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From the 
Editor's Desk 
'The cultural maps we hold in our minds to make sense of the world are maps that 
we often mistake as immutable (unchangeable) truths. To dislodge the apparent 
immutability of our cultural interpretations of the world requires considerable effort. 
It requires educating the mind to identify cultural boundaries within which we 
operate and it requires the willingness to venture into the foreign and to potentially 
be changed by it". 

Croze, C, Liddicoat, A & Lo Bianco, J (eds) 1999, 'lnlerncullural competence: Frorn language policy to 
language education', in J Lo Bianco, A Liddicoat & C Crozel (eds), Striving tor the third place: intercultural 

competence through language education, p. 4. Melbourne: Language Australia 

The literature of a culture has always been an entree 
into that culture. Coming face to face with the 
stories of a culture enables students to see behind 
the surface of travelogues. This issue of our journal 
hopes to assist teachers in breaking through these 
barriers. 

John Menadue a former ambassador to Japan and 
secretary of the Department oflmmigration and 
Trade recently wrote about Australia's lack of 
progress in making Australia Asia ready and that 
our relationship with Asia is still superficial after 
decades of discussion. The Garnaut Report of 1989 
argued that we needed to reduce trade barriers 
and back this with greater efforts in education, 
language and research, Our immigration policy 
should also be more sensitive to the region, 

During the 1980's the Australian economy was 
opened up with growing mineral exports to South 
Korea, Japan and China, skilled people were 
working in the region, exchange programmes 
were established. Menadue talks of a "smoko" 
that occurred in the 1990's. Only four Australian 
companies in the top 150 put in a submission to the 
Henry Review. "Far too many see Asia as customers 
rather than partners when trade and investment are 
about relationships of trust and understanding:' 

He also spoke of the lack of senior management 
experience of Asian languages and skills and Asian 
language learning is no stronger now than it was in 
the 1980's. The Business Alliance for Asian Literacy 
says "50% of schools teach very little about Asia, 
only 6% of Yr 12 students study an Asian Language 
and just 3% pursue these studies at University''. 

It is time to integrate ourselves through trade, 
investment, ideas and people into the region - we 
need to see Asia as a region of opportunities -"not 
just a region to fly through on our way to Europe''. 

John Menadue feels "we are both enriched and 
entrapped by our Anglo-Celtic culture''. Maybe it 
is time to be further enriched by the cultures and 
literature of Asia. In this Journal we introduce some 
new writers such as Corrina Hawke from Wagga 
High School. Corrina was a participant in the TEV 
programme to Korea in April last year and is now 
incorporating the study of Asian literature in her 
teaching programmes. I hope you will too. 

There are contributions from regular contributors, 
Phillip O' Brien from Minanet College in Victoria, 
Adrianne Haddow from Newcastle and Julie O' 
Keeffe our President. Another new contributor is 
Kelly Foulstone from Asquith G.N.S who was a 
participant from the TEV programme to Japan in 
January. 

It is my hope that these pieces will encourage and 
inspire you to introduce your students to some 
Asian Literature. 

Finally, I have included an excellent piece by Dr. 
Bill McKeith, a long time supporter of studies of 
Asia in our schools from the Sydney Morning 
Herald. He says "The study of Asian cultures and 
the development of deep language skills should 
be mandatory components of the Australian 
curriculum:' 

Di Dunlop 

Valuing cultural diversity and prornoting intercultural 
understanding in a networked world 
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MONGOLIA 
, Three times the size of France with a population of 2.8 million. 

, Famous for 13th Century leader Chinggis khaan. 

, It is a parliamentary democracy. 

, The IMF estimates an average growth rate of 14% pa between 2012 and 2016 which will be 
sustained by mining. 

, Its main mineral exports are coal, Iron ore, concentrates of copper/gold, zinc, molybdenum 
and fluorspar. 

, It has estimated coal reserves of 50 to 160 billion tonnes (mostly high grade coking coal). In 
2011 it exported 27m tonnes. 

, Reserves of iron ore are estimated at 1.6 billion tonnes, copper 1.2 billion tonnes and gold 
12,000 tonnes. 

, The Australian company Leighton is operating the Ukhaa Khuday mine. 

• The Government is set to build a railway network spanning the country from East to West 
(1100 km). This infrastructure will move coal from the Gobi desert to the industrial hub of 
Sainshand. 

• At this stage most of the coal exports go to China. 

• Between 2000 and 2011 - China has constructed 
1081 buildings with four storeys or more. 

Hong Kong has 572 
Shanghail02 
Guangzhou 89 
Shenzhen 47 
Beijing 41 
Chongqing 39 

• By 2025, 1.8 billion people will live in regions 
suffering from water scarcity and two-thirds 
of the global population will live under water 
stressed conditions. More than 1.4 billion people 
live in river basins where water consumption 
outpaces the ecosystem's ability to replenish itself. 

• The rate of global population at more than twice 
the rate of global population in the last century. 
According to UNESCO roughly 70% of water 
usage is agricultural, 22% industrial and only 
8% from domestic taps. Poorly placed dams and 
badly thought out immigration schemes destroy 
ecosystems that generate clean water for free. 

• Concern is rising over the management of South 
Asia's major rivers, the Ganges, the Indus and 
the Brahmaputra. They are in the three most 
densely populated basins in the world. (70% of 
the 1.5 billion people of South Asia are farming 

families and depend on the water of these rivers 
for survival). The building of dams in one country 
has a huge impact on communities down river 
in other countries. Scarcity of water can drive up 
the price of food, destabilise governments and 
spark mass migrations within and across borders. 

Gukjeong chumyo (Autumn cat in a gardenwith chrysanthemum) by Byeon 
Sang-byeok. Korean Joseon Dynasty. Source: Wikimedia Commons 
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___________________ Sydney Morning Herald Monday 23 April, 201: 

Pave the way for Asian language 
This dragon needs to breathe fire in Australia, writes William McKieH 

In Asia this year, children will be even more the 
centre of attention than usual. 

It is the Year of the Dragon - a symbol of power and 
intelligence - and dragon babies are very popular. 
More babies will be born this year and a greater 
percentage of family income will be allocated to 
children. Education, especially private tuition, is 
expected to receive a boost from family expenditure 
in the big cities of Asia. 

While we in Australia sit around arguing about 
whether our schools should have a more connected 
approach to Asian languages, our near northern 
neighbours are vigorously embracing multiple
language schooling. 

In China, South Korea, Vietnam and other countries 
of the region, young people are queueing up to 
learn a second language. One of the leading growth 
industries is the English-language tuition college, 
and primary and secondary schools are having 
great difficulty sourcing enough English-language 
teachers to meet the rapidly expanding demand. 

In Australia, we still don't have our heads around the 
need to fully commit to the region in which we live. 
The Asian countries remain foreign and unfamiliar. 
We are reluctant to move beyond our European 
roots. We are more comfortable with French, 
Spanish and Italian. 

For those few Australian children or adults who 
apply themselves to a second language, Chinese, 
Indonesian and Japanese are attractive to only a 
small minority. Australian politicians and educators 
lack practical enduring commitment to Asia. There 
is no powerful leadership drive towards an Asia
centric approach to the study of languages and 
culture in our primary and secondary schools. 

The present Australian focus in Asia is clearly 
exploitative and economic, and less concerned with 
developing deep, long-term relationships fostering 
understanding, friendships and cultural awareness. 

I have just finished interviewing 40 students in years 
9 and 10 in a newish suburban school in Hanoi. 
Interviewed individually for 35 minutes, all of these 
boys and girls spoke competently in English about 
their ambitions and those things that interest and 
challenge them. It was remarkable how well they 
could reveal their emotions and their hopes for their 
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Chinese Dragon. Source: Wikimedia Commons 

future and for that of their nation in the English 
language. 

Young people in Vietnam learn their English in 
school classrooms, at tuition centres, through video 
games, and through the music of Kpop and )pop. 
Many come from families where neither parent 
speaks English. 

Everywhere, young people approach you to try 
out English skills. The same enthusiasm and 
determination to engage with the English-speaking 
world can be found throughout Asia - on the streets 
of China and in Indonesia, Malaysia and elsewhere. 
Second-language study has developed a life of its 
own. It is now seen as an essential component of 
effective global citizenship. 



Pave the way tor Asian language 

The young people see a second language as the 
pathway to culture, to global business practice and 
to wider education opportunities. They also see it as 
a bridge to further languages. Mastering one foreign 
language makes an additional one more accessible 
and easier to learn. 

In Australia we risk becoming the ignorant nation 
of Asia. Already, the Organisation for Economic 
Cooperation and Development positions us as 
lower-level achievers than a number of Asian 
countries in our region in numeracy and literacy. 
I suspect there is a complacent rump of Australian 
policymakers that continues to direct the 
relationships with our Asian neighbours, a rump 
that is comfortable with the short-term economic 
returns from the sale of our education into Asia, 
the revenue from commodities and the off-shore 
movement of our manufacturing industries. 

We are missing a great opportunity to help equip 
our children for a new future. Just as is happening 
in Asia, Australian education policymakers need 
to express a strong commitment to the study of 
other languages in primary and secondary levels, 

with an hours allocation approaching that of maths 
and English. The study of Asian cultures and 
the development of deep language skills should 
be mandatory components of the Australian 
curriculum. Chinese should be the priority. Arabic 
and Indonesian need to be emphasised. 

Those professionals involved in language teaching 
understand the time and energy required for 
successful outcomes. Training of language teachers 
should be part of a national approach, including 
increased funding. Australia needs to look to 
language programme models in Asian and European 
countries that are known to have successful 
multiple-language outcomes. 

It is clear that our nation's future will be intimately 
connected to our northern Asian neighbours. 
Australia's young people must be prepared for this 
Asian future - something that is not nearly high 
enough on the agenda of our own policymakers. 

* 
Dr William McKeith is a former school principal 
now advising schools in Asia and Australia. 

Asia Education Foundation Resources - Dimensions & Poetry into performance 
Dimensions 
This senior English anthology of imaginative written 
and visual texts provides sets of activities which 
bring rich insights into diverse Asia, and increased 
awareness of text types. Alignment to the Australian 
Curriculum is provided for resource activities. 

The Dimensions text is complemented by online 
activities with a senior English focus. As there 
is a strong focus on politics and political writers 
in Dimensions. These activities offer students 
opportunities to explore themes such as censorship, 
freedom of the press, the place of political dissidents, 
the ideas and challenges facing women writers from 
South Asia and the personal stories of the Hmong 
people who live in the highlands of Vietnam, Laos, 
Thailand and China and in a diaspora which extends 
to the USA and Australia. Students can respond in a 
variety of ways to poetry, biography, personal narrative 
and short stories. 

Poetry into performance 
A wealth of traditional and contemporary poetry hails 
from countries in Asia. This unit requires students 
to read a wide variety of poems, to select a poem for 
performance, and to write and perform their own 
poems. Student choice and creativity is encouraged, 
with students given ample opportunity to move 
beyond the class study of individual poems 

Unit Overview 

Stage of Schooling: Years 7-8 
Learning Focus: 
Literature: Literature and context; Responding to 
literature 
Literacy: Interacting with others; Creating texts 

Overview 

The Access Asia resources contain a wealth of 
traditional and contemporary poetry from countries 
in Asia. This unit requires students to read a wide 
variety of poems, to select a poem for performance, 
and to write and perform their own poems. The 
unit provides considerable opportunity for student 
choice and creativity and moves beyond class study 
of individual poems, for which there are already 
many ideas and lesson plans in the Access Asia 
materials listed above. 

Duration 

This unit is flexible in that you can elect to set parts 
of the unit or the whole unit. For example, classes 
could simply read and perform a range of poems, 
which might require two lessons. Completing the 
unit in full would take up class and homework time 
for a week. 

Further information from: www.asiaeducation.edu.au 
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Asia and Australia's 
Engagement with Asic 

Overview 
• Insights into the world of Korea. 

• A discussion regarding the relevance of teaching 
Asian texts and context in Australian schools. 

• An overview and access to a pre-devised unit of 
work which will include a variety of pedagogical 
strategies. 

• Information regarding access to valuable 
teaching resources and tools. 

• Ideas about how other Korean texts might be 
integrated into further units of work. 

Questions? 
, Why Teach Asian Texts? 

• Why do our students need to know about Asian 
societies - why do they need to be Asia literate? 

• Why should we focus on Asian societies to the 
exclusion of others? 

Facts 
Korea - Third major exporter in the world; No. 4 in 
Trade. 

Korea is currently still considered Second World but 
fast becoming First World - fast becoming a major 
contender. 

Currently 35,000 Koreans in Australia (most in NSW) 
- studying at any one time. 

Learning about Asian cultures will help to create: 
, Tolerance and Acceptance for both cultures 

- in our multicultural world and in their 
homogenous world. 

, An understanding that we are connected with 
other countries - reduce our sense of isolation 
and disconnection - and raise awareness that 
what happens elsewhere in the world ultimately 
impacts on us - our economy, environment, 
education, technological advances, business and 
industry etc. 

, Increased understanding of cultural differences 
in customs, traditions, mannerisms -
philosophies and historical events that guide 
their ideologies (and ours), which will ultimately 
assist our students to function effectively and 
confidently in our Asian community. 

, Increased awareness of what we have in common. 
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Corrina Hawke, Wagga Wagga High Schoc 

19th century Minhwa-Sansindo. Minlnva (folk painting), a popular Koreai 
art form intended for practical use but includes traditional themes am 

motifs. Often painted by amateur artists in an unrefined or unsophisticate, 
style. Source: Wikimedia Commons - www.commons.wikimedia.ar;_ 

Asia and the National Curriculum 

Asia Priority v's lntercultural Understanding 

Asia Priority 

• Recognises that Australia is part of Asia. 

• That much of our future business negotiations 
and dealings will be within the Asian Region. 

, Focus is on developing student ability to 
function as informed and responsible memben 
of the Asian community which will better 
enable our students to interact, especially 
in business, with people from within Asian 
communities. 



Asia and Australia's Engagement with Asia 

lntercultural Understanding 
• Developing student understanding, 

appreciation and empathy for people from 
different cultures in Australia and the wider 
world. 

• To create a culturally inclusive curriculum and 
classrooms, that allows all students within our 
multicultural society to "see themselves" within 
the curriculum. 

Jn the Australian Curriculum students develop 
intercultuml understanding as they learn to 
understand themselves in relation to others. 
This involves students valuing their own cultures 
and beliefs and those of others, and engaging 
with people of diverse cultures in ways that 
recognise commonalities and differences, create 
connections and cultivate respect between 
people. 

www.australiancurriculum.edu.au/GeneralCapabilities/ 
lntercultural-understanding 

As they develop intercultural understanding 
students learn to: 

• identify increasingly sophisticated 
characteristics of their own cultures and the 
cultures of others 

• recognise that their own and others' 
behaviours, attitudes and values are influenced 
by their languages and cultures 

• consider what it might be like to 'walk in 
another's shoes' 

• compare the experiences of others with 
their own, looking for commonalities and 
differences between their lives and seeking to 
understand these 

• reflect on how intercultural encounters have 
affected their thoughts, feelings and actions 

• accept that there are different ways of seeing 
the world and live with that diversity 

• stand between cultures to facilitate 
understanding 

• take responsibility for developing and 
improving relationships between people from 
different cultures in Australia and in the wider 
world 

• contribute to and benefit from reconciliation 
between Indigenous and non-Indigenous 
Australians. 

1vww.australiancurriculum.edu.au/GeneralCapabilities/ 
lntercultural-understanding 

Year 7 
• Y7: exploring languages and dialects through 

building webcam relationships with schools 
across Australia and Asia (ACELA1528 
elaboration). 

• Y7: exploring traditional stories from Asia 
and discussing their engaging features, for 
example use of the oral mode, visual elements, 
verse, use of puppets to convey the narrative 
(ACELT1622 elaboration). 

• Y7: Understand, interpret and discuss how 
language is compressed to produce a dramatic 
effect in film or drama, and to create layers 
of meaning in poetry, for example haiku, 
tankas, couplets, free verse and verse novels 
(ACELT1623). 

• Y7: drawing on literature and life experiences 
to create a poem, for example ballad, series of 
haiku (ACELT1805 elaboration). 

Year 8 
• YS: exploring examples of Singlish (Singapore 

English) from a Singlish dictionary 
(ACELA1540 elaboration). 

Year 9 
• Y9: reviewing historical fiction or nonfiction 

written by and about the peoples of Asia 
(ACELT1633 elaboration). 

• Y9: analysing literary texts created by and 
about Aboriginal and Torres Strait Islander 
peoples (including documentaries, picture 
books, print texts and other multimodal 
texts) and also texts including film produced 
by and about peoples of Asian background, 
and considering the different ways these texts 
represent people, places, things and issues 
(ACELT1633 elaboration). 

• Y9: analysing how issues are debated and 
reported in the media in different countries, 
and the possible reasons for this, for example 
'whaling' in Japan and Australia (ACELY1742 
elaboration). 

Year 10 
• YlO: exploring models of sustained texts 

created for persuasive purposes about a 
challenging or complex issue from other 
cultures, including Asia (ACELYl 756 
elaboration). 

ASIA Volume 40 Number 3 - Focus: The Study of Asia through Literature 



Asia and Australia's Engagement with Asia 

A Unit for Stage 5 - Year 9 
Korea: a virtual cultural excursion 
using graphic non-fiction text 
8-10 Weeks 
48-60 x 40 minute lessons 

Rationale 
This unit addresses the cross curricular dimension 
of the National Curriculum: Asia and Australia's 
engagement with Asia. The unit is designed to raise 
student awareness of Asian cultures and diversity 
among cultures through a close study of Korea and 

the Korean culture by engaging with a 
Korean text by a Korean author. This 
unit also allows students to explore 
the features of non-fiction text and 
graphic text in a combined format 
different to typical non-fiction text or 
graphic novels. 

(Editor's comment: This is an excellent 
text to use - available from large bookstores) 

Through this study: 
• Students will gain an understanding of the 

diversity of cultural values and belief systems by 
developing their understanding of perspectives 
and the way cultural identity, ideologies and 
values are created by difference in cultural beliefs 
as well as variance in situation and experience. 

, Students will learn about their place within the 
Asian and global communities. 

, Students will explore the notion of human 
rights, morality and ethics in political practice. 

, Students will further their critical literacy skills; 
they will learn about differing perspectives, bias, 
subjectivity and objectivity. 

, Students will develop an awareness of positive 
and negative connotations that can be derived 
from stereotypical descriptions of cultures. 

, Students further develop their vocabulary and 
spelling skills. 

, Students develop their understanding of 
metalanguage, as well as their ability to discuss 
how meaning is made in graphic non-fiction 
text. This will allow them to expand on their 
understanding of visual literacy and the nature 
of meaning made through the partnership of 
visual and written language. 
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• Students also develop interpersonal skills that 
will empower them to interact and negotiate 
with people from diverse backgrounds with 
empathy, understanding and diplomacy and 
may also improve their personal management 
skills. 

, Students develop learning skills that contribut 
toward their development as lifelong learners. 

Cross Curricula Dimensions -
Geography, Social Science, History, LOTE 

Features of graphic texts 
Combination of visual and written language to creal 
meaning. 

Terms: 

Pane Symbols Tier 

Mood Narrator Motion Lines 

Dialogue Word Balloons Subtext 

Caricatures Thought Bubble Angles 

Body Language Costume Frames 

Facial Expression Point of View Shots 

Border Satire Gutter 

Pun Tail Irony 

Visual Metaphor Cliff Hanger Position 

Visual Hyperbole Captions Proximity 

Features of Non-Fiction Texts 
Charts Evidence Facts 
Graphs Expert references Figures 
Maps Statistics Tables 
Scientific evidence Formal direct language 

Critical Literacy 
Reader /Viewer beware ..... 

• Bias - conscious and subconscious 

• Connotations - positive and negative 

Perspective - culturally defined 

• Subjectivity and Objectivity in authorship 

Building Vocabulary and Spelling Skills 

Students are introduced to a range of new words, 
terms and concepts: 

• Students are encouraged to skim through the 
material first to create a list of words they are 
unfamiliar with, when definitions are provided 
then they can continue reading. Successful 
reading can only be achieved if students have 



Asia and Australia's Engagement with Asia 

What is the most important 
value of each of the three East Asian countries . 

- ,t in ONE 
FIRST ORTHODOXY HARMONY 
SOLO PEACE 

What do the Koreans, Japanese 
and Chinese each consider to be 
the most important value? 

An essential and irreplaceable In other words, what's the key to 
value safeguarded by each people. understanding their mind frames? 

The most 
important 

value 

Of course, there's no simple answer. 

+ 
~+ 

.. t MIND FRAME 

But if 1here is a one•word answer 
to this question for each country, 

one would be the answer for the 
Chinese. 

Why one? Let me try to explain. 

One 
... I'll* 

Onewordl 

"''Yi in Chinese. 'II' in Korean, 

the information they require to unlock the 
meaning. 

• New Words: (meanings, spelling, etymology) 
ideology, democracy, communism, capitalism, 
conglomerate, shamanism, egregious, 
dissenters, Stalinism, Confucianism, Animism, 
Shintoism, polytheistic, monotheistic 

• Students explore the different spelling 
techniques they might use to assist them in 
the remembering the correct spelling of the 
terms (four spelling knowledges: phonological, 
visual, etymological, grammatical) 

, You're vying to 
simplify us into this 

one? 

Source: Korea Unmasked 

• Students also explore the world of adjectives 
as they are used to describe different cultures. 
They are then required to reflect on and create 
a list of adjectives they could use to describe 
the Australian culture. 

Ethics 
Exploring the difference between the development 
of Nth and Sth Korea allows for a direct exploration 
of the impact of different forms of leadership. 

Issues that would arise from discussion would 
include: 
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Asia and Australia's Engagement with Asia 

Tho=:antlrwas!oroan:I 
piund~grM!ly<lstmS&Cdlho 
Korean,. 

Tha Koroonyr,rJoflfav,a,\!il:y 
WOOJ!oomo. 

Theirfo,ctp,mt;wn,;.. For"""ml.tCIOl<orca"'lhadtobo 
reaci1a1ciltimas1or,gt,1ot1klroign --· 

v.fl!cl,~c:,n!lj-~tt-,, 
pr~lm!U1U'lat,U:~re<\l"""liWOJldll'aX. 

S,ipposaa~racomi;<IISMII l'.tla!WOUld~1Th!aloc:<1na, F«lhoWMolpre1M""Jlhcir 
fore¼ine,soveraepanol~ ~•lllcaliden!i.'{,"'CIJ!<IW11rto.clf ~ •. fheKorowsbecilmo~er/ 
olY(lllra. bok>sl. ~"'Y-~'o;in;li,am:a,g 

• 

LQc:lca1lho"""'1!11e1oll/lollalkan 
~ 1ho\fvl! ...,,.!crod JOI' neady 
2.000yeara flCm lcroign kwa®a:. 

-
' """"' 

• Human Rights 

i 
\\l!he4lD!'r.wei:. 

lli;e.<dwoc'-JT11$a!:rh.tab'&kllrur 
.,,ri1vr.l!ro!WZl<J~rJ>f'OP'6, 
lo.,Ux,lt®>'.11etor,;e~ermlllt,fQC!al 
On 

, Impact of government on civil and human rights 
• Impact of war 
• Civil liberty 
, Survival v's morality 

North Korea 
• Currency Change - 2009 (10,000 won= 10 won) 
• Limited amount of money permitted per 

household 
• People starving 
, Teachers starving - living off trade with parents 
, Black market very strong and only way to survive 
• Bribery common place 
• Education very restricted 
, No communication permitted with outside 

world 
, Travel around Nth Korea limited 
, Government recently cracking down on issues 

previously ignored 
• China supposed to have a treaty with Sth Korea 

but repatriate Nth Korean refugees despite the 
treaty. 

Creation of texts 
Throughout the unit students are required to create 
a range of texts including: 

• Scripts 
• Graphic texts 
, Non-fiction texts 
, Short stories, journal entries or letters 
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• Tables 
Presentations 

• Reflections on learning and on process of 
creation 

Cultural Understanding 
• Cultural Diversity 
• Empathy 
, The Global Community 

Teaching strategies 
, BOA (Before During and After) 
• Debates 
• Think, Pair, Share 
• 6W3 
• Role Playing 
, Collaborative Learning - group activities 
, Self Directed Learning - research of selected 

topic 
, Visual representations 
, Coding Strategy 

Coding Strategy 

+ 

?? 

I already know this 

New information 

Wow 

I don't understand 

What's this word? 



Asia and Australia's Engagement with Asia 

super Six - Metacognitive Learning Strategies 

Illustration by Sam Hawke Design 

Visualising: 
What image does this create in my mind? 
What visual will help me understand or 
remember? 

Summarising: 
What are the main points? 

Questioning: 
What? Where? Who? When? Why? How? 

Monitoring: 
Is this making sense? 
What don't I understand? 
What do I need to know or do next? 

Making connections 

Predicting 

Visualising 

Summarising 

Questioning 

Monitoring 

Making connections: 
What do I see? 
What do I already know? 
Of what does this remind me? 

Predicting: 
What is going to be said next? 
What is going to happen next? 

Illustration by Sam Hawke Design 
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Asia and Australia's Engagement with Asia 

Development of Personal Skills 
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Asia and Australia's Engagement with Asia 

covey's 7 Habits - aiding successful 
negotiation and diplomacy skills 
Students are introduced to Covey's - 7 habits with 
an emphasis on Habit 5 and 6 as they relate to 
positive negotiations 

1. Be Proactive 

2. Begin with the end in mind 

3. Put First Things First 

4. Think Win Win 

5. Seek first to understand, then to be understood 

6. Synergise 

7. Sharpen the saw 

Students go to: 
www.stephencovey.com/7habits/7habits.php 
and create a summary of the seven habits. 

Class discussion: Which is the most important of 
the 7 habits for successful negotiation? 

Written response: How would you apply the 7 habits 
to your life? 

Assessment - Ideas 
• Student presentation - group work - research. 

• Students create a graphic text which 
incorporates the Australian ideology and 
identity as it might be compared with the 
Asian. scaffold provided. 

• Students complete along with the graphic text 
a:Ceflection on process where they identify and 
disc.uss the intended effect of the techniques 
foey employed in the creation of their work. 

• Stµdents submit their script which 
d~monstrates an understanding and 
appfedation of cultural diversity, empathy and 

··conflict resolution which results from cultural 
misunderstanding. Alternately, students could 
use their scripts to role play different scenarios. 

• Students complete a multiple choice task which 
assesses their understanding of non-fiction 
texts and relevant terminology as well as new 
terminology introduced throughout the unit. 

• ,~t~dent reflection: students complete a one 
.page reflection where they identify the reasons 
why it is important to learn about different 
cultures, in particular those of our neighbours 
in the Asian communities. 

Left: Film poster - ]SA 

Ideas and resources for future units 

Korean film 
• )SA - Stages 5 or 6 Authority / Freedom 

, The King and the Clown - Stage 6 

Highlighting the Importance of Remembering our 
History 

• The Comfort Women 

Books 
• HanBooks - Korean Books, CDs and DVDs 

www.hanbooks.com/koruninsearo.html 

CD Resources 
, Copy of the Stage 5 Unit - Korea: a Virtual 

Cultural Excursion Using Graphic Non-Fiction 
Text 

• A range of support material for the unit 
including worksheets and informational 
sheets 

• PDF - Asia content in the Australian 
Curriculum 

• Bibliography- resources and references 

ASIA Volume 40 Number 3 - Focus: The Study of Asia through Literature 1 
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WAGGA WAGGA HIGH SCHOOL ENGLISH FACULTY PROGRAM 

STAGE 5 - Year9 -Created by Corrina Hawke 

TEACHER: l CLASS: 9 I TERM: 
DATE: 

PROGRAM TITLE: KOREA -A VIRTUAL CULTURAL EXCURSION USING 
GRAPHIC NON-FICTION TEXT 

PROGRAM RATIONALE 
This unit addresses the cross curricular dimension of the National Curriculum: Asia 
and Australia's engagement with Asia. The untt is designed to raise student 
awareness of Asian cultures and diversity among cultures through a close study of 
Korea and the Korean culture by engaging with a Korean text by a Korean author. 
This unit also allows students to explore the features of non-fiction text and graphic 
text in a combined format different to typical non-fiction text or graphic novels. 

Through this study: 
► Students will gain an understanding of the diversity of cultural values and 

belief systems by developing their understanding of perspectives and the way 
cultural identity, ideologies and values are created by difference in cultural 
beliefs as well as variance in situation and experience. 

► Students will learn about their place within the Asian and global communities. 
► Students will explore the notion of human rights, morality and ethics in 

political practise. 
► Students will further their critical literacy skills; they will learn about differing 

perspectives, bias, subjectivity and objectivity. 
► Students will develop an awareness of positive and negative connotations 

that can be derived from stereotypical descriptions of cultures. 
► Students further develop their vocabulary and spelling skills. 
► Students develop their understanding of metalanguage, as well as their ability 

to discuss how meaning is made in graphic non-fiction text. This will allow 
them to expand on their understanding of visual literacy and the nature of 
meaning made through the partnership of visual and written language. 

► Students also develop interpersonal skills that will empower them to interact 
and negotiate with people from diverse backgrounds with empathy, 
understanding and diplomacy and may also improve their personal 
management skills. 

► Students develop learning skills that contribute to toward their development 
as lifelong learners. 

Cross KLA elements: Geography, Social Science, History, LOTE 

OUTCOMES: 4, 7, 9, 10, 11 l NEW OUTCOMES: 1, 4, 6, 7, 8 

TIME: 8-10 WEEK UNIT 48-60 X 40 MIN LESSONS 

RESOURCES: 

Prescribed Text 
Rhie, Won-bok. (2002). Korea Unmasked: in search of the country, 
the society and the people. Gimm Young Books: Korea 

Films 
Excerpts from: The King and the Clown (2005), directed by Lee Jun-ik 
Excerpts from: JSA (2000), directed by Park Chan-wook 

Websites 
The Language of Comic Strips, Comix and Graphic Novels 
http://paul-server.hum.aau.dk/comix05/read/maus.htm 

BOOKSHELF: Teaching Nonfiction Graphic Novels in English 
Language Arts and Social Studies 
http:l/www.diamondbookshelf.com/public/default.asp?t=1 &m=1 &c=20 
&s= 182&ai=84 731 &ssd= 

STEPHEN R COVEY Home 
https://www.stephencovey.com17habitsl7habits.php 

Other Resources: 
Cameron, S. (2009). Teaching Reading Comprehension Strategies: a 
practical classroom guide. Pearson: New Zealand 
Hoyt, L. (2009). Revisit, Reflect, Retell: time tested strategies for 
teaching reading comprehension. Heinemann: Portsmouth, NH 
Leslie, S. (2011). Oxford 7Big Ideas: Australian Curriculum English. 
Oxford University Press: Australia & New Zealand 
Bently, M. (2006). Teaching the Graphic Novel. Metaphor: lssue3, 
2006. English Teachers Association NSW 

Handouts 
Korean Language 
Values Table 
Connotations Table 

Spelling Table 
BOA 
Multiple Choice Quiz 

)> (/) 

<m -·co 
;:::i.CD 
C: 
0) C.J7 

ol 
C: -< 
;::::;:: CD 
C: 0) 

""' ""' o, CD 

rn -o 
X --, 
oO 
C: (Q 

""' ""' en o, 
o·:3 
:::::, .. 
C;,;:; 
en o 
-·""' :::::, CD 
(Q 0) 

G.l I 
""' 0) 

"O 
:::::,-

0 

z 
0 
:::::, 

I 

21 
0 
,-+ 

0 
:::::, 

m1 
X -



In 
'i> 
& 
c 
~ 
15 
z 
C 

I 
GO 
I 

8 
0. 
i 
(/) 

~ 
Q_ 

f$. 
CU 

~ 
<D 
=, 

r 

WAG~~fffG~AHIGH SCHOOi.. ~~Gl..lSH FACULTY PROGRAM 

STAGE 5 OUTCOMES (OUTCOMES BEIN(jFORNIALLYASSESSED IN THIS UNIT ARE HIGHLIGHTED) 
A student: 

1. responds to and composes increasingly sophisticated and sustained texts for understanding, interpretation, critical analysis and pleasure 
2. uses and critically assesses a range of processes for responding and composing 
3. selects, uses, describes and explains how different technologies affect and shape meaning 
4. selects and uses language forms and Jeatures and structures of texts according to different purposes audiences and contexts and describes and 

explains their effects on meaning 
5. transfers understanding of language concepts into new and different contexts 
6. experiments with different ways of imaginatively and interpretively transforming experience, information and ideas into texts 
7. thinks critically and interpretively using information, ideas and increasingly complex arguments to respond to and compose texts in a range of 

contexts 
8. investigates the relationships between and among texts 
9. demonstrates understanding of the ways texts reflect personal and public worlds 
10. questions, challenges and evaluates cultural assumptions in texts and their effects on meaning 
11. uses, reflects on, assesses and adapts their individual and collaborative skills for learning with increasing independence and effectiveness 

Language: 
► Understand that roles and relationships are developed and challenged through language and 

interpersonal skills 

Literature: 
► Interpret and compare how representations of people and culture in literary texts are drawn from 

different historical, social and cultural contexts. 

Literacy: 
► Explore and explain the combinations of language and visual choices that authors make to present 

information, opinions and perspectives in different texts. 
► Create imaginative, informative and persuasive texts that present a point of view and advance or 

illustrate arguments, including texts that integrate visual, print and/or audio features. 

CLASS ASSESSMENT 

1. Diagnostic 3. Summative 

National Curriculum Asia Links 

Y9: reviewing historical fiction or nonfiction written by 
and about the peoples of Asia (ACEL T1633 
elabaratian) 

Y9: analysing literary texts created by and about 
Aboriginal and Torres Strait Islander peoples 
(including documentaries, picture books, print 
texts and other multimodal texts) and also texts 
including film produced by and about peoples of 
Asian background, and considering the different 
ways these texts represent people, places, things 
and issues (ACEL T1633 elaboration) 

4. Homework 

Brainstorms, BOA, Class 
discussions 

2. Formative and Assessment for Learning 

Progressive monitoring and guidance provided during 
student creation of portfolio submissions providing 
feedback where required 

Portfolio of student work Work not completed in class 

Extension activities (depending on 
the needs of the cohort) 

Observation during class work, class discussions and 
group activities 
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WAGGA WAGGA HIGH SCHOOL ENGLISH FACULTY PROGRAM 

NEW SYLLABUS STAGE 5 OUTCOMES (OUTCOMES BEING FORMALLY ASSESSED IN THIS UNIT ARE HIGHLIGHTED) 

1. engages imaginatively and creatively, critically and interpretively, with experience, information 
and increasingly complex ideas and arguments to respond to and compose texts in a range of 
contexts 

2. responds to and composes increasingly sophisticated and sustained texts for understanding, 
interpretation, critical analysis, imaginative expression and pleasure 

3. uses and critically assesses a range of processes for responding to and composing texts in 
different mediums.and technologies 

4. selects ,nd~•~s language forms and features and structures of texts appropriate to different 
purpose~,.audien_ces and contexts with accuracy, clarity and coherence and describes and 
explains their effects on meaning 

5. investigates the relationships between and among texts 
6. demonstrates. understanding of the diverse ways texts can represent personal and public worlds 
7. questions; challenges and evaluates how aspects of culture are represented in texts and the 

effects on meaning 
8. uses, reflects on, assesses and adapts their individual and collaborative skills for learning with 

increasing indepe~dence and effectiveness 

Students learn to: 
1.5 respond t<, a!1d c<>,npose a range of sustained imaginative, factual and critical texts which 
are increasingly demanding in terms of ideas, arguments and linguistic, structural, cognitive, 
emotional and moral complexity 

1.9 recognise ard e~plain differences between opinions and reasoned arguments, differences 
in shades of opinion and inconsistencies 

4.1 analyse and explain how text structures, language features and vis_ual features of texts and 
the context in wh_ich texts are experienced may influence audience response 

4.2 evaluate te'?h~ique~ usi;d in spoken, written and visual texts, for example to construct plot 
and create emotio!1al ~Sl)Of1S~s, including comparison, contrast, exaggeration, juxtaposition, 
changing chronological order or the expansion and compression of time 

4.3 identify, explt1in ilncJ discuss how narrative viewpoint, ~tructure, char~cterisation and 
devices inchlding analogy•and satire shape different interpretations and responses to a text 

4.6 create litefary.fex~...,ltffa~11stained 'voice', selecting and adapting appropriate text 
structures; Hterary ~~vi~~s, language, auditory and visual structures and features for a specific 
purpose and intended a_udience 

6.1 use aspects of pei'sor\~Lexperience to compose increasingly complex imaginative, critical 
and interpretive text,; 

6.2 explore a!1d reflect <>ffpe~cmatunderstanding of the world and significant human 
experience gained fr<>'!' interpreting various representations of life matters in texts. 

6.4 respond to and compose texts that reflect their expanding world from the personal to the 
public 

6.6 relate the content_and'ideas in the texts to the world beyond the texts and appreciate the 
ways personal perspective and context shape meaning in texts and are shaped by historical, 
social and cultural influences. 

Students learn about: 
1.16 the ways to formulate, develop and express their own 
ideas and beliefs creatively, thoughtfully, positively and 
confidently 

1.17 the way.bias, stereotypes, perspectives and ideologies 
are constructed in texts, including the codes and phrasings 
that signal them 

4.20 vocabulary choices - identify how vocabulary choices 
contribute to specificity, abstraction and stylistic 
effectiveness 

4.22 spelling - understanding how to use knowledge of the 
spelling system to spell unusual and technical words 
accurately, for example those based on uncommon Greek 
and Latin roots 

6.11 aspects of their own context that influence their 
responses and compositions 

6.12 the ways different and changing views of the world 
shape meaning 

6.13 the ways personal perspective and language use shape 
meaning and are shaped by social, cultural and historical 
influences 

6.14 the ways in which their own responses to texts reflect 
their own personal context 

6.15 evaluation of texts - understand that people's 
evaluations of texts are influenced by their value systems, 
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WA~~Jr,t<;AHIGH SCHOOL ENGLISH FACULTY PROGRAM 

6:7,descritie!w,iys/iiiWhich their own responses to texts are personal and reflecttheir own 
c_~-~l~~\fiii1W1~~!Y~1:,ttf:~:\}/___ _ _ -·_:_<,::---:-_:/>:': --:- -- - -__,,>::<::>-J::_ 

s;li}f~1
:f,f~'f1afaf;a1yse ethical positions on a current issue, including the values an_d or 

1>rin1:ipl~<itli(olved in a debate in biogs or online discussion forums 
'Y:'(:/;Z\_"(fY;f;{,\'/J(/<'-'.r, 

5;9 evaluate·the social, moral and ethical positions represented in texts 

6.1 () draw conclusions about their own values in relation to the values expressed and reflected 
by texts, and their responses to them 

7.1 analyse literary texts created by and about a diverse range of Australian people, including 
Aboriginal people and people from Asian backgrounds, and consider the different ways these 
texts represent people, places and issues 

7.2 interpret and compare how representations of people and culture in literary texts are drawn 
from different historical, social and cultural contexts 

7.3 analyse and evaluate how people, cultures, places, events, objects and concepts are 
represented in texts, including media texts, through language, structural and/or visual choices. 

7.9 use narrative and modality with purpose to represent a range of individual or shared views 
of the world 

7.1 O compose texts that reflect cultural attitudes other than their own 

8.1 identify and articulate their own specific processes of responding to and composing a range 
of different types of texts 
8.2 apply existing skills, knowledge and understanding about language to access and express 
increasingly complex information and ideas for new purposes, audiences and contexts 

8.3 use prediction, speculation, hypothesis and paraphrasing as strategies for accessing 
complex types of texts with unfamiliar ideas or structures 
8.7 plan, rehearse and deliver presentations, selecting and sequencing appropriate content and 
multimodal elements to influence a course of action 

Students learn 
about: 

Students learn to: 
Sequence of Unit/ 
Teaching Strategies 

Introduction to unit- Language of Graphic Text 
(6 x 40 minute lessons)- Week 1 

the context and !,he.purpose and mode of communication 

7.12 the ways in which particular texts relate to their cultural 
experiences and the culture of others 

7 .13 the ways texts sustain or challenge established cultural 
attitudes 

7.14 the beliefs and value systems underpinning texts from 
different cultures 

7.15 the language used to express contemporary cultural 
issues 

7.16 the ways in which imaginative texts can explore human 
experience, universal themes and social contexts 

8.11 roles and relationships - understand that roles and 
relationships are developed and challenged through 
language and interpersonal skills 

Assessment Quality Teaching 

Students learn about 
graphic novels as a 
text form; the history 
and language used 
in the creation of 
meaning in text 

Students learn to 
identify and discuss 
the effect of the 
techniques that are 
particular to graphic 
novels and comics 

Students are provided an overview of the unit and given an outline of 
assessment requirements with marking criteria. Teacher ensures that 
students know what they need to achieve and the level of 
achievement required for success. 

Diagnostic: 
assessment of student 
prior knowledge during 
class discussion 

Explicit quality criteria 

High Expectations 

Background 
knowledge 

Class discussion: students are asked about their prior experience 
with graphic text and what they perceive to be a graphic novel. 

Students are provided with a functional definition of graphic novel and 
the way these differ from picture books. 

Formative: 
student understanding 
of the graphic novel and 
relevant technigues are 
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WAGGA WAGGA HIGH SCHOOL ENGLISH FACULTY PROGRAM 

Students are provided with notes on basic history of graphic texts determined through 
(cartoons, comics etc)_ Using notes they might create a timeline of observation of 
evolution_ contributions to class 

discussions and revision 
Class creates a list of graphic novels that they are familiar with_ of students' independent 
Examples shown (Coraline, Beowulf, Bone etc) and examined by analysis 
class members_ Metalanguage 

Using an example page of text on overhead or PP: together class 
creates a list of techniques used to create meaning in graphic text; 
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these include techniques used to create humour in comics such as 
satire, irony, pun, characterisation or caricatures, costume, 
exaggeration or hyperbole_ 

Students are then provided with comprehensive list and definitions of 
graphic text features - list should be used for regular revision. 
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Class readdress the modelled example text and explore any new 
terminology or techniques revealed by the notes. Deep Understanding 
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Students complete a labelling activity. Labelling features on 
photocopied page of graphic text. 

Teacher models an analysis of graphic text features (created with 
class assistance on the board). 

Students then complete their own analysis on a new document 
Teacher may provide a list of questions to facilitate analysis. 

Students learn about Students learn to Graphic Text as Non-Fiction - introduction to Korea Unmasked 
the difference recognise the (6 x 40 min periods) 
between graphic features of a graphic 

Open discussion reviewing what was learned in previous lesson. novels and graphic informational text 
informational texts 

Opening question: What is a non-fiction text? Diagnostic: 
Student learn about Students create a definition of non-fiction text (with teacher assessment of student 
language relevant to facilitation) and a list of possible non-fiction formats. Students are understanding during 
non-fiction texts asked to consider the significance of non-fiction texts in our society class discussions and Metalanguage 

(why are they important, what do they contribute, where are they adjustment of lesson to 
Students learn about likely to encounter them in their daily lives and across their lifetime)? suit student needs 
elements of texts that - (Making Connections) 
shape meaning such 
as perspective, Students are asked to consider: Could graphic texts also convey non- Formative: 
opinion and bias_ fiction material? Observation of student 

responses during class 
Students are issued a copy of Korea Unmasked. discussion and 

facilitation of student Background 
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Students learn about 
diversity among the 
Asian countries: 
China, Japan and 
Korea 

Students learn about 
the metacognitive 
strategy: making 
connections, 
visualising and 
summarising 

Students learn about 
the difference 
between 
underdeveloped, 
developing and 
developed countries 

Students begin to 
learn to identify and 
appreciate the 
difference between 
the Australian 
perspective and the 
perspective of other 
cultures, specifically 
the cultures of 
Japan, China and 
Korea 

Students learn to use 
metacognitive 
strategies to 
enhance their 
learning 

'}tu9~9ts;,rxam\D.e;tti;e front cover and the ~ontents page. As a class 
""i~~k8:';E[it~tions about information the text may contain. 

V\le .9r.airy.sto~whal we know about Korea - making connections to 
b)hertexts, .what we have heard, current perceptions, what we don't 
•know: 

lfth~.question arises teacher may select to use a PP of map to reveal 
the location of Korea or they may wait until later in the unit 
(depending on the direction of the conversation). 

Handout: Students learn how to say hello/goodbye and thank you in 
Korean and are encouraged to use these terms during the unit to 
create familiarity with basic Korean language. 

We read The Forward and determine who wrote the text, when it was 
written and the perspective that the text is revealing (Questioning). 
We discuss and create a definition of other pertinent words such as 
perspective, bias, subjectivity and objectivity. 

Students are provided with a BDA sheet (Before, During and After). 
Students commence reading the text and complete the BDA while 
reading. 

Reading Korea Unmasked (6 x 40 min periods) 

Teacher facilitates reading and understanding - using various 
sections of the text as stimulus for class discussions. 

After reading the Introduction and the first section of Chapter 1 
students revisit the BDA. 

Students create a list of questions to test their comprehension. 
Teacher might use the 6W3 to encourage student participation. 
Questions should encompass: 

• In what way are the Asian countries different from European 
countries? 

• In what ways are the Asian countries, Japan, Korea and 
China different from each other? 

• Is national identity important to the Koreans? 
Why do you think it is so important? 

Visualising and summarising: Students might create a table of the 
differences - using words or images or both. 

understanding as 
required 

Formative: 

knowledge 

Cultural knowledge 

Knowledge integration 

Deep understanding 

Student self regulation 

Cultural knowledge 

Student responses to I Cultural Knowledge 
questions and activities 
are observed and 
understanding facilitated 
as required 
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WAGGA WAGGA HIGH SCHOOL 

Students learn about Students learn to 
the rich traditional appreciate the rich 
culture and costumes traditional culture of 
of the Korean people the Koreans 

Students learn about Students learn to 
the different values Identify the way 
of different societies different values in 
and the way values different societies are 
are created created and they way 

they are represented 
Students learn about in texts 
new words an terms 
that relate to values Students learn to use 

different techniques 
Students learn about to aid their spelling 
the etymology of the skills 
new words 

ENGLISH FACULTY PROGRAM 

Class discussion about the differences between underdeveloped, 
developing and developed countries. Students write a definition of 
each in their workbooks or laptops. 

Students identify the use of graphic techniques to create meaning. 

Students identify that Korea positions itself as competitive - like it is 
in a race or competition and needs to work hard to achieve its goals. 
How is this attitude different from the Australian attitude? Why do you 
think the Koreans see themselves in this way? 

Korean Film (1 x 40 min period) 
Students examine a segment of The King and The Clown to develop 
an appreciation for the language, the culture, the rich traditional 
costumes and lifestyle of the Koreans. 

View and discuss 

Close study: Chapter 1 - What is the most important value of 
each of the three East Asian countries as represented in this 
text and how are they demonstrated in their culture? (p.23-60) 

(4 x 40 minute periods) 

Students scan the section and create a list of words that they need to 
know to make meaning from the text. This teaches the students to 
monitor what they need to know to make learning more achievable. 

Students either find definitions of words for themselves or they may 
be provided by the teacher (depending on the needs of the cohort 
and time). 

Teacher may select this time or a time later in this lesson to consider 
the spelling of the words and the etymology. (Refer to Spelling Table 
- 4 spelling knowledges) 

Read through the section of text together as a class and discuss. 
Students might use the coding strategy as they read to monitor their 
learning. 

Students should also complete the table below while reading, listing 
the Korean, Japanese and Chinese values. 

Formative: teacher 
observes and facilitates 
student engagement Engagement 
and enthusiasm 

Formative: 
Student responses to 
questions and activities 
are observed and 
understanding facilitated 
as required Student self regulation 

Cultural knowledge 
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Students learn about 
new words an terms 
that relate to religion, 
ideology and the 
economy. 

Students learn about 
the etymology of the 
new words 

Students learn about 
different adjectives to 
describe cultures 

Students learn about 
connotations and the 
way these can be 
perceived either 
positively or 
negatively 

Students learn to use 
different techniques 
to aid their spelling 
skills 

Students learn to 
identify and explain 
positive and negative 
connotations as they 
relate to descriptive 
terms for different 
cultures 

Students learn to 
evaluate the impact 
of fl_Ositive and 

ENGLISH FACULTY PROGRAM 

Values·· 

Korea Japan Australia 

When finished reading, students create a list of Australian values -
facilitated by class discussion or think, pair, share - to use as a 
comparison. 

Teacher asks the students to consider: Do you note any bias in the 
representation of values? 

Students should identify and discuss how the bias is represented and 
whether they believe it to be conscious or subconscious bias 
(explanation provided by teacher). 

Chapter Study: Chapter 2 • The World Record Parade, p.84: 
Religion (p.88), Ideology (p.93) and Economy (p.105). 

(1 x 40 min period) 

Vocab building: 

For each section of the text - students again scan the document and 
identify any words that require definition. These are likely to include: 

IDEOLOGY, DEMOCRACY, COMMUNISM, CAPITALISM, 
CONGLOMERATE, SHARMANISM, EGREGIOUS, DISSENTERS, 
STALINISM, CONFUCIANISM, ANIMISM, SHINTOISM, 
POLYTHEISTIC, MONOTHEISTIC, FENG SHUI 

Again, students might identify the appropriate strategy to aid the 
students in correct spelling of the new words and the etymology of 
the words. (Refer to 4 knowledges spelling table) 

THE WORLD RECORD PARADE P.84 
(3 x 40 min periods) 

Using adjectives to describe stereotypical qualities of different 
cultures: 

Students determine a definition as well as synonyms and antonyms 
for each of the adjectives used to describe the Korean personality on 
p.84. 

Students develop an understanding of the term "connotations". 

Students explore the positive and negative connotations of the 

Formative: 
Student responses to 
questions and activities 
are observed and 
facilitated as required 

Diagnostic: 
Student understanding 
of adjectives checked 
prior to commencement 
of activities 

Formative: 
Student responses to 
.9.uestions and activities 

Connectedness 

Deep Understanding 

Student self regulation 

Metalanguage 

Cultural knowledge 
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WAGGA WAGGA HIGH SCHOOL 

Students learn about 
new words an terms 
that relate to religion, 
ideology and the 
economy. 

Students learn about 
the etymology of the 
new words 

Students learn about 
different adjectives to 
describe cultures 

Students learn about 
connotations and the 
way these can be 
perceived either 
positively or 
negatively 

Students learn to use 
different techniques 
to aid their spelling 
skills 

Students learn to 
identify and explain 
positive and negative 
connotations as they 
relate to descriptive 
terms for different 
cultures 

Students learn to 
evaluate the impact 
of p_ositive and 

ENGLISH FACULTY PROGRAM 

Values 

Korea Japan China Australia 

When finished reading, students create a list of Australian values -
facilitated by class discussion or think, pair, share - to use as a 
comparison. 

Teacher asks the students to consider: Do you note any bias in the 
representation of values? 

Students should identify and discuss how the bias is represented and 
whether they believe it to be conscious or subconscious bias 
(explanation provided by teacher). 

Chapter Study: Chapter 2 - The World Record Parade, p.84: 
Religion (p.88), Ideology (p.93) and Economy (p.105). 

(1 x 40 min period) 

Vocab building: 

For each section of the text - students again scan the document and 
identify any words that require definition. These are likely to include: 

IDEOLOGY, DEMOCRACY, COMMUNISM, CAPITALISM, 
CONGLOMERATE, SHARMANISM, EGREGIOUS, DISSENTERS, 
STALINISM, CONFUCIANISM, ANIMISM, SHINTOISM, 
POLYTHEISTIC, MONOTHEISTIC, FENG SHUI 

Again, students might identify the appropriate strategy to aid the 
students in correct spelling of the new words and the etymology of 
the words. (Refer to 4 knowledges spelling table) 

THE WORLD RECORD PARADE P.84 
(3 x 40 min periods) 

Using adjectives to describe stereotypical qualities of different 
cultures: 

Students determine a definition as well as synonyms and antonyms 
for each of the adjectives used to describe the Korean personality on 
p.84. 

Students develop an understanding of the term "connotations". 

Students explore the positive and negative connotations of the 

Formative: 
Student responses to 
questions and activities 
are observed and 
facilitated as required 

Diagnostic: 
Student understanding 
of adjectives checked 
prior to commencement 
of activities 

Formative: 
Student responses to 
_questions and activities 

Connectedness 

Deep Understanding 

Student self regulation 

Metalanguage 

Cultural knowledge 
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WAGGA WAGGA HIGH SCHOOL 

negative 
connotations in text 
and the way it may 
reveal bias 

Students learn about Students learn to use 
the different religions questioning to 
in Japan, China and facilitate their 
Korea and the way learning and gain a 
these religions deeper 
developed within understanding of 
these communities texts 

ENGLISH FACULTY PROGRAM 

adjectives used to describe the Korean personality. 

Students might create a table and provide an example of the sort of 
behaviour that might be expected should the term be taken positively 
or negatively. 

Positive Neaative 
Extreme 
Clever 
Uniaue 
Diliaent 
Intense 
Annressive 
Fierv 

Students consider the way the author exhibits the positive and 
negative connotations of the term "extreme" in the text. 

Students might then create a list of terms to describe the Australian 
personality and create a table of examples to demonstrate the 
positive and negative connotations for each of these terms. 

Visual students might like to create a graphic or visual representation. 

Students consider the way positive and negative connotations may 
reveal bias in text. 

RELIGION P.88 (2 x 40 min periods) 

TERMS: Christianity, Animism, Shintoism, Buddhism, Shamanism, 
Feng Shui 

Students answer the following questions to ensure understanding: 
(teacher may facilitate the students self selection of questions using 
the 6W3

) 

0 What is Shintoism? 

• In what way are the terms polytheistic and monotheistic 
different? 

0 What is the main religion in China, Japan and Korea? 

• Explain why Christianity rose rapidly in Korea but not in China or 
Japan? 

0 What is Shamanism? 
0 What are some of the basic principles of Confucianism? 
0 What do you eat if you are Buddhist? 

are observed and 
understanding facilitated 
as required 

Formative: Student 
responses to questions 
and activities are 
observed and 
understanding facilitated 
as required 

Cultural knowledge 

Knowledge integration 
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WAGGA WAGGA HIGH SCHOOL 

Students learn about Students learn to 
the ideologies of the understand and 
Korean people and identify the 
the way these ideologies of different 
ideologies have cultures and they 
shaped their way they are 
societies represented in text 

Students learn about 
new words and terms 
as they relate to 
ideologies 

Students learn about Students learn to 
the Korean economy identify visual 
and the challenges metaphors and 
and hardships they explain effect 
have had to 
overcome 

Students learn about 
visual metaphors 

ENGLISH FACULTY PROGRAM 

Students create a list of questions that are left unanswered by their 
reading? What would they like to know now? How might they find the 
answers. 

Students are encouraged to research their questions for homework 
and share next lesson. 

IDEOLOGY P.93 (2 x 40 min periods) 
Define ideology ........ 

Students read the section and answer the following questions: 

• What is communism? 

• What is capitalism? 

• Describe what you think life might be like in the Nth Korea 

• Describe the government in Nth Korea. 

• What political events have occurred in Nth Korea that have never 
happened before? 

• In what way is the Sth Korean ideology different to Nth Korea? 

• What is a conglomerate? 

Students consider some famous Korean conglomerates that they 
may be familiar with such as Samsung or Hyundai 

Using narrative - Teacher tells students about Mr Hyundai (Chung Ju-
Yilllf!}- Korean success story - Rags to Riches. 

ECONOMY P.105-112 (2 x 40 min periods) 

Students consider the following questions before and after reading 
this section? 

• Why is Korea's economic development so extraordinary? 

• What were some of the challenges they had to endure and 
overcome? 

• How did they overcome them? 

• Which countries did the author compare Korea to? How did 
these countries differ to Korea? 

Students create a timeline which demonstrates Korea's economic 
challenges and advances. 

CLASS CHALLENGE- FIND THE VISUAL METAPHORS 

Formative: Student 
responses to questions 
and activities are 
observed and 
understanding 
facilitated as required 

Formative: Student 
responses to questions 
and activities are 
observed and 
understanding facilitated 
as required 

Cultural knowledge 

Deep knowledge 

Narrative 

Knowledge integration 

Cultural knowledge 
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WAGGA WAGGA HIGH SCHOOL 

Students learn about Students learn to 
a self selected work collaboratively 
element of Korean to achieve common 
society goals 

Students learn about Students learn to use 
the power of various meta 
collaborative learning cognitive strategies 

to achieve self 
directed learning 
goals 

Students learn about Students learn to 
Australia's place Identify Australia's 
within the Asian needs within the 
community and the global context 
Asian community 
within the global 
context 

Students learn about 
the power of debate 
as a form of 
controlled argument 
to put forward and 
discuss differing 
ideas and 
perspectives 

ENGLISH FACULTY PROGRAM 

Student centred enquiry based learning 
(4 x 40 min periods) 

Group Work: In groups of two or three students select a section of 
the text that relays information to them about any of the following 
topics or a topic of their own choosing: 

► Korean History - Separation between the Nth and Sth 

► Korean Tenacity 

► Koreans and Education 

► The Making of the Korean Personality 

► The Successes and Tribulations of the Koreans 

► The Long and Treacherous Road to Reunification 

► Politics 

► The Korean Character 

Student groups present the information to the class (5 mins) along 
with an analysis of the way meaning is created in the selected 
sections of text they choose to support their findings. Students may 
use technology such as PowerPoint or Smart-boards to present their 
work. 

Alternate Activity 
In groups - students prepare a worksheet to be completed by fellow 
students on a nominated section of the text. 

The Global Perspective: (6 x 40 minute lessons) 

Teacher prepared PowerPoint Presentation, note taking and class 
discussion: 

► What countries are included in Asia 

► Australia part of Asia 

► Significance of Korean History to Australia 

► Significance of Asian culture to the Australian economy and 
business 

► Impact of Western Influence 

► The interconnected nature of all nations; interdependence 

► Environmental perspective on a global scale; the health of 
the planet a global responsibility 

Class Debate: Students can break into groups and prepare for to 
debate one or all of the following topics. 

► Australia is part of a global community 

► It's important to know our neighbours 

Diagnostic: 
Teacher ensures that 
students know how to 
conduct group activities 
to maximise learning 

Formative: Observation 
of student engagement 
and collaborative 
learning skills. Teacher 
facilitation where 
required 

Summative: Students 
research and deliver a 
presentation in groups -
marked by teacher and 
added to their portfolio 
grade 

Formative: Student 
responses to questions 
and activities are 
observed and student 
understanding facilitated 
where required 

Student direction 

Knowledge integration 

Engagement 

Deep knowledge 

Substantive 
Communication 
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WAGGA WAGGA HIGH SCHOOL 

Students learn about Students learn to 
the separation of Nth understand the 
and Sth Korea and significance of the 
the significance of Nth and Sth Korean 
the DMZ split, and its impact 

on Korean culture 

Students learn about Students learn to 
situations in the empathise with world 
world that human citizens who struggle 
rights to obtain liberty and 

basic human rights 
Student learn about 
political agenda and Through this -
propaganda students develop a 

greater appreciation 
of the needs and 
desires of people in 
different global 
communities 

Students learn to 
represent their 
understanding of the 
breach of human 
rights in different 
forms of text 

ENGLISH FACULTY PROGRAM 

► Thinking globally will make us stronger 

Group work - Students contemplate what we need to do to get along 
as a global community - think, pair, share. Possibly consider 
outcomes to different scenarios. 

Korean Film (2 x 40 min period) 

Overview of the Korean War and Australia's involvement 

Recap differences between Nth and Sth Korea - students create a 
table or Venn Diagram 

Discussion and pictures on INTERNET of The DMZ, JSA and 
Panmunjeom (Google) or pre-prepared PowerPoint 

Students examine a segment of JSA to further develop their 
understanding of life inside the DMZ. 

View selected appropriate sections only to give visual of the DMZ 
and proximity of Nth and Sth Korean and nature of relationship 
between the people. Discuss 

EXTENSION ACTIVITY - (2-4 x 40 minute period - or home study) 

Students research and share stories from Nth Korean Refugees 
about life in Nth Korea and their experiences trying to escape. 
What is life like for the Nth Koreans who make it to Sth Korea? 

Suggested sites: 

WARNING: SOME OF THE STORIES ARE QUITE HORRIFIC - PLEASE 
WARN YOUR STUDENTS IF YOU CHOSE TO GO AHEAD WITH THIS 
TASK AND BE SURE THAT YOU HAVE NO SENSITIVE STUDENTS OR 
STUDENTS FROM ABUSIVE OR REFUGEE BACKGROUNDS WHO MAY 
FIND THE TASK EMOTIONALLY CHALLENGING. 

http:l/www.viceland.com/inVv14n8/htdocs/we_got.php# 
http:l/www.snkr.org/stories/personal/personal.html 
http:1/www.washingtonpost.com/ac2/wp-dyn/ A41966-
2003Oct3?Ianguage=printer 
http:l/news.bbc.co.uk/2/shared/spl/hi/picture_gallery/05/asia_pac_uns 
een_north_korea/html/4.stm 

HOMEWORK - Students write a short story, journal entry or letter 
from the perspective of a Nth Korean relaying their experiences in 
Nth Korea, during escape or in Sth Korea as refugee. 

Formative: Student 
responses to questions 
and activities are 
observed and student 
understanding facilitated 
where required 

Diagnostic: 
Students warned of 
sensitive nature of study 
and given opportunity 
not to participate. 
Alternate activity 
arranged 

Formative: Student 
empathy and 
understanding 
demonstrated through 
written responses -
collected and checked 
by teacher 

Additional guidance 
given where required 

Substantive 
Communication 

Background 
knowledge 

Engagement 

Substantive 
Communication 

Engagement 

Connectedness 

Deep Understanding 
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WAGGA WAGGA HIGH SCHOOL 

Students learn about Students learn to 
revision and test demonstrate their 
strategies knowledge and 

understanding under 
test conditions 

Students learn about Students learn to 
skills associated with employ skills of 
negotiation and negotiation and 
diplomacy diplomacy 

Skills learn about 
Covey's 7 habits and 
how these might aid 
both personal 
management skills 
as well as enable 
positive and 
effective 
relationships with the 
people around us 

ENGLISH FACULTY PROGRAM 

The Political Perspective 

Students read the following news item: 
North Korea uses poverty, myth to keep nation ready for war 
http://community.seattletimes.nwsource.com/archive/?date=2006101 
3&slug=nkorealife13 

Notion of propaganda explained by teacher. Students consider how 
the article demonstrates propaganda. 
Students write their response into their work books. 

Class discussion -

• What is morality and ethics? 

• What are some of the moral and ethical dilemmas or 
concerns have risen from this study? 

• How can we know what is the right thing to do? 
• Is it always possible to act according to what we know is 

morally or ethically right? 

IN CLASS MULTIPLE CHOICE ASSESSMENT 
(20 minutes) 

Negotiation and Diplomacy (3 x 40 min periods) 

Define the words - negotiation and diplomacy. 

Reference or research famous success in negotiation and diplomacy. 

Students are introduced to Covey's - 7 habits with an emphasis on 
Habit 6 as it relates to positive negotiations 

1. Be Proactive 
2. Begin with the end in mind 
3. Put First Things First 
4. Think Win Win 
5. Seek first to understand, then to be understood 
6. Synergise 
7. Sharpen the saw 

Students go to: 
https://www.stephencovey.com/7habits/7habits.php 
and create a summary of the seven habits - student create a table in 
OneNote 

Summative: Multiple 
choice test - result 
contributes to portfolio 

Formative: Student 
responses to questions 
and activities are 
observed and student 
understanding facilitated 
where required 

High Expectations 

Problematic 
knowledge 

Deep Understanding 

High Expectations 
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WAGGA WAGGA HIGH SCHOOL 

Students learn about Students learn to 
script writing and role utilise skills of 
playing to aid negotiation and 
understanding in diplomacy in 
learning conjunction with their 

new found cultural 
Students learn about knowledge to devise 
methods of positive scenarios 
negotiation when arising from cultural 
cultural differences conflict 
arise 

Students learn about Students learn to 
the Australian as it represent their 
compares to Korean understanding of 
culture culture in a non-

fiction graphic text 
Students learn about 
features of a non- Students learn to 
fiction graphic text identify and explain 

the techniques 
employed in the 
creation of their own 
non-fiction graphic 
text 

Students learn about Students learn to 
the power of reflect on their 

ENGLISH FACULTY PROGRAM 

Class discussion: Which is the most important of the 7 habits for 
successful negotiation? 

Written response: How would you apply the 7 habits to your life? 
How do you think it might assist you with your personal management 
skills? 

Negotiating Cultural Differences (4 x 40 min periods) 

Conflict Resolution demonstrated through script writing, performance 
and role plays. 

Students review script writing techniques. 

Collectively - students brainstorm different scenarios where a 
difference of opinion or misunderstanding might occur due to cultural 
perspective. 

In Groups of two or three - students devise a script where each 
student assumes the role of one of the characters and contributes to 
the script. 

Students should create dual scripts that demonstrate both positive 
and negative methods of resolution. 

Students should then write a brief discussion outlining the difference 
in cultural perspective and the reasons for the outcomes in both the 
positive and negative version of events. 

Creating a Graphic Text (4 x 40 min lessons) 

Students create a graphic text that demonstrates the Australian 
ideology and/or character. (A4 sheet with printed panels provided). 

Optional - if students select different aspects of the culture the 
teacher may be able to collate them to create their very own 
"Australia Unmasked" and publish it. 

The graphic text could be computer generated which may be 
beneficial to students who are not confident drawers. 

Students then write a reflection on process where they explain the 
techniques employed to create meaning. 500 word minimum. 

REFLECTION STATEMENT - Our Global Community 
(1 x 40 min lesson) 

Diagnostic: 
Question students to 
ensure student know 
how to create a script -
provide information or 
scaffold as required 

Formative: 
Student responses in 
discussion observed 

Summative: Script 
forms a part of the 
portfolio of assessment. 
Collected and marked 
by teacher. 

Summative: 
Graphic texts and 
Reflections are collected 
and marked by the 
teacher - These 
contribute to the 
portfolio 

Summative: 
Reflections are collected 

Higher Order Thinking 

Problematic 
knowledge 

Connectedness 

Higher Order Thinking 

Engagement 

Narrative 

Metalanguage 
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WAGGA WAGGA HIGH SCHOOL 

reflection in learning learning and 
demonstrate their 
understanding with 
increasing levels of 
sophistication 

ENGLISH FACULTY PROGRAM 

Student reflection: students complete a one page reflection where 
they identify the reasons why it is important to learn about different 
cultures, in particular those of our neighbours in the Asian 
communities, and the skills required to get along in a world full of 
diversity and differing perspectives. 

Summative Assessment 

Students submit a portfolio of work completed throughout the unit: 

• Student presentation - group work - research . 

• Students create a graphic text which incorporates the 
Australian ideology and identity as it might be compared with 
the Asian. Scaffold provided. 

• Students complete along with the graphic text a reflection on 
process where they identify and discuss the intended effect 
of the techniques they employed in the creation of their work. 

• Students submit their script which demonstrates an 
understanding and appreciation of cultural diversity, empathy 
and conflict resolution which results from cultural 
misunderstanding. Alternately, students could use their 
scripts to role play different scenarios. 

• Students complete a multiple choice task which assesses 
their understanding of non-fiction texts and relevant 
terminology as well as new terminology introduced 
throughout the unit. 

• Student reflection: students complete a one page reflection 
where they identify the reasons why it is important to learn 
about different cultures, in particular those of our neighbours 
in the Asian communities. 

Assessment guidelines and marking criteria included in appendices 

and marked to be added 
to the overall grade for 
the portfolio 

Summative: pieces 
issued collected and 
marked by the teacher 
throughout the unit. 

Higher Order Thinking 

Deep knowledge 

Explicit quality criteria 

High Expectations 

Engagement 
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Linking Literature units in AETA 
journals to the Asian focus in the 
Australian English Curriculum K-6 
Early Stage 1 
It all began with a Drip, Drip, Drip (The Brave 
Potter), Volume 33 Number 4 November 2005 - India 

Lulie the Iceberg by Her Imperial Highness Princess 
Hisako Takamado, Volume 35 Number 3 September 
2007- Values through Literature 

A True Person by Gabiann Marin, 
Volume 35 Number 3 September 2007 - Values 
through Literature 

Diwali by Chris Deshpande, 
Volume 39 Number 1 March 2011- India 

Tigress by Nick Dowson, 
Volume 39 Number 1 March 2011- India 

Stage 1 
Lulie the Iceberg by Her Imperial Highness Princess 
Hisako Takamado, Volume 35 Number 3 
September 2007- Values through Literature 

Pak Yono's Paddy field: Growing Rice in Indonesia, 
Volume 37 Number 3 September 2009 - Indonesia 

Diwali by Chris Deshpande, 
Volume 39 Number 1 March 2011 - India 

Tigress by Nick Dowson, 
Volume 39 Number 1 March 2011 - India 

Stage 2 
The Chance to Dance by Sandy Roydhouse, 
Volume 34 Number 1 February 2006 - China 

Adventures of the Treasure Fleet - China 
discovers the world by Anne Bowler, 
Volume 39 Number 2 June 2011 - Trade Routes the 
making of the modern world 

Songman by Allan Baillie, 
Volume 39 Number 1 March 2011 - India 

Sarindi and the Lucky Bird by Janine M Fraser, 
Volume 39 Number 1 March 2011 - India 

Abdullah's Butteifly by Janine M Fraser, 
Volume 39 Number 1 March 2011 - India 

Kensuke's Kingdom by Michael Morpurgo, 
Volume 39 Number 1 March 2011 - India 

The Happiness of Kati by Jane Vejjajiva, 
Volume 34 Number 4 November 2006 - Conference 

Lulie the Iceberg by Her Imperial Highness Princess 
Hisako Takamado,Volume 35 Number 3 September 
2007 - Values through Literature 

Diwali by Chris Deshpande, 
Volume 39 Number 1 March 2011 - India 

Tigress by Nick Dowson, 
Volume 39 Number 1 March 2011- India 

Stage 3 
Dragonkeeper by Carole Wilkinson, 
Volume 35 Number 4 December 2007- The Chinese 
Experience in Australia 

Little Brother by Allan Baillie, 
Volume 33 Number 3 August 2005 - Human Rights/ 
Cambodia 

The Harvest of Endurance Scroll, 
Volume 39 Number 3 September 2011 - China 

Tan Le Huyen's Story by Rosemary Senio, 
Volume 33 Number 2 May 2005 - The Vietnamese 
in Australia 

The Lotus Seed by Sherry Garland, 
Volume 33 Number 2 May 2005 - The Vietnamese 
in Australia 

Grandfather's Dream by Holly Keller, 
Volume 33 Number 2 May 2005 - The Vietnamese 
in Australia 

Saving Abbie by Allan Baillie, 
Volume 32 Number 2 May 2004 - Literature, a study 
of a novel 

Lulie the Iceberg by Her Imperial Highness Princess 
Hisako Takamado, Volume 35 Number 3 September 
2007 - Values through Literature 

Ruby's Wish by Shirin Vim Bridges, 
Volume 35 Number 3 September 2007 - Values 
through Literature 

Mulan - a story from China, 
Volume 32 Number 4 November 2004 - China 

The Great Wall of China by Leonard Everett, 
Volume 32 Number 4 November 2004 - China 

Sacred River by Ted Lewin, 
Volume 39 Number 1 March 2011 - India 

What's their story? Gandhi by Pratima Mitchell, 
Volume 39 Number 1 March 2011 - India 

Diwali by Chris Deshpande, 
Volume 39 Number 1 March 2011 - India 

Tigress by Nick Dowson, 
Volume 39 Number 1 March 2011 - India 

Media Literacy - cartoons, Volume 34 Number 1 
February 2006 - China 

Confucius - The Golden Rule by Russell Freedman, 
Volume 38 Number 3 September 2010 - China 
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CHINA 
The Old Womam and the Tiger - http:/ /home.arcor. 
de/marcmarti/yugur/folktale/tale07c.htm 

Folktales Germantown Academy (Fifth Grade): 
Talk Does Not Cook Rice 
The Rich Man's Rice - www.germantownacademy. 
org/ academics/ls/ Sth/ chinfolk/ stinde98.htm 

The Rice Dinner - www.germantownacademy.org/ 
academics/ls/5th/chinfolk/stinde01.htm 

The Greedy Fly - www.araratcc.vic.edu.au/accweb/ 
gumsan/page6.htm 

Wormwood Rice Cake - http:/ /2210.145.168.243/ 
pk/lllth-issue/99090804.htm 

!NOIA 
The Joy of Giving by Manpreet Malik - www.4to40. 
com/folktales/index.asp?article;foJktales_ 
joyofgiving 

The Magic bowls - www.chennaionline.com/ 

children/bowls.asp 

INDONESIA 
Too-too-moo and the Giant - www.aaronshep.com/ 
stories/022.html 

The Legend of the Rice Paddy- www.dover.kl2. 
nh.us/ESOL/DHS/folktales/2002-2003/legend_of_ 
the_rice_paddy.htm 

JAPAN 
The God of Poverty and the God of Happiness 
- www 12.ocn.ne.jp/~sr.sanae/eng.poverty2 

The Old Man Who Made the Trees Blossom -
www.spiritoftrees.org/folktalesichung/ old_man_ 
who_made_trees_blossom.html 

Do Nothing Taro - www 12.ocn.ne.jp/~sr.sanae/ 
eng4.htm 

Monogusa Taro - www.mofa.go.jp/j_info/nagano/ 
altas/a-1-2.html 
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KOREA 
The Girl and the Toad - http:/ /hazel.forest.net/ 
whootie/stories/gtoad.html 

LAOS 
The Four Marvellous Brothers - www.seasite.niu. 
edu/lao/multimedia/four_brothers.htm 

If It Belongs To Us, It Will Come To Us - www.seasite. 
niu.edu/lao/multimedia/belong_to_us.htm 

VIETNAM 
A Devoted Son - www.boatpeople.com/un_ 
folktalesiBanh-Trung.html 

The Buffalo - www.thingsasian.com/article/legend/ 
legend03.htm 

The Buffalo Boy and the Banyan Tree -
www.thingsasian.com/article/legend/legendOl.htm 



Folktale as Narrative (Korea) 
Stage 2 Teachers, Blackheath Public School 

The woodcutter and the heavenly maiden 
re-told by EUN-AH LEE 

Once upon a time there was a young woodcutter who lived with his mother 
near a mountain. His great wish was to have a wife and live happily. But he 
was too poor to get married. He had to work hard every day to earn a living 
for his mother and himself. 

One day when he was cutting down trees high on the mountain, something 
ran towards him from the forest. He stopped cutting to look around. A pretty 
deer was standing, trembling, in front of him. 'Help! Help!' cried the poor 
deer. 'A hunter is after me! Please hide me or I will be killed.' 

Quickly the woodcutter hid the deer under a pile of branches. No sooner had 
he done so than a hunter with a bow and arrow came running up. 'Did you 
see a deer run by here'?' he asked. 'Yes', answered the woodcutter. 'It just ran 
off that way. 

When the hunter had rushed off, the deer came out from under the branches. 
'Thank you, woodcutter, for saving my life. I want to repay you for your 
kindness. Is there some wish that I can grant you'?' The woodcutter thought 
for just a moment before he said: 'Yes. I want to marry a beautiful young 
maiden.' 'It will be done', said the deer. 'On top of this mountain there is 
a lake where maidens from heaven come each night to bathe. While they 
are bathing, hide the wing-dress of one of them. If a maiden does not have 
a wing-dress, she will not be able to return to heaven. You can then ask her 
to become your wife. After you marry, you must not give her wings back 
until you have three children. You must remember that.' Then the deer ran 
back into the forest. The woodcutter was overjoyed. Could this possibly be 
happening to him'? 

The next night he climbed to the top of the mountain and waited patiently 
by the lake. When the moon came up, a group of beautiful maidens came 
floating down. They hung their wing-dresses on tree branches and went into 
the lake. While they were bathing, he quietly took the prettiest wing-dress 
from a tree and hid it. 

When the heavenly maidens had finished bathing, each one got her wing
dress and flew up to the sky -except one. 'Oh, no', she cried. 'I cannot find 
my wing-dress. Where has it gone'?' Since the maiden was all alone, the 
woodcutter came out of hiding. 'Don't cry', he said gently. 'I have hidden 
your wing-dress because I want a beautiful maiden like you to be my wife. I 
promise to take care of you and love you. Please forgive me and marry me.' 
He seemed so honest and sincere that she agreed to marry him. 

The couple were married in the nearby village and were very happy. In the 
years to come they had two lovely children. But from time to time, especially 
when the moon shone brightly, the heavenly maiden missed her home and 
family in heaven very much. 
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Folktale as Narrative (Korea) 

r;>i One night she asked the woodcutter: 'My 
, I/ dear husband, do you still have my wing-
] dress? Would you please show it to me? 

l ll I haven't seen it for such a long time.' 
(?.-:·JI Wanting to please her, the woodcutter 
, · :" ~I took out the wing-dress from a box that he 

--------· rl' had hidden deep inside an old rice barrel. 
'Oh, it's still so beautiful', his wife said as 

she held it in her arms. Then she put it on and was immediately overcome 
by a strong desire to return to heaven. She gathered her children up, one in 
each arm, and began to fly up into the sky. 

'Don't go! Come back! Come back!' cried out the woodcutter in despair. 
But his wife could not hear him and flew to heaven as fast as the wind. The 
woodcutter was overcome with grief. Now he remembered what the deer 
had said. 'I should not have given my wife the wing-dress. If we had had 
three children, she would not have been able to hold them all in her arms at 
the same time and fly to heaven.' And he sat down and sobbed. 

One day he climbed slowly up the mountain and sat by the lake until 
nightfall. He greatly missed his wife and children. When the moon came up, 
something very strange happened. A big golden bucket came down from 
the sky, dipped into the lake and drew water up. He was astounded. 'Ever 
since I took the wing-dress, the heavenly maidens must have come here and 
drawn water up to bathe instead of coming down', he thought. Waiting for 
his chance, he swam into the lake. When the bucket dipped into the water, 
he quickly climbed into it. Then he was pulled up to heaven a long with the 
water. 

As soon as the woodcutter arrived, he was taken to the King of the 
Heavenly Kingdom. The king was very angry until the woodcutter told 
him everything that had happened. The king praised the woodcutter 
for his honesty and his kindness to his mother and his wife. He gave the 
woodcutter permission to stay in heaven with his family. The woodcutter 
and his family were reunited and were very happy in heaven. They had 
splendid clothes to wear and plenty of food to eat every day. 

But the woodcutter worried about his mother, who was old and living all by 
herself on Earth. One day he told his wife that he wanted to visit Earth to 
see whether his mother was safe and well. His wife understood how he felt. 
She also worried about the old lady, whom she had grown to love. 

She asked the king to let her husband go back to Earth on a winged horse, 
and the king granted her wish. The woodcutter flew down to his mother's 
house on the back of the horse. He found her very tired, frail and lonely. 

The woodcutter then decided to take his mother to heaven to join his 
family. Soon they were all together again, and they lived happily every after. 
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Name: . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Date: ......................... . 

THE WOODCUTTER AND THE HEAVENLY MAIDEN 

ORIENTATION: 

Write at least 1 sentence explaining the orientation of this narrative. 

COMPLICATION: 

There are several complications in this narrative. 
List the main 'events' beside the dot points . 

. '''''''' '''''' ''' ... ''' '''' ''''''''''' '''' ''' ''' ''''' ''' .,,. ,,,,,,,.,, ''' '' ...... ''''' ''''' '''''' ....... , ..... . 

e .................................... ,,,,, .................... , ..................... ,,, ,, ............. , ...... ,, , 

0 .•. ''''' ''''' ''''''' ''' ''' ''''''''' ''' '' ''' ''' ''''' .•• , •• , '''' .,, .... ,,, .,.,. ,,, ,,, ''''' ''' ''''' '''''' .•.•• , ., . 

• ... ,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,, 

• .. ,,,,,,,, ..... , ' ''''''' ''' ''' ''' ''''' '''''' '' '''''' ''' '''' '''' ,,, ',,, ,,, ,,,,,, ,, '''''' ''''' .... ,' ,.,., ,,, ',,,,, 

RESOLUTION: How are the problems solved? 
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Name: . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Date: ......................... . 

THE WOODCUTTER AND THE HEAVENLY MAIDEN 

PURPOSE OF A NARRATIVE 
Which part of the story entertained you the most'? 

When did the story make you feel: .happy .sad .worried 

• happy ................................................................................................. . 

What do you think the narrative was trying to teach us'? 

AUDIENCE OF A NARRATIVE 
Who do you think would be interested in reading this Korean 
folktale'? 

DRAW the husband returning on a winged horse. 
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"THE CHANCE TO DANCE" 
A selection of activities by Julie O'Keeffe and Sheryl Cootes 

to use with the book by Sandy Roydhouse. 
Published by Pearson Longman as part of the series Snapshots Middle Primary A. 

ISBN O 7339 71195 4 

Outcomes and Content-------------------

Human Society and its Environment (NSW 
Board of Studies Syllabus K-6) 
Stage 2 Outcomes: 
CCS2.2 Explains changes in the community and 

family life and evaluates the effects of 
these on different individuals, groups and 
environments. 

CUS2.3 Explains how shared customs, practices, 
symbols, languages and traditions in 
communities contribute to Australian and 
community identities. 

CUS2.4 Describes different viewpoints, ways of 
living, languages and belief systems in a 
variety of communities. 

Content: 
• the contribution of people and groups from 

other countries to Australian heritage 
• causes and effects of change in the local 

community and other communities 
• origins and backgrounds of people 
• major customs and celebrations of religious 

and other community groups 

Stage 3 Outcomes: 
CCS3. Explains the significance of particular 

people, places, groups, actions and events 
in the past in developing Australian 
identities and heritage. 

CUS3.3 Describes different cultural influences and 
their contribution to Australian identities. 

Content: 
• world achievements of Australians, past and 

present 
• cultural influences and other factors affecting 

identity 
• traditions, belief systems and practices of 

Australians, including celebrations 

English (NSW Board of Studies Syllabus K-6) 
Stage 2 Outcomes 
RS2.5 Reads independently a wide range of 

texts on increasingly challenging topics 

and justifies own interpretation of ideas, 
information and events. 

RS2. 7 Discusses how writers relate to their 
readers in different ways, how they create 
a variety of worlds through language and 
how they use language to achieve a wide 
range of purposes. 

RS2.8 Discusses the text structure of a range of 
text types and the grammatical features 
that are characteristic of those text types. 

Content: 
• discuss how literary and factual texts are 

organised according to their purpose 

• model the structure of a range of texts 

• identify and interpret the different forms that 
visual information can take 

Stage 3 Outcomes 
RS3.5 Reads independently an extensive range of 

texts with increasing content demands and 
responds to themes and issues 

RS3.7 Critically analyses techniques used by 
writers to create certain effects, to use 
language creatively, to position the reader 
in various ways and to construct different 
interpretations of experience. 

RS3.8 Identifies the text structure of a wider 
range of more complex text types 

Content: 

and discusses how the characteristic 
grammatical features work to influence 
readers' and viewers' understanding of 
texts. 

• read and critically respond to a range of texts 
for a range of purposes 

discuss how information is organised and 
presented differently in a variety of texts 

• read, analyse and evaluate information in 
written and visual texts and justify their 
responses 
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"THE CHANCE TO DANCE" -Teaching and Learning Activities 

* Introduce the story through a study of the book 
cover e.g. discuss the title. What does the word 
'chance' mean? 

* What kind of dancing could the story be about? 

* Students predict what they think the story is about 
and identify the clues and symbols on the front 
cover that lead them to their predictions. 

* Discuss the positioning and choice of images 
used for the cover and the impact they have on 
the reader. A ballet class. Source: Wikimedia Commons 

* Examine the contents page. Students discuss * Discuss the differences/similarities between the 
information given in this section and decide which text types used on the left and right sides of the 
chapter titles give a clear idea of chapter content. book. Discuss why the writer used this style and 
Predict what the content of the less explicit the impact it had on the book. 
chapters could be. 

* 
* 

Identify and discuss layout features e. g. drawings, 
The text is organised in two sections - Li Cunxin's photographs, division of pages into years, their 
life and experiences and events happening in use and effect. 
China which impact on his life. 

* 
* 

Discuss the selection process used by the officials 
Read the left hand side of the book through to choose candidates for the ballet school. List 
first which gives an overview of Li Cunxin's life and debate the advantages and disadvantages of 
(Biographical recount). Identify the phases/stages this system. 
of his life and group under headings e.g. life in 

* the village, life at the ballet school. Represent the Writing: What if Li Cunxin hadn't been selected by 

stages of his life in a story map. the officials to attend the ballet school? What path 

* 
might his life have taken? 

Create a character profile for Li Cunxin 
* 

* 
Create a grid to represent various aspects of 

Discuss the role of significant people in his life culture evident during the life of Li Cunxin. 
and explain their influence e.g. mother, father, Headings could include: Customs, Transport, 
teacher, Russian dancers. Occupations, Education, Fears, Beliefs, Values. 

* Read left and right hand sides of pages 
Students develop a retrieval chart from 
information in text. 

concurrently (biographical recount and historical 
recount). Develop cause and effect chains * How would you feel if you had been Li Cunxin? 
to establish links between villagers' lives and Explain why you feel this way. 
government policy e.g. Great Leap Forward 

* Plan ➔ food shortages ➔ not enough food In groups, students research the other dancers 

➔ Li's family always hungry ➔ millions died of listed and draw parallels between their lives and 

starvation. the life and career of Li Cunxin. 

* * Investigate the Australian Ballet Company and Li Construct a timeline to represent the government, 
it's policies, significant events and change in Cunxin's connection with the company. 

China. * List the qualities of Li Cunxin's dance teacher. 
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"THE CHANCE TO DANCE" -Teaching and Learning Activities 

* Discuss the symbolism and meaning of the * Debate the statement: "He proved that hard work 
"Escaping the Well" story told by Li Cunxin's can lead to great success". 
father. Do you agree or disagree with the father's 

* Investigate the concept of 'extended family'. viewpoint as told through the story? Why/why not? 

* 
Discuss the advantages of this type of family 

Think of other ways Li Cunxin could 'escape the unit. Compare with student's family situation and 
well'. experiences. 

* Create a comparative chart showing alternative * Conduct an internet search for information on the 
paths of Li Cunxin's life. Show the results of being Australian Ballet Company. Write an information 
chosen for the ballet school and compare to the report about the company. 
path his life might have taken if he had not been 

* Conduct research on the ballet and the arts in selected. 

* 
China today, 

Provide opportunities for studies of illustrations 
* Gather and display information about current used in the text. Study the visual depiction of Li 

Cunxin's school. Compare with students' own ballet performances and venues e.g. Sydney 

school situation. Discuss the way authority is Opera House. Discuss the importance of dance to 

represented in the images in the book. Draw the children and within their community. 

images to represent how authority is perceived in * Research Mao Zedong and Madame Mao. Create 
students' own school situation. a fact file on both. 

* Using visual text (drawings and photographs), * Read excerpts from 'Mao's Last Dancer' by Li 
write a description of Li's family life, highlighting Cunxin (younger people's version) to elaborate on 
positives and the difficulties. Make comparisons information given in a 'The Chance to Dance'. 
with life in Australia. 

* List some features of a communist government * Research and report on ballet as an art form. system as portrayed through the text. Make 

* Invite guest speakers from local dance schools comparisons with a democratic system of 

to talk to students about the expectations and government. 

discipline required in the study of ballet and to * Use the internet to research Li Cunxin's role/ 
demonstrate some of the movements. career in the present. 

* Create a glossary of ballet terms. 

* Investigate the representation of ballet in visual 
arts e.g the work of Degas. 

* Students write about their own experiences of 
being involved in sport or dance. 

* Compare the training requirements, commitment, 
desire and inspiration with Li Cunxin's story. 

* Explain the phrase 'traded his ballet shoes for a 
briefcase'. 

Chinese Ballet 1972. Source: Wikimedia Commons 
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Studying Literature: 
The Lotus Seed 

and Grandfather 1s Dream 

Lotus flower and seed pods. Source: Wikimedia Commons 

Read the story The Lotus Seed by Sherry 
Garland (Voyager Books, ISBN 0-15-201483-7). 

Then complete the following activities: 

1 . List the events that show change in the 
grandmother's life. 

2. Explain how important the lotus seed was. Use 
examples from the text to support your explanation. 

3. From where did the seed originally come? Where 
did it end up being planted? Sketch maps of both 
countries and show the journey of the seed. 

4. How was Ba affected when her grandson stole the 
lotus seed and planted it near her onion patch? 

5. Explain how this negative action by the grandson 
became a positive for Ba and her grandchildren. 

6. Describe how Ba viewed the lotus flower. 

7, What story will the granddaughter be able to tell 
her own children one day about the lotus seed? 

8. Look at the illustrations of: 
- Ba running from the bombing, and 
- her family on the boat. 
List the emotions captured in these pictures, 

9, Comment on the illustrations by Tatsuro Kiuchi. 
Describe how the illustrations support the written text. 

10, Create a flowchart to show the journey of the lotus 
seed, 
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A Study by Julie O'Keeffe 

Grandfather's Dream by Holly Keller 
(Julia MacRae Books, ISBN 1-85681-179-4). 

Then complete the following activities: 

1 . Describe the Plain of Reeds in the Mekong Delta 
before the Vietnam War. 

2. Describe the impact the draining of the wetlands 
during the Vietnam War had on that environment 
and on the wildlife, including the Sarus Crane. 

3. List the viewpoints the older people and the 
younger people have towards the use of the land. 

4. Explain Grandfather's dream. 

5. Why does the grandfather want the cranes to 
come back so much? 

6, Describe the relationship between Nam and his 
grandfather. 

7. When does the story let us know the birds may 
be returning? Why wasn't Nam allowed to tell his 
grandfather? 

8. How did all the villagers feel at the sight of the 
cranes filling the air and returning to the Delta? 

9. Explain what Grandfather meant when he said the 
future of the cranes was up to Nam. 

10. Illustrate the return of the cranes. 

Sarus Cranes. Source: \Vi.kimedia Commons 



"HEY, LET'S GO WITH TOTORO!" 
Teaching Japanese Culture and Symbolism through a film 

study of My Neighbor Totaro and Japanese Poetry 

By Kelly Foulstone, Asquith Girls High School 

This Study Guide is for English Stage 4, with the 
author intending its use for a Year 8 mixed ability 
class. It meets the current curriculum requirements1 

of providing students with an experience of a cultural 
heritage and cultural perspective. This Study Guide 
has also been planned for use with the National 
Curriculum in English with its explicit instructions 
on the incorporation of Asian texts and composers.' 

I've chosen this particular topic as I've found film 
can provide students with a visual foundation on 
which to base broader and deeper levels of analysis. 
By using film, I am more able to differentiate material 
for students who within an average classroom have 
a wide range of learning needs and abilities. (In 
2004, ABS identified that 4% of full time students 
in Australian schools have a disability, and that 
81 % of those students attend government schools'-) 
I'm currently teaching a very mixed ability Year 
8 class with one Intellectually Moderate student 
main streamed with others who have very different 
language and literacy abilities amongst them. 

The film My Neighbor Totaro directed by Japan's 
Hayao Miyazaki will be the starting point for 
this unit. This film depicts the discovery of 
forest spirits by two children after a move to the 
Japanese countryside. The depiction of nature and 
humankind's coexistence with it invariably leaves 
viewers with a strong belief that the environment 
is unique, special and deserving of greater 
consideration than that which we give it in our own 
lives. 

While viewing the film, teachers will probably 
pause to explain some Japanese cultural aspects that 
Australian students may be confused by. In order 
to aid Australian teachers who also may not be as 
familiar with Japanese culture, the study guide will 
clarify the role of children within the family, bathing 

1 Board of Studies, English 7~10 Syllabus,© 2003 NSW Board of Studies, 
www.boardofstudies.nsw.edu.au/syllabus_sc/pdf_doc/english_710_ 
syllabus.pdf, accessed 21/08/2011. 

2 Board of Studies, Draft English K~l0Syllabus, © 2011 NSW Board of 
Studies, www.boardofstudies.nsw.edu.au/australian~curriculum/pdf_ 
doc/english~klO~draft~svllabus.pdf, accessed 21/08/2011. 

3 Australian Bureau of Statistics, 4102.0 ~Australian Social Trends, 
2006, 'Government and Non~Government Schooling', www.abs. 
gov.au/ausstats/abs@.nsf/7dl2b0f6763c78caca25706100lcc588/ 
9fa90aec587590edca257lb000 14b9b3!OpenDocument, a 

traditions, architecture, and Shinto religious beliefs 
including respect for the environment. 

Teacher and students, after viewing the film, will 
continue firstly with guided content on colour and 
seasonal symbolism with a comparison between 
Australian (Western) beliefs and those of)apan 
(Asian). This will be followed up with two lessons 
(which have particular appeal for kineasthetic-visual 
learners) on designing and painting kimono which 
reflect a particular season, mood and attitude. The 
study guide will provide instructions on how to 
facilitate these lessons. 

From the theory of symbolism and kimono design 
work, students will study 3-4 Japanese poems and 
look at how similarities in symbolism and values 
come through texts from a particular culture. Poetry 
analysis will also reinforce critical literacy and 
student identification of language techniques. Lastly, 
students will compose poetry of their own, guided 
by the elements within this unit. For the poetry 
work, scaffolds and worksheets will be provided for 
use by students within the classroom. 

After completing this unit, students: 

• will have an increased awareness of elements of 
Japanese culture. 

• will have increased their knowledge of 
symbolism and how it can be applied for effect 
in film, design and poetry. 

, will become more aware of the environmental 
themes within Hayao Miyazaki's films which 
can be supported through further study in the 
future. 

• will have composed and developed creative 
and critical analysis material of their own. 

Potential for Extension: 
Depending on the critical abilities of the class, there 
is the potential to look at the difference between the 
reverence for nature, which occurs within Japanese 
society and culture, and the reality of environmental 
destruction which has occurred over the 20th and 
21st centuries. A cross comparison with Australia's 
own environmental history may also be worthwhile 
for extending gifted and talented students. 
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Japanese Literature 

School level to which the unit is 
aligned 
Middle school, Years 9 or 10, in line with the 
Victorian Essentials Learning Standards (VELS) 
level 6. Ideally, the unit would work in tandem with 
a school running Japanese as a target Language 
other than English (LOTE) as there is plenty of 
scope for cross-curricular studies. 

Rationale for selecting/including this 
topic 

• At present, a strong level of interaction exists 
between Australia and Japan. A great deal of 
exposure between the two nations is prevalent 
and developing further understanding can only 
help to enhance and maintain such relations. 

• Increased recognition of the need for 
Australian students to increase their Asia 
literacy. 

• Variety within the curriculum - students 
generally respond positively to content from 
outside the mainstreams of literature studied 
domestically. 

• Japanese culture is generally accessible and 
recognised among Australian youth and 
the introduction of contemporary Japanese 
literature will help students to build on 
previous notions and concepts of)apan. 
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By Phillip O'Brien, Minaret College, Vic 

School context 
Within a school context, the study of contemporary 
Japanese literature provides an opportunity for 
Victorian students to address key literacy skills, 
including comprehension and grammar, whilst at 
the same time enhancing cross-cultural awareness 
and understanding. 

Specific school contexts can easily be catered for 
through adapting outcomes and tasks as appropriate 
in keeping with the schools overall vision, be they 
Government, Catholic or Independent schools. 

Curriculum context 
In line with the Victorian school system, studies at this 
level fall under the umbrella of the Victorian Essential 
Learning Standards (VELS). These standards cover a 
range of domains across all subject areas and outline 
"what is essential for all Victorian students to learn 
during their time at school from Prep to Year 10. They 
provide a set of common state-wide standards which 
schools use to plan student learning programs, assess 
student progress and report to parents:' 

(Victorian Curriculum and Assessment Authority, 2007, 
Overview of the Victorian Essential Learning Standards. 

Retrieved from: http://vels.vcaa.vic.edu.au/overview/) 

The material presented for students is designed to 
be flexible in both delivery and curriculum terms. 
Depending on the length of time assigned and 
the extent to which tasks are investigated, there is 
scope within the VELS system to clearly address the 
following Level 6 Standards: 
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VELS Standard 

English: 

- Reading 

• Analysing and reflecting on texts that 
explore ideas and information related 
to challenging topics, themes and 
issues. 

• Identifying the ideas, themes and 
issues explored in these texts. 

• Comparing and contrasting typical 
features of texts. 

- Writing 

• Writing narratives that experiment with 
different techniques. 

• Selecting subject matters based on 
texts and composing relevant work. 

Thinking Processes: 

- Considering one's own and others' points of 
view. 

- Applying creative thinking strategies to 
explore possibilities and generate multiple 
solutions. 

Successful achievement 

Students demonstrate an ability to interpret texts by: 

- identifying relevant themes 

- discussing the prevalence or absence of 
particular themes within the work 

- developing their own pieces of work 
in recognition of the identified themes, 
characterisation and cultural settings of 
the analysed work. 

- Cross-referencing work with other 
examples within a contemporary context, 
notably within modern Australian or 
Western literature. 

Students to participate in the sharing of ideas, through 
brainstorming, planning and discussion, organising and 
categorising information and opinions as necessary. 

The achievement of other VELS standards depends on the specific focus within the classroom and the 
length of time dedicated to study. Whilst elements of these standards are integrated into the investigative 
style of the unit, full achievement of them will require additional tailoring. 

Limiting time to the study will make it more difficult to fully address the aforementioned range of VELS 
areas, but there is certainly enough scope for students to apply and reinforce skills from a number of key 
learning areas. Whilst it may be unreasonable to successfully achieve all the listed VELS standards, one 
would expect that given the appendices and assignment within the unit plan, there are plenty of options for 
the achievement of standards. 
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Beyond VELS, the unit relates well with the notion 
of21" Century Schools: Studies of Asia. With 
former Prime Minister Kevin Rudd leading the push 
for Australia to become amongst the world's most 
Asia literate nations, the emphasis is on for students 
to expand their horizons and develop the skills to 
understand their neighbours on a variety of levels. 
The Studies of Asia: A statement for Australian 
Schools provides a framework for teaching and 
learning about the nations and cultures of Asia. 

(Curriculum Corporation, 1995, Studies of Asia: A Statement for 
Australian Schools. Retrieved from: http://former.asiaeducation.edu. 

au/china/curguide/emphases.htm#4) 

Within this framework, the Contemporary Japanese 
Literature unit provides scope for the following 
learning emphases: 

Learning Emphasis 
Successful 
Achievement 

Developing concepts - Acquiring knowledge 
of Asia of Japanese society 

and culture. 

Challenging - Countering 
stereotypes stereotyped views 

of Japan; through 
the medium of 
contemporary 
literature. 

Being informed about - Identifying and 
contemporary issues analysing current 

issues and events in 
Japan through the 
medium of literature. 

- Selecting recurring 
issues and comparing 
their relevance with 
Australia. 

Understanding - Developing an 
contributions made by understanding of 
the peoples of Asia to some of the values 
the world of modern Japanese 

society. 

:i.2 Journal of the Asia Education Teachers' Association - September 2012 

CrazedFruit,JapaneseMoviePoster 1956. Source: Wikimedia Commons 

In addition to these learning emphases, scope 
certainly exists for teachers to expand the material 
to suit their needs. It is certainly possible for 
teachers to include extension studies to involve 
representations of Australian and the West within 
contemporary Japanese literature, which would 
allow one to cover the "Considering the likely 
implications of closer Asia-Australia relationships" 
emphasis within the Studies of Asia: A statement for 
Australian Schools. 

Learning outcomes 
It is expected that by the end of this unit, students 
will have: 

• Developed an awareness of the context of 
contemporary Japanese literature and its 
relevance to contemporary global literature. 

• Understood the major differences between 
Japanese and Australian literature in a 
contemporary context. 

• Explored the power of language and the ways 
in which it can represent ideas. 
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Teaching and learning sequence and activities 

Learning Curriculum Context Curriculum Suggested 
Content/Activities Context (Studies Extension 

Sequence (VELS) of Asia) Activities 

Lesson One An Introduction to English - Reading: Developing Concepts of - Selecting elements 
Contemporary Japanese Reflecting and discussing Asia: Exploring the role of contemporary 
Literature contemporary texts. and location of Japan Japanese 

within the East Asian literature and 
Handout 1: Introduction. English - Reading: region expanding. 
a) Reading/ Analysis Exploring how texts are 

influenced by the cultural Challenging Stereotypes: - Picture speculation 
Exercise Books settings in which they are Countering stereotypical with visual 

a) Brainstorm: What do we know created. views of Japan and evidence. 

about Japan and Japanese Japanese literature. 

literature? 
Thinking Processes: 
Considering one's own and 

b) Analysing pieces of work others' points of view. 

from Japanese writers - how 
LOTE: lntercultural 'Japanese' are they? Do they 
knowledge (Japan) conform to stereotypes? 

Lesson Two Writers of Contemporary English - Reading: Being informed about - In-depth study of 
Japanese Literature Comparing and contrasting contemporary issues: specific Japanese 

the typical features of Identifying and analysing authors. 
Handout 2: Writers. particular texts. issues and themes in 
a) Reading/ Analysis modern Japan. - Creating a drama 

English - Writing: performance 

Exercise Books Writing narratives that show Developing Concepts based on a piece 

a) Research contemporary attention to a constant point of Asia: Acquiring from class. 

Japanese authors. of view and characterisation. knowledge of Japanese - Writing within the 
society and culture. context 

b) How comparable are Australian English - Writing: 
and Japanese literature? Composing a range of other Challenging Stereotypes: 

c) Writing: Continuing in the same 
texts. Countering stereotypical 

views of Japan and 
vein - extending the story. Thinking Processes: Japanese literature. 

Considering one's own and 
others' points of view. 

Interpersonal Development: 
Working and learning in 
teams 
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Lesson Three Poets in Contemporary English - Writing: Being informed about - Haiku VS, Tanka 
Japanese Literature Composing a range of other contemporary issues: - students to 

texts, Identifying and analysing create a folio of 
Handout 3: Poets. issues and themes in work, 

a) Reading/ Analysis 
English - Reading: modern Japan. 
Comparing and contrasting - Exploring more 

Exercise Books the typical features of Developing Concepts examples online, 
particular texts. of Asia: Acquiring - Can some themes 

a) Prior learning: Haiku - what knowledge of Japanese be 'timeless'? 
are they? What are the styles Thinking Processes: society and culture. 
of Japanese poetry? Considering one's own and 

b) Tanka - structure. Students to 
others' points of view. Challenging Stereotypes: 

Countering stereotypical 
attempt their own. Interpersonal Development: views of Japan and 

c) How can this ancient format be Working and learning in Japanese literature. 
used for contemporary pieces? teams 

d) How are other contemporary English: 
pieces similar or different to Writing arguments 
Australian themes and poetry? that state and justify a 

personal viewpoint; reports 
incorporating challenging 
themes and issues. 

Lesson Four Manga and Anime in English - Reading: Being informed about - Popular Manga 
Contemporary Japanese Comparing and contrasting contemporary issues: and Anime, what 
Literature the typical features of Identifying and analysing are they? 

particular texts. issues and themes in 
- History of the Handout 4: Manga and Anime, modern Japan, 

a) Leader profiling. Thinking Processes: rise of this style 
Considering one's own and Developing Concepts outside Japan. 

b) Research work: exploring others' points of view. of Asia: Acquiring - Presentations Communism and Juche. knowledge of Japanese on particular Interpersonal Development: society and culture. examples. Exercise Books Working and learning in 
a) Brainstorm: animation teams - Discussion on 

and cartoons in Australia films or TV series 
- perceptions? English: Writing arguments Challenging Stereotypes: in this style. 

that state and justify a Countering stereotypical 
b) Brainstorm: animation personal viewpoint; reports views of Japan and 

and cartoons in Japan incorporating challenging Japanese literature. 
- impressions? themes and issues. 

c) Web-based research, 
overcoming stereotypes 
and exploring themes within 
a genuine example of 
contemporary literature. 

Lesson Five Unit Summary Work 

Opportunities for students to reflect on their studies of contemporary Japanese literature and its relevance and 
connection to Australian literature. 

Assessment Handout provides structure for reflection and scope for students to explore new ideas within this area. 
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Assessment criteria and activities 
As discussed in the Teaching and Learning Sequence, 
there are a number of activities set within the 
Contemporary Japanese Literature framework. 
These activities are designed around the English 
discipline and relevant domains of Reading and 
Writing. Activities are purposefully left open to 
adaptation, with the aim of allowing the unit to fit 
more flexibly with a range of learners from different 
backgrounds and levels, including ESL students. 

Each lesson is fitted around a particular theme 
and can be used with or without the extension 
activities (depending on the participating group). The 
Assessment Handout provides a range of options for 
assessments and can be readily adapted to individual or 
group tasks as desired. The opportunity for reflection 
allows students a chance to share their experiences and 
also provides a vehicle for teachers to receive salient 
feedback for future teaching in this area. 

Resources (teacher/student) 
Refer to the attached lesson plans and 
accompanying handouts. Further extension options 
available through the various websites referenced 
throughout this unit. 

Lesson I of 5: An Introduction to 
Contemporary Japanese Literature 

Aim: 
It is expected that by the end of this lesson, students 
will have: 

• Developed a familiarity with some of the broad 
themes of contemporary Japanese literature. 

• Worked cooperatively in discussion groups, 
using talk to explore themes and issues. 

Beginning: 
Have each student suggest one word they would use 
to describe Japan. Share words to discover common 
conceptions among the class in regards to Japan. 
Outline that over the next few lessons, students will 
begin to move beyond haiku and Dragonball Z, to 
explore actual contemporary Japanese literature. 
Repeat the first exercise, this time encouraging 
students to describe what they believe Japanese 
literature might be. Have them write down their 
ideas. Share as necessary. 

Main Lesson: 
Distribute Handout 1: Introduction. 

Organise students into five groups, have each group 
analyse one of: 

A - Mishima (Writing) 

B - Tanikawa (Poem) 

C - Miyazaki (Anime) 

D - Yoshimoto (Writing) 

E - Man with gun (Manga) 

Students should consider how they interpret their 
piece and what impression it leaves on them - how 
"Japanese" is it? 

Have them share their impressions amongst their 
peers (encourage one student to represent their 
group) and another to note their notions on the 
board. Have each group take their turn. 

By now, students should have developed a few 
observations and impressions of a brief taste of 
contemporary Japanese literature. Common threads 
will begin to appear that may challenge or extend 
initial impressions prior to the handout. 

Conclusion: 
To continue the theme, have students identify 
elements of)apan they might like to explore and 
encourage them, as homework, to explore possible 
mediums for their interests within contemporary 
Japanese literature, whether it be in written or visual 
form. 

Lesson 2 of 5: Writers of 
Contemporary Japanese Literature 

Aim: 
It is expected that by the end of this lesson, students 
will have: 

• Developed an understanding into the ways in 
which different writers can position readers in 
order to present a certain view. 

• Identified ideas themes and issues within texts 
by Japanese authors. 

• Produced personal responses to texts 
presented. 
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Beginning: 
Have students renew closing remarks from previous 
lesson concerning impressions of contemporary 
Japanese literature. Outline focus of lesson on works 
by contemporary authors - Distribute Handout 2: 
Writers. Students to read. 

Main Lesson: 
Focus on four contemporary Japanese authors: 

Author Key Works Themes 

Yukio The Temple of the Masculinity, 
Mishima Golden Pavilion, Coming of Age, 

Confessions of a Patriotism. 
Mask, After the 
Banquet, Sun and 
Steel, Beautiful Star. 

Kenzaburo Oe Prize Stock, The Dignity, Rural 
Catch, The Day He Life, the Disabled, 
Himself Shall Wipe Japanese Society. 
My Tears Away. 

Haruld Norwegian Wood, Music, Loss, 
Murakami Ti·ilogy of the Rat, Coming of 

South of the Border Age, Trauma, 
West of the Sun, Alienation, 
The Wind-up Bird Loneliness. 
Chronicle. 

Banana Kitchen, Goodbye Young people 
Yoshimoto Tsugami. in Japan, 

Experience, Love, 
Friendship, Power 
of Home, Loss. 

Using Handout 2, students should identify which 
of the above themes they can detect within the 
excerpts. Then, selecting one, students should 
continue the story (respond) in a similar vein, 
bearing in mind the themes of their chosen writer. 
Have students share responses. 

Conclusion: 
Refer to earlier notions of what contemporary 
Japanese literature is about. How 'Japanese' is 
it? How different is it really from contemporary 
Western literature? What subtle differences are 
detectable? 
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Lesson 3 of 5: Poets in Contemporary 
Japanese Literature 

Aim: 
It is expected that by the end of this lesson, students 
will have: 

• Developed an understanding into the ways in 
which different poets can position readers in 
order to present a certain view. 

• Extended their knowledge of the structure of a 
variety of text forms. 

• Explored the power of language and the ways 
in which it can represent ideas, information 
and context. 

Beginning: 
Students to discuss, in general terms, how poetry 
is distinct from novels. Drawing on previous 
learning, what do students know of Japanese poetry? 
What assumptions could be made based on prior 
knowledge and conceptions? Distribute Handout 3: 
Poetry. Students to read. 

Main Lesson: 
Students to discuss the presented works - what 
key themes are evident? How 'Japanese' are they? 
Present the notion of Tanka (5/7 /5/7 /7 syllables) 
with the following example: 

~'t 
:&'t 3s 't 
fiiJtt tJ ~ 
* -e: ,tt-'Q 3i 
-r- t: L, i.J' tl'> 'I" 't 

What are they to me, 
Silver, or gold, or jewels? 
How could they ever 
Equal the greater treasure 
That is a child? They can not. 

Using the model above, students should strive 
to create their own modern piece in the tanka 
style, using a setting of their choice (Japanese or 
otherwise). Have them share their examples. 

Conclusion: 
With reference to Tanka and Haiku (reiterate prior 
learning), have students consider how 'Japanese' 
the pieces presented in Handout 3 are. Have them 
extend their own studies through Internet-based 
research on contemporary Japanese poets. What do 
they now know of poetry in Japan and its themes 
and intentions? 
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Lesson 4 of 5: Manga and Anime in 
Contemporary Japanese Literature 

Aim: 
It is expected that by the end of this lesson, students 
will have: 

• Developed an understanding into the ways 
in which different manga artists can position 
readers in order to present a certain view. 

• Interpreted texts presenting challenging issues. 

Beginning: 
Students to brainstorm - what role does animation 
play in Australian society? How are comic books and 
cartoons perceived? Of what Japanese cartoons and 
comic books are they aware? Distribute Handout 4: 
Manga and Anime to get students thinking. Why 
might such forms of literature be so prevalent in 
Japan and not in Australia? 

Main Lesson: 
Having developed a brief base, discuss with students 
the widespread prevalence of these forms of 
literature in Japan. Using the Internet, have students 
begin to explore Manga, using the following 
websites, which will allow students to read samples 
and chapters. 

www.popularmanga.com/ 
http://manga.animea.net/hotchapters.html 
www.mangareader.net/popular 

Using these sites, students need to begin to explore 
the literature and note down recurring themes or 
content, as well as their overall impressions. Have 
students share their observations in a peer format. 

With their own ideas beginning to form, encourage 
students to view an academic perspective of this 
form of literature and its changing role by reading: 
Manga and Anime throw Light on Changing Realities 
in Asian Currents (available at www.asaa.asn.au/ 
publications/ac/2010/asian-currents-10-1 l. pdf) 

Conclusion: 
Having considered first impressions and now having 
studied and viewed some content, ask students 
what similarities and differences they find between 
cartoons and comic books in Australia and anime/ 
manga in Japan. How does this relate to earlier 
notions about target audiences and this format as a 
vehicle for contemporary Japanese literature? 

Lesson 5 of 5: Assessment and 
Exploring Further Notions 

Aim: 
To summarise the unit on contemporary Japanese 
literature and allow students scope to explore some 
of the points and concepts raised in a context that 
allows the teacher to assess the achievement of aims 
within the unit. 

Beginning: 
Summary discussion - how do students now 
perceive contemporary Japanese literature? How 
have their perceptions changed from prior to the 
unit (notably in terms of literature content and 
themes)? Introduce the assessment task with the 
Assessment Handout. 

Main Lesson: 
Using the Assessment Handout, students to select an 
area to explore. Outline expectations and reiterate 
due dates and formats. 

Conclusion: 
Draw unit to a close, reiterating the relevance of 
contemporary Japanese literature and emphasise 
the hope that students may have overcome cultural 
barriers through its study. Welcome them to explore 
further issues within their assessment. 

A Manga Books tore in Japan. Source: Wikimedia Commons 
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Handout 1: Introduction to Contemporary Japanese Literature 

"What transforms this world is - knowledge. 
Do you see what I mean? Nothing else can 
change anything in this world. Knowledge 
alone is capable of transforming the world, 
while at the same time leaving it exactly 
as it is. When you look at the world with 
knowledge, you realize that things are 
unchangeable and at the same time are 
constantly being transformed." 

Yukio Mishima, "The Temple of the Golden Pavilion" 
www.goodreads.com/quotes/search?q=mishima&commit=lind+quotes 

"I realized that the world did not exist for my 
benefit. It followed that the ratio of pleasant 
and unpleasant things around me would not 
change. It wasn't up to me. It was clear that 
the best thing to do was to adopt a sort of 
muddled cheerfulness." 

Banana Yoshimoto, "Kitchen" 
LVNm.goodreads.com/author/quotes/28229.Banana_Yoshimoto 
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Zoo 
Bathed by tree filtered sun, 
my little girl rides a "monkey train" 
when she comes closer I feel happy 
when she goes away I feel sad 
every third time around I failed pressing the shutter. 

There are lots of families just like us 
I don't feel happier than them 
I don't feel less happy than them 
yet, my mood slowly darkens. 

The elephant raises and lowers its trunk 
the crocodile continues to quietly exist 
the deer leaps 
what kind of animal can I be called? 

Shuntaro Tanikawa 
http://hedgeguard.blogspot.com/2006/06/shuntaro-tanikawa.html 
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HANDOUT 2: Writers of Contemporary Japanese Literature 

Excerpt from "Prize Stock" 
When I woke up, fecund morning light was slanting through every crack in the slat walls, and it was already hot. 
My father was gone. So was his gun from the wall. I shook my brother awake and went out to the cobblestone 
road without a shirt. The road and the stone steps were awash in the morning light. Children squinting and 
blinking in the glare were standing vacantly or picking fleas out of the dogs or running around and shouting, but 
there were no adults. My brother and I ran over to the blacksmith's shed in the shade of the lush nettle tree. In 
the darkness inside, the charcoal fire on the dirt floor spit no tongues of red flame, the bellows did not hiss, the 
blacksmith lifted no red-hot steel with his lean, sun-blackened arms. Morning and the blacksmith not in his shop 
- we had never known this to happen. Arm in arm, my brother and I walked back along the cobblestone road in 
silence. The village was empty of adults. The women were probably waiting at the back of their dark houses. Only 
the children were drowning in the flood of sunlight. My chest tightened with anxiety. 
Harelip spotted us from where he was sprawled at the stone steps that descended to the village fountain and 
came running over, arms waving. He was working hard at being important, spraying fine white bubbles of sticky 
saliva from the split in his lip. 
"Hey! Have you heard?" he shouted, slamming me on the shoulder. 
"Have you?" 
"Heard?" I said vaguely. 
"That plane yesterday crashed in the hills last night. And they're looking for the enemy soldiers that were in it, the 
adults have all gone hunting in the hills with their guns!" 
"Will they shoot the enemy soldiers?" my brother asked shrilly. 

"They won't shoot, they don't have much ammunition," Harelip explained obligingly, "They aim to catch them!" 

Excerpt from "Kafka on the Shore" 

Kenzaburo Oe 
t1ttp://nobelprize.org/nobel_prizes/literature/laureates/1994/oe-prose.html 

Sometimes fate is like a small sandstorm that keeps changing directions. You change direction but the 
sandstorm chases you. You turn again, but the storm adjusts. Over and over you play this out, like some 
ominous dance with death just before dawn. Why? Because this storm isn't something that blew in from far 
away, something that has nothing to do with you. This storm is you. Something inside of you. So all you can 
do is give in to it, step right inside the storm, closing your eyes and plugging up your ears so the sand doesn't 
get in, and walk through it, step by step. There's no sun there, no moon, no direction, no sense of time. 
Just fine white sand swirling up into the sky like pulverized bones. That's the kind of sandstorm you need to 
imagine. 
An you really will have to make it through that violent, metaphysical, symbolic storm. No matter how 
metaphysical or symbolic it might be, make no mistake about it: it will cut through flesh like a thousand razor 
blades. People will bleed there, and you will bleed too. Hot, red blood. You'll catch that blood in your hands, 
your own blood and the blood of others. 
And once the storm is over you won't remember how you made it through, how you managed to survive. 
You won't even be sure, in fact, whether the storm is really over. But one thing is certain. When you come out 
of the storm you won't be the same person who walked in. That's what this storm's all about. 

Haruki Murakami 
www.goodreads.com/quotes/search?q=murakami&commit=find+quotes 
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Excerpt from "Kitchen" 
To be frank, I was only going because they'd asked me. I didn't think about it beyond that. I looked up at the 
towering apartment building and thought, their apartment on the tenth floor is so high, the view must be beautiful at 
night.. .. 
Getting off the elevator, I was alarmed by the sound of my own footsteps in the hall. I rang the bell, and abruptly, 
Yuichi opened the door. "Come in." 
"Thanks." I stepped inside. The room was truly strange. 
First thing, as I looked toward the kitchen, my gaze landed with a thud on the enormous sofa in the living room. 
Against the backdrop of the large kitchen with its shelves of pots and pans-no table, no carpet, just "it." Covered 
in beige fabric, it looked like something out of a commercial. An entire family could watch TV on it. A dog too big to 
keep in Japan could stretch out across it-sideways. It was really a marvelous sofa. 
In front of the large window leading onto the terrace was a jungle of plants growing in bowls, planters, and all kinds 
of pots. Looking around, I saw that the whole house was filled with flowers; there were vases full of spring blooms 
everywhere. 
"My mother says she'll get away from work soon. Take a look around if you'd like. Should I give you the tour? Or pick 
a room, then I'll know what kind of person you are," said Yuichi, making tea. 
"What kind? ... " I seated myself on the deep, comfy sofa. 
"I mean, what you want to know about a house and the people who live there, their tastes. A lot of people would say 
you learn a lot from the toilet," he said, smiling, unconcerned. He had a very relaxed way of talking. 
"The kitchen," I said. 
"Well, here it is. Look at whatever you want." 
While he made tea, I explored the kitchen. I took everything in: the good quality of the mat on the wood floor and of 
Yuichi's slippers; a practical minimum of well-worn kitchen things, precisely arranged. A Silverstone frying pan and 
a delightful German-made vegetable peeler-a peeler to make even the laziest grandmother enjoy slip, slipping those 
skins off. 
Lit by a small fluorescent lamp, all kinds of plates silently awaited their turns; glasses sparkled. It was clear that 
in spite of the disorder everything was of the finest quality. There were things with special uses, like ... porcelain 
bowls, gratin dishes, gigantic platters, two beer steins. Somehow it was all very satisfying. I even opened the small 
refrigerator (Yuichi said it was okay)-everything was neatly organized, nothing just "left." 
I looked around, nodding and murmuring approvingly, "Mmm, mmm." It was a good kitchen. I fell in love with it at 
first sight. 

Excerpt from "Acts of Worship" 

Banana Yoshimoto 
http://search.barnesandnoble.com/l<itchen/Banana -Yoshirnoto/e/9 780802142 443/#CHP 

The boy was tired of walking in the rain dragging the girl, heavy as a sandbag and weeping continually, around with 
him. A short while ago, in a tea shop in the Marunouchi Building, he had told her he was leaving her. 
The first time in his life that he'd broken with a woman! 
It was something he had long dreamed of; it had at last become a reality. It was for this alone that he had loved her, 
or pretended to love her; for this alone he had assiduously undermined her defenses; for this alone he'd furiously 
sought the chance to sleep with her, slept with her - till lo, the preparations were complete and it only remained to 
pronounce the phrase he had longed to pronounce just once with his own lips, with due authority, like the edict of a 
king: 
"It's time to break it off!" 
Those words, the mere enunciation of which would be enough to rend the sky asunder ... those words that he had 
cherished so passionately even while half-resigned to the impossibility of the fact ... that phrase, more heroic, more 
glorious than any other in the world, which would fly in a straight line through the heavens like an arrow released 
from its bow ... that spell which only the most human of humans, the most manly of men, might utter ... in short: 

"It's time to break it off!" 
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Yukio Mishima 
http://swifyNriting.blogspot.com/2006/l l /short-fiction-ot-yukio-mishima.html 



"MORE THAN JUST HAIKU" 
An Introduction to Contemporary Japanese Literature 

HANDOUT 4: Manga and Anime in Contemporary Japanese Literature 
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"MORE THAN JUST HAIKU" 
An Introduction to Contemporary Japanese Literature 

ASSESSMENT HANDOUT 

As part of our studies in contemporary Japanese literature, you will be required to complete two tasks, 
as follows: 

TASK ONE 
Complete a reflection in regards to this topic (200 words). Consider: 

- How have your impressions of contemporary Japanese literature changed over the course of 
this study? 

- What notions did you have prior? 

- How different is contemporary Australian literature to its Japanese counterpart? 

- What relevance does this study have to young Australians? 

TASK TWO 

Complete one of the following tasks: 

Prepare a profile of one of Create a poster promoting Explore the incredible life of 
the contemporary Japanese contemporary Japanese author Yukio Mishima, why 
authors covered in this unit. literature for an intended might he be considered a 
What is their background? What audience who know nothing cult hero in some parts of the 
influences has there been on about it. world? 
their work? 

Create an expanded Venn Prepare a series of tanka poems Examine a number of different 
diagram, with one side showing addressing key issues within manga titles - which ones 
contemporary Australian your school, including multicul- portray aspects of life in 
literature and the other, turalism and bullying. contemporary Japan. What do 
Japanese. Common themes in they actually show? 
the middle. 

You may select a topic of your own choosing, but will need to have it approved with your teacher 
before you begin. 

Task Two work to be graded on preparation, originality, presentation, referencing and time management 
(if completed within class time). 
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Migration Stories using Literature 
Some literature activities for Stage 3 (Years 5 & 6) developed by Julie O'Keeffe 

Linking Literature with the Australian English 
Curriculum 
Asia and Australia's engagement with Asia 

The study of English provides learning opportunities 
for students to explore and appreciate the rich 
tradition of texts from and about the people and 
countries of Asia including texts written by Asian 
Australians. 

Linking Literature with the Australian History 
Curriculum 
Stage 3 students are required to address the 
following through the topic Australia as a Nation: 

, Stories of groups of people who migrated to 
Australia (including from one Asian country) 
and the reasons they migrated. 

• The contribution of individuals and groups, 
including Aboriginal and /or Torres Strait 
Islanders and migrants, to the development of 
Australian society. 

Students: 
• Use sources such as oral history to research 

stories of migration to Australia, including the 
experiences of ONE Asian family, explaining 
the reasons for migration. 

Reference: NSW BOS History K-10 Australian 
Curriculum Draft Syllabus Version 2 Pages: 42 and 43. 

Definition of a refugee: 
Refugees are people who have been forced to 
flee their homes by conflict or persecution. 
They are unwilling or unable to avail themselves 
of the protection of their own government, and 
must seek protection in another country. 

Refugees have to move if they are to save their 
lives or preserve their freedom. They have no 
protection from their own state -in fact, it is 
often their own government that is threatening 
to persecute them. If other countries do not let 
them in, and do not help them once they are in, 
then they may be condemning them to death 
-or to an intolerable life in the shadows, without 
sustenance and without rights. 

Source: www.unrefugees.org.au 
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The activities developed will be based on two picture 
books, suitable for Stage 3 students and address the 
English and History requirements of the Australian 
Curriculum as outlined. 

'The Little Refugee and 'The Red Bridge invite an 
investigation of migration to and from Vietnam. 

The Little Refugee 

Anh Do and Suzanne Do 
Illustrated by Bruce Whatley 
Allen & Unwin 
ISBN 9781742378329 

Introducing the story - The Little Refugee 
Students: 

• View and discuss the information gleaned from 
the cover e.g. title, authors, illustrator, images 
and what they portray. 

• Predict what they think the story could be 
about citing evidence from the cover to 
support their ideas. 

• predict the country of origin of the little 
refugee and the country of destination. 

Teacher and students read through the story 
together to familiarise themselves with the content 
and discuss their impressions. 

Setting the context 
Students: 

• Locate Vietnam on a globe and map and 
describe its location in relation to Australia 
and other countries in the Asia region. 

, Work out ways to calculate the distance 
between Hanoi and Darwin, Ho Chi Minh City 
and Darwin; Hanoi and Sydney, and Ho Chi 
Minh City and Sydney. 

• Define the term refugee (refer to definition 
from the United Nations). 

• Describe and share knowledge, viewpoints and 
understanding of refugees, migration, the boat 
people and the Vietnam War. 
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, Identify and describe the sources used 
to inform and influence their knowledge, 
viewpoints and understandings. Discuss the 
reliability of these sources. 

, View images of the first boat to arrive from 
Vietnam in Australia on the following website -
www.flickr.com/photos/anmm/269934399S/ 

, View other images from Google search Images 
of Vietnamese boat people/refugees and discuss 
such things as conditions, feelings, people on 
the boats, safety, threats and dangers, privacy 
and being rescued. Discuss what it could be like 
being on one of these boats. 

Back to the story 
Students: 

• Re-read the story and identify significant 
moments in Ahn Do's story. In small groups, 
students dramatize these moments in 
sequential order, retelling Ahn's journey 
from Vietnam to Australia. Reflect on the 
performance and encourage discussion about 
the challenges of being in the position of Ahn 
and his family. 

, Create a sequence of captioned illustrations 
showing the steps involved in the family's 
escape, including the boat trip and rescue. 

, Hot-seat the main characters, Ahn, Ahn's 
parents, the pirate leader and Khoa. Students 
frame questions that will allow the actors 
to develop a deeper insight into each of the 
members of the family, their situation and their 
survival. Students can draw on sources beyond 
the book to answer if appropriate. 

• Explain how the encounter with the pirates 
actually saved the lives of the people on board 
the boat. 

• Explain what the situation with the baby shows 
about the calibre of people on board the boat. 

, Identify and describe the qualities of the 
members of Ahn Do's family that supported 
them to survive their escape from Vietnam and 
have successful lives in Australia. 

• Consider and discuss the effect Ahn Do's Mum's 
advice had on Ahn and their whole family. 

• List the challenges faced by Ahn Do in Australia 
and talk about how Ahn Do overcame them. 

, Construct a consequence chart to show the 
effects on the family of the sewing machines 
being stolen. 

• Identify a key turning point in Ahn's life and 
describe the effect of this time on his life and 
outlook. 

• Talk about the role of friendship in supporting 
Ahn in his school life in Australia. Write a 
review of the book The Little Refugee. 

, List five qualities and five values that Ahn 
Do demonstrates and believes in. justify your 
choices. 

Reflect on and explain what they can take into 
their own lives from reading the story about 
Ahn Do. 

• Listen to Ahn Do tell his story of migration and 
compare it with his story in the book -
www.anhdo.com.au/anh-do-inspirational
keynote. php 

1,..~, ham iu ., /.u.m·.wcoun<,y c,1llcd Vi<11,.1n1 
lt'5 ,I c,.1~y rl,1-' - ~,,,,u;\t fe,,d, s1~1ke!- ,u bo:tb,, 

r,ve i>Z01>le ,;qu.,~hcJ ou10 1h~ b.1'1\ of ouc Htdc 11mtothlkd 

Back to the book 
Students: 

• Identify the storyteller. Who is the "I" in 
the book? What effect does this have on the 
audience? Would it be as believable, powerful 
and personal if someone else other than Ahn 
Do was telling his story? Why or why not? 

, Look closely at the illustrations and discuss 
how they support the text. 

, Identify and describe some of the techniques 
used by the illustrator to bring the text to life 
e.g. perspective, use of colour and no colour, 
position of images. 
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• Comment on the language used throughout 
the telling of this story of migration. Give 
examples of the different kinds of language 
evident in the story e.g. strong, evocative, 
reassuring, sincere, optimistic and humorous. 

Beyond the book 
Students: 

• Find out more about Ahn Do and Khoa Do. 
Use the information to construct a profile of 
each brother. 

• Read reviews of Ahn Do's adult book, The 
Happiest Refugee and this book, The Little 
Refugee. 

• Research the charity, Loreto Vietnam-Australia 
program that 100% of the profits from the sale 
of The Little Refugee, are going to support. 

• Use the following websites to gain an overview 
of migration from Vietnam to Australia. These 
sites support a look at Vietnamese migration 
through historical eyes: 
www.myplace.edu.au/decades_timeline/1980/ 
decade_landing_2.html?tabRank=3 

http://museumvictoria.com.au/origins/history. 
aspx?pid=97 

http://en.wikipedia.org/wiki/Vietnamese_ 
Australian 

www.theage.com.au/interactive/2008/national/ 
migrants/canh.html 

www.immi.gov.au/media/publications/ 
statistics/federation/body2.pdf 

Another story to read and listen to: Cuc Lam 
www.nationaltreasures.com.au/treasures/ 
suitcase 
www.cv.vic.gov.au/stories/cuc-lam/ 

http://dl.nfsa.gov.au/module/223 

An excellent resource to support teacher and 
student understanding of the Vietnamese in 
Australia is the following edition of the Asia 
Education Teachers' Association Journal: ASIA 
Volume 33 Number 2 May 2005 - Focus: The 
Vietnamese in Australia. 

Copies of this Journal are available from the 
Professional Teachers' Council NSW office 
Phone: 02 9564 3322 or 
Email: admin@ptc.nsw.edu.au 
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The Red Bridge 

Kylie Dunstan 

Windy Hollow Books 

ISBN 9781921136726 

Introducing the book - The Red Bridge 
Students: 

• View and discuss the front and back cover 
of this book and discuss the images and 
information given. 

• Consider questions such as: What is the Red 
Bridge? Where might the Red Bridge be? In 
what country/place could this story be set? 
What clues give an idea of the place/ country 
the book maybe set in? e.g. conical shaped hats 
(non la), chopsticks, facial features, clothing. 

• Discuss the shape of the script in the title of 
the book and the brief overview of the story on 
the back cover and why they think the writer 
has chosen this font style. 

Teacher and students read through the story 
together to familiarise themselves with the content 
and discuss their impressions. 

Setting the context 
Students: 

• Locate Hanoi on a globe and map. Do a quick 
fact file information search about the city of 
Hanoi. 

, Google images: 
Houses in Hanoi 
Traffic and transport in Hanoi 
Shopping and food markets in Hanoi 
The Red Bridge in Hanoi 

• Discuss the images and compare and contrast 
with their own experience. Encourage students 
to try and put themselves in these places 
and think about how it could feel, what the 
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challenges could be and what the positives 
could be; walking in Claire's shoes. 

• Calculate the distance from places where they 
think Claire has moved from to live in Hanoi 
e.g. Sydney to Hanoi. 

Back to the story 
Students: 

, Identify the initial differences for Claire and 
describe her response to them. 

, Talk about ways Claire and her mum were, 
supported to adjust to living in Hanoi by people 
they did not know. 

, Identify and talk about the turning point in the 
story when the differences became positives for 
Claire. 

, Talk about the part of the story where Claire 
came to the dead end and was totally lost. 
Describe feelings Claire may have felt in this 
situation and students share their own similar 
11 losf' experiences. 

• Predict the importance of the Red Bridge to 
Claire in her future explorations of the city and 
in her growing friendship with Kieu. 

• Discuss the good fortune and luck experienced 
by Claire at the end of the story; broaden 
student understanding of good fortune and 
luck to include the work opportunity her father 
took up, giving her the chance to live in another 
country. 

• Talk about how Claire's experience of Hanoi 
could be changed/ enriched through her 
friendship with Kieu. 

• Talk about the style of the illustrations and how 
effective they are in supporting the story. 

• Identify and think about the language 
techniques used to engage the reader e.g. the 
use of similes. 

• Consider the reasons for and effectiveness of 
the use of different fonts throughout the story. 

• Design some postcards based on the images of 
Hanoi viewed through Google and the story to 
send to their friends back home. What would 
they write about if imagining they were Claire? 
Where is home? What country has Claire 
moved from to live in Hanoi? What evidence in 
the story suggests this? 

Comparing the journeys of Ahn Do and Claire 
Students: 

• Role play Ahn Do and Claire in a situation 
where both meet and have a conversation about 
their migration journeys. 

• Complete a Venn diagram identifying 
similarities and differences in the journeys. 
Discuss reasons for both families migrating. 

• Consider if both journeys could be equally as 
challenging but in different ways OR that Ahn 
Do's experience was harder and worse than 
Claire's. 

• Describe the role of friendship in settling into a 
new country. 

• Identify the qualities of both Ahn Do and Claire 
that allowed successful settlement into a new 
place. 

• Consider the purpose of both stories and talk 
about what the main intention of the authors 
could be for writing these books. 

• Reflect on and describe changes that have 
occurred in their understanding of refugees and 
migration as a result of reading these stories 

• Talk about the importance of people's stories in 
informing views and attitudes about the issue of 
refugees and migration. 

In the school and local community 
Students: 

• Talk and write about any overseas experiences 
they have had and link with similarities in both 
Ahn Do and Claire's stories. 

• Investigate the diversity of heritage within their 
school and local community. Interview students 
and adults who have lived in different places 
within their community. 

• Frame questions using words such as When? 
Where? Why? What? Who? How? If? 

• Collate the experiences of those interviewed, 
identifying similarities and differences. Invite 
people in to talk about their migration journeys. 

• Create collages to represent and honour 
these people and their experiences. Include 
photographs, memorabilia, text, languages, 
video footage, art works and maps. · 

• Participate in events that raise awareness about 
the plight of refugees around the world. 
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Why use a novel? 
• Novels recreate the world. They can provide a 

richer, more detailed description of a place and 
a culture. 

• Well-drawn characters personalise the 
experience for the reader. A reader's 
identification with a character makes issues or 
events in the novel more real. 

• Characters from another culture can be seen 
as real people with ideals, beliefs, problems, 
feelings and fears that are similar to our 
own. (Need to ensure that characters are 
not stereotypes. Beware of authors such as 
Rudyard Kipling.) 

• Provide students with a quality-language 
model. 

• Integrate English and HSIE programs. 

• Add significance to HSIE studies, and vice versa. 

• Author's research can be related to students' 
HSIE activities. 

Why use picture books? 
• Visual experiences of a culture (Herge's Tin 

Tin comics are an excellent example, although 
Asian characters are stereotypes) provide 
immediate orientation for a reader. 

• , Pictures stimulate discussion on cultural 
differences and symbols from Asia. 

• Convey images for students who are unable to 
process written descriptions into images. 

• A springboard for students' own pictorial 
rendering of a text - story maps, storyboards. 

Why use folktales? 
• Short texts: Easy to distribute copies of short 

tales to a whole class, discuss them during one 
class period, and compare a variety of examples 
from different cultures (eg. Creation myths). 

• Fun: Folktales are entertaining and the themes 
are easily accessed by all students. Background 
knowledge is not necessary. 

• Memorable: As most folktales are from oral 
traditions, they use patterns oflanguage and 
plot that make them easy to retell. 

• Folktales link oral and written literature of the 
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world, and work well when teaching oral skills, 
speech and drama. 

• Universal: There is a similarity in stories, with 
universal themes from all over the world (many 
versions of the Cinderella story come from 
Asian countries). Only the 'window dressing' 
varies. 

• Meaningful: As human experience is 
represented through symbols and archetypes, 
so folktales provide a springboard for both 
debate on how to interpret particular tales, and 
justification for students' interpretations. 

LIST OF TEXTS WITH ASIAN THEMES 

Novels 

INDDNESIA-

Saving Abbie, Allan Baillie. Puffin 2000 

An Australian boy, Ian, persuades his parents to 
take an orphaned orangutan back to the jungles of 
Borneo. Follows on from an earlier novel Wreck, (it 
is not necessary to have read this). The novel reaches 
a climax as Abbie battles for survival in the forest 
fires of 1998. 

• Endangered animals, poaching. 

• Destruction of rainforest. 

• Cultural change for Dyak people. 

• Personal issues of letting go, relinquishing, 
growth. 

• Bullying. 

HSIE Links Strand and 
Outcome 

Patterns of Place and location ESN 3.5 

Relationships with places ESN 3.6 

Resource Systems SSS3.7 

Cultural Diversity cus 3.4 

CHINA-
The China Coin, Allan Baillie. Puffin 1991 

An Australian girl Leah and her mother travel to 
China to find her mother's family in 1989. They 
are confronted by the social unrest which leads 
to the Tiananmen Square Massacre. An excellent 
description of urban and rural life in China . 
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• Cultural differences. 

• Democracy. 

• Human rights. 

• Personal issues- sense of identity, 
managing grief, fear. 

HSIE Links Strand and 
Outcome 

Identities CUS3.3 

Cultural Diversity CUS3.4 

Resource Systems SSS3.7 

Roles, Rights and 
SSS3.8 Responsibilities 

AUSTRALIA/INDONESIA -
Songman, Allan Baillie. Puffin 1994 

Before the white man colonised Australia there were 
trade links between the Aboriginals of Northern 
Australia and the Macassans of Indonesia. This story 
tells of an aboriginal boy, Yukuwa, who returns to 
Celebes (Sulawesi) with the traders to learn to make 
wooden boats. 

The story provides an account of contrasting 
lifestyles, cultures and beliefs. 

• Cultural differences. 

• Beliefs and practices influencing people's 
interactions with environments. 

• Personal issues - Sense of identity, managing loss. 

HSIE Links Strand and 
Outcome 

Time and change CCS3.2 
Identities CUS3.3 
Cultural Diversity CUS3.4 
Relationships with Places ESN3.6 

KAMPUCHEA/CAMBODIA -

Little Brother, Allan Baillie. Puffin 1985 

The story is set in war-torn 
Kampuchea. Vithy, a Cambodian 
boy, is separated from his older 
brother Mang as they flee the Khmer 
Rouge in an attempt to reach the 
Thai border. 

• Human rights. 

• Refugees. 

• International organisations 
supporting displaced people. 

• Personal issues: sense of identity, 
coping with grief and loss. 

HSIE Links Strand and 
Outcome 

Significant events and people CCS$.l 
Identities CUS3.3 

Cultural Diversity CUS3.4 

Resource Systems SSS3.7 

Novels for teenagers _____ _ 

INDONESIA-

The Tiger, Sophie Masson Angus & Robertson 1998 

A teenager, Nick, visits his father's childhood home 
in Java. He pieces together his grandmother's story 
which parallels the story of a fellow tourist Sarah 
Flynn. An ill-fated love story. 

Late Stage 4 

HSIE Links 

Cultural Diversity 

INDIA/NEPAL/TIBET -

Strand and 
Outcome 

CUS3.4 

Tracking the Dalai Lama, Steve Tolbert. 
Hyland House 2001 

Jess, coping with the tragic death of her friend, 
accompanies her journalist father 
to Northern India to interview the 
Dalai Lama. They follow the Dalai 
Lama across Nepal and into Tibet 
risking capture by the Chinese 
military. 

Late Stage 4 

• Tibetan Buddhism. 

• Family relationships. 

• Grief. 

• Growing up. 

HSIE Links 

Cultural Diversity 

Relationships with Places 

Strand and 
Outcome 

CUS3.4 

ENS3.6 
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Picture Books 

CHINA-
The River, Libby Hathorn. Curriculum Corp 2001 

Set in China, Hong is given a hand written book as a 
gift. The life of Hong in modern China is contrasted 
with China's past as she reads the book about Xian's 
journey along the river to her grandparent's village. 

• Urban and rural life. 

• Values. 

• Importance of ancestors in Chinese belief. 

HSIE Links Strand and 
Outcome 

Cultural Diversity cus 3.4 

Patterns of Place and location ESN 3.5 

Relationships with places ESN 3.6 

INDIA-
A Face in the Wate1; Libby Hathorn. 
Tulika Books (India) 2000 

Pearl, an Australian girl, visits the Taj Mahal with 
her family. She encounters the ghost of the daughter 
of Shah Jahan and Mumtaz Mahal who tells her the 
famous love story. 

• Islamic beliefs. 

• Conservation of World Heritage sites. 

• Moghul art. 

• Continuity in the crafts of Asian countries. 

VIETNAM -
The Wishing Cupboard, Libby Hathorn. 
Lothian Books 2002 

Tran is missing his mother who 
has gone to Vietnam to bring 
back her sister's child. To pass 
the time Tran's grandmother 
shows him the secrets of the 
wishing cupboard. 

• Family. 

• Cultural differences. 

HSIE Links 

Identities 

Strand and 
Outcome 

cus 3.3 
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Novels 

INDONESIA-
Treasure Hunters, Allan Baillie. Puffin 2002 

Pat, an Australian boy and his father search for a 
treasure on a shipwreck off the coast of a troubled 
Indonesian island. The story is told alongside the 
story of the Portuguese shipwreck they are seeking. 

• Parental separation . 

• Trade routes. 

• Shipping technology past and present . 

• Human rights. 

HSIE Links Strand and 
Outcome 

Significant events and people CCS3.l 

Cultural Diversity 
CUS3.4 
ESN3.5 

VIETNAM -
Onion Tears, Dianna Kidd. Collins 1989 

Nam-Huong, a Vietnamese refugee has escaped 
Vietnam with her grandfather leaving her family 
behind. During the boat journey her grandfather 
dies. Nam-huong is living with a Vietnamese 
woman who runs a restaurant and trying to fit into 
Australian society and school. 
The only time she can cry is 
when chopping onions. Her 
story is told in a series of letters 
to the animals from her farm in 
Vietnam. 

• Refugees. 

• Cultural differences. 

• Personal issues - coping 
with grief and loss. 

HSIELinks 

Significant events and people 

Identities 

Cultural Diversity 

Strand and 
Outcome 

CCS3.1 

cus 3.3 

CUS3.4 
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INDONESIA-

Sarindi and the Lucky Bird, Janine M. Fraser. 
Harper Collins 2002 

Sarindi's father is a becak driver in Yogyakarta, 
Indonesia. After an accident where he breaks his leg, 
he loses his job as a delivery driver. The family buy a 
lucky bird to try and change their luck. 

• Cultural differences. 

• Beliefs. 

• Poverty. 

HSIE Links Strand and 
Outcome 

Cultural Diversity CUS3.4 

Resource Systems SS3.7 
Roles, Rights and 

SSS3.8 Responsibilities 

THAILAND -

The Buddha Head, Roy Stubbs. Scholastic 1997 

Set in Bangkok this is a humorous, mystery story. 
Eleven year old Australian boy Evan 
becomes involved in a mystery 
surrounding a golden Buddha head, 
the mysterious mansion next door 
and some dangerous thieves. No big 
issues here but a glimpse at life in 
Thailand. 

• Thai belief. 

, Buddhism. 

HSIE Links 

Cultural Diversity 

Strand and 
Outcome 

CUS3.4 

Picture Books _______ _ 

VIETNAM -

Boat Boy, Hazel Edwards. Harcourt Brace 
Jovanovich 1990 

This is the story of Dieu who is afraid of swimming 
lessons in his Australian school. Dieu is sad because 
Grandparent's Day is looming and his grandmother 
is far away in Vietnam. 

Evocative illustrations - probably out of print but 
may be hiding in your library. It was part of the 
Spectrum series. 

• Refugees, 'boat people'. 

• Friendship. 

• Overcoming fear. 

HSIE Links Strand and 
Outcome 

Identities CUS3.3 
Cultural Diversity CUS3.4 

INDIA-

Facing the Tiger, Kerri & Larry Pitts. 
Random House 2000 

Rani's village is situated on the edge of a jungle 
which is the home of a dangerous tiger. On the night 
of the Festival of the Moon when the children are 
playing hide and seek, Rani finds herself lost in the 
jungle. 

Overcoming fear. 

• Festivals, 

• Masks. 

Tigers. 

CHINA

The Boss, Allan Baillie. Ashton Scholastic 1992 

The Boss is the ruler of his world, a farming village 
in China. While the older children are at school, the 
Boss discovers that ruling the world is a tiring job. 
Excellent illustrations of Chinese village life. 

• Cultural differences. 

• Rural life. 

BURMA-

Rebell Allan Baillie. Scholastic 1993 

The General and his troops take over a peaceful 
Burmese village. As the General issues orders, he is 
defied by an unknown rebel. Powerful illustrations 
by Di Wu. 

• Human rights. 

• Socially just principles. 

• Bravery, loyalty. 

HSIE Links Strand and 
Outcome 

Roles, Rights, Responsibilities SSS3.8 
Significant events and people CCS3.l 
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COLLECTIONS OF FOLK STORIES 
A Treasury of Asian Folktales, Linda Gan. Earlybird 
Books, Federal Publications 1991 

Balinese Children's Favourite Stories, Victor Mason. 
Periplus Editions 2001 

Many Flowers, Warren Brewer. 
Curriculum Corporation 1995 

Tricking the Tiger: Plays based on Asian Folktales 
Tricking the Tiger Teacher Resource Book 
Edel Wignell. Phoenix Education 2002 

There are many more collections of folktales 
available. I have only listed those I have used 
personally. 

Internet Sites 
A few years ago there were many sites containing 
folktale collections. Now unfortunately you have to 
plough through enormous lists of book company 
advertising, and when you do find some gems which 
actually contain stories, rather than promotional 
material, they have been copyrighted. 

www.aaronshep.com/stories/folk.htmi 
This is an excellent site. The material has been 
copyrighted as Aaron Shepard is an author who 
publishes his version of the folktales and sacred 
stories. You can email him for permission to use his 
versions. 

He has also reader theatre versions of some of the 
stories. Even some pronunciations of Asian words
although one might argue about the correctness of 
the pronunciation - American. 

www.4to40.com/folktales/default.asp?article=fol 
ktales_index 
A collection oflndian foll<tales and katha (sacred 
stories). There are also some modern stories and 
poetry available in both Hindi and English. 

http://teacher.scholastic.com/writewit/mff/ 
A site with myths, legends and folktales. Writing 
activities and teacher's notes. 

www.boatpeople.com/vn_folktales/ 
Some folktales from Vietnam in both English and 
Vietnamese. 

The Pandava brothers of the Mahabharata in the Javanese wayang kulit, Indonesia. Source: Wikimedia Commons 
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Planning a Unit of Work based on a 
novel: SONGMAN by Allan Baillie 

Indigenous Australia has been influenced by 
other peoples who have come to Australia 
to stay and peoples who visited Australia for 
trade and other reasons but did not stay. 

Quote from Indigenous Australia. Cultural Heritage 
www.dreamtime.net.au 

For over 300 years Macassan traders from 
Sulawesi (now part of Indonesia) visited 
the coast of northern Australia to fish for 
trepang (sea slug), a delicacy in cooking. 
The cultural exchange can be seen in rock 
and bark paintings, emblems and objects 
used in ceremonies, the introduction of dug 
out canoes and some Macassan words in 
Aboriginal languages. 

Quote from Indigenous Australia, Influences on Indigenous Cultures 
www.dreamtime.net.au 

Allan Baillie tells a story of the meeting of two 
cultures, Yolgnu and Macassan, in his novel 
Songman published by Puffin Books, 1995. The story 
is set in northern Australia before the arrival of 
Captain Cook and tells of a boy Yukuwa finding his 
place in his society. 

Yukuwa is a boy of the Yolgnu people, an 'apprentice' 
hunter who saves his mentor Dawu from a shark 
attack. Dawu loses his foot in this attack and is 
unable to hunt so both he and Yukuwa lose their 
status in the tribe. They decide to travel to Macassar 
with the traders to learn to build stronger canoes. 

Yukuwa encounters a way of life very different from 
his own. He meets the white men (balanda) who 
have colonised Sulawesi, the Chinese traders who 
travel to Sulawesi in huge boats to buy trepang, and 
a justice system entirely alien to the Aboriginal way. 
He faces a journey through the jungles of Sulawesi 
and a meeting with the-ghost people, the Toala, who 
inhabit this jungle and whose way of life is very like 
his own. 

He survives a pirate attack and the loss of a friend, 
and returns to his people as a Songman, with an 
unforgettable adventure to weave into his songs. 

By Adrianne Haddow 

Stage 3 HSIE Strands and Outcomes. 
(NSW Board of Studies) 

Identities 
CUS3.3 Describes different cultural influences and 
their contribution to Australian identities. 

• Examines some of the cultures, ideas and 
traditions that have influenced Australian 
culture and identity including migration, trade, 
religion and belief systems. 

• Examines the contribution of Aboriginal 
people to Australian culture and identity. 

Cultural Diversity 
CUS 3.4 Examines how cultures change 
through interactions with other cultures and the 
environment. 

Examines cultures within another nation. 

• Examines how cultural diversity causes cultural 
change including conflict situations. 
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• Recognises examples of stereotyping, sexism 
and racism. 

Patterns of Place and Location 
ENS 3.5 Demonstrates an understanding of the 
interconnectedness between Australia and global 
environments. 

, Uses maps and globes to locate global and 
Australian reference points. 

• Locates patterns of movement of people, 
products and information including ancient 
trade routes of Aboriginal people. 

• Compares human use of an environmental area 
with use in another area of the world. 

• Explains some ways in which Aboriginal 
management of environments contributes to 
sustainability. 

• Identifies how some aspects of religion and 
other belief systems can affect the way in which 
groups interact with the environment. 

Relationships with Places 
ENS 3.6 Explains how various beliefs and practices 
influence the ways in which people interact with, 
change and value their environment. 

• Identifies the different viewpoints that may 
be held by groups and individuals, including 
Aboriginal peoples about land use. 

• Recognises that Aboriginal Dreaming stories 
explain the origins of features of the landscape, 

, natural phenomena and ways of caring for the 
environment. 

Overview of the Unit of Work 
Cultures 

• Traditional life of Yolgnu people - nomadic. 

• Stone-age hunter gatherers. 

• Family/tribal relationships Stone-age tools. 

, Significance of a Song man and stories within 
an oral tradition. 

• Tribal law. 

• Traditional life of the Macassans - village life, 
seafarers, traders, fishermen. 

, Family /village relationships. 

, Use of iron for weapons and tools. 

, Written tradition - use of books as well as a 
tradition of oral stories and song. 

• Colonial (Dutch) law and adat (traditional 
village) law. 
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Beliefs 
• Yoignu relationship with the land-the land 

owns the people. 

• Macassan - land owned by people. 

• Initiation into manhood (Yolgnu) - totem. 

• Cleansing after contact with illness or injury 

• Magic: Yoignu belief in a galka's (sorcerer) 
power. Macassan belief in a dukun's (witch 
doctor) power. 

• Islam. 

• Toala people - animist, nature worship. 

Global Connections 
• Trade links - Macassan with Yolgnu, and 

Chinese. 

• Dutch colonised Macassar for rubber, tobacco, 
spices and access to Chinese trade. 

• Trade routes. 

Pirates 
Investigates pirates in Indonesia in the past. 

• Investigate modern pirates in South East Asia. 

Racism 
• Use examples in the text to examine racism -

chapter? Jago, chapter 14 The Village, chapter 
17 Macassar. 

, Discuss why racism is not an issue between the 
Macassan traders and the Yolgnu. 

Colonialism 
, Reasons for Dutch colonisation of East Indies. 

• Spice trade. 

, Explore colonial justice/human rights. 

• Struggle for independence by colonised people. 

Location 
• Using maps to locate reference points from 

novel. 

, Draw in possible trade routes - Macassar 
to Australia, China to Indonesia, Holland to 
Indonesia. 

Modern Australian Issues 

• Investigate the Australian dispute with 
Indonesian fishermen over territorial waters 
- traditional fishing grounds for Indonesian 
fishermen now belong to Australian 
government (Roti Island). 

• Illegal immigrants enter Australia via these 
waters. 



THRICE UPON A TIME: 
Cinderella around the world 

(Adapted from an Asian Society Unit by Pauline Noyes) 

The story of Cinderella is one of the most well
known fairy tales with hundreds of versions being 
told all over the world. Cinderella's origins are 
found in 9th century China, where the tale is known 
as "Yeh-Shen;' although most people recognise 
best the French version popularised by Charles 
Perrault in the late 1600s. With nearly every culture 
touting some variation of this tale, the study and 
comparison of Cinderella stories is a great way to 
foster cross-cultural comparisons in the classroom 
while teaching literacy and making connections with 
a number of Key Learning Areas, and especially the 
Australian Curriculum cross-curriculum area Asia 
and Australia's Engagement with Asia. 

In this unit, students explore a wide range of multi
cultural Cinderella stories, reflecting on similarities 
and differences of the stories. Finally, students create 
an illustrated Cinderella story based on their own 
self-defined culture. 

Objectives 
Students will: 

• read a diverse selection of Cinderella stories 
from around the world. 

• analyse variations of the Cinderella story to 
identity plot elements that all Cinderella stories 
have in common .analyse similarities and 
differences of Cinderella variations by charting 
observations using a Features Analysis Chart 
and a Venn-Diagram chart. 

• reflect on how a plot element can seem quite 
different. yet accomplish the same purpose in 
the narrative examine how Cinderella stories 
reflect information on a country's unique 
culture. 

• make their own, Cinderella story based on 
their own self-defined culture, keeping in mind 
essential plot elements. 

Materials 
• A selection of Cinderella stories from around 

the world. Listed below are recommended 
books that are commonly available through 
libraries. 

FRANCE: 

CHINA: 

Louie, Ai-Ling. Yeh-Shen: 
A Cinderella Story from China. 
Illus. by Ed Young · 

Perrault, Charles. Cinderella. 
Illus. by Loek Koopmans 

INDONESIA: 

INDIA: 

Babeaux Brucker, 
Meredith. 
Anklet for a Princess: 
A Cinderella Story from 
India. 
Illus. by Lila Mehta 

Sierra, Judy. The Gift of 
the Crocodile: 
A Cinderella Story. 
Illus. by Reynold Ruffins 

WEST ASIA: 

Hickox, Rebecca. The 

Golden Sandal: A Middle 

Eastern Cinderella Story. 

Illus. by Will Hillenbrand. 

• Cinderella image for the class to analyse. 

• Features Analysis Chart one for each student, 
and a collated one whole-class discussion. 

• A Venn diagram: one for each student, and/or 
project it for whole-class discussion. 

• A world map. 
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Teaching and learning sequence 

1. Show students an image of Cinderella. 

2. Ask students if they can identify the story from 
the picture. 

- What part of the story does the picture depict? 

- Explain to students that this picture is an 
illustration from a Cinderella storybook. 

- Talk about other places students might have 
seen Cinderella. 

3. Read students the well-known Cinderella story by 
Charles Perrault. 

- Ask students "How do we know it's a 
Cinderella story? What must all Cinderella 
stories have?" 

- Explain to students that there are Cinderella 
stories from many countries all over the world. 
Tell students that they will be reading different 
versions of Cinderella stories from around the 
world and thinking about their differences and 
similarities. 

4. Read a second Cinderella story of students' 
choosing. Ask students to fill out a Venn diagram 
as a way to analyse similarities and differences. 

5. Chart the essential parts of a Cinderella Story 
using the Features Analysis Chart. 

6. Modify the list of common elements your class 
has made to make a large Features Analysis Chart 
for your classroom to keep track of the story's 
plot, element, commonalities: setting/country, 
main character, magical helper, problem or 
nemesis, means of recognition, gathering, and 
prize. 

7. Read several more Cinderella stories and fill in 
the Feature Analysis Chart. 

8. Looking at the chart, ask students what is always 
the same throughout the stories? What varies? 
Why do they think there are variations? 

9. Ask students to demonstrate their understanding 
of plot, characters, and variations by writing 
their own Cinderella story. Ask them to 
introduce context and characters based on their 
own surroundings and place in the world. For 
example, if a student identifies with playing 
sports or an ethnic or religious community, 
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they should make their Cinderella story 
introducing those characters and notable events 
or gatherings. Ask students to share their story 
aloud. Encourage students to ask questions. Lead 
a discussion on how each student's story reflects 
their own identity and community culture. 

Interdisciplinary Extensions 
• Geography: after reading each Cinderella 

story, students locate and mark each country 
on a world map: 

- students work in small groups to do research 
on a country of their choice, and make a 
Cinderella story based in that country. Ask 
students to consider how the setting and 
plot will change due to the unique features 
of the chosen country 

- map student stories connecting with real 
world places on Google Lit Trips fwww. 
googlelittrips.org._ Google Lit Trips uses the 
technology of Google Earth to bring stories 
to life through virtual mapping. Students 
place markers on Google Earth to track 
the journeys of story characters, with the 
ability to populate those place markers with 
supplemental resources. Students "ride 
along as virtual passengers" on the same 
journey as their characters.) 

• Drama: students in small groups pick out 
a favorite version from another country, do 
additional research on the country, and act out 
the story with props 

• Mathematics: students work on data 
collected from the Cinderella stories with 
sorting activities in which they sort stories by 
attributes, describing what distinguishes one 
cluster of stories from another 

• Visual Arts: have students draw their favourite 
parts of a Cinderella story and add illustrations 
to .corresponding countries on a large 
illustrated world map 

- students make a collage depicting their own 
Cinderella story. Encourage them to use 
photos, clippings, downloads to find symbols 
and personifications that suit their story. 

- lead a whole-class constructive critique by 
asking questions such as: .what is that? what 
does it represent? how does it make you feel? 

Adapted from http:/ /asiasociety.org.education/resources
schoois/elementary-Iesson-plans/twice-upon-time-multi

cultural-cinderella, author Pauline Noyes. 



THRICE UPON A TIME: Cinderella around the world 

Features Analysis Chart 

Setting Main 
Helper Problem Gathering Identifier Prize character 

France Cinderella Fairy Evil Glass slipper Ball Prince 
Godmother Stepmother Charming 

Venn Diagram 

different similar different 
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Policy for submission of 
articles to the AETA Journal 

• Articles, programmes, units of work, worksheets, ideas, resources, reviews etc. 

are welcome as submissions to the Editor for inclusion in the Journal 

• As the Association is a non-profit organisation, no payments are made to those who 

submit articles which are subsequently used. 

• Copyright remains with the author and any copyright payments will be paid to the 

author. 

• No members of the Executive are paid for their worli or contributions to the Journal. 

• The authorship of all articles is aclinowledged in the Journal. 

• Copyright of material must be acknowledged for any material used by a contributor 

where original material is used, and proof of permission must be provided to the 

Editor. 

• The use in the Journal of an article is at the discretion of the Editor. 
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