths and weaknesses, being clear and focused on what you want to achieve. 

• Analytical and communicative skills: capacities to analyse situations, develop solutions and collect 
information, and to communicate effectively. 

For more information, resources etc ... go to 
http:l/www.asiaeducation.edu.au/for_teachers/asia_skills/why_asia_skills.html 
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Bringing /Jsian belief systems info the primary classroom -Maggie catterall 

The development of Asia literacy is well and truly on the national agenda. The new Australian Curriculum mandates the 
inclusion of Asia literacy through its 'Asia and Australia's engagement with Asia' cross-curriculum priority. In addition, the 
new curriculum specifies the general capability of 'interculrural understanding'. While the latter does not imply any particular 
knowledge of specific cultures and can be addressed in a range of cultural contexts, the cross-curriculum 'Asia' priority 
emphasises particular knowledge and understanding about the countries of Asia, being concerned with the particular 
knowledge, skills and understanding related to Asia literacy. 

One way to incorporate Asia literacy into your teaching is to promote knowledge and understanding of the range of beliefs, 
values and customs present in Australian society that originated in Asia. Examples include Buddhism, Hinduism, Islam, 
Confucianism and Taoism. 

The following tasks have been aligned to the Australian Curriculum for History and give a sense of how learning about Asian 
belief systems can be incorporated into primary classrooms. 

A useful resource 

The Really Big Beliefs Project, a book by Emma Barnard 
and Thomas Cho, is a handy reference and useful for 
teaching about beliefs in general, across the middle and 
upper primary years. 

The book is about two students, who use a mix of personal 
interviews, field trips and research to find out about the 
main beliefs of the world including Christianity, Judaism, 
Islam, Hinduism, Buddhism, Taoism and Shintoism. 

Level 1 Task: Present and Past Family Life 

The Year 1 Australian Curriculum for History requires 
students to study present and past family life within the 
context of their own world. Students learn about similarities 
and differences in family life by comparing the present with the past. They begin to explore the links, and the changes 
that occur, overtime. 

Task 

Find pictures that symbolise different beliefs and put them in a 'mystery bag', for example a christening, a wedding, a Bar 
Mitzvah, a sacred cow, a place of worship, a rabbi, a monk, a priest and so on. Be sure to include pictures that symbolise 
Asian belief systems. 
Put children in a circle and play 'Pass the mystery bag' with music. When the music stops the student holding the bag opens 
it and takes a picture from the bag. Ask them to talk about who the people in the picture may be, what is happening ie type of 
ceremony. 
Display all the pictures and identify if the students may have attended one of these ceremonies or been part of one 
themselves. This can be a starting point for discussion about different beliefs. 

Level 2 Task: The past in the present 

The Year 2 curriculum provides a study of local history. Students explore, recognise and appreciate the history of their 
local area by examining remains of the past and considering why they should be preserved. 

Task 

1. Organise an excursion for students to experience at least two different cultures/belief systems, for example, a 
place of worship ie Buddhist temple, church or mosque and/or a restaurant such as Chinese, Japanese or 
Thai. If possible, organize an interview with a significant person connected to one of places being visited. 

2. Before the excursion, students talk about what they expect to see in each place, what symbols are likely to be 
found to represent particular belief systems and prepare a list of questions for the interview. 

3. Back in the classroom, students draw what they saw and insert labels about the building exterior and interior, 
symbols and any other information they collected. 

4. Students write a description using their drawings and labels. 

5. Hold a discussion about why people build places of worship and/or decorate a building with symbols from their 
cultures when they settle in an area. 
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Level 3 Task: Community and remembrance 

The Year 3 curriculum provides a study of identity and diversity in both a local and broader context. Moving 
from the heritage of their local area, students explore the historical features and diversity of their community as 
represented in symbols and emblems of significance, and celebrations and commemorations, both locally and 
in other places around the world. 

Fact sheet 

Melbourne News: Federation Square to host Diwali festivities 

Melbourne's rnost iconic location will be prime among a series of venues celebrating the Festival of Lights by Sheryl Dix it. 

Melbourne's landmark Federation Square will see a full-scale celebration of Diwali between October 17 to 26, 2011. 
Touted to be the largest Diwali celebration in Australia, the event launches with a host of different programs on October 17. 

The Diwali Mela aims at bringing India's most important and vibrant festival to the people of Melbourne while offering them 
a glimpse into the rich culture and heritage of the country. 

Says Arun Sharma, Chairman of Celebrate India Inc, organizer of the event, "This is a great opportunity to celebrate th, 
Festival of Lights in multicultural Melbourne. We invite everyone to come and experience the joy, festivity and celebration 
of Diwali in a sprit of harmony." 

ource: http://www.indianlink.com.au/melbourne-news/federation-square-to-host-diwali-festivities/ 

Task 
1. Students research a multicultural festival being held in 2012 in a capital city, for example: 

Melbourne http://www.fedsquare.com/events/multicultural-festivals/ 

Canberra http://www.multiculturalfestival.com.au/functions/event_schedule 

Sydney http://www.sydneymulticulturalfestivals.com/new/index.htm 

2. Prepare a sheet with the list of multicultural festivals and ask students to put their name against the 
festival they would like to research. 

3. Discuss with students what they need to find out about their festival ie country, festival and 
celebration dates, traditions, beliefs, symbols, costumes, food and so on. 

4. Students prepare a sheet with: 

Name of festival 

What I know about this festival 

What I want to find out 

What I have learnt 

5. Students decide how to present their findings for example: 

Use a glossary of terms with an explanation 

Describe the festival using images 

Create a poster and describe it 

Level 5 Task: The Australian Colonies 

The Year 5 curriculum provides a study of colonial Australia in the 1800s. Students look at the founding of British colonies 
and they learn about what life was like for different groups of people in the colonial period. They examine significant events 
and people, political and economic developments, social structures, and settlement patterns. 

Task 

1.Create a mind map' 

Students read the fact sheets and do further research into the Chinese at the gold fields. 

Students create a mind map to show the development of the colony and either 

What life was like for different groups OR 

Significant events and people eg gold rush OR 

Settlement patterns. 

Mind map stems: Food; Traditions; Clothing; Beliefs; Work at the goldfields; Daily life; Journey to goldfields etc 

Useful internet sites for additional information: 

http://prov.vic.gov.au/whats-on/exhibitions/forgotten-faces-chinese-and-the-law/the-chinese-in-australia 

http://www.skwirk.com.au/p-c_s-56 _u-419 _ t-1069 _ c-4120/chinese-diggers-/qld/sose-history/gold-fever-and-the-eureka
rebellion/daily-life 
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'Mind maps are useful learning activities at this level. Mind maps are completed on plain paper and visually record students' 
thinking. Information may be recorded on the map as words or as images. A mind map has a central image, which depicts 
the topic or issue being mapped. 

From the centre a series of coloured stems emerge which reflect the components of the topic. Beginning with a stem, 
students draw a series of branches that show the interrelationship and connections between the ideas. 

Mind mapping can also be a highly reflective revision tool to evaluate the depth of students' understanding in a topic or 
concept and their ability to make connections between ideas. 

The following website has useful information on how to create a mind map: 

http://vels.vcaa.vic.edu.au/support/graphic/other.html#mindmap 

2.Create a Venn diagram. 

Worksheet 

Use The Really Big Beliefs Book to learn about and compare the traditions of 
the Christian and Buddhist belief systems. These would be the similar today 
as they were at the gold fields. 

From your research into the Chinese at the goldfields, create a Venn diagram 
to compare the Christian beliefs brought by the Europeans and the Buddhist 
beliefs brought to the goldfields by the Chinese. 

Volume 40 No.2 June 2012 17 



Chinese at the Australian Goldfields 
At the time that news about the Australian goldrush reached China in 1853, the country had 
been suffering from years of war and famine. In order to raise money for the fare to 
Australia, a man would take a loan from a local trader, agreeing to make regular 
repayments. His wife and children stayed behind, and worked for the trader if the man was 
unable to repay the money he had borrowed. To reach Melbourne, it was a journey of 
several months by ship in cramped conditions. 

When the Chinese arrived at the goldfields, they stayed together in large teams with a 
head man in charge. Groups were allocated duties such as mining, cooking, or growing_, .•. 
vegetables for the team. They worked hard and lived simply, especially as they sent 
money home to feed their families and repay their fare. Much of the alluvial gold was 
running out and the Chinese miners re-worked claims that had been abandoned and 
collected gold that had been missed. They preferred not to go deep underground for fear 
of offending the mountain gods. They also saw other opportunities to make money, and 
worked at other jobs around the diggings, such as washing clothes, selling vegetables 
they'd grown, selling cooked food or herbal medicines and so on. 

There was ignorance about Chinese customs and culture, and the Chinese seemed very 
strange and different to the European diggers. The people at the diggings were suspicious of 
them and resentful oftheirmethods of mining. The appearance of the Chinese, with their pigtails 
and unfamiliar clothes, their habit of going barefoot and of carrying loads balanced from two 
bamboo poles, their religion, all made them the target of a great deal of racism and prejudice. 
The Chinese were generally very hardworking and honest, and were quiet and law abiding. 

"·' Local Chinese societies came into being, to advise newly arrived Chinese about how to fitin. 

In an attempt to limit the number of Chinese at the goldfields, a law was passed in 1885 that any Chinese !1'1··· ··-• 

person entering Victoria would pay ten pounds tax, and one pound for a protection fee, the right to mine . 
and live in the colony. No one entering Victoria from any other country had to pay this tax. However, this did [ 
not reduce the numbers of Chinese. They landed in South Australia and walked several hundred 1 

kilometres to reach the Victorian goldfields. 
Some Chinese returned home after the gold rush, but many stayed here. They found jobs, set up market 
gardens, restaurants or laundries. They brought their families to Australia. Gradually the Chinese became 
the accepted and respected group in Australian society that they are today. 

Sydenham, S. & Thomas, R. Chinese at the Australian Golfdfie/ds http://www.kidcyber.corn.au/topics/goldchinese.htm 

Level 6 Task: Australia as a nation 

The Year 6 curriculum moves from colonial Australia to the development of Australia as a nation, particularly after 1900. 
Students explore the factors that led to Federation and experiences of democracy and citizenship over time. Students 
understand the significance of Australia's British heritage, the Westminster system, and other models that influenced the 
development of Australia's system of government. Students learn about the way of life of people who migrated to Australia 
and their contributions to Australia's economic and social development 
A unit on multiculturalism and migration patterns would be enhanced by including information about the beliefs these 
people brought with them when they settled in Australia. 

Task 

Using research and statistics 

The influx of migrants and the religions they brought with them are detailed in The Really B 
people who migrate to Australia settle in suburbs with family and where aspects, shops a 
been established. · 

There are now Muslim schools and mosques are in Victoria, the Jewish faith is very 
evident in St Kilda and Buddhism in Footscray. Students could research when such 
places of worship were built and relate them to migration statistics such as those 
available at www.dfat.gov.au 

1. Further resources 
The Asia Education Foundation website has a list of suitable texts to support the 
Australian Curriculum for English. Each list has notes to support teachers in text 
selection 

http://www.asiaeducation.edu.au/for_teachers/main_english_text_page.htm 
Australia Kaleidoscope by Julie Hamston with Kath Murdoch has a selection of suitable teaching strategies and activities as 
well as texts that focus students' attention on the contributions of Asian people, places, beliefs and traditions to Australia. 
Internet sites 
The BBC website contains a wealth of information about religions and beliefs from all over the world, including Asia: 
http://www.bbc.co.ul<ireligion/tools/calendar/ 
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Holy days by faith: 

Featured religions and beliefs 

Atheism 
Atheists are people who 
believe that god or gods 
are man-made 
constructs. 

Christianity 
The world's biggest faith, 
based on the teaching of 
Jesus Christ. 

Jehovah's Witnesses 
A Christian-based 
evangelistic religious 
movement. 

Rastafari 
A young religion founded 
in Jamaica in the 1930s. 

Spiritualism 
Spiritualists believe in 
communication with the 
spirits of people who 
have died. 

Baha'i 
One of the youngest of 
the world's major 
religions. 

Hinduism 
A group of faiths rooted 
in the religious ideas of 
India. 

Mormonism 
The church of Jesus 
Christ of Latter-day 
Saints. 

Santeria 
Afro-Caribbean syncretic 
religion originating in 
Cuba. 

Taosim 
An ancient tradition of 
philosophy and belief 
rooted in Chinese 
worldview. 

See also 

Sa!«1h ttnktdatdf 

A#Z of ReHgtmts 

Ethi~ 

Shinto 

Zoroustrl,'.ln 

Buddhism 
Away of living based on 
the teachings of 
Siddhartha Gautama. 

Islam 
Revealed in its final form 
by the Prophet 
Muhammad. 

Paganism 
Contemporary religions 
usually based on 
reverence for nature. 

Shinto 
Japanese folk tradition 
and ritual with no founder 
or single sacred 
scripture. 

Unitarianism 
An open-minded and 
individualistic approach 
to religion. 

Candomble 
A religion based on 
African beliefs, 
originating in Brazil. 

Jainism 
An ancient philosophy 
and ethical teaching that 
originated in India. 

Judaism 
Based around the Jewish 
people's covenant 
relationship with God. 

Sikhism 
The religion founded by 
Guru Nanak in India in 
the 15th Century CE. 

Zoroastrianism 
One of the oldest 
monotheistic faiths, 
founded by the Prophet 
Zoroaster. 
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Finding out About Fiji 
Stage 3 - years 5 and 6 
Developed by Sarah Ireland and Julie O'Keeffe 

Duration of unit: 8 weeks 
This unit addresses the outcomes and subject matter from 
the NSW Board of Studies HSIE syllabus. 

Outcomes and Subject matter 
Cultures 
GUS 3.3 

Describes different cultural influences and their 
contribution to Australian identities. 

CUS.3.4 
Examines how cultures change through interactions with 
other cultures and the environment. 

CONTENT 
The cultural diversity of Australia and other nations. 
The influence of current events. 
Traditions, belief systems and practices of Australia as 
compared with those of at least one other nation in Asia
Pacific region. 

Environments 
ENS3.5 

Demonstrates an understanding of the 
interconnectedness between Australia and global 
environments and how individuals and groups can act in 
an ecologically responsible manner. 

ENS3.6 
Explains how various beliefs and practices influence the 
ways in which people interact with, change and value 
their environment. 

CONTENT 
Patterns of human involvement and use of 
environments. 
Effects of human and natural changes on environments. 
Different perspectives about the maintenance and 
improvement of environments. 
Geographical terminology, eg latitude and longitude. 

Social Systems and Structures 
SSS3.7 

Describes how Australian people, systems and 
communities are globally interconnected and recognises 
global responsibilities. 

CONTENT 
Global interconnections and interdependence, eg 
communications, trade, international human rights 
agreements and organisations. 

Other curriculum areas addressed through this 
unit include English and Creative Arts. 

Why use Fiji as a case study to investigate an 
Asian perspective? 

Fiji is a culturally diverse country with its population 
consisting of Fijians, Fijian Indians and Chinese Fijians. 

Fiji Indians and Chinese Fijians have an enduring history 
in the country and contribute substantially to the 
economy and culture of Fiji. 

Fiji is a popular holiday destination for Australians; there 
is also a significant Fijian community in Australia. 

!Week1.I 

Where is Fiji? 
What is Fiji like? 
(ENS 3.5 and ENS 3.6) 

Teaching and Learning sequences 

Introducing Fiji 
• Establish and record prior knowledge and experiences 

of Fiji through class discussion: 
• 
• Who has been to Fiji? Who knows someone who h s 

been to Fiji? 

• What are students reminded of when they think of Fiji? 

• What do students already know about Fiji? 

Ask students to contribute to class Fiji resource bank by: 

a) bringing in images, artefacts, stories, postcards, 
fabric, travel brochures etc and 

b) beginning to gather information about Fiji from a 
variety of sources. 

Where is Fiji? 
• Using a world map and a globe, students locate Fiji. 

• 

Examine its location in relation to Australia, the equator 
and the Tropic of Capricorn. 

• Students find latitude and longitude references and use 
directional language to describe its location. Ensure 
students name the region Fiji belongs to, the ocean it is 
located in and surrounding islands and bodies of water. 

Evidence of Achievement: 
Students are able to locate Fiji using maps and globes 
and can describe its location using geographical 
language. 

What is Fiji like? 
• Using a variety of sources including travel brochures, 

maps, atlases, Google images and Google Earth, 
students examine the region's terrain, including natural 
and built features of the environment ofFiji. 

Students classify these features on a jointly constructed 
chart under the headings - NATURAL FEATURES and 
BUILT FEATURES. 

• Students describe Fiji using terminology such as island, 
coast, coastline, coral reef, rivers, lagoon, village, 
mountains, cities and tropical. 

In small groups, students construct a labelled model of 
the country of Fiji, showing small and large islands, 
mountains, reefs and rivers, adding other points of 
interest to the model. 

• Students complete a blank map outline of the main island 
of Fiji - Viti Levu by labelling main towns, villages and 
cities and other significant points; and use directional 
language to describe the location of places in Viti Levu 
eg. Suva is south-east of Nadi. 
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Reference: 

http://www.google.com.au/images?g=map+of+fiii+bla 
ck+and +white&hlen&biw= 1120&bih=624&tbm =isch&t 
bnid=wKnPgdw juZc8M:&imgrefurl 

http://www.tahitihoneymoons.com/fijiislands/&docid= 
Ny200KhlzlncEM&imgurlhttp://www.tahitihoneymoon 
s.com/fijiislands/images/fijiislandsmaps.gif&w=341 &h 
=267&ei=lqJST73XEOmhiAf36b3gCw&zoom=1 &iact 
-hc&vpx-291&vpy=136&dur=8973&hovh=199&hovw 
=254&tx= 153&ty= 101 &sig=113904972433595949294 
&page=1 &tbnh=120&tbnw=153&start=0&ndsp=18&v 
ed=1t:429.r:13.s:0 

http://www.mapresources.com/blackandwhitefijidigital 
-raster-vector-powerpoint-map-fji-xx-624398.html 

http://www.travelwizard.com/fiji/fiji-island-map/ 

In pairs. students investigate one of the main cities, such 
as Suva. Nadi or Sigatoka and report their information to 
the class. 

• Record information about each city on a comparative 
chart. 

Reference: 

http://www.lonelyplanet.com/fiji/viti-levu/suva 

http://en.wikipedia.org/wiki/Suva 

http://www.fiji-faqs.com/index.cfm/city/20/suva.html 

http://www.state.gov/r/pa/ei/bqn 1834. htm 

http:en.wikipedia.org/wiki/Nadi. Fiji 

http://www.janeresture.com/fiji nadi/index.htm 

http://fiiiguide.com/paqe/4351878:Page:629 

http://www.fiiiquidedtours.com/the-city-of-nadi/ 

http://en.wikipedia.org/wiki/Sigatoka. Fiji 

http://fijiguide.com/page/viti-levu 

After examining images and brochures, students predict 
what they think the climate, weather and temperature in 
Fiji is like. 

View temperature and rainfall graphs 

http://new.unimaps.com/fiji/index.html features a 
comprehensive example of these) and discuss the 
hottest time of year. the driest. the wettest. the coolest 
etc. Following this, discuss with students what it could 
be like to live in a place that is primarily hot and often wet. 

Evidence of Achievement: 

Students: 

Identify and classify natural and built features of the Fiji 
environment 

Work cooperatively to construct a simple labelled model 
of the country ofFiji using appropriate language 

Accurately label a map outline with names of places in 
Fiji 

Research and report key information about one of the 
towns or cities of Fiji 

Interpret temperature and rainfall graphs and discuss 
implications for life in a hot. wet country 

Going further: Investigate how people in Fiji have 
adapted to the hot. wet climate. 

1Week2and3 

Teaching and Learning sequences 
Who lives in Fiji? 

(CUS 3.3 and CUS 3.4) 

Students use the internet to locate charts. tables. 
graphs. fact files and text that describes the population of 
Fiji. 
Students share their findings with the class. identifying 
through discussion work the cultural diversity of the 
population. 

http://www.statsfiji.qov.fi/ 

http://en.wikipedia.org/wiki/Fiji 

http://www.nationsencyclopedia.com/economies/Asia
and-the-Pacific/Fiji.html 

Students undertake an investigation of three of the 
groups of people living in Fiji - the Fijians. lndo-Fijians 
and Chinese Fijians. 

Divide students into three groups for this investigation. 
Students formulate a set of inquiry questions and 
contribute to the construction of a retrieval chart to 
compare similarities and differences between each 
group. 

Examples of areas for investigation could include 
religion. food. significant celebrations and events. 
clothing. percentage of the population. language. 
significant people in the community and special places. 

Students use post it notes to categorise the information 
under the relevant headings on the retrieval chart. 

Students come together and analyse the information 
recorded on the chart. 

http://en.wikipedia.org/wiki/Chinese in Fiji 

http:/ /english .people. corn .cn/90001 /90776/90883/7284 
287.html 

http://www. eve rycu ltu re. co m/wc/Costa-R i ca-to
Georgia/lndo-Fijians.html 

http ://multichannel and on Ii n ere ta i Ii n g. retail-business
re view. co m/ news/china-di re ct-opens-first-on Ii n e
shopping-site-for-fiii-030311 

http://www. eastasi aforu m .orq/2 009/12/08/chi nas
involvement-in-fiji-and-australia-and-new-zealands
position/ 

http://en.wikipedia.org/wiki/lndians in Fiji 

http:multiculturalcanada.ca/Encyclopedia/A-Z/i4 

http://australearn.org/destinations/fiji/country informati 
on/culture/ 

http:www.mapsofworld.com/fiii/culture/ 

http://www. ma tang i-i s Ian d-fi j i-reso rt. co m/fiji-cu ltu re
kava. php 

http://www.mapsofworld.com/fiii/cu ltu re/food. html 

http://www.internationalcircuit.com/fiji/culture.php 
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Students investigate the three groups further to find out 
the history of their migration patterns and stories to Fiji. 
each group contributes to a class set of questions to 
guide their research and brainstorms a variety of ways 
for presenting their research. 

The following are examples of possible questions: 

Where did they come from? 

How did they getto Fiji? 

When did they arrive in Fiji? 

Why did they come to Fiji? 

What was it like for them when they arrived? 

What skills did they have? 

What did they do when they arrived in Fiji? 

What did they bring with them for a life in this new 
country? 

http://epress.anu.edu.au/ssqm/qlobal gov/mobile devi 
ces/ch06s08.html 

http://www.tropicalfiji.com/about fiii/Culture/PreHistory. 
asp 

http://www.migrationinformation.org/Profiles/display.cf 
m?ID=110 

Students may consider the following for presenting their 
research: timelines, maps to show the route they 
travelled, pictorial representations, a drama 
performance, story-telling or powerpoint. 

• Students design a task for peer completion after their 
presentation. (Great for improved listening and for 
students to assess the effectiveness of their 
presentations!) 

• Display responses to the inquiry questions for 
student analysis, identifying similarities and 
differences between the groups and other 
observations they wish to comment on. 

• Students write a 30 word reflection on what they 
found mostinteresting about the cultural groups in Fiji 
and how they came to be living together. Display for 
class sharing. 

Evidence of Achievement: 

Students: 

• Identify and describe reasons for the migration of 
each group to Fiji 

• Locate key information to answer inquiry questions 
from a variety of sources 

• Cooperate in groups to develop and deliver 
presentations to their peer group 

• Design a task for their class mates to complete based 
on their presentation 

• Synthesise knowledge and understandings in a short 
summary 

Going Further: Compare and contrast the cultural 
make-up of Australia's population and investigate a 
migration pattern of a group of people from another 
country to Australia. 

I Week4and5 (CUS 3.3 and 3.4) 

Celebrating cultural diversity in Fiji 

• Teaching and Learning sequence 
Students view a calendar of annual cultural events and 
celebrations that occur throughout the year in Fiji. They 
discuss and identify the kinds of celebrations e.g. religious, 
sporting, civic etc people participate in. 

http:www.qo-fiji.com/holidays.html 

http://www.worldtravelquide.neVfiji/public-holidays 

http://en.wikipedia.org/wiki/List of festivals in Fiji 

As a whole class, undertake an investigation of Fiji Day, a 
national event acknowledged throughout Fiji. Students 
develop a set of inquiry questions to guide their research and 
work in groups to find the relevant information. When sharing, 
students identify the traditions and customs unique to the day 
and discuss the significance of this celebration to the people of 
Fiji. 

You Tube clip of Fiji Day being celebrated in 
Liverpool NSW 

http://www.youtube.com/watch?v-U pE 1 NljE07 c&featu 
re=related 

http://www. asi a rooms. corn/en/travel-au ide/fi j i/fi j i
festivals-&-events/fiji-day-fiji.html 

http://sites.google.com./site/fijidaysydney/ 

• Students investigate other cultural events and practices 
linked with each of the three groups being researched in 
this unit. The following questions are examples that 
could be used to guide student research. Decide on 
ways of recording and presenting information. 

Fijians: the Masi cloth 

What is Masi cloth and what does It mean to the Fijians? 

How is Masi cloth made and when is it used? 

Who makes Masi cloth and what is it made from? 

How is the Masi cloth decorated and what do some of 
the symbols represent? 

Google: Images of Fiji masi cloth 
http://www.abc.net.au/arts/artok/crafVs 193440. htm 

lndo-Fijians: Diwali and Mohammed's birthday 
Chinese-Fijians: Chinese New Year 

• When is the event? 

• Where is the event held? 

• Who participates a & how do they participate in the 
event? 

• What happens during the event? 

How is the event prepared for? 

Is there a legend or story linked to the event? 

• What symbols are associated with the event and 
what do they mean? 

• Why is the event held and how is it significant to the 
people who participate? 

http://www.fijisun.corn.fj/2012/02/06pm%E2%80%99s
m essag e-fo r-pro p h et-mu ham mad% E2 % 80 % 99s
birthday/ 

http://www. fijisu n .corn.fj/2012/02/06/ha ppy-prophet
muhammad%E2%80%99s-birthday-to-all-muslim-fijians/ 

http://www. d iwal ifestival .orq/diwali-in-fiji. html 
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A personal accountofDiwali in Fiji: 

http://insearchofahome2009.blogspot.com.au/2010/11 / 
diwali-in-fiii-as-in-india.html 

Newspaper article on Chinese NewYear2012 in Suva: 

http://www.fijitimes.com/story.aspx?id=191756 

Students reflect on their study of the events and 
practices and share their understanding of the beliefs 
and traditions underpinning each. 

Read Sarah's stories and identify different cultural 
aspects of Fiji woven through the narratives. 

Evidence ofachievement 
Students: 

• Identify and describe traditions, symbols and beliefs 
associated with some Fijian celebrations, events and 
practices 

• Explain the importance of celebrations and practices at a 
personal, local and national level 

Going further: 

• Compare and contrast Australia Day and Fiji Day. 
Construct a comparative chart and describe similarities 
and differences. 

• Investigate the use of mulberry tree bark in making paper 
in Japan, Korea and China. Look at flow charts 
explaining the paper making process and compare with 
the process for making Fiji Masi. 

• Find out how the mulberry tree got to Fiji! 

• Investigate and explain the significance of rugby in both 
Fijian and Australian culture. 

! Week6 I 
Relationship with the Land• 

Supporting Life in Fiji 

(ENS 3.5 and ENS 3.6) Teaching and Learning sequence 

Divide the students into 2 groups and allocate FISHING to 
one group and SUGAR CANE to the other. 

Each group will undertake an investigation of two of the main 
industries in Fiji. Within each group students' work co
operatively to break the task down into manageable parts, 
and decide on the variety of sources they might access, and 
how they will record and present their information. Include 
articles from the local Fijian newspapers in the source 
material used. 

The following inquiry questions and possible activities could 
provide a useful springboard for the sugar cane group. 
Encourage students to create their own. 

Investigating the Sugar cane industry in Fiji 

• Where is sugar cane grown in Fiji? 

• How is sugar cane suited to the climate and land of Fiji? 

• How does sugar cane grow and when is it harvested? 

• How is sugar processed from the sugar cane? 

• Who uses Fijian sugar- export and domestic use? 

• How is the Fijian sugar industry affected by the annual 
cyclonic weather? 

Who are the main sugar growers in Fiji and why? 

What issues face the sugar cane growers in relation to 
the land they farm? 

Examples of activities students may use to record 
and present their research 

Identify sugar cane growing areas on a map of Fiji. 

Describe the features of the Fijian climate and soil that 
sugar cane plants like to grow in. 

Construct a flow chart to show the basic process from 
seedling to harvesting. 

Draw simple diagrams to explain the processing of sugar 
cane into processed sugar. 

Show links from Fiji to countries that import Fijian sugar 
on a world map and describe the domestic market use. 

Construct a pie graph to show the amount of sugar 
exported and the amount used in Fiji. 

Construct a consequence chart to show the effects of the 
annual cyclonic weather on the sugar plantations. 

Write an information report about the sugar cane 
growers in Fiji. 

Construct a "for" and "against' list relating to land 
ownership in Fiji. 

Take a viewpoint and set out strong arguments to support 
your position - hold a debate. 

References: 

Google: Images of growing sugar cane in Fiji 

http://www.fao.org/DOCREP/005/X0513E/x0513e 19.htm 

http://www.fsc.com.fj/history of sugar in fiji.htm 

Youtube clip of sugarcane farmers in Fiji: 
http://www.youtube.com/watch?v-9Nlo8i8fwNU 

http://www.youtube.com/watch?v=bqv8yuAbjwc&featu 

Going further: Investigate the Sugar festival at Lautoka 
Compare growing sugar in Australia and Fiji 

The following inquiry questions and possible activities could 
provide a useful springboard for the fishing group. 
Encourage students to create their own. 
Investigating the Fishing industry in Fiji 
• What kind of fishing is done in Fiji and where does it 

occur? 

• What are some of the most popular kinds of fish and other 
sea creatures hunted and eaten? 

• Who does the fishing in Fiji and when is most fishing 
done? 

• What kinds of fishing methods are used by Fijian 
fishermen? Is modem fishing influenced by traditional 
ways? 

• What kinds of fishing equipment and vessels are used for 
fishing? 

• What does the ocean environment mean to the Fijians? 

• What stories about fishing in the past influence today's 
thinking? 

• What happens to the daily fishing catch? How is fish 
processed in Fiji? 

• What effect is tourism having on tlie fishing industry in Fiji? 

• How are Fijians ensuring the future population of fish in 
their waters? 

Read the text and identify some ways Fiji is protecting its 
fish supply 

http://www.grida.no/publications/et/ep5/page/2344.aspxre=re 
suits main&playnext-1&list-PLF1046DD7 A62EA026 
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Examples of activities students may use to record l Week 7 and 8 l 
and present their research 

Locate the fishing grounds on a map of Fiji - label reef, 
lagoon and deep sea areas. 

Create a slide show of the most popular fish and sea 
creatures hunted by Fijian fishermen. 

Compare modern and traditional methods of fishing 
including equipment and vessels. Use pictures and 
models to show differences and similarities. 

Google images of Suva fish market. Comment on the 
images and read some information about the Suva fish 
market. 

Create a flow chart on the processing of canned tuna in Fiji 
and show on a world map where it is exported to. 

http://www.tunaconsultant.com/start.html 

http://www.alibaba.com/productfree/113815790/Fiji Premi 
um Tuna.html 

http://foodmarketexchange.com/datacenter/product/seafo 
od/tuna/detail/dc pi sf tuna0306 01.htm 

• Google fishing holidays in Fiji - explore some of the 
opportunities available and comment on the positives 
and negatives of these tours. 

• Read the story-Aday fishing trip in Fiji 

http:/ /www.safari lodge .corn. fj/ 1-day-fishi ng-tri p-a-fi s h ing
tale 

• View and read the stories Dakuwaqa the Shark god and 
The Sacred Turtles of Kadavu; retell the stories through 
drama. 

http:www.tropicalfiji.com/about fiji/Culture/Legends.asp 

• Read the text and identify some ways that Fiji is 
protecting its fish supply 

http://www.grida.no/publications/et/ep5/page/2344.asp 

Evidence of achievement 

Student 

• Describe the use of some environments in Fiji. 

Identify and explain the effects human use has on some 
environments in Fiji. 

• Explain how stories reflect the beliefs Fijians have about 
the sea and sea creatures. 

Analyse issues relating to the way the environment is 
used in Fiji. 

• Work cooperatively to present information in an 
informative way. 

• Locate key information from a variety of sources to 
address inquiry questions. 

Going further: 

Connecting Fiji and Australia (SSS 3.7) 

Teaching and Learning sequence 

Students brainstorm and record on a mind-map ways they 
think Fiji and Australia are connected. 

Possibilities could include: 

• Travel and tourism (including schoolies) 

• Family and heritage 

• Trade 

• Migration 

• History-both Australia and Fiji part of the British Empire, 
CSR Company 

• Sport 

• Aid programmes 

Develop some task cards on some of the listed topics and 
distribute to student groups for research 

Suggestions for task cards: 

Travel and tourism 
• Describe facilities and opportunities available in Fiji for 

holidays. 

• Explore and explain the benefits and negatives of 
tourism for Fiji and the Fijians. 

• Display a collection of promotional material for visiting 
Fiji and comment on the purpose of the advertising. 

• Interview someone who has been on a holiday in Fiji. 

http://www. d aff. gov. au /aq i s/trave I/leavi n g
australia/destination-guides/fiji 

Migration 

• Construct a timeline showing the history of migration 
between Fiji and Australia. 

• Identify and explain reasons for migration. 

• Discuss and list some difficulties Fijians arriving initially 
in Australia may have had. 

• Research ways the Fijian community in Australia 
supports its traditions, customs and practices. 

http://museumvictoria.com .au/origins/histrny.aspx?pid=19 

Trade 
• Gather information about the products and services 

imported and exported between Fiji and Australia. 

Identify and discuss the benefits of trade between 
Australia and Fiji to both countries. 

• Construct a chart using images from magazines and 
product catalogues to identify and categorise goods 
exported to Fiji from Australia. 

http://www.austrade.gov.au/Consumer-goods-to
Fiji/default.aspx 

http://www. au strad e. gov. au/Food-an d-beve rage-to
Fiji/default.aspx Compare and contrast the importance of the land to 

Australia's aboriginal people with the people of Fiji. http:www.businessadvantageinternational.com/images/Fiji 
Investigate and report on the harvesting and exporting of Exports.pd! 
live coral. http://www.fiji.embassy.gov.au/suva/relations.html 

Discuss the pros and cons of this industry. 

Create consequence charts to show the impact of this 
industry on the future of the coral reefs in Fiji. 

• Visit or find out about a shop such as the Fiji Market in 
King St Newtown NSW 

http ://heneed sfood. corn ./201 0/02/fiji-market-newtown/ 
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Sport 
Investigate and report on the development of the sport of 
Rugby League in Fiji 

• Research the role and development of the Australian Fiji 
rugby league team 

http://www.afrl.com.au/ 

, Gather images of the crest and logo, newspaper articles, 
pictures of the rugby players etc and create a collage 
representing Fijian rugby. Caption the collage with 
statements that explain the significance of this sport to 
Fijians and how it links them to a place such as Australia. 

Aid programmes 

• lnvestigatetheworkofAusAid in Fiji 

http://www.ausaid.qov.au/country.cfm?Countryld=15 

• Present a report on the reasons for the Australian 
government providing aid to Fiji 

• List the areas of priority for aid 

• Explain the success of one project undertaken in Fiji by 
AusAid 

Linking History 
Compare the Australian and Fijian flags and describe 
similarities and differences 

Compare Australian and Fijian currency and describe 
similarities and differences 

• Explain reasons for the similarities between the flags 
and currency 

Google: images of Fijian currency and the flag 

Investigate the history of the CSR Company and its 
connection with Fiji and Australia. 

After students have presented the research from their task 
card, encourage discussion about their understandings of 
how each of the areas investigated builds links between the 
people of Fiji and Australia. Students talk about the 
responsibilities people interacting with another country have 
and how these experiences contribute to the growth of 
global citizenship. 

Evidence of achievement 

Students 

Identify and explain links between Australia and Fiji 

Use appropriate sources to locate key information about 
an area investigated on a task card 

Co-operate to organise a presentation that addresses 
the task card requirements 

Describe the effects informed knowledge has on 
developing a positive understanding about people living 
in different places. 

Saturday Shopping In Suva 

Shopping on a Saturday in Suva was always a colourful 
and exciting experience. No matter how early I left my 
house to venture into the city, the bus was always packed 
with locals. 

Some had already visited the city and were returning 
home, bags packed full of huge taro leaves, giant sweet 
potatoes and even dozens and dozens of eggs 
precariously packed in cartons. 
It may surprise you, but I never saw a broken egg on the 
bus once! 

The local market was located right next to the bus 
station, so I would usually visit there first. Saturday was 
the busiest day for the market because Fijians from the 
surrounding villages would set up stalls on the footpath 
to sell the vegetables and fruits they had grown 
themselves. 

"Village scene, Nadroga" 

There were also beautiful fresh native flowers available in 
all kinds of bright colours, especially shades of pink and 
red and orange. I loved looking at these, but I had to be 
careful! Stopping too long to take in the sights and smells 
meant risking being run over by a speeding wheelbarrow! 

Shoppers were able to hire a man and his wheelbarrow to 
follow them around the markets as they shopped, and he 
would load the groceries into the wheelbarrow and even 
take them to their car, fora price. 

Across the road from the market were two large and very 
modern shopping centres. I would often venture over for 
coffee and a piece of satisfying, crunchy-topped cassava 
cake at Gloria Jeans, or a delicious curry from the food 
court upstairs. Sometimes I would avoid the shopping 
centres altogether and have vegetarian food at the Hare 
Krishna restaurant nearby, or explore the Chinese 
grocers hidden in the winding backstreets. 

"Free passenger train, Lautoka 
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On My Way to School 

During my two months volunteering as a teacher in 
Fiji, I was living with a local family a short distance 
away from the school where I was working. 

Lessons began at 8am at Suva Primary, so I would 
begin my journey from home around 7.30am. Even 
at this time of the morning, the humidity was high 
and the heat of the sun was intense and 
inescapable. 

Before leaving the house, I would say goodbye to 
my host mother. Michelle had a European-Fijian 
background, with a Scottish father and a native 
Fijian mother. Her husband was Chinese-Fijian, 
with most of his family still living in China. Michelle 
was a caterer, which meant every night when I came 
home there would always be a variety of delicious 
food to eat. 

Sometimes it was Fijian food, such as sweet potato 
and taro with fried fish cooked with tomatoes and 
coconut milk. Other nights it was a Chinese stirfry 
with rice, or even several delicious curries with 
freshly made roti, which is a kind of flat bread, and 
tamarind sauce. 
My journey to school was always eventful. Fijians 
are friendly, and will always say good morning or 

shout 'Bula!' to you even if you are a complete 
stranger. 

Even early in the morning, walking to school was 
never a quiet experience. Aside from the frequent 
morning greetings, there were the taxi drivers 
constantly beeping their horns at me, which was 
their way of asking if I wanted a lift, and the hustle 
and bustle of the college at the end of my street. The 
college had a large Hindu temple inside, which 
meant there were always people coming and going. 

On the other side of the road, next to the Methodist 
church, there was a small row of shops. The one I 
visited most often to buy cold water to combat the 
heat, was owned by a Chinese-Fijian man, and he 
often had his family there helping him. 

The shop next door was owned by an Indian-Fijian, 
and always had crowds of people gathered outside 
examining fresh taro leaves and buying roti parcels. 
Roti parcels are just what they sound like: flat bread 
with some kind offilling inside, usually a curry. They 
were a popular choice for lunch amongst the Indian
Fijians as they were easy to carry and delicious. 

By the time I got to school, I was already hot and 
sweaty but ready for the day. 

Chinese Community in Fiji 

Early Chinese contact with Fiji was very similar in experience to that of the Europeans, natural resources 
being the main attraction. The valuable resources of Sandalwood and Trepang captivated many "Manila 
men" ( a general term applied to Chinese seamen from outside the Chinese Empire) during the early trading 
period. 

Shortages of labour in the developing colony led to calls for the importation of Chinese people to work on 
plantations, but this never materialised. Instead, the Chinese population developed small businesses, 
such as small shops, importing, laundry and so on. 

The Chinese community was initially a sojourner community, however due to the Chinese revolution in 
1911, and later the Japanese invasion in 1937, many sojourners were prevented from returning home and 
thus established themselves permanently as part of Fiji's community. 

Moy Bak Ling, a carpenter by profession, was the first Chinese person to set up a business in Fiji. He was 
from Duang Feng, China, and went to Australia as a seventeen year old to dig for gold in Ballarat. 

Moy Bak Ling was one of ten thousand other Chinese to seek gold in Australia, but the conditions at the 
mines were so bad he left for Fiji. He sailed solo as a twentyyearold from Balla rat to Levuka in 1855. 
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lndo-Fiiian History 

Nearly halfofthe Fijian population, lndo-Fijians have had a great impact on Fiji's history and will help decide 
its future. 

The first Indians arrived on the shores of Fiji in 1879 to work as indentured labourers for the new British 
colony. Those individuals, along with the some sixty thousand who were to follow, found in Fiji hardship, toil 
and sadness during their time of servitude. 

Upon the completion of their contracts, they also found new opportunities for prosperity and a way of life that 
was unavailable to them back in India. Sixty percent of those who worked under the indentured labour 
system remained in Fiji. Most free Indians became farmers raising sugar cane. Others became hawkers, 
traders and artisans, or worked for Europeans. They were joined after 1900 by Indians from Punjab and 
Gujerat who paid for their own passage to Fiji. These people were skilled artisans, market gardeners, 
wholesalers and retailers. The end of the indenture system was not until 1920. 

Living and working conditions gradually did improve for the free Indians, but not without a struggle. 
Through diligent hard work and with enterprising vigour, Indians made a better life for themselves in Fiji. At 
the same time, they helped the country to prosper. 

Information from Fiji Museum, Suva 

The Sugar Industry and the Indian Community 

The Colonial Sugar Refining Company Limited acquired a monopoly as the miller and marketer of 
sugar. It was ruthless, but it taught the realities of success in the world of capitalism. 

With the end of the indentured system, CSR subdivided the plantations and leased primarily ten acre 
farms to Indian tenants. Other Indians leasing native or state-owned or freehold land were 
subcontracted. 

CSR held control over production by both tenant and contract farmers, dictating the amount of cane 
grown and the price paid for it. 

It was not until 1960 that the establishment of a subsidiary was recommended, resulting in the setting 
up of South Pacific Sugar Mills Limited. The Fiji government brought the assets of the company in 
1972, setting up the Fiji Sugar Corporation. 

Information from Fiji Museum, Suva 
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Kate Donnelly 
Sydney Secondary College 

D JtERlTi\BE SlTES 
Task: 

Create an interactive poster showing the unique character, significance, management strategies 
and issues associated with one World Heritage Site in China 

Suggestions: 

You may like to choose from the Great Wall of China, terracotta Warriors, Xian, Master of the Nets 
Garden, Suzhou or there is a full list of natural and cultural sites available at the UNESCO World 
Heritage Centre, URL http://whc.unesco.org/en/stateparties/cn 

Potala Palace, Lhasa 

Interactive posters can be created using the Glogster website www.glogster.com (free to register) 

Features of Glogster include: 

selecting background themes, shapes and colours 

adding graphics and text styles 

inserting hyperlinks, audio and video items 

adding speech bubbles and notes 

Think about the main features of posters as well, such as: 

purpose 

type and size of text 

• use of graphics 

eye catching techniques 

key pieces of information 

further information available 
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INDIA'S ECOLOGIC FOOTPRINT 
Dr Susan Bliss 

Photograph: Woman carrying water in Rajasthan desert, India (S. Bliss) 

Table: Overview of India's Environmental Statistics http://www.go-green.ae/footprint/india 

Areas Under Protection 

Carbon Efficiency 

CO2 Emissions 

497 

1.39 CO2 emissions/$ GDP 

1,007,980 

21 st of 146 

57th of 141 

5th of 178 

Current Issues 
deforestation; soil erosion; overgrazing; 
desertlication; air pollution from industrial effluents. 

22.77 % of land area 

390 

193 

293,938 

75 

Forest Area > % of land area 

Known Mammal Species 

Known Threatened Species 

Pollution > Carbon Dioxide 

ThreatenecSpecies > Mammal 

Water> Availability 1.56 thousand cubic metres 

115th of 195 

8th of 145 

7th of 158 

4th of 199 

3rd of 160 

93rd of 141 

Wa_ter_ Pollution, Wood Industry> % of total BOD 0_33 o/c 
emtsstons 

0 

Wildness 1.94% 

50th of 114 

82nd of 141 
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Ecological sustainability means the needs of the 
present population can be met without endangering the 
ability of future generations to meet their needs. 

One of the future challenges facing India is how to manage 
population growth, especially urban growth, while ensuring 
ecological, social and economic sustainability, referred to as 
the triple bottom line. 

There are three broad conditions for an ecologically 
sustainable population based on Local Agenda 21: 

renewable resources, such as timber should not 
be used faster than they are renewed. 

non-renewable resources such as coal should 
only be used within the rate of substitution by 
alternatives. 

wastes such as air garbage should only be 
produced within the ability to process or assimilate 
them. 

ECOLOGICAL FOOTPRINT (EF) 
One way of deciding whether the Indian population is 
ecologically sustainable is to measure each person's 
ecological footprint (EF). 

Table: Ecological Footprint for selected countries 

Country 

~ United Arab Emirates 
ffim,E United States 

BIIAustralia 

~Nepal 

lllil Papua New Guinea 
Csudan -IIISIIII Iraq 
~Ethiopia 
»:}S',f'ffi 
lllllim India 

B Afghanistan 
Ill Timor-Leste 

EF global hectares per 
person 
I0.68 
8.00 
6.84 

3.56 

2.12 

1.73 
1.35 

1.10 

0.91 

0.62 
0.44 

CARBON AND WATER FOOTPRINTS 
The carbon and the water footprints are components of the EF. 

The EF measures the quantity of resources used to produce 
energy (oil, gas, uranium, timber), food (crops, livestock, 
fish) and infrastructure (schools, roads, houses), in a 
person's daily life. It also calculates the amount of waste 
people produce, found in the air (enhanced greenhouse 
gases, pollutants), water (blue-green algae, toxic 
chemicals, acid) and soil (garbage, pesticides, fertilisers). 
The 7 billion people on earth are each entitled to 1. 7 
hectares of productive land. 

This target has been overshot by Australians with 7 .81 
hectares per person. Australia is the fifth largest EF in the 
world 

India demands the bio-capacity of two lndias to provide for 
its consumption and absorb its wastes. India's EF has 
doubled since 1961. Today, the country's demand on 
biocapacity is only exceeded by the United States and 
China. 

While India demands a significant percent of the world's bio
capacity, its per-capita EF of 0.8 global hectares, is smaller 
than that many countries, and below the world average of 
2.2 global hectares. 

Pie and column graph: Global overview of ecological footprints 
Source: Ecological Footprint: A Business Perspective page 3 

www.footprintnetwork.org/download.php?id=504 

a) The Carbon footprint measures the amount of greenhouse gases produced by humans. The Climate Living Index noted 
Australia produced 32 tonnes of carbon a year, one of the largest footprints in the world. Many Australian households 
maintain two cars, two fridges and three televisions and are unlikely to reduce the quantity of energy consuming goods in the 
future. The carbon footprint varies across Australia with the wealthier population generating 58 tonnes of greenhouse gases 
a year in contrast to poorer families' 22 tonnes. The population's large carbon footprint motivated the Australian government 
to sign the Kyoto Protocol to cut greenhouse gas emissions, establish a Carbon Pollution Reduction Scheme- and develop 

alternative energy sources. India is now the world's third biggest emitter of CO2 - pushing Russia into fourth place 
News 
Wind Farm, Rajasthan, India 

A wind power project in Rajasthan is to provide renewable power to the 
Rajasthan state electricity grid. The project will lead to reduced 
greenhouse gas emissions when it displaces electricity from fossil fuel 
based electricity generation plants 

t Pie graph: Composition of Australia's Ecological Footprint 
http://www. wwf .org .au/footprint/ 

Pie graph: Water footprint for India 
Source: Ecological Footprint: A Business 

ffi Dc.->,ws.tk (rnrnwci~! 
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Ill Agrkuhnn:1! {<>>-1Hmdl 
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Perspective page 38 
www.footprintnetwork.org/download.php?id=504'----------------~ 
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Composite column graph: National water footprints for selected countries 
Source: Ecological Footprint: A Business Perspective page 9 
www.footprintnetwork.org/download.php?id=504 
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b) The Water Footprint (WF) is the total 
volume of freshwater used to produce the 
goods and services consumed by the 
individual or community. The world average 
water footprint is 1 .24 million litres per person 
per year; equivalent to half the volume of an 
Olympic swimming pool. The population's 
large water footprint of 1.39 million litres of 

.... water a year led to the New South Wales 
government placing water restrictions on 
households and water quotas on agriculture 
during droughts. 
The water footprint of India is 980m'/yr per 

· capita. About 98% of the WF comes from 
within the country. Only 2% of the WF lies 
outside the country. Concerns about the need 
to increase domestic food production to 
satisfy the large and rapidly increasing 
population needs to be addressed for 
sustainability. 

Colum graph: Water footprint across India http://www.waterfootprint.org/?page=files/lndia 25 ,,,,,..::..._:_ ____ -,., 
lllillllil Net vW Import 
-Total Wate:rl~,,sources /Capita 
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Water collection in 
Rajasthan India a water 
poor region (S. Bliss) 
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Water consumption of water per day. 
http://assets.wwfindia.org/downloads/urbanisation report.pd/ (page 55.) 

BLUE, GREEN AND GREY WATER 
The water footprint is divided into a blue, a green and a grey component. 

blue refers to the evaporation of groundwater and surface water during the production of a commodity 
green is the evaporation of rain water for crop growth. 
grey is the water required to dilute water pollution caused by the production of the commodity 

In the next forty years, India is projected to feed a population of 1.6 billion people with a higher level of wealth than at 
present. 

'The current view of the Indian government on food security is to hold on to the goal of food self sufficiency. Knowing 
that agriculture is the main consumer of water, the implied increase in food demand will increase the pressure on the 
renewable water resources. In order to reduce the pressure on renewable water resources, the Indian government is 
considering the concept of river interlinking as the solution for water scarcity in the drier regions. This concept means 
that water abundant regions will provide water to water scarce regions through the connection of rivers. Whether the 
interlinking of rivers will provide enough water to solve the observed and future water deficit and what the side effects 
of the project will be is still unclear. This study indicates why the water scarce regions have a water deficit.' 
http:/ /essay. utwente. nl/53 7 / 

VIRTUAL WATER 
Virtual water moves from water scarce to water rich regions. 
It is influenced by per capita availability of arable land and 
Government policies on food and agriculture. 

Map: Virtual water transfers between Indian states. 
From water rich to water poor states. 
http://www.waterfootprint.org/Reports/Report31-lndia.pdf 

The per capita availability of the eastern states is higher than 
the drier northern states. The northern states actually are 
net importers of virtual water. 

IMPLICATIONS OF FUTURE POPULATION TRENDS 

One of the challenges facing the Australian and Indian 
government is its future population-resource plan. The 
Australia population is predicted to grow between 25 and 34 
million by 2050 and between 44 and 50 million by 2101. An 
environmental disaster is predicted if Australia's population 
increases and their demands on resources continue to 
increase at the present rate. If Australians want to maintain 
their large footprint a decrease in population is essential for 
an ecologically sustainable future. 

Climate change, food scarcity, rising prices for basic goods 
and increasing population comes at an ecological cost. India 
will need to manage natural resources while maintaining a 
strong economy and improve the well-being of its 
population. 

'< fl -- ) 
' 
I ' 

\ 
URBANISATION 

<.s- f AND 

\ )r-' FUTURE OF INDIA'S CITIES 
\ +4 Although only 30% of India's present 
\ ,o,» population dwell in cities and towns it 

\ '"'" 1 is estimated that urban areas generate 
V over 60% of the country's Gross 

Domestic Product (GDP). 
As more people move to cities (rural-urban migration) their 
will be greater pressure on ecological resources and 
resulting air, water and land pollution. 

India's relatively small ecological footprint (0.91 global 
hectares) does not translate into environmental 
sustainability, in relation to urbanisation. In fact three of 
India's cities - Delhi, Kolkata and Mumbai - are among the 
ten most polluted cities in the world. India needs to prepare 
for the infiux of tens of millions of people. By 2025 there will 
be more than 13 urban agglomerations of more than 10 
million people. 
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Pollution in Indian Cities 
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Pollution in Indian Cities http://assets.wwfindia.org/downloads/urbanisation report.pd/ (page 39) 
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Glossary: 
Ecological sustainability: needs of the present population can be met without endangering the ability of future 
generations to meet their needs. 
Water footprint: volume of freshwater used to produce the goods and services consumed by the individual or 
community or produced by the business. 
Carbon footprint: greenhouse gas emissions caused directly and indirectly by an individual, organisation, event or 
product. 
Local Agenda 21 (LA21): provides a framework for implementing sustainable development at the local level. Agenda 
21 is a programme run by the United Nations related to sustainable development. 
Triple Bottom Line: criteria for measuring organisational (and societal) success - economic, ecological and social. 
Did you know? Water footprint: one glass of wine takes 120 litres of water to produce, one slice of bread requires 40 
litres, one cotton I-shirt accounts for a 4100 litres. Carbon footprint: 26 kg of CO2 from Christmas dinner 

Understanding 
• Distinguish between EF, CF and WF 
• Explain the ecological footprint of India. How does it differ from Australia? Why does it differ? 
• What is virtual water? 
• Distinguish between blue, green and grey water 
• What will be the future impacts of urbanisation in India on its ecological footprint? 
• Write a letter to a politician promoting a water footprint on food labels similar to the energy labels on goods 

http://www.treehugger.com/files/2008/04/water-ratings-for-food-labelling.php 

Thinking and Applying 
• Imagine you were employed to administer a future ecological sustainable population plan in India. What would 

you change- population, the ecological footprint, or both? Explain the reasons for your decision. 
• Fieldwork: Power House Museum Sydney Ecologic - Creating a Sustainable Future 

http://www.powerhousemuseum.com/education/ecologic/games.htm 

ICT 
• Calculate your carbon footprint http://www.carbonfootprint.com/. How could you reduce your carbon footprint? 
• Water footprint http://www.waterfootprint.org/?page=files/home 
• Using a different map: World map Ecological Footprint 

http://www.worldmapper.org/display.php?selected=322 

INDIA'S CARBON FOOTPRINT AND FORESTS 

CASE STUDY 1: INDIA'S CARBON FOOTPRINT AND FORESTS 

At present the average Indian emits 16 times less carbon dioxide than the average American. With increasing 
population growth the International Energy Agency (IEA), predicts India is on track to become the world's third largest 
emitter of carbon dioxide by 2020, producing over two billion tons of CO2 each year. 

The preference of Indian Hindus for cremation in a country of 1.2 billion exacerbates the global problem. If you want to 
burn a body, it will take 400-500kg of wood, says Kalu Chaudhary, a body-burner at the Harishchandra ghat in 
Varanasi. This means 50-60 million trees, covering 1,500-2,000 sq. km of forest land, are cut every year to burn the 
dead. At present there is technology to make cremations more environmentally friendly but traditional cultural practices 

Photograph: Ghats at Varanasi. Cremation of dead bodies (J. Bliss) 

still dominate. 

In fact the urban Indian EF encroaches 
into the surrounding environment to 
supply the city with resources such as 
food, wood and carpets. 

In 1847, the Jodhpur king sent his army 
out to cut trees to build his palace. When 
his army started to log a Bishnoi forest, the 
inhabitants staged a non-violent protest, 
offering their bodies as shields for the 
trees. 

The army killed 363 people before the 
king, hearing of their courage, halted the 
logging and declared the Khejarli region a 
preserve, off limits for logging and hunting. 
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My a11111ar Sl1.a11 Mo1-111 tai11s 

l11diee1101-1s Co1111111-111i ties 
Judy Pitch .. Meriden College 

Inle Lake fishi115 

MOUNTAINS CASE STUDY 
M11an111ar Shan Mountains 

Myanmar was once called Burma and the Burmese people in the mountain areas are 
divided into different tribes in different states such as Shan State. The Pa-o, Palaung, Enn 

Hill, Ahkar tribe, and lntha communities, live in and around the Shan Mountains in Myanmar. 

The Palaung people in Tayaw and Pain Nei Bin originated in the Ruilli valley near Yunnan 
Province in western China. Several years ago, they were pushed to the south and the east 

of the Shan State by their own sense of isolation. 

The Shan Mountains are located in the east of Myanmar on the border with Thailand. 
The main mountain ranges of Burma are the central Myanmar mountains and the Shan 

mountains in the east. Here, communities produce fruit and vegetables as well as 
timber for export. The communities are located near lnle Lake and live approximately 

800-1320m above sea level. 
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' 
P a~O women with 5old rin5s around their necks si5nih:1 their aae. 

Definition What is a mountain? 
A mountain is a rocky mass that rises more than 600 metres above the surrounding surfaces of the earth. Mountains 
can also be referred to as mountain ranges or a single mountain peak. 

Brainstorm and list the names of mountains or mountain ranges in the world. 

landforms and Forces Shaping Mountains 
Mountains are formed by tectonic forces from beneath the earth which push up mountain ranges and can cause 
earthquakes and volcanoes. Other forces which build mountains include, wind, water and ice. Landforms that result 
include valleys, and gorges. Rivers and ice carve out glacial valleys. 

Geomorphic processes in mountain areas include-mountain building: 1) uplift and erosion folds, 2) faults, 3) block 
mountains and 4) valleys. In Myanmar most of the mountain building resulted from volcanic forces. Sandy, silty and 
shallow soils offer poor nutrients, for example the nitrogen needed for plant growth. These are easily eroded due to: 
frost and steepness. 

Activity Construct a line drawing of each of these 4 landforms above: 
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On the world map above label each of the following: Which direction are the Shan Mountains from Yangon? 

Location of Shan Mountains 
• Himalayas 

The Equator 

The Tropic of Cancer 

The Tropic of Capricorn 

The International Date Line 

The Continents 

The mountain main mountain ranges of the world 

Myanmar 

Shan Mountains 

The Shan Mountains are located in the east of Myanmar 
near lnle Lake. 

Relief 
The Shan Mountains are on an elevated plateau above 
lnle Lake. Trekking is common in the area as it is cool 
compared to the heat of the lowlands. 

Myanmar's Shan Mountains highest peaks are 1320 
metres. Research the altitudes of the highest peaks at: 

• Rocky Mountains 

• Andes 

• Ural Mountains 

• European Alps 

• Atlas Mountains 

• Mount Kosciuszko 



Draw a diagram to scale showing the differences in relief of each of these mountain ranges. 

http://www.worldatlas.com/webimage/countrys/asia/l 
gcolor/mmcolor.htm 

From the map to the right, describe the location 
of 

Mountain ranges 

Yangon (formerly Rangoon) 

Mountain Ranges 

The main mountain ranges in the world are: 

Himalayas, Rocky Mountains, Andes, Ural 
Mountains, European Alps, Atlas Mountains 

Match each of the terms with the correct definition: 

Term Definition 

Andamani 
ls. :r; 

(lnclio),., 

Relief A long depression in the surface of the land that usually contains a river 

Summit A continuous elevation crest for some distances 

Glacier 6- natural flow of ground water 

Ridge The top or extreme point of something 

Valley A slow moving river of ice or sheet of ice 

Spring The distance between the high and low points of a land surface 
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Climate and Weather 
Atmospheric processes: 
The Shan Mountains have a seasonal monsoon climate and tropical temperatures. The mean temperature is 
above 35'C in the summer months of May to July and the hot and humid rainy season from August to November 
and in winter temperatures fall to a pleasant24'C from December to March. 
Hydrologic processes - include floods in the wet season and orographic rain on the windward side and rain 
shadow on the lee side. 

The temperature and precipitation for the Shan Mountains 

Jan Feb Mar Apr May June July Aug Sept Oct Nov Dec 

23 26 30 32 31 29 28 28 29 28 25 23 ·c 
8 8 15 56 175 249 305 323 198 145 69 8 m 

m 

Complete the climate graph below using the figures for the Mongolian Altai Mountains. 

J F M A M J J A s 0 N D 

Referring to the climate graph you have just completed answer the following questions: 

1. State the temperature of the warmest month .. ___________________ _ 

2. State the temperature of the coldest month, ____________________ _ 

3. Calculate the annual range of the temperature. 

4. Calculate the average annual rainfall ______________________ _ 

5. Comment on the seasonal distribution of rainfall. __________________ _ 

6. Which hemisphere does this area belong in? ___________________ _ 

Give reasons for your answer. ________________________ _ 
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Vegetation 

The vegetation around the Palaung villages is tropical such as iron wood tree, red timber tree, tectona tree and 
teak. (Teak trees cannot be found in the area over 1 000m above sea level.) 

Biotic processes - The high altitude sub tropical vegetation includes rain forest, teak, ironwood, aloe, gumkino 
hardwood trees, eaglewood, sandalwood, beans, chokos, watermelons, peanuts, sunflower and sesame. 

The soils are volcanic and also sandy. The mountains are habitat for wild deer, squirrels, geckos and lichens 
and mosses grow in this area. 

Flowers found in the Shan mountain re5ions o:f MlJanmar include hibiscus, bou5ainvil!ea and wild iris 

pictured above on the water surface. Despite the altitude, rice is 5rown alon5 with ve5etables includin5 

Research a plant that can be found in the Myanmar mountain area. 

Present your findings in a booklet which can be displayed in the school library. Don't forget to include: 

-its characteristics 

Soils 

-how it adapts to the mountains -a picture or a photo 

Geomorphic processes- the mountain building occurred thousands of years ago due to volcanic eruptions 
and subsequent erosion leaving behind magma plug. Nitrogen is found in the soils and supports tropical 
trees, vines, lianas ferns and palms. The Mine Thauk area in the Shan Mountains has rich agricultural soils 
for rice and vegetable growing. 

Draw & describe a simple ecOSl)stem 
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Animals 

The Shan Mountains are a habitat for pythons, deer, wild boars, monkeys, kingfishers, woodpeckers and 
mongooses. Buffalo are used as farm animals in the mountain areas and Burmese jumping cats are found 
at a monastery on lnle Lake where they perform for tourists to raise funds for the monks. 

BuHalo found in the Shan Mountains Jumµin5 Burmese cats found on Inle Lake 

Design a PowerPoint or poster or pod cast about an animal which can be found in the Mountain ranges. 
Include lots of interesting facts about the animal and if presenting a PowerPoint or poster don't forget to 
include a picture or photo. 

_Aariculture and the local indi5enous communitlJ 
The main agricultural product for the Palaung community is tea. Burmese enjoy pickled tea as well as tea for 
drinking. Also some seasonal vegetables such cauliflowers, carrots and mustards are grown. 
The Palaung community is still using the shifting agricultural system in which they leave their farms after 
using them for one or two crops. This causes large scale deforestation. They usually take long holidays in 
the summer, wet season. 

l 

floatil15 ve5etable 5ardens 

One communitlJ and the walJ it interacts with the environment 

In the Shan mountains a unique lake culture exists where the communities live in houses built on bamboo stilts 
and have bamboo flooring. They have teak timber house walls and roofs made of palm or thatched grass. The 
farmers fish or grow tomatoes, beans or other vegetables on floating gardens. Thick water weeds must be 
removed to stop overgrown crop gardens, however, these weeds once harvested can be used for fertiliser. 
Water buffalo assist in preparing and ploughing the land around the lake and transporting produce to the 
markets. 

The season affect also farming as rice crops can be grown three times in one year with the water from the joint 
venture reservoir projects. South Korea and Japan have assisted the Myamar government in constructing 
large reservoirs in mountain areas. 
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Houses sometimes need to be rethatched in the rainy season depending upon the strength of the rain. This 
is usually a 12 year job to rethatch roofs. There are now more restaurants and tourism facilities for 
Buddhist pilgrims. This is a growing area of culture and tourism. Non government organisations provide 
education on the use of chemical fertilisers. If farmers join the Union Solidarity Development Association, 
ASDA, they receive money for plant fertiliser and equipment. The Agricultural ASDA participated as a party 
for anti democracy in the form of a war shield against western countries in 2010. 

In summer and winter, villagers clear the undergrowth for fire breaks, burn trees for ash fertilisers and cut timber 
for fuel and furniture. 

Fishermen :fish standi115 up in their boats and put nets into the base of the shallow lake. 
Fish are trapped in the sides of the net. 

Fishermen row their boats using a leg rowing style so that that they can stand up and see above the weeds and 
tall reeds. They stand at the end of the boat and wrap one leg around an oar and push the boat through the 
water. There are boatmen who row tourist boats in and around the homes on the shores of the lake. Women 
always sit down to row the boats and use their arms to row with the oars. 
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Ploatin5 5arden beds 

Floating garden beds are formed by collecting bundles 
of lake bed weeds and anchoring them to the bottom of 
the lake with bamboo poles. This allows the garden 
beds to rise and fall with the tides and stops the 
vegetables and fruits from flooding in the rainy season. 
Rice is also grown on the shores of the lake. 

Complete the following PM! table relating to agriculture and the local indigenous community in the Myanmar 
Shan Mountains. 

Positive Fa.et Minus Fa.et lnterestin.d. Fa.et 
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Tea and ms5 (food preservative) are sold at the markets. 

The five day markets rotate amo115 different towns in the area. 

liouses are built on stilts 
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Determine if the following statements are TRUE or FALSE 
Statement True or False 

1. As a community they farm vegetables 
2. The local community visit markets in different villages 
3. The markets sell farm products 
4. The government assists with irrigation projects 
5. Each home has a Christian altar in it 
6. There has been a increase in the number of people living in 
this area 
7. Tourism is a source of income for some ofthesepeonle 
8. Most children in this area attend primary school only 
9. Villagers farm rice 
10. Animal dung is used as a source of heating fuel stoves 
11. Local people chew beetle nut and lime 
12. Nomads move several times each year 
13. The typical house is made of wood 
14. The farms have a tropical climate 
15. A tree line can be seen at 3000 metres in the Mountain 
Ranges 
16. Women wear colourful clothes 
17. It is polite to accept food in the left hand 
18. Houses are built on stilts 
19. Machinery is very basic 
20. Visitors must roll down their sleeves when shaking hands 

Recreations and the local community Leisure activities include drinking home-made rice 
wine and enjoying annual pagoda festivals in their 
villages or neighbouring villages. 

* Research Burmese Buddhist Festivals further. 

Boatmen all dress up in national ethnic group 
costumes for boat races on the lake. A Buddhist 
festival is celebrated at the same time where in large 
monasteries gold leaf icons are added to by men and 
women who sit on the floor and pray. Many types of 
foods are placed on the altar as offerings at this stage 
of the celebration. 

Boat races where indigenous communities race each 
other on a short straight section of the lake are 
watched by thousands. 

Imagine you have been on holidays in Myanmar and have attended the celebration of one of these 
national holidays. Design and write a postcard home to family or friends describing the event. 

Transport 
Bullock carts are still used for transporting farm animals, equipment, fire wood and crops for sale. 

In the market areas Chinese motor bikes and Chinese engine equipped vehicles are used in some villages. 

Industry 
Weaving silk and lotus flower stems, paper making and umbrella making, carved icons and jewellery making 
are found in small cottage industries around the lake. Tourism is not the main industry but is growing and 
some villagers like to ask for photo money and sell souvenirs. 
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The relationship between the community and the environment is a positive one where sustainability is 
followed so no damage is done to the land. Some NGO groups try to share updated knowledge about 
agriculture and educate local villagers. 
The community has some opportunities to buy farm machinery and fertilizer thanks to cheap prices 
subsidised from the government. During the previous political socialist time, cash payments were provided 
but not now. 
Tourists who go to this area are ones who are seeking adventure holidays, they can only access the area by 
air travel and the main tourism activities include: 

• mountain climbing, 

e hiking 

e Wildlife viewing. 

These tours are arranged by tourist operators. When a tourist visits the area they can view the indigenous 
community's unique lifestyle. 

Photography, videography and teams of professional international mountaineers and environmental tourists 
come to see indigenous communities especially the women dressed in colourful local indigenous dress. 

Design a travel brochure which promotes 
holidaying in the Shan Mountain Ranges. 
Include a sketch map of the area in the mountains. 

Silk weavin5 factories 

Ahkar tribe woman 

Silk worm cocoons produce silk 

Ahkar villaee school 
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Ennli;ll villaee 

Enn women with black teeth horn chewin5 beetle nut 

Enn women 011 road 

Traditionally, the Enn Hill tribes believe that white teeth resemble those of a dog. They intentionally chew 
green betels leaves with betel nuts and lime wrapped inside. When the betel juices come on their mouth, it 
turns their teeth black. Most of hill tribes do not brush their teeth. 

The Palaung Hill Tribes who live near Pindaya, Ka law in southern Shan State, about an hour drive from Heho 
Airport (the gate way to lnle Lake) and near Lashio, practise shifting cultivation almost every 2/3 years. After 2/3 
years they come back to the original farming site when the soil becomes rich again. 
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Palaung Hill Tribes can be considered superstitious, they use to stay at the remote hill top where it is too far to be 
accessible by outsiders. The Palaung population is on average a total of a hundred thousand. Their traditional 
ways of thinking keep them away from other majority hill tribes people such as the Shan Pa-o. The Palaung tribe 
do not want to mix with other hill tribes and do not want any influences from other majority hill tribes. They prefer 
to grow their family only with other Palaung men and women. 

By contrast the hill side cultivation in the Kyaing Tone area, is not dotted with empty hills, as they do not practice 
shifting cultivation. The water fall there still keeps their soil with enough moisture for agriculture. The scenery 
around Kyaing Tone is like a green mat made of beautiful grass and crops, a really beautiful area. 

P a-o woman and her home made sun dried tea leaves 

P a-o woman smoki115 cheroot ci5ar Y 01.1115 monk Ko Yin P alau115 children 

ThewalJ therelationshipbetween thecommunitlJ & environmentischall8in5: 
Farming is no longer as profitable as in the past. Burmese farmers cut down forests to use wood for fuel and 
consequently reduced soil stability. Floating markets have stopped now because they are not selling 
vegetables to locals but rather now they just sell souvenirs. Soils become semi desert sandy infertile soils so the 
Burmese government are now turning to building friendship irrigation projects with the Japanese and South 
Koreans to establish sustainable farming practices once again. The government stopped the practice of opium 
poppy farming in rural remote areas and in return gave insurgents business opportunities, such as the right to 
start the operation of private toll roads to replace income for the community. 

Responsibility of government to community and its environment - The government gives assistance to its 
farmers by irrigation schemes, controlled pest management by introducing slug species to eat water weeds and 
water hyacinths and farming education. 
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Political problems in Myanmar occur because it is run by a military junta. The Burmese insurgents have asked 
for representative government. The government appeases these pressure groups by offering them economic 
opportunities in return for cooperation and a halt to political demonstrations. Ex-insurgents are then offered 
private toll road ownership businesses, building projects, mining opportunities and forestry opportunities. 
These are the main export products of Myanmar. Political disquiet then is avoided however there is very little 
economic incentives for traditional Myanmar people as the ex insurgents are given access to all the newly 
developing business opportunities. The government is then seen as not being responsible to the community 
and the level of economic development is somewhat stifled. The government is attempting to be seen as 
fostering development projects especially in rural areas, especially in south east Myanmar. A major hydro 
electricity project is also underway harvesting water from the Shan mountains near lnle Lake. This is a 
welcomed development as electricity is only on for eight hours and off for eight hours every day throughout the 
main areas. Retailers have to use generators on footpaths in Yangon streets for light and heat for cooking. This 
means that most people use candle light in the evenings and those that can afford it use diesel generators in their 
homes. Most do not have telephones in their home and therefore have to rent land lines at street stalls at 
1 0cents per call. A simcard for a mobile phone is approximately $2000.00 and a new car is approximatf''Y 
$300,000.00. Therefore most buy second hand cars from Singapore and Thailand. Again this problem 1s 
caused by favoured ex insurgent's businesses monopolising new cars sales and distribution. 

Wa.y community is responding tothesecha.nges 

Collectin5 water weeds to establish f!oatin5 ve5etable 5arde11 beds. 

Suggested strategies for future ecological sustainability include modernisation programs. In future there will 
need to be less labour intensive traditional farming methods as farmers are becoming more aware of 
scientific advances in fertilisers, farm equipment and high yield crop species. Irrigation projects will soon 
lead to productive land again as timber is replaced by diesel fuel funded by profits from highly mechanised 
farms. 
Enterprising business owners are responsible for the growth in tourism and promoting adventure ecotourism 
and indigenous cultures tourism. 

1 Describe agricultural practices in indigenous communities in Myanmar 

2 Evaluate the way the community is responding to change. 

3 Design a United Nations program to develop these communities. 
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World Population Update 

(adapted from Time magazine Oct 2011 by Di Dunlop) 

* By the end of 2011 the population of our world was 7 billion. 

* 6.5% of all humans ever born are alive today. 

* We have the resources to sustain this level of population but the resources are not always available in 
the areas where the poorest people live. 

* Low fertility rates in the more affluent areas and increasing life spans have governments concerned 
about maintaining productive economies and providing for the rising number of elderly people eg. Japan. 

* The challenge of expanding human population is inequity. 
How do we find ways - to promote sustainability, 

- to support aging generations, 
- to adapt to changing migration patterns. 

* If the current world population was located in an area at New York City's density - it would ALL fit in the 
State of Texas. 

TIIE MOST REPRESENTATIVE EXAMPLE OF OUR 7 BILLION ... 

Uves 
In China 

19% of world 
population 

Indonesia 

India 

China 

Pakistan 

Japan 

Bangladesh 

Philippines 

Vietnam 

Sth Korea 

Is Christian 
33%ofworld 
population 

- 260 million 

- 1.3 billion 

- 1.4 billion 

- 179 million 

- 128 million 

- 149 million 

- 94 million 

- 89 million 

- 49 million 

ls male 
50.4% of world 

population 

Uves In a 
town or city 
50.5% of world 

population 

There were 12 
working-age 
people for every 
person over 65 in 
1950; by 2050 
there will be 3 

Population 
by age and sex 

11111950 
11112010_ 
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(pwjected) I 
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the Internet 
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Overview 

Paul Pagani 
Fort Street High School 

The study of ship scrapping in Alang provides teachers with a unique and captivating angle from which 
to discuss a myriad of issues relevant to a geographical study of Asia. The stark relativities are 
bewildering in the tale of man versus machine. The visual engagement and geographical elements are 
fascinating and the personal stories compelling, contributing a poignant insight into Asia. 

Curriculum Links 

Ferrous Corpses has relevance for students at primary 
and secondary levels. NSW Department of Education 
& Communities (DEC) links include: 

• Geography 

• Commerce 

• Economics 

• Business Studies 

• History 
• Society and Culture 

• Science 

• English 

• Legal Studies 
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*************** Key Terms 
* salvaging 
* recycling 
* globalisation 
* comparative advantage 
* hazardous waste 
* waste distancing 
* Basel Convention 
* Hong Kong Convention 
* migrant remittances 
* exploitation 
* social dislocation 
*HIV/ AIDS 

*************** 



Background to Ship Breaking 
What is ship breaking? 

The ship scrapping industry is a resource recovery enterprise that involves dismantling large 
decommissioned sea vessels and selling the various components in product and factor markets. Steel 
is the primary resource recovered but various other components are salvaged and on-sold, from deck 
chairs and life buoys to screws and windows. 

It is a typical waste economy in commercial terms but markedly atypical in process - the scale of the 
operation is incomprehensible and the nature of the work is inherently dangerous. 

Annually, around four thousand craft or about four per cent of the entire number of the world"s ships are 
scrapped at recycling sites although this number varies according to freight rates, scrap prices and 
other factors (Vedeler, p. 2). Vessels tend to be scrapped after twenty-five to thirty years life. 

How is ship breaking conducted? 

Ship Scrapping Industry (by wlume 
scrapped)- 1997-2006 

The scrapping is conducted in areas with favourable geographical conditions, including large tidal 
variations (inter-tidal gradients) and gently sloping sea floors (little wave disturbance). 

Ships are driven or towed towards the shore until firmly beached. The closer the ship can be stationed 
to the shoreline, the cheaper the process of dismantling and transporting the scrap. 
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Where is ship breaking conducted? 
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The largest ship breaking operations are in Asia, which accounts for around 90% of ship breaking, by 
total volume scrapped. The main sites include: · 

w India (Alang)- 2346 vessels between 1997-2006 
w Bangladesh (Chittagong) - 696 vessels between 1997-2006 
w Pakistan (Gadani)-184 vessels between 1997-2006 
w China 
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Ship breaking in Europe over the period 1997-2006 accounted for less than two per cent of global 
volume and Turkey was responsible for about eighty-five per cent of that. 

1111946-90 
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Why is ship scrapping conducted in Asia? 

All businesses are driven by profitability. Lower costs improve the bottom line and in the modern global 
economy, comparative advantage decides where production occurs. Asian sites represent low wages, 
low rent, minimal occupational health and safety requirements and weak environmental regulations. 
The location of ship breaking in Asia is also due to the willingness of Asian governments to enable the 
operations, along with the enthusiasm of businesses and workers. Ship breaking also occurs in Asia 
due to the high demand for steel and the relatively lower cost of accessing it via recycling. 

Background to Ship 
Breaking in Alang 

Alang 
Gujarat, INDIA 

(ff' Latitude: 21.42N 
w Longitude: 72.20E 
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"I went down to the water's edge. The 
Pioneer came looming out of the 
darkness, thrashing the ocean's surface 
with its single screw, raising a large 
white bow wake as it rushed toward the 
beach I could make out the figures of 
men peering forward from the bridge 
and the bow. Now the sound of the bow 
wave, like that of a waterfall, drowned 
the drumming of the engine. A group of 
workers who had been standing nearby i=~---c.-....::.__;_:::,._.x..:..::. 

scattered to safety. I stayed where I was. Pandey joined me. The Pioneer kept coming. It 
was caught by an inshore current that carried it briefly to the side. Then the keel hit the 
bottom, and the ship drove hard onto the flooded beach, carried by its weight, slowing 
under full forward power until the rudder no longer functioned and the hull veered out 
of control and slid to a halt not a hundred yards from where we stood. Anchors the size of 
cars rattled down the sides and splashed into the shallows. The engine stopped, the 
lights switched off in succession from bow to stern, and abruptly the Pioneer lay dark 
and still." 

-W. Langewiesche, The Ship breakers 

The scene at Alang is surreal. At busier times the seascape is 
strewn with monsters of the ocean, often one hundred to two 
hundred craft sitting idle in the water, decomposing slowly before 
being deconstructed rapidly. 
The rising tide raises the ships around ten metres and can bring 
them five hundred metres towards the shore leaving them 
resting almost on the beach-head in certain areas. The hard, 
gently sloping shore is ideal for mooring the ships close to the 
beach head, thus improving access and lowering associated 
costs. 
The chain gangs of workers sometimes snake like a conga line 
for hundreds of metres into the water to pull and pass pieces of 

these massive ships in a display of raw labour power. 
Workers lift inordinately large chunks of steel above their heads in extraordinary unison and sing boot 
camp songs to coordinate the timing of their movement of these metal pieces. The level of synchronicity, 
concentration, agility and strength 
exhibited by these individuals is 
simply amazing and demonstrates 
the exceptional skills that these 
people could bring to a much safer 
and financially rewarding occupation. 

The beach atAlang is divided into ship 
breaking yards - about two hundred 
in total. The Alang yards have at times 
been responsible for about fifty per 
cent of the ships salvaged in the 
world. The yards employ between six 
thousand and forty thousand people, 
depending on the number of ships submitted for scrapping. The ship breaking has also precipitated a 
boom in local steel mills, which roll the low-grade steel for a multitude of purposes in iron-hungry modern 
India. 
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The economic limitations of the Alang business model centre mostly on the variability in the volume of work. 
Global freight prices have a significant impact on the number of ships retired in any year and competition 
from Bangladesh also causes fluctuations. There is also some anxiety over the future viability of the site in 
relation to new domestic and international regulatory schemes. The higher degree of uncertainty deters 
greater private and public investment in the site. 

Ultimately many economists regard the international trade in wastes, including ship breaking, as a positive
sum game - both parties to the trade win rather than the situation in which there is a loser for every winner 
(zero-sum game). 

2. Ecological Issues 

Ship breaking is responsible for over fourteen per cent of marine pollution (Valentukeviciene, p. 20). This 
ranks it second only to oil spills in poisoning the ocean environment. According to Greenpeace, the major 
toxic contents released in the process of ship breaking include: 

lil asbestos 
lil PBC 
lil CFC 

lilTBT 
lil lead 
lil chromium 

lil mercury 
lil oil 

The environment atAlang has been severely contaminated over the years. Waste is often either dumped 
directly into the sea or burned on the beach. By 2006, Alang had been the recipient of over twenty thousand 
mega-tonnes of asbestos, which subsequently made its way into Indian landfill (Sonak, p. 146). The fishing 
communities in theAlang region have been adversely affected by the toxins which have accumulated in the 
fish, especially heavy metals, and they have also claimed that fish catches are down in number and weight 
since operations began (Demaria, p. 7). 

The immature environmental regulatory regimes of developing countries such as India provide one of the 
most compelling reasons for ship breaking to be located in Alang. Environmental regulations in their most 
extreme and earnest form may lead to the total banning of an activity while even in their least adverse 
business form, they represent additional costs. Even when regulations exist, enforcement stands as an 
obstacle to good ecological practice due to corruption and an under-resourced public service. It is also 
common for developing countries .to lack the appropriate technology, facilities and expertise to adequately 
deal with hazardous waste. 

The 1992 Basel Convention on the Transboundary Movements of Hazardous Waste was an international 
response to the environmental problems posed by the trade in hazardous waste. Under the terms of this 
convention, ships can be regarded as toxic. However, this law has been subverted through the redefinition 
of certain wastes as products (for example, second-hand goods), thus evading the implications of the 
Convention and enabling the continuation of ship breaking as an international business (Willen, p. 6). 

In fact, the trade in waste actually grew considerably after the implementation of the Convention (Ray, p. 
10). Another criticism of the Basel Convention is that it effectively encouraged illegal trade in waste to avoid 
the associated costs (Ray, p. 15). 

The International Maritime Organisation (!MO) eventually brought passage to a new, direct and more 
effective set of standards to govern the industry. 
The International Convention for the Safe and ,------,---,_.----------------, 
Environmentally Sound Recycling of Ships was 
adopted in Hong Kong in May 2009, now referred 
to as the Hong Kong Convention (HKC). The HKC 
identifies the responsibilities and obligations of all 
stakeholders - the relevant states, ship owners, 
and ship recyclers (Sarraf, p. 60). 

Ship breaking as a waste management practice 
invokes the concept of ,,waste distancing" (Clapp, 
p. 1 ). Waste distancing refers to the geographic, as 
well as psychological, disconnect between 
consumers and their waste. 
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Ship Breaking Issues 
1. Economic Issues 

Free Trade & Comparative Advantage 

International trade is based on David Ricardo"s nineteenth-century theory of comparative advantage, 
which essentially dictates that a country should specialise in the production of a good for which its 
production realises the lowest opportunity cost. The modern phase of economic globalisation slavishly 
follows Ricardo"s premise in pursuit of higher returns. India has a comparative advantage in ship breaking 
for several reasons. It has low labour costs, low rents, minimal occupational health and safety requirements 
and weak environmental regulation. 

Profitability 

Even in the absence of globalisation, ship breaking would be a reality in India because of its domestic 
demand for cheap steel. It is the second most populous country in the world and its economy has averaged 
around 6-7% growth per annum extending over the past decade. Steel is a necessary part of this growth in 
the construction and manufacturing sectors. In addition to this, steel produced in conventional form from 
iron ore in blast furnaces is twice as expensive as the steel that Alang is able to salvage and mill 
(Rousmaniere, p. 361 ). Approximately ninety-five per cent of a ship is recyclable and much of the 
salvageable material has reasonable economic value (Willen, p. 18). A sample balance sheet for the 
recycling of a ship is displayed below. 

Economic Development 

Asia may be the economic 
flavour of the month and home to 
some of the world"s most 
important emerging markets 
but large parts of it remain 
desperately poor. People in dire 
financial positions are prepared 
to work in sub-optimal conditions 
to escape poverty. 
Ship scrapping is estimated to 
employ, directly or indirectly, one 
hundred thousand Indians 
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(Demaria, p. 8). Employment exists for the dismantlers, scrap metal traders, truck drivers, steel mill 
operators, resellers of other resources salvaged as well as those who prosper from servicing the workers. 

Not only are Indians prepared to work in bad conditions, they are also prepared to travel to do so. There is 
significant internal migration within India to Alang to undertake jobs in the ship breaking industry. The 
source states tend to be desperately impoverished. Most of the population movements to Gujarat 
originate from Orissa, Uttar Pradesh and Bihar, where the unemployment rates are quite high. The workers 
would commonly receive only US$1 per day doing agricultural work whereas Alang pays an average 
of around US$5 per day ~---
(Rousma niere, p. 362). 
However, even at the 
shipyards there is high 
unemployment due to the large 
influx of workers and the 
subsequent over-supply. 
Migrant remittances - the 
repatriation of wages from 
guest workers to families in 
their home state - provide a 
very important source of 
income for poorer states and 
improve the distribution of 
income across the country. 
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Most of the vessels salvaged atAlang were manufactured and owned by Western companies and used for 
the purpose of serving, either directly or indirectly, Western interests. Some of the ships scrapped atAlang 
were once cruise liners that carried affluent Americans on voyages from one exotic port to the next while 
others are cargo ships that hauled luxury goods across the world to satisfy European material urges. 

However, these ships understandably have no place in the conscience of consumers for many reasons and 
thus they really do not care for what happens to these carcasses of the oceans. These attitudes affect 
decisions made on the future of 
decommissioned ships. 
Internalising externalities such as 
pollution from ship breaking is 
particularly difficult in instances in 
which there is substantial waste 
distancing. Consumers are less 
willing to pay higher prices and 
businesses are thus more 
reluctant to price the pollution 
without incentives or penalties. 
These are deterrents to the 
development of a cradle-to-grave 
philosophy for ship production. 

3. Political Issues 

Human Rights 

The workers at Alang and other shipping 
yards are subject to poor human rights 
standards. These mostly relate to the 
following factors: working conditions, pay, 
living conditions and health care 
Safety is a serious concern at Alang due to 
dismal occupational health and safety 
standards. The work is overwhelmingly 
manual and hazardous. The labourers are 
rarely dressed in work-issue safety clothes 

and instead are generally attired in traditional clothing such as lungis and frequently are shoeless. 
Accidents are frequent and often serious. The primary source of injury or death are falls, followed by 
explosions, asphyxiation and blunt force caused by dropped or falling metal. Other causes include toxicity 
and infection. Maiming, broken bones, serious lacerations and burns are common consequences of 
workplace incidents. 

"the average annual incidence of fatal accidents in the ship breaking industry is 2. 0 per 1000 workers 
while the all India incidence of fatal accidents during the same period in the mining industry, which is 
considered to be the most accident-prone industry, is 0. 34 per 1000 workers." - (Demari, p. 6) 

There are reported cases of under-age workers and rates of pay that do not comply with minimum legal 

@ Pauf Pagani 2004 
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requirements. However, the general lack 
of enforcement of labour legislation is a 
universal problem in India. 

Neo-Colonialism 

There are some arguments that there 
exists an imbalance in the waste trade, 
which favours the developed world. This is 
based on a cost-benefit analysis that 
heavily weights environmental & human 
rights outcomes. 



4. Socio-cultural Issues 
Quality of life 

Scrappers generally live in large dormitories of up to thirty people in shanties across from the main beach. 

The workers at Alang sacrifice more than their health in toiling at the ship yards. As most are itinerant 
workers from far across India, they sacrifice their personal lives to provide for their families. Isolation and 
sustained separation are huge costs to pay and difficult to maintain over extended periods. 

An unfortunate consequence of the social dislocation brought about by the financial necessity of travelling 
to Alang to source income is prostitution and sexually transmitted infections. As many of the workers only 
return home once a year to visit their families, prostitution becomes a reality for many of the men. 

The economic benefits of higher incomes and migrant remittances must be weighed against the serious 
socio-cultural costs of depression, dislocation and diseases. 

Discussion: Questions & Activities 
Previously the ship breaking industry was 
predominantly part of the informal waste sector 
and thus largely unregulated but negative publicity 
in the mass media has forced government 
intervention, albeit in an essentially soft form. Many 
of the people involved in the industry - the 
entrepreneurs, workers, ship owners - are 
opposed to Western intervention to clean up the 
practices because it is their livelihood, regardless 
of the personal and environmental dangers. 
Indeed, the major actors in the industry have 
accused Western critics of progressive imperialism 
and self- righteousness, built around the arrogance 
of affluence. Is there a case for cultural relativism in 
the debate? 

The dilemma becomes one of whether to sanction 
starvation or exploitation, to simplify a complex 
argument. Should governments ignore, reform or 
abolish the industry? 

❖ File a story for Foreign Correspondent on the 
issue of ship breaking in Alang. Compose 
interview questions for the employers, 
employees and Indian government officials. 
Choose some appropriate music to 
accompany the piece. 

❖ Create a Greenpeace media campaign about 
the serious harm that ship breaking is 

causing on the ecology of Alang. Devise 
strategies and advertisements to alert 
individuals to the dangers and influence public 
policy. 

❖ Write a film review of Iron Crows for the school 
magazine or newspaper. 

❖ Construct a photo essay of ship breaking in 
Alang to convey a particular theme. 

❖ Stage a class debate on the following topic: 
"Ship breaking does more harm than good for 
the people of India". 

❖ Draft a report for the International Labour 
Organisation (ILO) that evaluates the working 
conditions of ship breakers in Alang and 
provide a list of recommendations to remedy 
the situation. 

❖ Assume the role of a worker at the Alang ship 
breaking yard. Write a letter home to your 
family outlining the nature of the work that you 
do each day, where you live and a little about 
the town and community of Alang itself. 

❖ Assume the role of a documentarist making a 
film on Alang. Compose a work diary that 
catalogues your experiences working in Alang 
including any difficulties, challenges, rewards 
and failures. 
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Further Resources 
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Buncombe, A. 2009, ,,Alang: The Place Where Ships Go to Die", The Independent (UK), 31 August. 

Clapp, J. 2002, ,,Distancing of waste: overconsumption in a global economy", in Confronting Consumption, eds 
T. Princen, M. Maniates & K. Conca, MIT Press, Cambridge, pp. 1-24. 

Demaria, F. 2010, ,,Shipbreaking at Alang-Sosiya (India): An ecological distribution conflict", Ecological 
Economics, vol. 70, no. 2, pp. 250-260. 

Langewiesche, W. 2000, ,,The ship breakers", The Atlantic Monthly, vol. 286, no. 2, pp. 31-49. 

Porter, R. C. 2002, The Economics of Waste, Resources for the Futures, Washington. 

Ray, A. 2008, ,,Waste management in developing Asia: can trade and cooperation help?", The Journal of 
Environment & Development, vol. 17, no. 1, pp. 3-25. 

Reddy, M.S., et al. 2003, ,,Quantification and classification of ship scraping waste at Alang-Sosiya, India", 
Marine Pollution Bulletin, vol.46, pp.1609-1614 

Rousmaniere, P. 2007, ,,Shipbreaking in the developing world: problems and prospects", International Journal of 
Occupational and Environmental Health, vol. 13, no. 4, pp. 359-68. -A MUST READ 

Valentukeviciene, M. & Brannvall, E. 2008, ,,Marine pollution: an overview", Geologija, vol. 61, no. 1, pp. 17-23. 

Vedeler, K.V. 2006, From cradle to grave - value chain responsibility in the ship scrapping industry, Masters 
thesis, Norwegian School Of Economics And Business Administration. 

Willen, J. 2008, International trade with waste: Do developed countries use the third world as a garbage-can or 
can it be a possible win-win situation?, PhD thesis, Uppsala University. 

Sarraf, M., et al. 2010, The Ship Breaking and Recycling Industry in Bangladesh and Pakistan, International 
Bank for Reconstruction and Development/World Bank. 

Sonak, S., et al. 2008, ,,Shipping hazardous waste: implications for economically developing countries", 
International Environmental Agreements, vol. 8, pp. 143-159. 

UNESCO. 2004. Impacts and Challenges of a Large Coastal Industry: Alang-Sosiya Ship-Breaking Yard, 
Gujarat, India. Coastal Region and Small Island Paper 17. Paris. 

Websites 

• http://www.globalsecurity.org/military/world/india/alang-sby.htm 

http://www.basel.int/ships/ 

http://www.shipbreakingplatform.org/v2/ 

http://www.imcbrokers.com/blog/overview/p/detail/where-ships-go-to-die 

http:/ /scrapsh ipbreaking.com/2011 /06/17 /sh ip-recycli ng-at-ala ng-bhavnaga r-gujarat-sh i p-b reaki ng
industry-in-india/ 

http://hindu.com/fline/fl2422/stories/20071116505108300.htm 

http://www.osha.gov/SLTC/etoo ls/shipyard/ship_breaking/index.html 

www.clarksons.net 

http://en.wikipedia.org/wiki/Ship_breaking 

Film & Television 

"Iron Crow" 

"Passage to India", 60 Minutes, Channel 9, Jeff McMullen, 1993. 
(http://sixtyminutes.ninemsn.com.au/classicvids/8168365/classic-passage-to-india) 

Al Jazeera news item http://www.youtube.com/watch?v=nlKrhndjF6k&feature=re1ated 
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AND AUSTRALIA 
This scaffold can be used for any country study in Asia. 

Students are to fill in the spaces after research on the web, atlases etc. 

FACT AUSTRALIA 

Total population 

Largest city 

Main religion 

Highest peak 

Tallest tower 

Longest river 

Major export 

Nearest neighbours 

Capital city 

Area in square kilometres 

National flower 

Currency 

Popular dish 

Historical interaction 
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Kate Donnelly 
Sydney Secondary College 

~ROl~ 1~ 
gi The matrix has been created to provide interesting experiences, stimulate thought, promote discussion and/ or draw on previous experience, or 
g spark debates using China to gain further insight into intercultural understanding. By selecting a range of tasks students will be able to challenge 
6' themselves and conventional ways of learning. Students have the opportunity to immerse themselves in another culture and gain an 
=i understanding from different perspectives. 
(l) 

~ The horizontal Blooms axis addresses the commonly known scale of questioning at 6 different levels where each level builds upon the basic 
~- 'knowledge' by adding complexity and difficulty up to the higher order thinking skills of analysis, evaluation and creation. 

! The vertical axis is based on Gardiner's Multiple Intelligences theory. This is increasingly important for the range of abilities possessed by 
g students in order to capture their attention, capitalise on their skills and talents whilst fostering interest in other areas. It is not possible to 
~ formally assess the variety of methods shown below however, it could stimulate further thought or draw on prior knowledge. 
0 
::, 

l~TERCUt. lUR./\t. U~OERST./\l'l01~6 - Cft!~./\ 
Knowledge Understanding Application Analysis Evaluation Synthesis 

Verbal/ List the leaders of government Explain how you would Put together a 'Travellers Read Chinese Cinderella. Argue that the Chinese Design and write a series 

languages in power communicate differently to Guide of common Chinese Comment on the ,Ming dynasty' is still of postcards from China to 
grandparents and high officials terms'. differences between your necessary. your family, about 

life and that of the author highlights of your travel 

Thematic/ Find out and rank the Shanghai's Nanpu Bridge has Describe the Conduct data analysis on Plot economic variables on Measure and create a 

Scientific population of China's 10 different on/off ramps at each archaeological process and the demography of China a series of graphs and scale drawing or model of 
largest cities end. Investigate what they monetary value of and forecast future decide on the most Tiananmen square. What 

are and provide reasons for uncovering the terracotta population patterns significant reasons for the types of events would you the difference 
warriors boom in China hold there and why? 
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Spatial 

Aesthetic 

Physical 

Interpersonal 

lntrapersonal 

Environmental 

Locate famous Chinese 
attractions on a map 
outline. 

Outline various activities 
undertaken in community 
parks in the morning. 

Compile a fact file about 
the origins of the gusheng. 
Listen to a number of 
pieces played. 

Identify the skills a 
Chinese/Australian 
translator needs to have to 
lead a successful tour 

Using personal experience, 
examine your level of 
interaction with Chinese 
culture 

Name the major 
biophysical features down 
the 'transect' of the Yangtze 
River 

Learn how to make a Compare and contrast the 
Chinese fan and then teach traditional Chinese 
the class calligraphy to modern 

characters 

Learn to use chopsticks by Illustrate 5 kung fu martial 
separating smarties. arts moves. Teach the 
Explain social protocols techniques to other 
when using chopsticks members of the class. 

Explain the impact the Write a review for the 
cultural revolution had on China Daily newspaper on 
music created at the time the latest Chinese 
eg: 8 Model Operas acrobatic shows & music. 

Show a partner how to play Conduct a focus group on 
mahjong the independence of 

Taiwan and Hong Kong. 
Present your findings 

Visualise then describe Dispel a range of 
what life would have been stereotypes assumptions 
like as an exiled Tibetan about the east and west 
monk 

Express your opinion, as a What are the sources of 
local resident, on the tension which exist 
flooding of cities/towns to between rural and urban 
build the 3 Gorges Dam Chinese? 

Examine a range of silk Assess the impact of Design a garden plan that 
paintings. Comment on the western influences on takes into account Chinese 
significance of main Chinese architectural and notions of layout, rocks, 
features, seasons, flow etc interior design in Shanghai water and plants 

Convey the significance of Is the tea ceremony Create a training schedule 
rituals and movements in outdated? Recommend for a volleyball or ping 
tai chi guidelines for modem pong champion 

usage 

Analyse how Chinese ballet Advise the Australian Compose a soundtrack 
compares to western ballet Government of changes to approximately 3 minutes in 
(use Mao's Last Dancer) strengthen cultural length titled 'Sounds of 

relationships with China Shanghai' 

How might gender roles You are a consultant to a Organise a traditional 
and status impact Chinese foreign languages school. Chinese menu to share a 
society and culture? Recommend what should meal with your family 

be taught about Australia 

You are hosting a Chinese Plan your ideal itinerary for Design a pavilion for the 
exchange student for 1 3 weeks in China - justify World Expo in Shanghai 
month. Self-evaluate using each choice of activity and 2010 that you feel 
a SWOT analysis location represents Australia 

Identify the best ways to With limited funds, should Devise a campaign that 
manage World Heritage China improve its human encourages Chinese to 
sites such as the Great rights record or reduce their dependency 
Wall of China environmental record? on plastic water bottles 



Australian service businesses in Shanghai and Hangzhou, China 
Judy Pilch - Meriden 

Business Name: 'ManageChina', a wholly 
owned foreign enterprise. 

'ManageChina' provides consulting services for business 
owners wishing to establish a business in China. They 
provide advice on finance, staff, marketing, operations, 
licencing, compliance, taxation, costs and markets. 

China is a changing market and new strategies have had to 
be used to recruit staff. Instead of recruiting all Australian 
staff it is now better to employ locals, 'sea turtles', who have 
been educated abroad and who then return to China as they 
relate well to locals. They understand the market and the 
rapid rise in the middle class, and also mid-tier university 
educated staff tend to stay in the job longer than top tier 
graduates who constantly look for high salaries and so have 
a swift turnover. 

Human Resources Cycle: 

Recruitment/acquisition 

Australian businesses in China use employment 
agencies in Hong Kong with satellite offices in Beijing 
and Shanghai. They also use their own HR staff to 
recruit managers and staff. 

The Chinese government has encouraged foreign 
employers to recruit staff. This helps absorb some of the 
work force previously employed by the government and 
helps to reduce any economic and political instability. 

In the early '90's, FESCO, Foreign Enterprises Service 
Company Limited, owned by the National Ministry of Public 
Security, the only service agency, charged foreign 
employers amounts comparable to foreign labour prices, 
but paid employees only the lower prevailing local wages. 
As there was only one agency for many years, FESCO 
dictated employment terms, provided extensive benefits 
and severance pay to employees, and charged a 
substantial fee, and profit for themselves. Because of this 
unfairness, many foreign employers used creative solutions 
including under-declaring an employee's wages and paying 
additional wages directly to the employee, or setting the 
employee's responsibilities well above the official job title, or 
declaring a full-time employee to be part-time. 

Today employers prefer to recruit locally educated young 
Chinese in service businesses. This assists with local 
language and cultural understandings and facilitates 
networking opportunities with potential clients. Mid-tier 
university graduates are preferred because previous 
experience has shown that top university graduates have a 
high turnover as they seek to move on to higher salaries 
offered by other western firms. Sea turtles (young Chinese 
educated overseas and returning to China) are also 
preferred if Chinese Mandarin speaking Australian 
expatriates are not available. 

Training and Development 

Training is based on skills audits which identify the need for 
training in areas such as English language skills, project 
managementsl<ills and specific 'on the job' skills. 

Some businesses outsource English language training to 
local providers. 
Training for sales staff and management in service 
businesses is conducted internally. This facilitates 
familiarisation with the business corporate culture and 
product knowledge. 

Maintenance 

Employees are offered: 

* higher than the PRC standard (People's Republic 0f 
China) wages and conditions 

* annual leave: 

(-4 weeks for management) 

- for operations staff 5 days' annual leave for 1 to 10 years' 
service, 1 0 days for 10 to 20 years' service and 15 days for 
20 years' service and thereafter. Annual leave does not 
cover national and public holidays. If an employer is unable 
to schedule annual leave for an employee, the employer 
pays the employee three times his/her salary on a daily 
basis for the untaken annual leave. 

Working for a western Company is seen as a privilege and 
prestigious as it can be used to gain employment in other 
Western companies and overseas. 

The Ministry of Human Resources and Social Security has 
set measures for expatriates working in China concerning 
the new Social Insurance Lawin its 12th 5 year plan. These 
include employers in Shanghai contributing; 

Pension 22% of basic salary 

Unemployment 1.7% 

Medical 12% 

Maternity 0.8% 

Occupational injury insurance 0.5% 

and 

These include expatriate employees in Shanghai 
contributing; 

Pension 8% of basic salary 

Unemployment 1 % 

Medical2% 

Maternity 0% 

Occupational injury insurance 0% 

Employers of expatriates are required to register staff with 
the Human Resources and Social Security Bureau, 
HRSSB, within 30 days of acquiring a work permit. 
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Motivation 

Performance appraisals are used to support personal 
growth and career development. Compensation for senior 
managers is linked to performance. 

Service businesses use a western employment relations 
model and offer extra benefits to employees. 

Shortage of skilled labour 

There is a shortage of trained managers in China, and 
Australian managers are transferred from Australia to 
manage new operations. 

Labour law variations 

The Chinese minimum wages differs across provinces 

Minimum Required Wages are set by each province or area 
government. In shanghai, the minimum wage for 
employees of state owned enterprises is Yuan 1280 per 
month (US$202 per month) for mostly government 
enterprises. 

Other cities wages are much less, for example, e.g. 

- Henan, Yuan 600,700,800 per month for different classes 
of jobs and districts 

- Hangzhou in Zhejiang province: Yuan 950, 1060, 1160, 
1310 per month and that area's Labour Bureaus set 
minimum wages for different types of jobs. 

Foreign employers are expected to pay double or more 
times the minimum, e.g. the manager of a Foreign 
Enterprise Representative Office located in Beijing must 
be paid over Yuan 16,000, (US$2,000) per month as 
inducements to loyalty. 

Basic Social Welfare Benefits 

Each Labour Bureau must provide the five benefits legally 
required, at the rates set by the local or provincial 
government, and may also provide other benefits. 

The legally required benefits are 1) retirement pension, 2) 
medical fund, 3) unemployment insurance, 4) disability 
insurance, 5) maternity fund. 

- additional but not required by law benefits: an employee 
entertainment fund; a housing allowance, to compensate 
for loss of housing when employees leave government 
jobs; a credit card fund; family property insurance. 

Minimum standards of labour 

- Are applied for minimum wages, hours, family leave and 
holidays. 

- They have lower safety standards than the standards 
required in Australia. 

- Ethnocentric/polycentric and geocentric staffing 
systems exist. 

- 'ManageChina' use the polycentric system for managers 
(brought in from Australia) and geocentric (local staff) 
for the advisory staff in Shanghai and Hangzhou. 

* Evaluation - strategies with reference to a 
particular global market 
Regular product and financial reviews are conducted in 
China. 

* Modifications of strategies according to 
changes in global markets 

Staff are now recruited on the basis of local knowledge 
rather than expatriate graduates with high levels of 
education. This ensures local cultural understandings 
and guanxi connections to build relationships with clients. 

Shanghai Transrapid Photo by Yosemite 
From Wikipedia, the free encyclopedia 

The Shanghai-Hangzhou high-speed railway connects two important southeast cities of China 
that are a distance of approx. 160 kilometres apart. There are nine stations in between the two 
cities . Speeds of up to 350 kilometres per hour are possible. Construction started in February 
2009 and was completed in October 2010 
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China Employment Relations for foreign enterprises 

Wages Hours Regulator Leave Benefits 

Comparison Minimum - 60 hrs per week Local labour bureau 5 days paid leave All those who 
wages for area can give waivers or for one yr of stay in 

Case study are paid - during peak production exceptions to min seivice and add dormitory and 
workers work a maximum wages for the area one day for each eat in 

Mattel of 72 hours per week yr of seivice cafeteria are 
charged no 

At Guan Yao - overtime is voluntary more than 
factory 50% of their 

minimum 
wage rate, 
dorm is 
voluntary 

- must have one day off 
At Chang An per week except during 

Line leaders peak time 
who work in 
excess of 10hrs - no more than 13 days 
per day are straight allowed 
paid an hrly 
rate for - extended week must not 
overtime be over 1 /3 of the year 

In China $US202 per Ave no more than 40 hrs Ministry of personnel - 1.5% staff 
generally: month p wk, 8hrs p day education 

- protection of female - family leave fund 
- max 3 hrs overtime per and under age 
day and 36hrs per month labourers 

- 5 days paid 14 %expenses 
Labour Law leave for one yr on fringe 
1995 - overtime pay 150% - foreign companies of seivice and benefits and 

wages, 200% on cannot legally hire add one day for staff welfare 
weekends, 300% on local labour directly, each yr of 
holidays they must appoint seivice Benefits 

local labour agencies amount to 
to hire and manage about 60% of 

- min labour laws: no local workers and - 3 months sick an employee's 
discrimination, no arrange an leave for all, max base wage. 
under 16yr olds, employment contract is unlimited 
standards for minimum with employee 
conditions - 60% salary for 

- an official personnel sick leave 
- typical secretary earns file must stay with a 
US $200 per month recognized employer. 

- government 
promotes and 
encourages this as it - all employees 
is easier to collect who apply are 

- Labour Law, a Regulation pension and paid 90 days 
on Labour Management insurance payments maternity leave 
of Sino-foreign Joint diseases regardless of 
Ventures, Regulations on whether they 
Labour Management of - employers in return to work 
Foreign Funded Shanghai 
Enterprises contributing: 
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Wages Hours Regulator Leave Benefits 

Pension 22% of basic 
- separate regulations salary 
which apply only to Unemployment 1.7% 
foreigners working in Medical 12% 
China. maternity 0.8% 

occupational injury 
insurance 0.5% 

There are three types of and 
working hours schemes - expatriate 
implemented in the PRC: employees in 

Shanghai 
contributing: 

- Standard working hours Pension 8% of basic 
scheme (i.e., 8 hours a salary 
day and 40 hours a week) Unemployment 1 % 

Medical 2% 
- irregular working hours maternity 0% 
scheme - occupational injury 

insurance 0% 
- Comprehensive working 
hours scheme 

An employee who is 
subject to the standard 
working hours scheme 
will be regarded to have 
worked overtime an any 
of the following 
circumstances: 

- employees work in 
excess of 8 hours in 
normal working day (the 
· "Normal Overtime") 

- employees work on a 
rest day (e.g., Saturday or 
Sunday) (the "Weekend 
Overtime") 

- employees work on any 
public holiday (i.e., 11 
days in a year, including 
the New Year's Day, the 
Spring Festival, the Tomb 
Sweeping Day, the 
Labour Day, the Dragon 
Boat Festival, the Mid-
Autumn Festival and the 
National day) (the "Public 
Holiday Overtime'} 
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WORKSHEET - AUSTRALIAN SERVICE BUSINESSES IN CHINA 
Short Answers: 

1 Outline the difference between human resources and employment relations. (2 marks) 

2 Explain how requests from employees in China to work long hours can cause problems in a global business. (2 marks) 

3 With reference to a change model outline how ManageChina could effectively implement changes to their newly 
developing businesses. (3 marks) 

4 ManageChina has decided to decrease the number of full time staff and casualise more of their workforce in China 
They have also decided to reduce the number of domestic operations. 

a) List one external and one internal factor influencing the decision made by ManageChina. (1 mark) 

b) Explain the impact the above decisions made by ManageChina will have on the following stakeholders: 
Shareholders/employer Employees Customers Government ( 4 marks) 

5 ManageChina have developed a range of products which they plan to export throughout Asia. 

a) Outline two social influences that they could face if they sell their products in Asian countries. 

b) Explain two political influences which could affect their business. 

c) Propose and justify three different government assistance strategies they could use to increase sales of 
their products. 

6 ManageChina have developed a range of products which they plan to export throughout Asia. 

a) Outline two financial risks they face in exporting their products globally. 

b) Explain two methods of reducing financial risks for exporters. 

7 ManageChina have developed a range of products which they plan to market in China. 

a) Define the meaning of market penetration. 

b) Identify two different methods of global expansion for ManageChina 

c) Describe two factors that ManageChina may consider in deciding which method of expansion to choose. 

8 ManageChina have developed a range of consultancy services products which they plan to market in Asia. 

a) Define consultancy services. 

b) Identify two economic risks they may face. 

c) Describe two factors that may reduce their economic risks. 

9 ManageChina plan to market their consulting services products in the Asia market. 

a) Describe two global marketing methods they can use. 

b) Identify a possible target market for the products. 

c) Analyse two differentiated marketing strategies they can use. 

Extended Response 

1 With reference to ManageChina, discuss the external factors causing change, reasons change might be 
resisted and suggest how change could be managed to improve the effectiveness of the business. 

2 With reference to ManageChina 

Identify sources of internal and external change 
Evaluate strategies management has utilised to manage change effectively 
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Kate Donnelly 
Sydney Secondary College 

!iii ri s 

Task: 
You are working for Amnesty International and have been requested to prepare a human rights 
update on China. Your information is required for the United Nations Human Rights Council. 
Create a podcast that can be distributed to UNHRC members to consider, prior to their discussion 
and action. 

Record your speech (maximum 5 mins) using Audicity and the built-in DER laptop microphone. 
Publish it as an mP3 and email your podcast to your teacher for sharing with the class and further 
discussion. Then, as a class, decide on priorities for action. 

Suggestions 

• Write a script for your podcast in Microsoft Word. A logical structure would consider the 
following: 

• Briefly describe the role of Amnesty international 

• Outline the nature and extent of 2 human rights issues in China 

• Comment on the impact and possible future of your 2 chosen issues 

• Recommend and justify 2 strategies for improving China's human rights record 

Get your one classmate to check your script via email. they could edit your Microsoft word 
document using Track Changes (located in the Review tab). 
Make any changes you think are needed and submit your completed pod cast to your teacher. 

Extension - further thoughts and questions, .. 

• What if there were no human rights? 

• How do you know if human rights have been abused? 

• What should the penalties for human rights abuses be? 

• Who imposes penalties for human rights abuses? 

• Are there some human rights that are more important than others? 
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Background information 

Contextual informatiion 

The future holds a range of opportunities to redress imbalances associated with human rights. Other 
nations have experienced similar challenges, eliciting a range of responses from individuals, groups and 
governments alike. 

Every person in the world is entitled to the same 30 basic human rights, called 'articles'. The Universal 
Declaration of Human rights was decided upon and set out by the United Nations in 1948. But, not all rights 
are recognized equally around the world. 

Human rights can be compromised by civil, social, political, cultural, environmental and economic instability. 
At any one time, a range of human rights abuses are occurring around the world. 

Australia has an ongoing challenge of meeting human rights obligations and maximizing peoples' 
opportunities. Such opportunities include equality in access and outcome in relation to socially valued 
resources such as health, legal services, employment, education, housing. 

Creating a nation free from discrimination against minority groups based on gender, ethnicity, sexuality, 
disability is a key challenge for the governments, organisations and individuals alike. 

Examples of human rights challenges 

China tightly controls the media and political commentary to eradicate domestic threats to the stability of the 
country. Imprisonment of political opponents and journalists has been common. Examples of when human 
rights have come to the fore and gained international attention: 

Tiananmen Square protests, 1989 - students campaigned for more democratic rights and freedom of 
speech, met with a violent crackdown by Chinese military and 15 days of martial law. 

Tibet Crackdown, 2008 - demonstrations marking the failed uprising of Tibetans against Chinese rule 
in 1959 resulted in numerous deaths. Effects included closing off the country to external media and 
shutting down internet sites that showed video footage of the demonstrations. Death tolls claimed by 
either side were vastly different. 

• Death penalty - China ranks among the top 4 countries for the most number of executions. 

The Great Leap Forward - resulted in widespread famine killing 20 million people as a result of Mao 
Zedong's policies, but actually lead to agricultural breakdown and food shortages. 

Source: Shah, A. (2010) "China and Human rights" in global Issues accessed at URL 
www.globalissues.org/article/144/china-and-human-rights 
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STATUS OF MDGs IN CHINA 

China has its own set of sustainable development goals, represented by the vision of establishing "Xiao 
Kang,' an all round harmonious society. There is a similarity between this and the Millennium Development 
Goals (MDGs) as both envision the "peoples agenda" and focus on development that is measurable, 
attainable and makes a difference. China's progress towards the MDG's is as follows: 

;;...2 

irn 

MDG 1: China has reduced the number of people living in poverty from 85 million in 1990 to 26.1 
million by end of 2004, thereby achieving the target of halving the proportion of people living in 
extreme poverty. 

MDG 2: China has raised the net primary school enrolment rate from 97.8% in 1990 to 98.7% in 
2003. The gross enrolment rate for junior high school has been raised from 66.7% in 1990 to 90% 
in 2000. 

MDG 3: The girl/boy ratio was 88 in primary education and 89 in secondary education in 2003, with 
disparities persisting in different regions and provinces. Women hold 20.3 % of the seats in the 
National People's congress in 2006. 

v? 4 MDG 4: During the 1990s, reported infant mortality rate dropped from 50? to 30? while mortality 
''bf rate of children under-five dropped from 61? in 1991 to 25? in 2004. 

MDG 5: Maternal mortality ratio has dropped from 89 per 100,000 live births in 1990to 51.3 per 
100,000 live births in 2003 but these national figures mask important disparities between eastern 
developed provinces and western poorer provinces of China. 

MDG 6: If the epidemic continues to expand, the rate is slowing. In late 2007, China reported that 
the number of estimated HIV cases has risen to 700,000. The cumulative total of people confirmed 
living with HIV was 223,501, including 62,838 AIDS cases and 22,205 recorded deaths. Women 
now account for an estimated 30 per cent all HIV and AIDS cases. 

7 MDG 7: Land covered by forest has increased from 16.55% in 1998 to 21.2% in 2005. By the end 
~ .• of 2004, 88.8% of the Chinese population had access to safe drinking water, an increase of 85% 

since 1990. 

MDG 8: Trade between China and Africa has grown from USO 2 billion in 1999 to more than USO 
ifi:iiili 30 billion in 2004. China has signed debt relief agreements with 41 countries in Africa, Asia, South 

America and Oceania. Between 1998 and 2005, the number of internet users in China has risen 
from 2.1 million to 100 million. 

Source: United Nations Development Programme, accessed 20/10/10 at URL 
http://www.undp.org.cn/modules.php?op=mod\oad&name=News&file=article&catid=32&sid= 

Helpful Websites 

United Nations - Search for definitions, current issues by country 

Youth for Human Rights - use "Flash" to watch ads depicting 30 articles of human rights and sign a 
petition 

United Nations - Human rights issues listed and explained 

Amnesty International - Independent reporting on and current campaigning for human rights 

Human rights Watch - Current campaigns and international incidents 

Global Issues - Articles on a range of global human rights issues 

Get Up! - Online community action and campaigns. Have your say. 
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ORIGINS 
RICE 1 /nrevious A.E.TA Journal) 

A Malaysian aboriginal 
myth holds that all of the 
sky once lay flat on the 
Earth in the form of rice until 
the women of the tribe, 
wielding their long wooden , 
rice brooms, heaved it 
upwards in the first harvest. · 
From then on, rice fell back ,,. · 
to Earth each year in time 
fora bountiful harvest. 

Rice's evolutionary origins go far back into history, so 
far that scientists can only make intelligent guesses as 
to where the rice genus (Oryza) first grew. One theory 
maintains that rice arose in the ancient super 
continent known as Gondwana. Then, when 
Gondwana fragmented into Africa, South America, 
Antarctica, Australia/New Zealand, India, and 
Madagascar beginning about 200 million years ago, 
Oryza went with the fragments. 

Rice, an annual grass belonging to the same family as 
barley, oats, rye, and wheat, grows today in a range of 
habitats almost unparalleled in the plant kingdom. It is 
cultivated in the cool Hima/ayan climates of Nepal and 
in the scorching deserts of Pakistan, Iran, and Egypt. 
In Latin America it grows as a dry-land crop, in 
southeast Asia as a paddy crop watered by monsoon 
rains and floodwater. All told, some 358 million acres, 
or roughly 11 percent of the world's arable land, are 
given over to rice cultivation, according to the 
International Rice Research Institute (IRR) in the 
Philippines. 

RAISING RICE 
Rice-growing methods are almost as varied as the 
grain's geographical habitats. In the United States, 
farmers use highly mechanized systems, but in most 
developing nations, rice farming remains extremely 
labor-intensive. The work is backbreaking and 
relentless, and in Japan and other Asian countries 
where farmers tend terraced paddies, it is also muddy. 

Paddy rice is irrigated by water diverted from rivers and 
mountain streams into a complex system of canals and 
riverways developed and perfected through centuries 
of use. Terracing, which requires constant 
maintenance, allows water tof/ow continuously down 
through successive rice fields (see Build a Rice Paddy 
http://www.pbs.org/wgbh/nova/satoyama/hillSide. 
html) Farmers usually plant rice seed in a seedbed, 
then transplant young plants into the paddies, which 
have about six inches of water at this stage. 
As the plants mature, cultivators allow the water level 
in the field to drop. By the time the plants reach full 
maturity, the ground is entirely dry, and farmers can 
easily harvest the rice. 

Harvesters cut the ripe 
grain from the stalk and 
then, after it has dried, 
thresh it to separate the 
grains from the so-called 
rice straw. In Asia, oxen 
typically do the threshing 

, by trampling the rice laid 
out before them. Milling 
then removes each grain's 

· hull to reveal the part of the 
rice plant that eventually ends up in our moutrq_ 
Milling both the hull and bran layers of the kernel 
renders so-called white rice; brown rice retains the 
bran. After the harvest, farmers turn over the soil, 
readying the paddy for another season. 

The role rice plays in national culture varies 
dramatically depending on where you are. Most 
Americans, for example, view rice as just another 
commodity available on supermarket shelves. But in 
Japan, o-kome, or "honorable rice," is much more than 
a commodity. In the Shinto religion, sake, rice cakes, 
and other rice products are the most sacred of 
offerings, and to a nation that must import most of its 
meat, fish, and fruit, rice is a symbol of independence. 
Indeed, as a matter of tradition, the Japanese 
government strictly prohibits the import of rice as local 
crops provide harvests bountiful enough to satisfy the 
national appetite. 

Rice is the staple in many Asian countries besides 
Japan, and in the early 1960s it became apparent that 
·the fast-growing Asian population would soon begin 
devouring rice at a far greater pace than it could 
produce it, leading to widespread famine. 

The newly formed IRRl's solution to this potentially 
crippling pan-Asian problem was dramatic and far
reaching. It transformed the rice plant, eking out new 
varieties with built-in solutions to three main 
obstacles. 

First, the institute's researchers genetically reduced 
plant height from about five feet to roughly three feet. 
This change allowed farmers to douse rice plants with 
larger amounts of powdered fertilizer without causing 
their stalks to sag and even topple from the weight of 
increased panicles (clusters of grain). 

Second, they shortened the plant's growing period 
from about 160 days to 110, so that in warm climates, 
irrigation could supplement seasonal rainfall, and 
farmers could raise two or three crops every year 
instead of just one. Lastly, rice varieties were bred to 
be resistant to the most crippling diseases and insect 
pests. In most areas where these new varieties were 
sown, the results were - and continue to be -
staggering. 
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According to IRRI, from 1967 to 1992 during the so
called Green Revolution, the world's rice harvest 
doubled. In some countries such as Indonesia, the 
national rice harvest more than tripled. 

But it's not over yet. Scientists have to reinvent the 
rice plant again in order to keep up with the still rapidly 
growing Asian population. 
The IRRI estimates that rice production must increase 
approximately 60 percent before the year 2020. 
One possible fine-tuning involves the addition of stalks 
to each plant (from about 15 to 25), allowing for more 
panicles per plant. 

The IRRl's Genetic Resources Center has a cold
storage unit that houses some 80,000 rice samples 
waiting to be crossbred into new varieties. 

The newest techniques in biotechnology and genetic 
engineering, which enable IRRI scientists to transfer 
the genes from one rice plant directly into the cells of 
another, reduce breeding time and allow for the 
transfer of specific traits. 
Instead of crossbreeding plants by hand in the field, 
scientists are now able to make finite genetic changes 
to plant embryos in test tubes, virtually ensuring the 
success of the transfer. 

A MIRACLE'S MIRACLE 
Not surprisingly, the genetic manipulation of rice has 
become part of the increasingly polarized public 
debate about whether to welcome or ward off the 
addition of genetically modified foods into our diets. 
GM foods - so called "Frankenfoods" in the minds of 
many people - made their commercial debut in the 
1990s. 
Ever since, they have become the target of 
environmentalists and consumer advocates, who 
fear that genetically tinkering with the food we eat may 
have harmful repercussions for our health and the 
environment. 

Specialists working on the rice plant would argue that 
the case of genetically engineered rice is different than 
that of other kinds of GM foods, such as mush
resistant bananas, self-fertilizing corn, and lettuce 
made unappealing to caterpillars. 

IRRI scientists have come up with Golden Rice, which 
is fortified with vitamin A and may benefit not just the 
wallets of the farmers who grow it but also the health of 
the consumers who eat it. 

This new rice, engineered to make its own supply of 
vitamin A (which gives the rice a golden color), could 
conceivably prevent blindness and even death among 
the developing world's poorest, most vitamin-A
deficient people. If that happened, it would be a 
miracle's miracle. 

This feature originally appeared on the site for the 
NOVA program Japan's Secret Garden 
(http://pbs.org/wgbh/nova/satoyama/). 

THE RICE DIET 
Today, 2.7 billion people rely on rice as their daily 
food staple. 
By 2025, the rice-dependent population could reach 
3.9billion. 
The average Asian consumes 200 pounds of rice a 
year. 
Europeans eat about 10 pounds. 
Rice consumption is declinina in Japan. 

THE SPICE OF RICE 
140,000 varieties of rice flower on six continents. 
All varieties belong to only two species. 
Rice comes in many colours, including white, brown, 
red, and nearly black. 
Japanese contains at least 30 different terms for rice. 
The English word for rice derives from the Greek 
oryza. 

THE SKINNY ON RICE 
Rice is the most nutritious cereal grain. 
White rice contains just 82 calories per half cup, and 
brown rice only 89 calories. 
Rice is cholesterol and gluten free, low in sodium, 
and non-allergenic. 
Easy-to-digest rice adds fibre and protein to the diet. 

WORKING WITH NATURE 
Insects destroy nearly 25% of rice crops. 
To reduce the health and environmental risks of 
pesticides, many farmers use integrated pest 
management, mixing biological, physical, and 
chemical controls. 
New, disease-resistant rice varieties hold the most 
promise for feeding the world. 

About FreeRice.com 

FreeRice is a non-profit website run by the United 
Nations World Food Programme. 

Free Rice has two goals: 

Provide education to everyone for free. 

Help end world hunger by providing rice to 
hungry people for free. 

This is made possible by the generosity of the 
sponsors who advertise on this site. 

Whether you are CEO of a large corporation or a 
street child in a poor country, improving your 
education can improve your life. It is a great 
investment in yourself. 

Perhaps even greater is the investment your 
donated rice makes in hungry human beings, 
enabling them to function and be productive. 
Somewhere in the world, a person is eating rice that 
you helped provide. 

Feel free to contact us 

/http://freerice.com/about/contact). you can also 
find us on Twitter /http://twitter.com/#1/freerice) 
and Facebook /http://www.facebook.com/freerice). 
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WHO GROWS THE MOST RICE? 
The following countries produce milliions of tonnes of rice each year. • Record the quantities of rice produced 

Bangladesh 30 million tonnes Myanmar 16 million tonnes in each country as a bar or column 

China 199 million tonnes Thailand 23 milliion tonnes graph. 

India 127 million tonnes Vietnam 30 millioin tonnes 
Indonesia 51 million tonnes 

Number these countries 1 to 7 in order of smallest amount of rice produced to the 
largest amount of rice produced: 

Vietnam Bangladesh China India 
Myanmar Thailand Indonesia 

On a world map mark in and name these countries . 

Write six questions to ask a friend about the graph. Remember to use comparative 
language in some of your questions. 



Wars over whaling I JAPAN rrMEs 1s,1,12 

Japan's annual whaling season is currently under 
way with the inevitable lurid reports and tangled 
accusations. The history of conflict between 
Japan's whaling boats and anti-whaling protesters 
has not only gained newspaper headlines, but has 
inspired its own TV program, "Whale Wars,' on the 
American cable television station Animal Planet, 
now in its fifth season. The actions of both whale
hunting supporters and detractors have reached 
absurd proportions. Both sides should return to 
reasonable dialogue. 

While officially agreeing to a moratorium on whaling, 
Japanese whaling companies have continued to kill 
whales in the South Pacific by taking advantage of a 
loophole for research purposes. If the current 
hunting is really being done, as stated, for scientific 
purposes, the results should be opened to public 
and professional scrutiny, as is done with all serious 
scientific research. Killing whales for research is a 
volatile topic with international importance, so it 
deserves a clear explanation that the general public 
has easy access to. So far, nothing like that has 
happened. 

This year, the Japanese government allowed ¥2.28 
billion from funds allocated for recovery from the 
earthquake and tsunami to be spent on the whaling 
expedition in hopes of helping the Tohoku economy, 
where some of the ships are based. That may not be 
much out of the ¥12 trillion allocated for recovery, but 
this whaling subsidy provides little benefit to coastal 
communities and stymies efforts to reconstruct 
genuinely sustainable industries. That money could 
have been used for many other purposes. 

This year's confrontations have escalated in 
intensity. Kyodo Senpaku Kaisha, the company 
leading whaling missions, filed a lawsuit last year in 
United States federal court against the anti-whaling 
group, Sea Shepherd Conservation Society. The 
whaling company lawsuit accuses the activists of 
engaging in activities that could cause injury to crew 
members and damage to vessels. 

Resolving the issue in courts would be reasonable, 
but unfortunately, the actions have been taking place 
in international waters, outside most jurisdictions, 
where the law is as undecided as the weather. The 
Japanese government's placing Sea Shepherd 
founder Paul Watson on Interpol's international 
wanted list seems a fanciful ploy, since most 
countries around the world have banned whaling 
and are unlikely to turn Mr. Watson over to anyone. 

The Sea Shepherd boats attempting to stop the 
whalers have increased the level of their 
engagement this year. Reportedly, they are using 
laser beams and butyric acid, a dangerous-

sounding material that basically provides the bad 
smell of rancid butter, to harass and stop the 
whaling expeditions. They have also, in the past, 
rammed whaling boats and boarded the whalers in 
open sea. Japanese whaling ships have replied in 
kind. Those actions cross the line from peaceful 
protest and reasonable monitoring to violent 
confrontation. Any action that could harm a crew 
member on either side cannot be justified. 

The whale wars are moving high-tech as well, 
showing again that both sides are very well fundPd. 
This year, the Sea Shepherd, according to one of .. 3 

press releases, is deploying drones to help track the 
whaling ships. 

With GPS coordinates and the ability to take video 
and still images, the drones seem useful to witness 
and report what is going on. Documentation rather 
than propaganda, though, is essential. The world 
deserves to see what is happening, but also to 
understand why, and to do both more dispassionately. 

This year, three activists from the environmental 
group Forest Rescue Australia have already been 
captured and held prisoner after boarding one of the 
whaling boats, Shonan Maru No. 2. The fate is still 
being debated, though Japan has seemingly 
decided, wisely, to return them to Australian 
authorities without filing criminal charges. The 
activists may be stuck on the boat until the end of the 
whaling season, though, which will perhaps be 
punishment, or education, enough. 

More importantly, the importance of whaling must 
be questioned. Last year, Japan only caught about 
18 percent of its imposed quota of some 1,000 
whales in the Antarctic Ocean. The traditional 
custom of eating whale meat has considerably 
declined. Many reports show that whale meat from 
whales killed last year is piling up in refrigerated 
warehouses. All of the facts concerning the stock of 
whale meat should be made public. 

If whale meat was really a cheap source of daily, 
delicious meals, as is claimed, it would be found in 
every supermarket in Japan. Meat from those 170 
or so whales is, in fact, rarely sold. 

Whale meat was surely an important part of Japan's 
heritage, a major source of protein in the lean times 
after World War II. However, its continued 
consumption, for either culinary, dietary cultural 
reasons, hardly seems compelling at this point. 

Continuing the whale hunts means Japan will 
continue to pay dearly in international diplomatic 
costs for its right to maintain a tradition that extends 
far beyond the borders of the country's culture yet is 
no longer central to daily life here at home. 

76 rmfli) Journal of the Asia Education Teachers' Association 



WORKSHEET - WARS OVER WHALING 

• Students should research and collect articles on Japanese whaling from newspapers and on 
the internet. 

• Outline Japan's attitude to whaling and that of Conservationist Groups such as the Sea 
Shepherd Conservation Society. 

Japan Whaling Industry Sea Shepherd Conservation Society 

• Outline your response to the issue giving reasons for your opinion . 

• From the article list matters that surprised you - Explain 

• Given the international criticism why do you think that Japan continues the annual whalin; 
expeditions? 
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The Concept of Emperor in China 
--Some Facts by Di Dunlop 

"Emperor" first appeared in China when used to refer to: 

- the Emperor of Heaven 
- The Emperor of Earth, and 
- the Emperor of Humans. 

After the first emperor of the Qin Dynasty (221-206 BCE) unified the whole country, he regarded himself 
as having more virtues than the above three. From that time, Emperors in China were known as the 
"sons of heaven". 

In the Eastern Han Dynasty (25-220 CE) - the emperor was called the STATE. During the T'ang (618-
907 CE) he was known as the SAINT and the BASILICA as his power was supreme and the whole 
country was his dwelling place. 

The colour yellow was a symbol of the Emperor in China. Under Yin-yang theory, the colour yellow 
referred to the earth in the five elements. It was united with the concept of naturality and thus with 
legitimacy and homage through the connection of earth and the rule of the Emperor. 

An old Chinese saying: 
"When dragons fight, the blood they shed was yellow". This accounts for dragons being regarded as 

symbols of the Emperor. Yellow came to indicate that the power of the throne came from the gods -
"The Heavenly Mandate". 

Since the time of the Sui Dynasty (581-618 CE) emperors have dressed in yellow dragon robes. 

The number NINE has been the "number" of the Emperor since early times. It is regarded as the 
extreme of positive numbers ie the maximum of singular. The Emperor was called "honour of r,ine and 
five". 

Emperors established a system of nine ministers. There were 9,999 houses in the Forbidden city. The 
Gate tower of the Tianamen in Beijing has nine bays. Annual feasts at the Royal Court consisted of 99 
dishes. 
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WONDER WORD - EMPERORS 
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yellow 
heaven 
five 

1. Explain the meaning of each word. 
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2. Research the dynasties of China and prepare a chart showing their 
reign and names. 

3. Research the role of the dragon in Chinese festivals. 
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