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From the  
Editor’s Desk

Valuing cultural diversity and promoting intercultural 
understanding in a networked world

I have just returned from the A.E.F.’s  national 
conference in Melbourne ‘Equipping Australian 
Schools for the 21st[Asian] Century. Over 500 
teachers from across Australia attended to 
deepen their knowledge and to experience the 
work of teachers implementing the studies of 
Asia in their courses.

The highlight for me was the presentation by Professor Yong Zhao who spoke on cultural 
intelligence and language competency. He was truly inspiring and challenged many of the 
traditional mindsets about Asia. His website is very useful – http//zhaolearning.com and I 
recommend his book, ‘World Class Learners’.

This Journal begins with a piece by Dr Margaret White, written some time ago which can be a 
starting point for understanding cultural differences. We have two excellent articles on Korea, 
a teaching unit on the North by Phillip O’Brien and a role play by Geraldine Ditchburn.

Dr Susan Bliss has contributed two excellent units for Geography students from Stages 4 to 6 
and I thank them all for their ongoing support.

From time to time teachers submit work by their students and we have included some in this 
Journal from Paul McCarten’s students at Ryde Secondary School. We finish with a Primary 
Visual Arts Unit on Symbols and Patterns by Vana Ford and a unit on religion by Corinne 
Gaston.

 Di Dunlop.
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Greenpeace estimates that China goes through 45 
billion pairs of disposable chopsticks each year; 
this causes the loss of 25 million trees and exposed 
hillsides that are susceptible to landslides during 
Monsoonal rains in the wet season.
Workers in Asia are very poorly paid. This includes 
countries such as Bangladesh where workers average 
$38 a month for a 48-hour week. In Cambodia it is   
$120, Vietnam $145, Jakarta $30 and China $500.
In 2012, 83 million Chinese travelled overseas 
spending a reported $US103 billion.
Bangladesh has a better immunization coverage rate 
than does Australia.
Australia 94% for Measles, 92% for polio, tetanus, 
diphtheria and whooping cough. Bangladesh has 
comparable coverage rates of between 96% and 99%.
The UNITED NATIONS DEVELOPMENT 
PROGRAMME is working in over 170 countries. The 
SOUTH countries now produce half of the world’s 
economic output that is up from a third in 1990.
The MULTIDIMENSIONAL POVERTY INDEX 
covers 104 countries and South Asia has the largest 
number, including 612 million in India alone.
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Some 85% of Indians have no access to electricity 
for their homes or businesses.

Because of the mountainous terrain of Nepal only 
20% of the people have access to the power grid.

China has the long-term goal of integrating 70% of 
the country’s population [900 million people] into 
city living by the year 2025. Whole rural villages 
including the farming land are being paved over 
and replaced by high-rise accommodation. This 
will drastically change the character of China and 
greatly increase the number of megacities.

In Asia there is a rise in both military spending   and 
the number of nuclear weapons. China has 250 
warheads and spent $166b, India has 110 warheads 
and spent $46b and Pakistan has 120 warheads and 
spent $6.3b. China is the second largest military 
spender in the world.

Indonesia’s rice production in 2012 rose 5% from 
the previous year. This was due to an increase in 
acreage, up 1.8% from 2011. Yields have increased 
by 0.15 tons per hectare. The padi production 
reached 69.05 million tons.
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Educating for 
intErcultural undErstanding

dr Margaret White

In the events of Tuesday, 11 September, we were suddenly confronted with and 
shocked by the reality that social cohesion between civilisations and understanding 
across cultures is fragile and at the very low ebb. The horrific international terrorism 
attack will shape and define world politics for years to come as the complexity of the 
issues is worked through. 

The initial responses mark the beginning of a very 
long chain of events that will stretch long into the 
future. As we unravel the confusion, the realisation 
that terrorism has no ethnicity, race or religion must 
always be given high priority. We cannot let these 
inhumane deeds become an excuse for bigotry and 
division between cultures, with a focus on war as the 
remedy to marshal energy to resolve such situations. 

Education has a role to play, to understand the 
formation of cultural indentify and to encourage us 
to search for our common universal identity as we 
seek to facilitate understand of the complex changing 
patter of similarities and difference across cultures. 
The current rhetoric makes us apprehensive that 
such an educational dimension will not be given 
adequate focus and if polarity deepens, the chances 
of improved dialogue comprehension continues to be 
filtered through existing perceptual lenses. 

As educationists, as we confront the issues involved, 
we must ask some very profound questions about the 
failure of curriculum to address knowledge and values 
related to current needs in intercultural understand. 
We know very little about Islam, the second largest 
religion in the world. It has been the only religion that 
has threatened Christianity and we have made little 
effort in the West to understand it. 

Yet uniformed values are applied to policy making. 
How can we maintain dialogue across civilisations 
in a world of mistrust? This question is difficult to 
answer. 

Are we currently ensuring that perception of other 
cultures is not filtered through overreaction, and 
values of antagonism and racial intolerance? The 
media response and responsibility in values formation 
need careful monitoring so that students do not 
temper their judgements through volatile uninformed, 
unanalysed assumptions. What contribution can new 
edges in thinking developed through the processes 

of intellectual inquiry and research make, to break 
the cycle of violence and the distortion of images 
which emerge our of fear, revenge, misunderstanding , 
ignorance and prejudice?

In this book Covering Islam: How the media and 
experts determine how we see the rest of the world, 
Edward Said (1981, 1997) warns of the dangers in 
the volatile language of the Western media. It plays 
a significant role in characterising Muslims and 
Islam through highly exaggerated stereotyping and 
belligerent hostility combine with social and religious 
misrepresentations. He produces ample evidence to 
demonstrate how successive governments, academics 
and ‘experts’ present Islam as synonymous with 
terrorism and religious hysteria At the same time he 
accepts that Islamic countries use ‘Islam’ to justify 
unrepresentative and often repressive regimes. 

Such polarity deepens that divide and postpones the 
dialogue between cultures. In the current climate there 
is very real danger that Western military propaganda 
can reduce Islam, fundamentalism and terrorism to 
essentially the same thing. It is impossible to reduce 
the complexity of Islamic faith, the founder and all 
the people of Islamic culture to a handful of rules, 
stereotypes and generalisations and then reinforce 
and perpetuate every negative fact associated with 
Islam, relating to violence and threatening qualities. 
However it has already been observed how effectively 
this technique is stirring up feelings of alarm, 
consternation and fear, to inflame racial tension and 
hate. The consequences of this will be to divide the 
world on the basis of religion and ethnic origin. 

The world’s most populous nation is expected to join 
the global economy within the next month when 
China, the oldest continuous civilisation on earth 
joined the global world trade organisation. China was 
excluded when the WTO was formed in 1997. This 
is a positive new development in global networking 
and it will challenge the way human beings perceive 
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the linking of people, their ideas, innovations and 
technology across cultural divides. Let us hope 
the West will respond by making a real effort to 
understand the complex and changing nature of 
intercultural encounters. 

In both these developments, understanding the 
complexity of cultural identity is a first step to 
facilitate intercultural understanding. 

The site of intercultural contact is an abstract place 
of many dimensions, including cyberspace, where 
multiple values, beliefs, viewpoints and constructs 
of knowledge intersect. Here the perceptual-
cognitive lenses that provide insights into the new 
understanding across cultural borders are created, 
through contact wnh a universe of knowledge that 
can be accessed. If access is denied to this critical 
knowledge that informs the cognitive and affective 
components of attitude, it becomes impossible 
to value ‘cultural diversity at a meaningful depth. 
Students require the skills and capacity to critically 
analyse and challenge the assumptions and agendas of 
the knowledge creators who operate at the interface 
of cultures, and re frame issues beyond immediate 
practicalities as part of the learning process.

At our last conference we formalised as our flag for 
teaching in the twenty-first century, in a networked 
world intercultural understanding develops through 
valuing cultural diversity. Now our task is to develop a 
framework to examine some of the inherent issues to 
value cultural diversity and facilitate the development 
of very complex interculiural understanding.

Are current disciplinary knowledge frameworks 
capable of drawing upon the role of psychological 
perceptual filters in values formation, particularly the 
formation of positive values to cultural diversity?

We are required to deal with very complex organising 
concepts – networking, cultural diversity and 
intercultural understanding —for which we must 
draw on dense knowledge As well, we are required to 
develop high-order processing skills in investigating, 
communicating and valuing.

Clarifying some basic concepts
Willinsky in 1992 documented evidence that students 
begin to develop intercultural understanding 
when they can appreciate that there are alternative 
interpretations of historical events, peoples and 
cultures. It appears that an indicator of intercultural 
understanding is the ability to take the perspective of 
another, and the propensity to do this has been found 
to be developmentally and cognitively based.

Watson and Martin (1996) found intercultural 
understanding is promoted by positive attitudes 
towards other cultures. The cognitive and affective 
components of attitude inform one another and are 
themselves informed by knowledge. Watson and 
Martin concluded that students need to move to a 
different level of thinking before relevant knowledge 
will inform more global perceptions. White (I999) 
demonstrated there is a relationship between values, 
knowledge and understanding, Perceptions develop 
from the integration and application of knowledge 
with attitude. Knowledge, which incorporates many 
perspectives, is filtered through attitudes and values, 
which in turn, shape preferences and beliefs. Beliefs 
frame the principles, levels and ways we are prepared 
to personally and intellectually engage with other 
cultures. It therefore follows that if values are informed 
and responsible they can play a central role in positive 
attitude formation.

So we need to make a concerted move to resolve 
underlying problems that limit the emergence of 
complex, intercultural understanding and develop a 
pathway to intecultural understanding. Immediately 
the problem of a deeply-embedded threat image which 
has fostered an inappropriate learning environment in 
our relations with Asia must be addressed. If we value 
cultural diversity, voices from many cultures must 
contribute to global knowledge to support the search 
for elements of commonality and difference.

One of the conference papers demonstrates how 
existing Western knowledge is modified by inclusions 
of scientific evidence drawn from Chinese, Muslim 
and other Asian civilisations, to provide glimpses of 
networking of people in time and space in an emerging 
global civilisation, so I will not elaborate on that now.

Halse (2001) writes of the changing relationship 
between Australia and Asia and the educational 
initiatives that have resulted. Underpinning these 
educational initiatives is a conviction that culture 
plays a central role in shaping people’s perceptions, 
understanding and interactions with their world and 
the worlds of others. 

She identifies two schools of thought dominating 
recent thinking about culture and the dynamics of 
intercultural relations in education. The first view 
emphasises globalisation and the common values and 
needs of cultures. Globalists see a metaphorically 
shrinking world which is dependent on cross-cultural 
collaboration to protect dwindling resources, sustain a 
fragile environment and foster international harmony. 
In this situation a key role for education is to overcome 
cultural differences by identifying or developing 
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common cultural values and behaviours that can be 
used to meet global goals and needs.

Halse identifies a second school of thought that 
emphasises the preservation of cultural difference. This 
view is explicit in the concern for cultural diversity in 
school curricula. Halse suggests that at the extreme 
end of this spectrum, advocates of this school of 
thought, argue that cultures are intrinsically different 
and fundamentally incompatible . ... She suggests that 
intercultural understanding is possible if members of 
one culture undergo a ‘perspective transformation’ that 
enables them to see and understand the world as other 
cultures see it. Both views of culture involve potential 
dilemmas for cultural identity and intercultural 
understanding.

The cultural-difference school preserves cultural 
integrity and diversity, but fails to point the way 
towards intercultural understanding. The emphasis on 
commonality or difference offers divergent pathways 
with limited, if any meeting points. An approach which 
identifies elements of commonality and difference 
within and across cultures is vital as well as a dimension 
that emphasises co-existence.

Halse further points out the message that recent 
history indicates intercultural understanding is still 
greatly needed, but also the need for a new way of 
understanding cultural identity to facilitate intercultural 
understanding.

We have to design our way forward to access increased 
understanding of cultural values and knowledge. 
Learning from as well as about Asia is part of the 
process.

A curriculum plan which provides space to develop 
such perspectives is urgently needed. This involves the 
organisation of curriculum design that ensures students 
have guidelines for a systematic, general framework 
to access complex knowledge. Conceptually-based 
curriculum provides the design for negotiating content, 
strategies and skills within a complex framework.

Teachers will be pivotal in shaping the views of future 
generations of Australians to create responsible images 
of Asian people and foster and strengthen intercultural 
understanding.

They have to assess what students know and build 
on that base to plan their strategies. They have to be 
capable of guiding students: 

to critically analyse and deconstruct the current 
nature of Western knowledge that has developed out 
of myth and imagination;

•

to be willing to be open to other systems of 
discourse and be prepared to interact and co-exist 
with human beings in all their diversity;
to explain what complex studies of Asia means and 
to know what and how students should be taught;
to understand a past relationship with Asia upon 
which Western prosperity was built and the ‘clashes 
of culture’ between East and West that have marked 
the evolution of world civilisation.
to moderate the tone that interprets the past; 
to understand issues involving Australia’s evolving 
identity in the current repositioning of plural 
Australia in the Asian region and in the world.
to understand the complex and changing patterns 
of similarities and differences of our Asian 
neighbours;
to challenge the assumptions and agendas of the 
knowledge creators who operate at the interface of 
cultures in the emerging engagement of new and 
informed sets of human relationships.

The populist Australian view does not readily 
accommodate the need or urgency to develop a new 
and more outward looking sense of our location. 
Therefore a mode of ‘unlearning’ of the current 
mindset and the introduction of a mindset that 
accepts studies of Asia continues to be a priority.

Part of the initial learning should involve tasks 
whereby students come to understand the necessity 
for Australia to take new directions in the conduct 
of foreign policy and to present a more sophisticated 
international image.

The critical role of teachers
The importance of teachers in over coming the 
conceptually rigid boundaries and barriers as we 
redefine and reshape our relationships in a newly 
emerging and very interdependent world raises 
questions about teacher education to develop 
improved educational practice which can facilitate 
intercultural understanding.

Have teachers acquired the capacity to develop 
intercultural understanding? 

Do they understand the processes involved in the 
production of knowledge and images at the sites of 
cross-cultural contact, in order to forge collaborative 
relationships across diverse cultural boundaries?

Have they an appropriate curriculum plan to guide 
and give direction to their students in inquiry tasks?

•

•

•

•
•

•

•
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Have they the capacity to design classroom strategic 
to motivate students to value intellectual inquiry?

Have they the tools to provide students with the 
research skills to handle the complexity of research 
required to value cultural diversity?

Let us dwell for a little while on classroom-improving 
strategies.

Improving classroom strategies 
Content
I previously stated knowledge and values interact. 
If values have been constructed through inadequate 
knowledge, experiences and memories, then 
interaction with other people, societies, cultures, 
environments and technologies is inappropriately 
guided.

These complex interactions develop in a time frame of 
past, present and future. It is possible to deconstruct 
past realities of experience and replace this experience 
with an appropriately reconstructed framework 
built from informed knowledge and understanding 
of reality. The framework which addresses these 
complexities needs to be conceptually based for 
students to rethink and reformulate historical 
experiences. This is embedded in a transdisciplinary 
approach using the investigative methods and 
analytical approaches embedded in discipline-related 
experiences It is an inescapable and realistic way to 
handle the interactions between all the elements, that 
is the centrality of values, global perspectives which 
include diverse cultural contributions and a time 
dimension of past, present and future.

The current organisation of subjects as discrete 
entities in schools limits comprehensive disciplinary 
and cross-disciplinary understanding of Asia and must 
be changed to permit new modes of thinking and new 
ways of knowing that connect across the cognitive and 
affective domains to foster intercultural understanding 
and appropriate student behaviour.

The ethical-values framework is only beginning to 
emerge as interaction in the international arena 
becomes more complex and generates concern about 
humanity, caring and social justice, and elements of 
our emerging universal identity. The linguistics and 
concepts of human experience (e.g. humanity, values, 
ethics, principles, spirituality and beliefs, reciprocity 
and creativity) will form part of that dialogue. Space 
within the curriculum has to be allocated to address 
basic human values for happiness, the spirituality 
of harmony that flows through all religions and the 
values of caring and respect. We must design our way 

forward to access increased understanding of diverse 
cultural values and knowledge.

Technology is a useful tool tor accessing a wider range 
of information, but it will not develop values. Rather, 
values will determine the information that students 
will access. If values of students are framed on 
assumptions of western superiority, then students will 
not seek to include knowledge or value knowledge 
that emanated from Asia and was fundamental to 
world development.

Process
It will be important to give priority to the 
development of inquiry approaches that lead students 
to investigate and reflect on issues in order to ensure 
their attitude formation is informed.

This framework encompasses cognition, affect and 
action (or behaviour). Students therefore must be 
provided with skills of critical literacy for inter-
rogating stereotypes about Asia (for example, 
how images of Asia are constructed in texts and 
newspapers), to become competent and mature in 
selecting and critiquing information and analysing the 
agenda of researchers.

Often the media is the main source of material. Many 
construct their reality through volatile language 
carefully supported with emotional images because 
they know conflict sells their product. Are teachers 
training students to identify the agenda of those 
reporting in the media?

Overriding questions that should guide students are:
Is the reporter’s construction of the event framed 
in a perception of interest, intellectual curiosity 
and intercultural understanding, or is the reporter’s 
construction of events based on fear and hostility 
of cultural diversity?
How can we ensure media coverage provides a 
balance of points of view?
Are we training students to suspend judgement 
until they are adequately informed of the culture or 
issue under investigation?

Issues accentuated by political, social and 
technological change flow across the existing 
boundaries of disciplinary knowledge. 
Transdisciplinary inquiry merges ideas from parent 
disciplines that do not spin the existing fields of 
knowledge and ideas, but safeguards the methodology 
of discipline. Matters peripheral to each discipline 
but central to studies of Asia (for example, respect 
for cultural diversity) are ignored or oversimplified in 
subject disciplines available at the secondary level.

•

•

•
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Teaching
Given the breadth and complexity of studies of Asia 
teachers should aim to support students to construct 
their own knowledge, introducing ideas from Asian 
as well as Australian perceptions. It is important to 
immerse students completely in the transformative 
process, involving them as active learners, training 
them to ask questions which provide them with 
motivation and opportunities to systematically 
intersect and manipulate the enormous amount of 
knowledge available about Asia and to question, to 
collaboratively explore, and to reflect on what they 
have learned. The critical role of teachers is to develop 
students who are active rather than passive learners, to 
train them to acquire the systematic tools to investigate 
themes and issues and to ensure that students develop 
questioning techniques and skills of self-mastery. 
Classroom strategies and practices designed by the 
teacher to encourage the learner to interact with the 
issue will be central to the process and when students 
develop the necessary competencies the teacher’s role 
will become that of a facilitator and mentor.

Learning
In facing the educational challenges of integrating into 
a global environment in the twenty-first century, the 
media, particularly electronic media, will play a very 
significant role in providing information and images.  
Often the information will lack the scholarly research, 
motivated by interest and curiosity that is desirable for 
resource material.

Students have to be provided with skills that make 
them proficient and alert to weaknesses in non-
scholarly interpretations and to reflect on the ways 
that technology mediates information and images. 
Therefore students must learn to critically analyse 
how reality is constructed through the personal value 
systems of the writer. The agenda of the writer becomes 
part of the research.

Issues must be analysed for balanced presentation 
of knowledge and the points of view of all parties 
concerned. The content must be developed through 
rigorous analysis and research, and a variety of 
resources will need to be accessed.

The development of religious and spiritual 
thought
There is a reluctance to focus on the manner in 
which religion concentrates on a sense of human 
belonging and our place in the total system of the 
universe. The world’s great religious traditions offer 
guiding principles across their boundaries in terms of 

interpersonal relationships. The focus of the emphasis 
in each may be different and the diverse narratives 
recorded at different times, but there is a centrality 
of spirituality in the guiding principles about moral 
precepts and ethical action, compassion, the fostering 
of harmony and serenity, contained in all the religions.

It is impossible to understand the diverse cultures 
of Asia without knowledge of the moral and ethical 
bases of the religions and philosophies that are deeply 
embedded in the psyche of Asian societies and people. 
Understanding the ethical framework in which ‘the 
other’ forms his/her values, beliefs and morals is 
fundamental to the development of intercultural 
understanding. 

A focus on such thinking can lead to emergence of new 
values and aims, new forms of cooperation and action 
which recognise universal rather than exclusive values, 
beliefs and morals and to respect the significance and 
complexity of the historical content of other religions.

There are intricate connections between individuals 
and their total environment and these interrelation- 
ships are the key to understanding other peoples and 
how they are energised and inspired to create diverse 
ideas, values and technologies. Ethical choices arise 
in a web of interconnectedness within a complex 
interaction of social forces.

The human capacity to determine moral and ethical 
thought and to develop appropriate behaviour and 
action is rooted in diverse historical religious beliefs 
that go beyond self-interest.

There has been an evolving process of stimulus and 
diffusion of religious ideas from a culture which has 
stimulated thinking over its border and has been 
adapted to the needs of other cultural groups in their 
own particular historical and geographical context, 

Religious ideas have enriched human development, 
created a sense of spiritual connection with nature and 
a set of shared moral concepts. 

Spirituality has enhanced the desire to advance the 
lot of human beings, while technological, scientific, 
economic and political innovation has facilitated the 
achievement of those desires in social advancement. 
By discovering common inner values and attitudes 
across groups, there is the potential to accelerate 
development, growth, interconnectedness and 
evolution of intercultural understanding

It could be argued, for instance, that religious maturity 
has reached a stage where it is possible for people to 
engage in dialogue across culturally diverse faiths and 
learn from the experience of others as part of a process 
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of renewal within one’s own faith. For example, Gandhi 
never forsook his Hindu faith but he was able to respect 
all other religions ... to admire and assimilate whatever 
may be good in the other faiths’. He particularly 
respected Jesus’ preaching of love and ‘turning the other 
cheek’.

Gandhi believed these paralleled the ideas of non-
violence, which found expression and application in 
Hinduism. Such values provided Gandhi with the 
philosophy to develop a strategy of militant non-
violence to secure India’s independence.

The perception of Islamic religious beliefs as a ‘threat’ 
to Europe is deeply embedded in Western cultural 
traditions, and emanates from a time when the East and 
West were divided politically and ideologically between 
Persia (now Iran) and the Greco-Roman world (about 
the sixth century CE.)

Asia Minor was the frontier where the two cultural 
worlds met and over-lapped. Religion dominated human 
consciousness as Islam, centred in Arabia, and emerged 
during the seventh century to replace the political 
alignments and balance of power between Persia and 
Rome.

Yet Islamic civilisation made significant contributions 
to global social and scientific thought and laid the 
foundations for the emergence of the modern West 
through the transmission of Asian and Greek knowledge 
to medieval Europe, and in the development of these 
ideas.

Christ was born and lived in an oriental culture and his 
teachings emerged in an oriental culture. Let me remind 
you he was a man of ‘Middle-Eastern appearance’ and 
all the great religious traditions were born in Asia.

The cross fertilisation of Christianity into the Greco-
Roman world marked a dramatic meeting of Eastern and 
Western civilisations that began centuries of rivalries 
in the ownership of Jerusalem as the geographical and 
spiritual centre of the ‘revealed’ religions of Judaism, 
Christianity and Islam.

Western scholarship is only now beginning to 
adequately acknowledge the Asian origins of 
Christianity, Like Judaism and Islam it came from 
Western Asia.

Christianity has involved major East to West interaction 
and later, West to East interactions. Christian societies 
were deliberately used as tools to help colonise non-
Christian foreign lands.

Whilst many of the missionaries were undoubtedly well-
meaning and devoted Christians, they were often used 
by politicians and militarists to foist a Westernised form 

of the originally Asian religion onto foreign people in 
the view that the ways of the West were superior.

Buddhist missionaries attempted to create socially 
cohesive international networks, when, in the 
third century BCE Asoka of India, influenced by 
the teachings of the path to good conduct through 
universal compassion, sent missionaries abroad to 
urge the abandonment of aggression and reassess the 
purpose of the existence of humanity.

Buddha’s discovery of a liberating pathway to reach 
a state beyond suffering and sorrow has increasingly 
influenced the development of religious and spiritual 
life in the West, particularly during the twentieth 
century. Its meditational rituals have entered the 
psyche of many nations.

Scientific contributions
A subsequent paper will be presented on the topic 
of Chinese and Islamic scientific contributions to 
global civilisation. I would just like to remind you 
that modern science and civilisation sprang out 
of remarkable and complex human precedents in 
thinking that were accumulated over thousands 
of years and was energised during the Dark Ages 
by Islamic civilisation’s translation, storage and 
transmission of the accumulation of earlier thought

Whilst the Greek manuscripts that recorded the 
ancient sciences and Greek philosophical thinking 
disappeared through fire or were lost, Arabic 
translations were preserved in Asian libraries and in 
Spain, particularly at Cordoba and Toledo, during the 
time of Muslim conquest.

Islamic civilisation provided a very significant body 
of world knowledge itself that provided remarkable 
and complex human precedents in thinking. Later all 
this knowledge was translated into Latin to provide 
the knowledge basis for the European scientific 
Renaissance of the fourteenth century. The West is 
only reluctantly acknowledging Chinese innovation 
and contribution to modern science, and has 
been very reluctant to acknowledge or respect the 
contribution of Islamic culture to the interacting flow 
and achievement in human ideas, innovation and 
technology.

Conclusion
In conclusion may I say Western knowledge of 
the East has been inhibited by time and space. 
Understanding the processes involved in the 
production of knowledge and images at the sites of 
cross-cultural contact makes it possible to establish 
dialogue and forge collaborative relationships across 
diverse cultural boundaries.
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Educating for intErcultural undErstanding

This requires openness to other cultures, the 
discarding of Eurocentric assumptions and 
acknowledgement of the existence and value of Asia.

In the twenty-first century religious accetance 
is of paramount importance for intercultural 
understanding and world peace.

Today, networking gives us access to the religious 
history of all people. It is encouraging to realise that 
interactive pluralism is already increasing mutual 
respect between Buddhists and Christians, and 
interfaith dialogue is evident as some Christian 
theologians search for greater spirituality by engaging 
in serious conversation with other faiths.

Nevertheless many Christians still feel that the 
exploration of religious concepts related to Buddhism 
and Hinduism is ‘profoundly alien and threatening’. 
We fail to realise the connections between Judaism, 
Christianity and Islam, all ‘people of the book’, and we 
reserve a particular sense of danger for Islam, lying 
as it does so close to Christianity both geographically 
and culturally.

Obviously to go forward in the complex and 
emotional debate the goal should be to seek tolerance 
rather than conversion as we proceed with the 
objectives of exploring the richness and complexity of 
other doctrines and understanding the importance of 
their historical content.

Finally may I say, in a networked world, the desire 
and dynamics of exchanging ideas with those from 
other traditions is part of the process of attaining 
human maturity and interaction. Knowledge creation 
becomes a critical factor in developing understanding 
of our world and the worlds of others. Culture 
plays a central role in shaping people’s perceptions, 
understanding and interaction and can be explained 
from the perspectives of the ‘insider’ and the ‘outsider’.

For example, we must understand that the concept 
of ‘social justice’ can be a diametrically opposed 
construct for those of us in the West than it is to 
members of societies in which group cohesion and 
harmony is more important than individual rights and 
freedoms.

We need to understand the formation of cultural 
identity and diversity across cultures to facilitate 
intercultural understanding; the relationship between 
how we act locally and how we think globally, and the 
processing of information in intercultural situations 
must evolve from two stances of inquiry, surveillance 
and the development of human relations.

Rigorous intellectual inquiry, research and very 
focused teacher education are critical, and a 
curriculum plan which is dense and reflective 
is essential to develop the necessary complex 
perspectives of knowledge and values necessary.

As we take up the challenge to find a new way of 
understanding the formation of cultural identity to 
facilitate intercultural understanding, we must realise 
a relationship exists between values, knowledge and 
understanding.

Whose values agenda will determine the knowledge 
inclusions and exclusions as we seek to understand 
the complex and changing patterns of similarities and 
differences across cultures? 
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thE Making of thE 
ModErn World

stage 5 – 6  
national history curriculum

Welcome to the north – 
Exploring the democratic peoples’ 
republic of korea

the korean peninsula –  
Why is it still divided?
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titlE of unit
“Welcome to the North!” –  
Exploring the Democratic People’s Republic of Korea

school lEvEl to Which thE unit is 
alignEd
Middle school, Year 8, in line with the Victorian 
Essentials Learning Standards (VELS) level 5 – also 
compatible with Year 7, as it fits within the same 
VELS framework. 

rationalE for sElEcting/including 
this topic

Growing interest and awareness of the region, 
particularly with the growing concern of the 
potential for renewed conflict between North 
and South Korea. The appearance of North Korea 
at the 2010 FIFA World Cup has also cast the 
spotlight on a nation relatively unknown to many 
students.
Increased recognition of the need for Australian 
students to increase their Asia literacy.
Variety within the curriculum – most Humanities 
subjects that presently include elements of Studies 
of Asia tend to focus on the more well-known 
nations of the East Asia region, such as China and 
Japan.

•

•

•

“WElcoME to thE north!”
– Exploring the democratic people’s republic of korea

phillip o’Brien, head of humanities, Minaret college

school contExt
Within a school context, Studies of North Korea 
provides an opportunity for students to address 
a range of regional and global issues through the 
medium of a study of a little-known nation.

Specific school contexts can easily be catered for 
through adapting outcomes and tasks as appropriate 
in keeping with the schools overall vision, be they 
Government, Catholic or Independent schools.

curriculuM contExt
In line with the Victorian school system, studies at this 
level fall under the umbrella of the Victorian Essential 
Learning Standards (VELS). These standards cover a 
range of domains across all subject areas and outline 
“what is essential for all Victorian students to learn 
during their time at school from Prep to Year 10. They 
provide a set of common state-wide standards which 
schools use to plan student learning programs, assess 
student progress and report to parents.” 

(Victorian Curriculum and Assessment Authority, 2007, 
Overview of the Victorian Essential Learning Standards. 

Retrieved from:  http://vels.vcaa.vic.edu.au/overview/) 

The material presented for students is designed to 
be flexible in both delivery and curriculum terms. 
Depending on the length of time assigned and 
the extent to which tasks are investigated, there is 
scope within the VELS system to clearly address the 
following Level 5 Standards:
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VELS Standard Successful achievement
The Humanities – Geography:
Demonstrating knowledge and understanding of the 
characteristics of the regions of Australia and those 
surrounding it: Asia, the Pacific and Antarctica. 
Describing differences in culture, living conditions and 
outlook in these regions.

Students, having reproduced their own map of the East 
Asia region, gain ownership of the work and develop 
familiarity with the spatial location of North Korea 
and its relative position within Asia and in regards to 
Australia.

The Humanities – History:
Explaining key features of community life including 
myths and legends, religious beliefs and practices and 
cultural expressions.

By exploring aspects of life within North Korea, 
including mythology, history and identity, students 
will begin to develop their own insights and definitions 
of life within North Korea, rather than merely 
interpreting someone else’s.

Thinking Processes:
Considering one’s own and others’ points of view.

Investigating concepts and life in North Korea will 
allow students to see various perspectives and to 
consider a range of views when reaching their own 
conclusions.

Thinking Processes: 
Applying creative thinking strategies to explore 
possibilities and generate multiple solutions.

The assignment sheet provides scope for students to 
explore a variety of issues and concepts concerning 
North Korea and allows them to develop and 
implement their own creative solutions and 
presentations.

The achievement of other VELS standards depends 
on the specific focus within the classroom and the 
length of time dedicated to study. Whilst elements of 
these standards are integrated into the investigative 
style of the unit, full achievement of them will require 
additional tailoring. With this in mind, the following 
additional standards are certainly feasible: 

Interpersonal Development:
Building positive and social relationships
Working and learning in teams
Managing and resolving conflicts

The Arts:
Analysing and interpreting the content and 
meaning in arts works created in different social, 
cultural and historical contexts, offering informed 
responses and opinions.

Civics and Citizenship:
Identifying and discussing the qualities of leadership 
through historical and contemporary examples.

English:
Reading

Viewing informative and persuasive texts 
that explore ideas and information related to 
challenging topics, themes and issues. 
Identifying the ideas, themes and issues explored 
in these texts, and provide supporting evidence 
to justify interpretations.

•
•
•

•

•

•
-

-

Writing
Writing extended narratives or scripts with 
attention to consistency of viewpoint and 
development of a resolution. 
Writing arguments that state and justify a 
personal viewpoint; reports incorporating 
challenging themes and issues; personal 
reflections on texts presenting challenging 
themes and issues.

The Humanities – Geography:
Collecting geographical information from electronic 
and print media, including satellite images and atlas 
maps and analysing, evaluating and presenting it 
using a range of forms.

The Humanities – History:
Analyse change and continuity over time and 
compare key aspects of past and present societies; 
for example, aspects of daily life, social and political 
ideas and structures, and cultural values and beliefs.

Information and Communications Technology:
Create information products that demonstrate their 
understanding of concepts, issues, relationships and 
processes.
Express themselves in contemporary and socially 
relevant ways
Communicate locally and globally to solve problems 
and to share knowledge.

•
-

-

•

•

•

•

•
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Languages Other Than English (LOTE):
Communicating in a language other than English
Intercultural knowledge and language awareness

Limiting time to the study will make it more difficult 
to fully address the aforementioned range of VELS 
areas, but there is certainly enough scope for students 
to apply and reinforce skills from a number of key 
learning areas. Whilst it may be unreasonable to 
successfully achieve all the listed VELS standards, 
one would expect that given the appendices and 
assignment within the unit plan, there are plenty of 
options for the achievement of standards.

•
•

Within this framework, the Welcome to the North! Unit provides scope for the following learning emphases:

Learning Emphasis Successful Achievement

Developing concepts of Asia – Exploring the role and location of North Korea 
within the East Asian region.

– Acquiring knowledge of the unique society within 
DPR Korea.

– Identifying and analysing the links between North 
and South Korea.

Challenging stereotypes – Countering stereotyped views of Asia; through 
exploring the realities of life in North Korea.

Being informed about contemporary issues – Identifying and analysing the relationship and point 
of tension between North and South Korea.

– Identifying and analysing problems within a 
regional context concerning the North and the East 
Asian region.

Understanding contributions made by the peoples 
of Asia to the world 

– Developing an understanding of the political 
ideology of North Korea, in particular Juche.

Beyond VELS, the unit relates well with the notion 
of 21st Century Schools: Studies of Asia. With Prime 
Minister Kevin Rudd leading the push for Australia 
to become amongst the world’s most Asia literate 
nations, the emphasis is on for students to expand 
their horizons and develop the skills to understand 
their neighbours on a variety of levels. The Studies 
of Asia: A statement for Australian Schools provides 
a framework for teaching and learning about the 
nations and cultures of Asia. 
(Curriculum Corporation, 1995, Studies of Asia: A 
Statement for Australian Schools. Retrieved from: http://
former.asiaeducation.edu.au/china/curguide/emphases.htm#4

In addition to these learning emphases, scope certainly 
exists for teachers to expand the material to suit their 
needs. A distinct avenue for extension studies would 
include exploring the relationship between North 
Korea and Australia, which would allow one to cover 
the “Considering the likely implications of closer Asia-
Australia relationships” emphasis within the Studies 
of Asia: A statement for Australian Schools.

lEarning outcoMEs
It is expected that by the end of this unit, students will 
have:

Developed an awareness of the specific location of 
North Korea within a regional and global context.
Understood the major differences between North 
and South Korea as separate nations.

•

•

Demonstrated an understanding of life within 
North Korea, from a variety of perspectives.
Considered some of the concepts which underpin 
the North Korean identity.

•

•

Kaesong, North Korea. Source: Wikimedia Commons
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tEaching and lEarning sEquEncE and activitiEs

Learning 
Sequence Content/Activities Curriculum Context (VELS) Curriculum Context 

(Studies of Asia)

Suggested  
Extension 
Activities

Lesson 
One

Introduction to North 
Korea 
Welcome to the North! 
Worksheet.
a) Mapping of North Korea 

within regional context.

Exercise Books
a) Brainstorm: What do 

we know about North 
Korea?

b) Research: Students to 
explore the relationship 
between North Korea 
and its neighbours.

The Humanities – Geography: 
Demonstrating knowledge 
and understanding of the 
characteristics of the regions of 
Australia and those surrounding 
it: Asia, the Pacific and 
Antarctica.

The Humanities – Geography: 
Collecting geographical 
information from electronic 
and print media, and analysing, 
evaluating and presenting it.

LOTE: 
Intercultural knowledge (North 
Korea)

Developing Concepts 
of Asia: 
Exploring the role and 
location of North Korea 
within the East Asian 
region

Developing Concepts 
of Asia: 
Acquiring knowledge of 
the unique society within 
DPR Korea.

Annotated map 
or Google Earth 
mapping.

Parallel maps of 
before and after 
Korean War, 
showing change.

Study of more 
in-depth 
country-specific 
information/data.

Lesson 
Two

North Korea and South 
Korea

The Two Koreas Worksheet.
a) Venn diagram 

demonstrating 
similarities and 
differences between the 
two Koreas. 

Exercise Books
a) Comparisons: Students 

to compare and contrast 
data of the two nations 
(e.g.: mortality rates, etc) 
and speculate on possible 
factors for variance.

b) Research: Students to 
explore the DMZ on the 
38th Parallel.

c) Research: The “Sunshine 
Policy”

The Humanities – History: 
Analyse change and continuity 
over time and compare key 
aspects of past and present 
societies

Thinking Processes: 
Applying creative thinking 
strategies to explore possibilities 
and generate multiple solutions.

Thinking Processes: 
Considering one’s own and 
others’ points of view.

LOTE: 
Intercultural knowledge (North 
Korea and South Korea)

Being informed about 
contemporary issues:
Identifying and analysing 
the relationship and 
point of tension between 
North and South Korea.

Developing Concepts 
of Asia:  
Identifying and analysing 
the links between North 
and South Korea

Being informed about 
contemporary issues: 
Identifying and analysing 
problems within 
a regional context 
concerning the North 
and the East Asian 
region.

History of the 
Korean War: 
causes and 
outcomes.

Explore Japanese 
occupation of 
Korea prior to 
WW2.

Discover 
Japan’s Zainichi 
(ethnic Korean) 
community.

Pyongyang, North Korea. Source: Wikimedia Commons
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Learning 
Sequence Content/Activities Curriculum Context (VELS) Curriculum Context 

(Studies of Asia)
Suggested  
Extension 
Activities

Lesson 
Three

Life within North Korea

Life in DPR Korea 
Worksheet.
a) New Correspondent task.

Exercise Books
a) Group discussion: What 

are some of the benefits 
of living in Australia? 
Negatives?

b) Consider the advantages 
and disadvantages of 
having the state provide 
for you.

English: 
Writing extended scripts with 
attention to consistency of 
viewpoint and development of a 
resolution. 
Interpersonal Development:
Building positive and social 
relationships
Thinking Processes:
Considering one’s own and 
others’ points of view.
Interpersonal Development:
Working and learning in teams
English: 
Writing arguments that 
state and justify a personal 
viewpoint; reports incorporating 
challenging themes and issues. 
Information and 
Communications Technology:
Create information products that 
demonstrate their understanding 
of concepts, issues, relationships 
and processes.
Information and 
Communications Technology:
Express themselves in 
contemporary and socially 
relevant ways

Challenging 
stereotypes :
Countering stereotyped 
views of Asia; through 
exploring the realities of 
life in North Korea.

Developing Concepts 
of Asia:   
Acquiring knowledge of 
the unique society within 
DPR Korea.

Source: 

Fictional writing: 
North Korean 
diary.

Letter writing: 
letter to a Korean 
pen pal.

Travel brochures 
for travel in North 
Korea.

Lesson 
Four

North Korean Identity 
North Korean Identity 
Worksheet.
a) Leader profiling.

b) Research work: exploring 
Communism and Juche.

Exercise Books
a) What are the Mass 

Games?

b) Research: Investigating 
the Chollima legend.

Thinking Processes:
Applying creative thinking 
strategies to explore possibilities 
and generate multiple solutions.

The Arts:
Analysing and interpreting the 
content and meaning in arts 
works created in different social, 
cultural and historical contexts, 
offering informed responses and 
opinions.

Civics and Citizenship:
Identifying and discussing the 
qualities of leadership through 
historical and contemporary 
examples.

The Humanities – History:
Explaining key features of 
community life including myths 
and legends, religious beliefs 
and practices and cultural 
expressions.

Understanding 
contributions made by 
the peoples of Asia to 
the world: 
Developing an 
understanding of the 
political ideology 
of North Korea, in 
particular Juche.

Developing Concepts 
of Asia:  
Acquiring knowledge of 
the unique society within 
DPR Korea.

Being informed about 
contemporary issues: 
Identifying and analysing 
problems within 
a regional context 
concerning the North 
and the East Asian 
region.

Investigating 
Korean mythology.

Art of North 
Korea: Propaganda 
works

Emigration

Comparative 
profiles of North 
Korean and other 
world leaders.

Comparative 
work between 
Communism and 
Capitalism.

The Korean 
Diaspora.

Lesson 
Five

Unit Summary Work
Opportunities for students to pursue areas of interest within the framework of DPR Korea-related material 
addressed over the previous lessons. 
North Korea: Assignment Sheet provides suggests activities and areas for students to pursue.

“WElcoME to thE north!”– Exploring thE dEMocratic pEoplE’s rEpuBlic of korEa

Monuement in Metro Station, Pyongyang, North Korea.  
Source: Flickr (www.flickr.com/photos/calflier001)
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assEssMEnt critEria and activitiEs
As discussed in the Teaching and Learning Sequence, 
there are a number of activities set within the Welcome 
to the North framework. These activities are designed 
around the pairing of skill sets with the Humanities 
and English disciplines. Activities are purposefully 
left open to adaptation, with the aim of allowing 
the unit to fit more flexibly with a range of learners 
from different backgrounds and levels, including ESL 
students.

Each lesson is fitted around a particular theme 
and can be used with or without the extension 
activities (depending on the participating group). 
The Assignment Sheet provides a range of options for 
assessments and can be readily adapted to individual 
or group tasks as desired.

rEsourcEs (tEachEr/studEnt)
Refer to the attached handouts: Welcome to the North!, 
The Two Koreas, Life in DPR Korea, North Korean 
Identity, North Korea: Assignment Sheet. Further 
extension options available through the various 
websites referenced throughout this unit. Evaluation

There is, at present, a real dearth of prepared teaching 
material on North Korea. As Studies of Asia becomes 
more integrated into the Australian educational 
landscape, it is certainly pertinent for students to 
experience and become familiar with a range of Asian 
nations and cultures. Current resources, particularly 
in regards to East Asia, focus more frequently on 
Japan, China and South Korea.

With this in mind, there is certainly scope for a North 
Korean unit in the classroom. Given the introductory 
nature of the unit, students should develop a good 
general overview of the country itself. The adaptable 
design should provide the teacher with options, 
whilst also ensuring students retain focus on the unit 
at hand.

appEndicEs
As attached:

Welcome to the North! 
The Two Koreas
Life in DPR Korea
North Korean Identity
North Korea: Assignment Sheet
North Korea: Assignment Sheet – Assessment 
Rubric

•
•
•
•
•
•

Sunan Airport, North Korea . Source: Flickr – www.flickr.com/photos/calflier001

Poster, Kaesong, North Korea . Source: Flickr – www.flickr.com/photos/calflier001
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WElcoME to 
thE north!

task
Using an Atlas, add the 
following data to your map 
of East Asia:

DPR Korea
South Korea
China
Japan
Russia
Yellow Sea
Sea of Japan
East China Sea

Don’t forget to include 
BOLTSS on your map 
– use the box below for 
your legend.

•
•
•
•
•
•
•
•

We may be a small country, 
but there is so much more to 
us that people don’t realise. 
take the opportunity to expand 
your horizons and knowledge 
– welcome to the north!

DPRK Ministry for Foreign Affairs 

fact filE
Official Name:   
Democratic People’s 
Republic of Korea

Capital:  
Pyongyang

Population:  
24 Million

Official Language:  
Korean

Currency:  
North Korean Won

Portrait of Kim Il Sung

Compared with its more powerful and larger neighbours, North Korea is 
something of an unknown quantity. In this unit, you will explore this fascinating 
land and learn about its history, relations, geography and way of life.

  

    Legend
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task
Using the Venn diagram below, chart some of the basic differences and similarities between the two Koreas.

Geographically, North Korea is sandwiched between 
China and South Korea. That said, the two Koreas 
share much more than merely a border. Both have 
similar cultural aspects and traditions and, prior to 
the 20th century, were historically one nation. After 
being occupied by Japan, different ideologies saw the 
two Koreas come to war and later emerge as different 
nations. In the south now lies the Korea Democratic 
Republic, later nicknamed “the Land of the Morning 
Calm”. Across the 38th parallel, the north had become 
the Democratic People’s Republic of Korea. No peace 
treaty was ever declared and the two remain at war 
even today, despite the South’s “Sunshine Policy”, 
aimed at improving relations.

“WElcoME to thE north!”– Exploring thE dEMocratic pEoplE’s rEpuBlic of korEa

thE tWo korEas

For extended information, consider:

GENERAL
•  http://en.wikipedia.org/wiki/Koria
•  http://www.absoluteastronomy.com/topics/Korea
•  http://www.newworldencyclopedia.org/entry/Korea
NORTH KOREA
•  http://www.korea-dpr.com/
•  http://www.fotopedia.com/en/North_Korea
•  http://koryogroup.com/dprk_profile.php
SOUTH KOREA
•  http://www.korea.net/
•  http://www.korea.org.au/
•  http://www.lonelyplanet.com/south-korea

DPR KOREA KOREA REPUBLIC
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inside out: how north korea sees 
the world
From Mike Chinoy, CNN Senior Asia Correspondent 

Tuesday, October 22, 2002 

(CNN) – While the United States and its 
allies see North Korea as a threat, from the 
other side of the Demilitarized Zone, it is the 
regime in Pyonyang that feels endangered. 
As North Korean leader Kim Jong Il surveys the 
world, it cannot be a comforting sight. 

While North Korea’s totalitarian political system 
remains a throwback to Stalin’s Soviet Union and 
the China of Mao Zedong, in most of the world, 
communism disappeared a long time ago. 

And it is Kim Jong Il’s fear of meeting a similar fate, 
many analysts say, that underpins North Korea’s 
abrasive stance and policies. 

Facing 37,000 U.S. troops in neighbouring South 
Korea, a hostile administration in Washington, 
and an economy that has staggered from one 
catastrophe to another, Pyongyang feels being 
pushed against the wall. 

Chinoy, M. (2002, October 22), Inside Out: How North Korea sees the 
world. Retrieved from: http://archives.cnn.com/2002/WORLD/asiapcf/

east/10/22/nkorea.perspective/index.html

“no faction is better or worse than 
any other. all come from the same 
mould; they are all products of 
capitalist influence in the working class 
movement. and they are a poison that 
destroys our party and the working class 
movement in korea.” 

Kim Jong Il

Source: http://static.wix.com/media/

task:
As the new foreign correspondent for a major 
news team, prepare either: a news article, video 
or podcast presenting life in North Korea for an 
Australian audience. 

Extended Perspectives – View the following short clips on life in DPR Korea:
Life inside the North Korean Bubble – http://news.bbc.co.uk/2/hi/programmes/newsnight/8701959.stm
Daily Life in North Korea – http://www.huffingtonpost.com/2009/11/16/daily-life-in-north-korea_n_359003.html
Welcome to North Korea – http://www.atheistnation.net/video/?video/01013/atheist/welcome-to-north-korea/
North Korea: Daily Life – http://vodpod.com/watch/21269-north-korea-daily-life

Source: http://img214.imageshack.us/i/20wn1.jpg/

Pyongyang, North Korea. Flickr (www.flickr.com/photos/calflier001)
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task
With the aid of Internet, define the 
following terms:

COMMUNISM: 

JUCHE:

Complete a brief introduction for:

KIM IL-SUNG:

KIM JONG-IL:

north korEan unity

ExplorE
Why do some North Koreans choose to flee the country?

What is a “Cult of Personality”? Do you believe one exists in 
North Korea?

Investigate the Mass Games – why might they be such a 
source of pride for the participants?

in time, all of korea will be united in liberty. 
Richard Perle

http://farm3.static.flickr.com/2023/2461623176_40e02cece8.jpg

lEgEnd
The Chollima is a mythical 
horse from traditional Korean 
stories. Legend tells that it was 
impossible to catch, let alone 
tame.

The name features prominently 
in North Korean press and 
is even the nickname of the 
national football team.

What role might this image 
play in society?

Unification Arch, Pyongyang, North Korea. Flickr (www.flickr.com/photos/calflier001) Monument, Pyongyang, North Korea. Flickr (www.flickr.com/photos/calflier001)

Pyongyang, North Korea. Flickr (www.flickr.com/photos/calflier001)
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assignMEnt shEEt - north korEa
Select one of the following topics/tasks for further investigation:

TASK
Create a detailed 
annotated map of 

North Korea.

TASK
Compare maps 
of the Korean 

Peninsula before 
and after the Korean 

War.

TOPIC
Investigate the 

Korean War

TOPIC
Australia’s Role in 
the Korean War

TOPIC
Human Rights in 

North Korea

TASK
Compare the 

Communism of 
North Korea and 

Cuba.

TASK
Create a timeline 

of events in North 
Korea beginning 

with the period of 
Japanese occupation.

TASK
Develop an in-depth 

profile of either 
Kim Jong-Il or Kim 

Il-Sung

TASK
Recreate the family 

tree of North 
Korea’s leading 

family.

TOPIC
Plight of those 

leaving North Korea.

TOPIC
Propaganda Art of 

North Korea

TOPIC
The Chollima and 
Korean mythology.

TASK
Recreate a series 

of emails or letters 
between yourself 

and a North Korean 
pen pal.

TASK
Create a number of 
diary entries from 
a North Korean 

citizen.

TOPIC
Discover Japan’s 

Zainichi – Korean 
community, 

chongryong and pro-
Pyongyang schools.

TASK
Design travel 
brochures for 

potential visitors to 
North Korea.

TOPIC
Japanese Occupation 

of the Korean 
Peninsula.

TOPIC
Basis of the North 

Korean flag and 
national anthem.

TOPIC
Mass Games.

TOPIC
Joe Dresnok and the 
American defectors.

Other North Korean-related topics are most welcome, but please ensure you gain approval from your teacher 
before beginning.

“WElcoME to thE north!”– Exploring thE dEMocratic pEoplE’s rEpuBlic of korEa

Presentation of your work should be completed in one of the 
following formats:
a) Poster/brochure format.
b) Microsoft Power Point presentation.
c) A short video or podcast interview/report.
d) A written essay or report.
e) A quiz, board-game or lesson activity.
f ) As a series of cartoons or pieces of art.
g) Other formats also acceptable – consult your teacher for 

approval.

All work will be assessed in accordance with the attached 
assessment rubric.

Leaders’ Monument, Pyongyang North Korea, note scale to figures directly below.  
Flickr (www.flickr.com/photos/calflier001)
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assignment sheet - north korea  
                          (assessment rubric)

TOTAL MARKS:            /20

Not Evident

(0 Marks)

Poor

(1 Mark)

Average

(2 Marks)

Good

(3 Marks)

Excellent

(4 Marks)

Information No information 
evident or topic 
completely 
unaddressed.

Minimal 
information, may 
refer only rarely to 
the topic.

Reasonable 
information, but 
may be excessive, 
making it hard to 
retain focus.

Clear and concise 
information.

Comprehensive 
information, 
summarised and 
clear.

Presentation No work submitted. Work is of a 
generally low 
standard and 
may be rushed or 
unfinished. 

Good work, but 
presentation 
may be basic or 
unoriginal.

Great work, 
although may 
be confusing or 
contrasting in 
places.

Clear, creative and 
innovative work. 

Spelling and 
Grammar

Frequent errors 
which may 
inhibit actual 
comprehension of 
the topic.

Excessive, careless 
or prominent 
errors (such as in 
headings).

Infrequent 
mistakes in 
spelling or 
grammar evident.

Virtually no 
spelling or 
grammatical 
errors.

No mistakes 
evident.

Use of Class 
Time

No effort made to 
complete work in 
class, distracted 
others from their 
work.

Minimal effort 
made to attempt 
work. 

On-task, but may 
have spent too 
much time on 
less important 
tasks.

Focused and 
efficient use of 
class time.

Focused and 
efficient use of class 
time. Helped others 
when unsure.

Referencing No evidence of 
referencing or 
bibliography. May 
give non-specific 
source(s), such as 
Wikipedia.com or 
Google.com

One specific 
source listed in 
bibliography, but 
information largely 
cut and paste from 
that source.

1–2 specific 
sources 
referenced 
and listed in 
bibliography.

2–3 clear 
sources used for 
information and 
adequately listed in 
bibliography.

3 or more clear 
sources used, 
include adequate 
referencing for 
pictures. Excellent 
bibliography

“WElcoME to thE north!”– Exploring thE dEMocratic pEoplE’s rEpuBlic of korEa

Kaesong, North Korea. Flickr (www.flickr.com/photos/calflier001)
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introduction
The Korean peninsula is one of the world’s ‘hot spots’ 
that has been in and out of the news for the last 50 years.  
In particular, the fragile nature of relations between the 
Democratic People’s Republic of Korea (DPRK) in the 
north and the Republic of Korea (ROK) in the south has 
created international mistrust and tension. However, 
for many Australians, our understanding of the history 
and culture of Korea, and the factors surrounding the 
atmosphere of mistrust, is limited.

While the focus of the program is on the current 
situation in North and South Korea, the issues raised 
will be pertinent to many international conflicts as 
the competing demands placed on leaders in reaching 
mutually agreeable solutions to often complex problems 
are explored. Underpinning the program is the 
importance of historical events – and the interpretation 
of those events – from different perspectives. 

The program has been designed for senior students of 
History or Politics but could easily be adapted for use 
for SOSE students in years 9 and 10. 

sourcEs

south korea
http://www.cia.gov/cia/publications/factbook/geos/
ks.html#Intro
http://www.austrade.gov.au (click on ‘student centre’)

north korea
http://geography.about.com/library/cia/blcnorthkorea.htm
http://www.state.gov/r/pa/ei/bgn/2792.htm
http://news.bbc.co.uk/2/hi/asiapacific/country_
profiles/1131421.stm
http://www.cia.gov/cia/publications/factbook/geos/
kn.html#Intro
http://www.austrade.gov.au (click on ‘student centre’)

outcoMEs
This program uses the overall focus question ‘Why 
is Korea (still) Divided?’ to frame the content and 
activities and would have applications in Year 11 
History or Politics courses throughout Australia

For students in years 9 and 10, outcomes are 
appropriate to the Society and Environment learning 
area, particularly:

Time, continuity and change•

thE korEan pEninsula –
Why is korEa still dividEd?

Natural and social systems
Investigation, Communication, Participation

Students will understand that:
History plays a crucial role in providing an 
understanding of current events;
Decisions that leaders make are based on particular 
values positions and interpretations of evidence;
Decisions that leaders make can often involve 
compromise.

Students will be able to:
Work together to complete a task;
Locate and retrieve information from a variety of 
sources (internet, Non-Government Organisations, 
texts, newspapers) to respond to the current 
situation on the Korean peninsula;
Synthesise relevant information from a variety of 
sources; 
Creatively and accurately express group ideas;
View evidence from a variety of perspectives.

organisation
The program has been organised in three parts.  The 
first part focuses on background information for the 
group as a whole and for small groups to prepare their 
case for the simulation game.  Using on-line resources 
and other resources supplied in this booklet, students 
work through a series of activities and questions.  

Essentially, the first section encourages students to 
explore the current situation on the Korean Peninsula 
from historical, economic, political and strategic 
perspectives.

The second part is a simulation game where each 
group, representing the various countries with an 
interest in the Korean peninsula, will present their 
understanding of events and to argue for their 
proposed option. The simulation will take place at an 
international convention hosted by Australia that is 
set in the De-Militarised Zone (DMZ) on the border 
between the two Koreas. Suggestions for debriefing are 
included.

The third part provides suggestions regarding 
assessment, newspaper articles, photographs and 
examples of website resources that can be used to 
implement the program.

•
•

•

•

•

•
•

•

•
•
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thE korEan pEninsula – Why is korEa still dividEd?

focus quEstions (1)
What do we know about north and south korea? 
What should we know?  
how will we find out?

sEtting thE scEnE
In order to respond to the program focus question, a 
series of three additional focus questions are used to 
frame students’ understandings.

Background information about the differences and 
similarities between the ‘two Koreas’ will contextualise 
the overall focus question.  Students need to explore 
the geographical position of and recent historical 
events on the Korean peninsula.  They will also need 
to consider the differences in economies, politics, 
demography and standards of living between North 
and South Korea.

1.1 Brainstorm what students know and feel about 
North Korea.  Do the same for South Korea.

1.2 Organise responses into categories on the 
board eg, History, Geography, Korean War, Seoul 
Olympics, Military capability – nuclear weapons, 
weapons of mass destruction – ‘axis of evil’, 
Hyundai, Samsung; fear, terror, dispassionate, 
irrelevant, apathetic.

1.3 Provide brief overview of current situation 
between North and South Korea: separate 
countries, divided in 1948, same language and, 
to 1948 the same history, but different ways 
of life in the north and the south, currently an 
international ‘hot spot’.  Highlight the fact that 
South Korea is one of Australia’s major trading 
partners.

1.4 Display newspaper and on-line resources of 
North and South Korea (some have been included 
in Section III)

1.5 Note images of the North and South as portrayed 
by these images (and the media in general)

1.6 Students prepare a visual representation (diagram, 
cartoon, concept map) of the images presented.

1.7 Discuss:  
 – What do we know about the Korean Peninsula?
 – Why is it important to know about Korea?
 – Where has our knowledge come from?

 – What questions do we have about the Korean  
    peninsula?

2.1 Organise the class into two teams (RED and 
BLUE) representing North and South Korea.  
Use categories suggested in the brainstorm as 
a starting point to organise information about  
differences between North and South Korea.

assEssMEnt task 1  research and synthesis
To research key characteristics of either North or 
South Korea.

To synthesise this information and draw conclusions 
about similarities and differences between North and 
South Korea.

Red group is responsible for finding information 
about North Korea and blue group is responsible for 
finding information about South Korea.

2.2 Discuss  
 – How might we organise this information?   

   (stress clarity/brevity/use of appropriate map)

 – From where might we get this information?  
   (appropriate web sites, newspapers)

2.3 With the group, decide best format to present 
their results, eg:

 – Whole class poster including a map of North  
    & South Korea and surrounding countries

 – Group table (such as the one over the page) 

 – Use red and blue coloured paper and circles  
    to create a large concept map of findings on  
    the wall.

2.4 Synthesise main ideas shown by their research:  
Differences in economies, political systems, 
international relations and Similarities in 
culture, language, history.

2.5 Discuss why there are differences between the 
two countries.  Stress the importance of history 
of the Korean peninsula in the twentieth century 
and influence of political ideology.
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thE korEan pEninsula – Why is korEa still dividEd?

focus quEstions (1)
suggested format for organising data

south korea north korea

formal name

capital city

population

type of government

Major religions

Major languages

Economy:
     gdp
     per capita income
     Major industries
     Exports
     imports

Military: 

      capacity
       spending

Education:
        literacy

geography:
     climate
     topography

additional categories 
suggested by the students
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thE korEan pEninsula – Why is korEa still dividEd?

focus quEstion (2)
Why was korea divided?

history of korEa in thE tWEntiEth 
cEntury
Background to the Korean War

In 1905, Japan defeated Russia in the Russo-Japanese 
War and in 1910, Japan took over the Korean 
peninsula. The Japanese instituted restrictions in 
education and religion and a free Korean press was 
outlawed.  The Korean government was exiled. While 
there were peaceful protests against the Japanese, these 
were largely ineffectual in ousting the colonisers and 
resulted in the deaths of over 7000 Koreans.

Essentially, this period saw anti-Japanese sentiment 
escalate as thousands perished under Japanese rule.

During World War II, many Koreans were quick 
to enlist in the Allied defence against the Japanese.  
Japanese occupation of Korea ceased after their defeat 
by the allies in 1945.

assEssMEnt task 2 – thE korEan War
Students conduct research on the causes and 
effects of the Korean War and write an essay ‘Why 
was Korea divided?’

1. Using websites and newspaper articles listed 
under ‘suggested sources’ (page 12-13), conduct 
a knowledge hunt to answer the following 
questions:

 – When did the war occur?

 – Which countries were involved?  Which ones  
    were the major players?

 – Who were the leaders of the main countries  
    involved?

 – What were the causes of the war?

 – Who won?

 – What happened to Korea as a result of the war? 
    Other results?

2. In your research use the suggested websites to 
find the information.  Include at least one other 
source (on-line or text) in your research.  Be sure 
to include bibliographic details.

3. Draw a map showing Korea before the war and 
Korea after the war.  Explain the differences

4. Reflection on the process:
 Write a half page summary on the usefulness of 

the sources used.  

 – Was there agreement between all sites/ 
    resources about answers to each of the questions?

 – In which sections was there disagreement  
    between the sites/resources?

 – Suggest why there were differences in responses 
    between some of the sites/resources

5. Write a two page Essay on ‘Why was Korea 
divided?’

South Koreans on the DMZ viewing platform gaze into North Korea. Source: Wikimedia Commons
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suggestion for organising students’ information
Prepare an A3 (or bigger) sheet for students to insert their responses to each of the following

korEan War

1.  countries involved & their  
    leaders

sources sources

2. When the korean War occurred

sources sources

3.  causes of the War

sources sources

4.  results of the War

         major

         minor sources sources

focus quEstion (2)

thE korEan pEninsula – Why is korEa still dividEd?

suggEstEd sourcEs
Good starting points on causes and progress of the 
Korean War:
http://www.choices.edu/koreabackground.cfm
http://www.bbc.co.uk/2/shared/spi/hi/asia_pac/03/
the_korean_war
http://www.trumanlibrary.org/whistlestop/study_
collections/korea/large/world.htm
www.multied.com/korea/causes.html

Original documents:
http://www.paperlessarchives.com/korean_war.html
http://trumanlibrary.org/banning.htm

Chinese View of the Korean War:

http://www.centurychina.com/history/faq1.shtml.#2

Story of a Chinese person’s view of the Korean War:
http://www.kimsoft.com/korea/eyewit.htm

Timeline (very detailed):
http://www.skalman.nu/koreanwar

Extension (from the Imperial War Museum, London):
http://www.iwm.org.uk/online/korea/koreaintro.htm
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What can the West do about north korea?   
What should the West do?

thE korEan pEninsula – Why is korEa still dividEd?

focus quEstion (3)

a siMulation gaME
Using the background information learned in the 
previous sections, plus additional information provided 
in this section, students will play a simulation game to 
explore options for responding to the nuclear weapons 
threat posed by North Korea. 

This will take the form of a convention entitled, ‘Multi-
lateral Discussion on Nuclear Arms in North Korea’

The catalyst for the meeting is the fact that North 
Korea’s nuclear weapons program  goes against the 
‘Agreed Framework between the United States of 
America and the Democratic People’s Republic of 
Korea’, (Geneva Framework) October 1994  
(http://www.armscontrol.org/documents/af.asp).  

According to this framework, North Korea agreed to 
abandon its nuclear weapons program in exchange for 
support from the USA to provide alternative energy 
sources and a reduction of trade barriers.

Setting
Groups representing North Korea, South Korea, the 
United States of America, Japan, China and Australia 
will meet at a specially convened conference of heads 
of government from each of these countries.  Australia 
will chair the meeting and will have voting rights but 
will not deliver a presentation.

The convention will take place at ‘Conference Row’ a 
series of small makeshift buildings in the Joint Security 
Area between North and South Korea. The site has 
chosen because this is where previous international 
negotiations have taken place between North and 
South Korea.  

What students need to bring
Students will need to bring a pen and paper, a prepared 
3 minute presentation and a willingness to negotiate.

Students may also bring any props to assist with their 
presentation (hats, glasses, scarves) but these should be 
small and portable.  This is not a stage production, but 
may be used to create an image to reinforce each case.

It is recommended that each group brings a flag of 
their country.

Preparation of the room
The room should be set up to represent reality as 
closely as possible.  A ‘demountable’ classroom would 
be the ideal setting.

Posters displaying the range of options should be 
provided and groups representing North Korea, South 
Korea and the USA will need to supply a soldier to 
guard the proceedings.  Other countries will supply 
at least one United Nations soldier.  Soldiers need to 
be motionless throughout the proceeding but will be 
called on to maintain order if a crisis occurs. 

A large central table should be placed in the middle of 
the room around which discussions will take place.

Task
Each group (except Australia) is to prepare a 3 minute 
presentation justifying their preferred option in 
responding to the North Korean nuclear arms crisis.  
Each group should frame their response around the 
following questions:

What can the West do about North Korea’s nuclear 
weapons?

What should the West do?

Groups may select one of the options, or combination 
of options, that are listed below.   During the 
simulation, each group should be prepared to 
negotiate with others to gain support and to reinforce 
their position. Students will need to work together 
in their small groups to prepare an agreed response to 
the situation, keeping in mind the group’s profile and 
historical background.

Panmunjom village in the DMZ. Source: Wikimedia Commons
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thE korEan pEninsula – Why is korEa still dividEd?

focus quEstion (3)
options for each group
1. The USA should launch a pre-emptive military 

strike against North Korea

2. Contain and deter North Korea

3. Representatives from the international 
community should engage in negotiations with 
North Korea

4. The USA should withdraw from Korean 
peninsula

Explanation of Each option

option 1 
The USA should launch a pre-emptive military 
strike against North Korea

Act quickly and decisively with a ‘surgical’ attack 
on North Korean reactors and processors that are 
producing weapons-grade plutonium and uranium..  
If we wait any longer, then North Korea is bound to 
develop more nuclear weapons. Negotiations take 
time – time that we don’t have.  Military might is all 
that Kim Jong-un understands because  he is irrational 
and evil – and desperate. 

option 2 
Contain and deter North Korea

The current situation is merely an act of provocation 
on the part of North Korea to blackmail the USA.  The 
USA has contained the situation for the past 50 years 
– and it can continue to do so. Keep the situation as it 

is, together with the threat of massive retaliation if the 
weapons are used.  At the same time, ensure support 
for International Atomic Energy Inspections (IAEA) 
and restart negotiations to provide other means of 
support and aid.

option 3 
Representatives from the international community 
should engage in negotiations with North Korea

Diplomacy is the only option. The USA should work 
with others in the region to highlight the urgency 
and severity of the threat. The UN Security Council 
should play a greater role in mediating discussions.  
Diplomatic talks would also improve US relations 
with other Asian countries.   It must be acknowledged 
that North Korea is not suicidal – it is in its own 
interests to come to the negotiating table.

option 4 
The USA should withdraw from Korean peninsula

No-one wants US troops on the Korean peninsula and 
it’s a drain on the US economy, so the best thing to 
do is to withdraw.  A US withdrawal will force other 
countries within the region to take a stand against 
North Korea – there should be collective action.  This 
won’t happen until the USA withdraws.  If a threat 
does eventuate, then US bases in Hawaii, Guam and 
Japan could be used to protect US interests.

Source: Brown University – http://www.choices.edu/
koreaoptions.cfm  See this site for further discussion of 
these options.

The DMZ visitors’ centre, Dorasan, South Korea. Source: Wikimedia Commons
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Multi-lateral Discussion on Nuclear Arms in North Korea

AGENDA

thE korEan pEninsula – Why is korEa still dividEd?

focus quEstion (3)

5 minutes Welcome address  and purpose of meeting

 Prime Minister of Australia

20 minutes Presentations from each delegation 
 •  State your position and your preferred option
 •  Explain why you hold this position
 •  Convince others of the quality of your option

United States of America  President Barak Obama

Japan Prime Minister Shinzo Abe

China President Xi Jinping

South Korea President Park Geun-hye

North Korea President Kim Jong-un

 5 minutes Summary of presentations Prime Minister of Australia

15 minutes Negotiations 
• Groups align themselves with others who agree with their 

position and try to influence others of the merits of their case.

• Alliances are formed.

Newsflash! (to be read by the Prime Minister of Australia)

10 minutes Open Forum  
 Chaired by the Prime Minister of Australia who will call on 

responses to the crisis

10 minutes Communiqué  

 A press release about the results of the Convention.
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group profiles
Japan
Your history has been closely linked to the Korean 
peninsula for centuries.  More recently, Japan 
occupied Korea from 1910 to 1945 and many Koreans 
still feel the scars of that occupation, especially 
in terms of the humiliation of being part of the 
vanquished.  You are aware that many Koreans are 
wary of Japanese intentions and are suspicious of any 
possible Japanese attempts to ‘invade’ its position 
in the region. Koreans are furiously nationalistic 
and patriotic towards their country – they even call 
the Sea of Japan, the ‘East Sea’ – such is their fierce 
nationalism. Many Japanese people on the other 
hand, see the Korean people as ‘inferior’.

On the other hand, Japan and Korea share many 
common experiences.  Since 1945, both countries 
have experienced extraordinary economic growth 
and prosperity.  You are both considered economic 
tigers in the region and internationally.  You both 
share the same emphasis in your economies on 
secondary industry, including car manufacture and 
electronics.

At the meeting your main concern is the peace and 
stability of the region.  You are aware that North 
Korea has the potential to develop medium range 
missiles that could target Japan.  This must be 
avoided.

However, before relations with North Korea can be 
improved, you want to see the issue of the abduction 
of Japanese people by North Korea resolved and to 
dismantle the nuclear weapons program.  Once these 
have been resolved, you are prepared to provide 
economic assistance to North Korea.

If the worse comes to the worst and there is a nuclear 
war, you have agreed to take Korean refugees.

Further Information
http://www.mofa.go.jp/region/asia-paci/n_korea/
6party0308.html

http://www.theage.com.au/articles/2003/09/09/10622
92053861.html

http://www.un.org/News/Press/docs/2003/dcf429.
doc.htm

thE korEan pEninsula – Why is korEa still dividEd?

focus quEstion (3)

china
You have been used as an intermediary between the 
West and North Korea for quite some time. Because 
of the similarity between the Chinese and North 
Korean political regimes and the geographic proximity 
between the two countries, the West sees you as a 
useful player in any negotiations with North Korea 
and have used Chinese envoys to negotiate with North 
Korea about the seriousness of the current situation.  
You are also one of the only two countries in the world 
(with Russia) to maintain diplomatic relations with 
North Korea.

You have been a key player in recent talks with the 
North and Japan about a possible resolution to the 
current stalemate. Key figures in North Korea have also 
established greater trust in you than in other countries 
with a stake in the region.  

The last thing you want however, is the collapse of 
North Korea.  On the other hand, you have developed 
considerable trade relations with the USA and the 
West since opening up your economy and you do not 
want to compromise your position with them. For 
its part the USA is putting you under considerable 
pressure to persuade North Korea to give up its  
nuclear weapons program.

Further Information
Time magazine
http://www.time.com/time/asia/magazine/article/0,13673,50
1021223-400045,00.html
International Herald Tribune
http://www.iht.com/articles/115788.html
The Christian Science Monitor
http://www.csmonitor.com/2003/0417/p01s04-woap.html

Inscription stone marking the border of China and North Korea in Jilin.  
Source: Wikimedia Commons
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thE korEan pEninsula – Why is korEa still dividEd?

focus quEstion (3)

group profiles
north korEa
You are the only Stalinist state in the world.  Your 
political system is tightly controlled and even though 
there is some opening up of the economy, this is 
quite small and piecemeal.   Your leader Kim Jong-
un is considered to be ‘the father’ of your people and 
parades and celebrations are devoted to him.  Posters 
of Kim with his signatory smile and chubby cheeks are 
scattered throughout the country side.
You see yourself as a lone player in the region but have 
had some fruitful talks with China and Japan over 
the current situation.  You believe that the only way 
to ensure stability in the region is to maintain your 
nuclear weapons program because this will provide the 
only safety net to secure your position.  On your border 
with South Korea there are some 37 000 US troops 
ready to invade.  Recent events in the Middle East also 
assure you that your current position is defensible.
However, your economy is floundering.  You have 
a heavy reliance on agriculture (especially potato 
growing) and recently many of your people suffered 
a severe famine.  Per capita income hovers around 
the $US700 mark.  You are increasingly dependent 
on foreign aid particularly from the International 
Monetary Fund (IMF), especially as over 30% of your 
GDP goes on the military.  This aid is vital to prop up 
your current regime.  Figures show that one quarter 
of the aid to feed the North Korean population comes 
from the USA, together with one-fifth from China and 
one-sixth from South Korea.
Recently, you took offence at being described by US 
President George W. Bush as a terrorist country and 
part of the ‘axis of evil’. This is when your relations with 
the USA really started to deteriorate.  You want to be 
off the list of terrorist countries.  The international 
community must be informed that not only is South 
Korea a mere puppet of the USA but also you have 
actively taken steps towards peaceful relations with 
the south through your family reunification program.  
Ultimately, you would like to see both North and South 
Korea should show unity against the USA.   Your only 
guarantee against attack by the USA is your weapons 
program which you will use as your only ‘bargaining 
chip’ in these negotiations.

Further Information
BBC – http://www.bbc.co.uk/2/hi/asia-
pacific/2340405.stm
Department of Foreign Affairs and Trade 
http://www.dfat.gov.au/dprk

unitEd statEs of aMErica
You have had a long term relationship with Korea 
since the Korean War.  Even though an armistice was 
agreed to after the Korean War, a peace treaty was 
never signed.  Technically, North and South Korea are 
still at war – and that implicates the USA.

You see relations with Korea as crucial to your overall 
foreign policy. In January 2002, President George W. 
Bush stated that North Korea was part of the ‘axis of 
evil’, thereby implying that the North Korean regime 
was just as much a threat to US security as Iran, Iraq 
and international terrorism.

Give the current climate, security in the region is 
vital.  You see yourself as a key player in ensuring 
peace and stability and have maintained US troops in 
the South for the last 50 years.  Most of these troops 
are stationed at Camp Boniface in the four kilometre 
wide De-Militarised Zone (DMZ), on the border 
with North Korea.  That way, if South Korea (or any 
other country in the region) is attacked, the USA is 
positioned to invade North Korea.  It’s a fine balance.

Your ultimate goal is to ensure stability in the region 
by insisting that North Korea drops its nuclear 
weapons program which it agreed to do in the 
1994 Geneva Framework. You are worried that any 
weapons that North Korea might produce will be 
sold to other rogue states – and there’s no telling 
what would happen to world security then.   To your 
way of thinking, North Korea has blatantly ignored 
this Agreement, so what is left are the stages to this 
process.

You can insist that North Korea ‘opens up’ to the 
outside.  Or, you can try to ‘tie down’ North Korea 
by insisting that it observes international treaties 
and norms.  Or, you can insist that there is a binding 
together, by signing a peace treaty. Maybe, the USA 
should adopt a policy of containment – just wait in 
the wings for the regime to collapse. Just like in the 
USSR.

The immediate issue for you however, is how will you 
go about insisting that these conditions are met?

Further Information
Brown University  
http://www.choices.edu/koreaoptions.cfm



��         ©  Journal of the Asia Education Teachers’ Association – September 2013

thE korEan pEninsula – Why is korEa still dividEd?

focus quEstion (3)
group profiles
australia
You have been a strong supporter of the US push 
to take a hard line stand against terrorism.  You 
supported President Bush in the 2003 Iraqi War for 
which the Prime Minister earned the high honour of 
being referred to as the US’s ‘Sheriff ’ in the region. 
This mutual respect has been generally well-received 
at home but there are some rumblings about the 
Prime Minister’s reliance on US foreign policy to 
decide Australia’s foreign policy. Despite this, backlash 
has not been reflected in the polls and australia’s 
position has not changed.

Australia has always considered North Korea to be a 
rogue state and you do not underestimate Kim Jong-
un’s potential to carry out threats of attacking the 
allies using nuclear weapons.

While you do not have the opportunity to present 
your case at these multi-lateral talks, your position 
as chair will enable you to run proceedings and take 
charge of the meeting. You have also been given the 
right to vote and to influence the votes of others.

You will need to consider all options, but especially 
that chosen by the United States and offer your 
support for the option that is likely to serve your best 
interests.

Further Information
Department of Foreign Affairs and Trade    
http://www.dfat.gov.au/

south korEa
Over the last 50 years, yours has been the fastest 
growing economy in the world. In 1963, per capita 
income was $US80; by 1999 it had reached $US10 
000. Through a series of economic plans tightly 
controlled by government, your economy went from 
being a ‘basket case’ to one which is the envy of the 
region. Unemployment stands at about 2% and your 
population is industrious and increasingly well–
educated.

Part of the reason for the huge economic growth has 
been the stability of the region, largely due to the 

strong US military presence on the Korean peninsula.  
However, this has come at a cost.  Leaders have been 
tied to US foreign policies and many have accused the 
government of just being a puppet to US interests.  

Increasingly, there have been episodic incidents of 
anti-Americanism in South Korea. Some of this has 
been on an ideological level where Koreans have 
insisted that America should not have such a powerful 
role in the international community. Others have 
been disillusioned on a more pragmatic level with the 
trade imbalance between the USA and South Korea.   
Sometimes, the Korean people just get tired of US 
soldiers being so prominent, especially in Seoul.

The issue of North Korea is dear to you.  Many of 
you have relations living in North Korea who were 
separated after the Korean War and even though there 
have been instances of family reunions, these have 
been piecemeal. You still see people in the north as 
being part of your own cultural heritage – you speak 
the same language, you use that same script, your 
history until 1945 was united. It has only been the last 
50 years that has divided you.

On the other hand, very few of you sympathise 
with Kim Jong-un’s regime and his nuclear weapons 
program.  In particular his scud missiles (and other 
conventional artillery) could directly target Seoul, 
by far your most populated city. At times, you resent 
US involvement in Korean affairs, especially when 
you have been excluded from important talks with 
North Korea like those early in 2003. Essentially, 
your position is that economic reforms that have 
taken place in North Korea are meaningless unless 
North Korea gives up its nuclear weapons program.  
Ultimately you would like to see unification gradually 
implemented. That way, you would be more likely to 
avert an influx of North Korean refugees. Some of you 
see the US presence in your country as detrimental to 
better relations with the North.

Further Information
Department of Foreign Affairs and Trade    
http://www.dfat.gov.au/rok
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 newsflash!

North Korea 
bombs JapaN!

thE korEan pEninsula – Why is korEa still dividEd?

focus quEstion (3)

AAP Tokyo – North Korea, the rogue communist state, 
launched a pre-emptive nuclear missile strike on the island 
of Hokkaido in Japan’s north late last night.  Sources close 
to the scene allege that a scud missile hit the small village 
of Hari Nori at about 11:55 pm, local time.  

It is estimated that about 1000 people have been killed and hundreds more wounded.  

US President George W. Bush is expected to deliver an address to the nation later today in 
response to the tragedy. Sources close to the White House believe that this a turning point in 
US-North Korea relations that rivals the impact of September 11 on US foreign policy.

Bombing of Hungnam during the Korean War, 1950. Source: Wikimedia Commons

N.B. Teachers may choose to use a more recent example
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debriefing

thE korEan pEninsula – Why is korEa still dividEd?

focus quEstion (3)

After the simulation game, bring students together 
to discuss and reflect on their experience.

1. How did you feel about:
 – Your role in the simulation game?
 – The option your group proposed and  

    defended?
 – Dealing with other delegations?
 – The final communiqué?

2. To what extent were you well prepared for the 
presentation?

3. What else could you have done to prepare for 
the simulation?

4. What would you do differently next time?

5. How has this program changed or improved your 
understanding of 

 – The current situation in Korea?
 – The role of other countries, especially the  

    USA, in this issue?
 – The importance of history research in  

    understanding the current situation in Korea?
 – The issue of different perspectives on an issue?

assEssMEnt task 3 – Why is korEa (still) dividEd?
Using experience and research from the simulation game, prepare a detailed 
concept map that explains why Korea is still divided

Using information gained from your participation in the simulation game, as well as 
issues raised in the debriefing, prepare a detailed concept map that demonstrates your 
understanding of the question:  

Why is Korea still divided?

The South Korean side of the DMZ.. Source: Wikimedia Commons
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Integrating Systems on a Common Track
Alfred Romann, China Daily, October 2011

There is much, much more to building an 
international railway than simply slapping 
together thousands of kilometers of track.

Signals have to mesh, trains must be made capable of 
carrying standard containers, rules and regulations 
need to be unified and a common language for drivers 
and engineers has to be agreed upon.
As is the case with airplanes, there is the matter of 
traffic control It is all fairly complex And then there 
is the very practical matter of rail gauge – the width 
between the rails.
This last factor has long been the biggest stumbling 
block towards the creation of an integrated railway 
network. 
The problem is particularly obvious in Southeast Asia.
China’s railways use 1,435 mm standard gauge tracks. 
Russia s tracks are gauged at 1.520 mm. Tracks in 
Malaysia. Vietnam, Cambodia and other countries in 
the region are 1,000 aim or “meter gauge” Creating 
a .seamless system is difficult and time-consuming 
inter-changes are necessary at the main connecting 
points.
Even in a relatively small part of the network, say the 
six countries around the Mekong River, the technical 
challenges can be overwhelming.
In a report last year, the Asian Development Bank 
(ADB) noted that linking the railway systems of 
Cambodia, China, Laos. Myanmar, Thailand and 
Vietnam “will require that the multitude of national 
technical standards and operational procedures 
converged”.
The United Nations Economic and Social 
Commission for Asia and the Pacific (ESCAP). the 
agency driving the development of the Trans-Asian 
Railway, is one of the biggest agencies of the UN and 
the only inter-governmental forum that covers the 
entire Asia-Pacific rim. Its size underscores the many 

technical challenges that go into this project
In March 2003, heads of government from the 
Greater Mekong Sub-region highlighted the need for 
a regional rail network to bring together a group of 
fragmented national networks Through the Transport 
Sector Strategy Study, leaders from Cambodia, China, 
Laos, Myanmar, Thailand and Vietnam have targeted 
the year 2015 as the deadline for greater intervention.
There are options, such as trans-shipment facilities or 
trains with variable-gauge axles. Variable-gauge trains 
travel along transition tracks at low speeds while the 
distance between the wheels is adjusted for a different 
track.
Another option is building double-gauge track, in 
which a third railway is used to allow for trains with 
two different gauge wheels The railway link between 
Dong Dang in Vietnam and Nanning uses this system.
But building tracks that can carry the same trains 
across multiple countries is only part of the problem.
Perhaps a bigger concern, says the ADB, is a lack of 
rolling stock, signals, telecom equipment and train 
control system.
A train track is useless without the locomotives and 
coaches to carry passengers and cargo.
Another challenge is the technical protocols that allow 
for fast border crossings, which are also necessary for 
a truly integrated system.
Information exchanges and connections with 
other modes of transportation will go a long way 
toward making a continental railway link much 
more beneficial to economic growth and cultural 
integration.
“The agenda for railway integration is huge” noted the 
ADB.
The stakes are relatively high. Effective infrastructure 
and economic development go hand in hand. 
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Integrating Systems on a Common Track

International rail and multi-modal transportation 
links are integral to an efficient regional economy.
Much of the missing connectivity in the network is 
Southeast Asia.
“There is a high concentration of missing links in 
Southeast Asia. Direct rail connections exist only 
between Singapore and Malaysia, and Malaysia and 
Thailand,” says Pierre Chattier, an economic affairs 
adviser at the Transport Division of ESCAP.
“The routes in the network will facilitate access to the 
region’s main maritime ports for landlocked countries 
and enhance economic opportunities in the hinterland 
areas,” Charter adds.
Thailand and Laos have been connected since March 
2009, but the line ends 3.5 km across the border from 
Nongkhai, the last station in Thailand.
There is also a link between Yunnan Province, in 
China, and Vietnam.
Building the missing links is neither easy nor cheap 
It will likely cost more than 925 billion to make the 
system a truly regional one. Upgrades to existing 
routes will only make this even more expensive

Building is one challenge. Another is finding enough 
rolling stock to make the new tracks useful. Countries 
in Southeast Asia have paid a lot of attention to 
building tracks but not enough to developing 
rolling stock, signaling; control systems and other 
“operational, organisational, and Institutional barriers” 
to improve performance.
One visible example is inadequate availability and 
reliability of locomotives and rolling stock, which is a 
barrier for freight shippers considering using railway 
instead of road,” noted theADB.
The gap presents an -opportunity for investors and 
private companies that have often been set aside by 
the governments that have driven the development of 
railway projects.
Railway development is an attractive area for private-
public partnership an avenue for funding tha countries 
are increasingly considering. India, for example, 
used such partnerships very effectively in turning the 
railway system from a perennial money loser into a 
profitable national venture.
“The development of inter-modal facilities along 
theroutes of the Trans Asian Railway network seems a 
promising area for such partnerships’, says Chartier.



©  ASIA Volume 41 Number 3            ��

Since 1966, the UNDP has been partnering with 
people at all levels of society to help build nations that 
can withstand crisis and drive and sustain the kind of 
growth that improves the quality of life for everyone.  
It works in four main areas: 

Poverty reduction and achievement of Millennium 
goals [see website]
Democratic Governance
Crisis prevention and recovery
Environment and sustainable development.

The UNDP is on the ground in 177 countries and 
territories. They offer global perspective and local 
insight to help empower lives and build resilient 
nationals.

World leaders have pledged to achieve the Millenium 
Development Goals, one such goal is the halving 
of poverty by 2015. The focus is helping countries to 
build and share solutions to the four areas of concern.

A Human Development Report is released each year 
[on the UNDP website]. The 2013 Report ‘The Rise 
of the South: Human Progress in a Diverse World’ 
examines the profound shift in global dynamics 
driven by the fast rising new powers of the developing 
world and its long-term implications for human 

•

•
•
•

unitEd nations dEvElopMEnt prograMME 
– a video study by di dunlop

development. The Report identifies more than 
40 countries in the developing world that have 
done better than had been expected in human 
development terms in recent decades, with their 
progress accelerating markedly over the last decade. 
It analyses the causes and consequences of these 
countries’ achievements and the challenges that they 
face today and in the coming decades.

Source: UNDP website – www.undp.org/

Today the South as a whole produces about half 
of the world economic output, up from about a 
third in 1990.There is a clear positive correlation 
between past public investment in social and 
physical infrastructure and progress on the Human 
Development Index. Developing countries trade 
more among themselves than with the North and 
this trend is accelerating.

The website includes extensive valuable material for 
students and teachers including videos available on 
YouTube. The Discovery Channel regularly plays a 
UNDP film produced by Arrowhead Films in 2013  
‘Inside Out: One Simple Solution’ which looked 
at local [in Asia] solutions to energy problems. It 
showed three local responses to energy needs and 
examined them in the Philippines, India and Nepal.
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unitEd nations dEvElopMEnt prograMME – a video study

introduction
For 1.3 billion people on the Earth, energy production infrastructure is simply 
not available. People have no electricity. In some of the most remote areas of Asia, 
innovative solutions are powering local communities and changing peoples’ lives.

vocaBulary
Explain the following terms:  
energy poverty, infrastructure, sustainable development, appropriate technology, bio fuel 
and micro-hydro.
Name as many sources of fuel as you can.
For the four case studies, answer the following questions.

What was the need/problem and how did it arise?
What was the source of the solution?
How was it investigated and instituted? 
Explain the process with a diagram.
What was the impact of this innovation?
List any additional benefits.
Locate the place/ area on a map.
What were the common challenges in these case studies?

•

•
•

-
-
-
-
-
-
-
-

Worksheet
insidE out: onE solution – undp video

Documentary by UNDP & Discovery Asia -
http://asia-pacific.undp.org/video/EnergyAccess.html



©  ASIA Volume 41 Number 3            ��

What is it? 
The Asian Green City Index examines the 
environmental performance of 22 major Asian cities 
in eight categories: energy and CO2, land use and 
buildings, transport, waste, water, sanitation, air 
quality and environmental governance.

What is its aim?
We want to enable Asia’s urban centres to achieve 
healthy growth rates coupled with a high quality 
of life,’ said Barbara Kux, member of the Managing 
Board of Siemens AG and the company’s Chief 
Sustainability Officer.

Which are the 22 countries?
The 22 cities are Bangkok; Beijing; Bangalore, Delhi; 
Guangzhou; Hanoi; Hong Kong; Jakarta; Karachi; 
Kolkata/Calcutta; Kuala Lumpur; Manila; Mumbai; 
Nanjing; Osaka; Seoul; Shanghai; Singapore; Taipei; 
Tokyo; Wuhan; Yokohama

What are the results?
The majority of the Asian cities have introduced 
comprehensive environmental guidelines. 
Average annual CO2 emissions per capita 
are 4.6 tons in the Asian cities, and below the 
corresponding figure for Europe (5.2 tons per 
capita and year).
The 22 Asian cities produce an average of 375 

•

•

•

ASIAN GREEN CITY INDEX
Stages 4/5 Geography by Dr Susan 

Map locating 22 cities – http://www.siemens.com/press/pool/de/events/2011/corporate/2011-02-asia/asian-gci-report-e.pdf, page 5
Information: http://www.siemens.com/press/en/pressrelease/?press=/en/pressrelease/2011/corporate_communication/axx20110240.htm

http://www.siemens.com/press/en/events/2011/corporate/2011-02-asia.php

kilograms of waste per capita each year, less than 
in Latin America (465 kilograms) and Europe (511 
kilograms)

What are the biggest challenges? 
Air pollution levels are relatively high in all the 
cities studied, regardless of income. The average 
values for all the cities substantially exceed WHO 
standards. 
Asia’s metropolises have much catching up to 
do in the area of renewable energies, which 
on average account for 11 percent of the 
total electricity generated in the 22 cities. By 
comparison, the average in Latin America is 
64 percent – due to the high proportion of 
hydroelectric power plants there.

•

•

Chinese Factory on the Yangse River.  Source: Wikimedia Commons
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ASIAN GREEN CITY INDEX

What is the greenest city?
Singapore greenest city and fourth richest city in the 
group able to afford modern water recycling plants, 
waste-to energy facilities and investment in transport

http://www.siemens.com/press/pool/de/events/2011/corporate/2011-02-
asia/asian-gci-report-e.pdf, page 11 

Diagram: Category results

Diagram: Category results 

http://www.siemens.com/press/pool/de/events/2011/corporate/2011-02-
asia/asian-gci-report-e.pdf, page 11 

Air pollution in Beijing. Source: Wikimedia Commons

Diagram: Performance

Diagram: Overall results
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Asia is experiencing high rates of urbanisation especially cities in China and India. In the 1990s India’s 
population grew by 23% but faster growth was experienced in the main cities. Delhi grew by 70%, Bangalore 
38% and Mumbai by 21%. Cities are chronically overcrowded and traffic jams are common. Of India’s 300 
million urban dwellers 100 million live in slums without access to clean water, sanitation and power. However, 
Indian cities, such as Mumbai, are linked to the rest of the world through finance, tourism, trade, culture, 
technology, aid and international agreements.

URBAN INDIA USING GEOGRAPHICAL TOOLS
Stage 5 Geography by Dr Susan Bliss

Information Source: Urban India: 
Understanding the Maximum City  

http://v0.urban-age.net/0_downloads/
UrbanAgeIndiaNewspaper-web.pdf

Photograph: S.Bliss

Urbanisation in India 1901– 2030 
Graph: Urban growth 

Activities
Calculate the difference in the total population in 
India from 1901 to 2030
What are the percentages of Indians living in urban 
areas in 1901, 2010 and 2030?
List the pull forces attracting Indians to move to cities

•

•

•

Graph: Urban growth in four Indian cities 
1900 –2020

Activities
What city had the largest population in 1980?
What city is expected to contain the largest 
population by 2020?

•
•
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URBAN INDIA USING GEOGRAPHICAL TOOLS

POPULATION GROWTH OF URBAN AGGLOMERATIONS1

1950 2007 2020
Mumbai 2,857,000 18,963,000 23,931,000
Delhi 1,369,369 16,671,894 23,705,710
Kolkata 4,513,496 14,827,582 18,799,710
Bangalore 745,999 6,963,832 9,531,009
New York 12,338,471 19,040,493 20,369,956
Shanghai 6,066,000 14,986,000 18,464,000
London 8,361,000 8,567,000 8,618,000
Mexico City 2,883,000 19,957,000 22,185,000
Johanneburg 900,000 3,420,000 3,741,000
Berlin 3,351,757 3,405,954 3,435,579

1 according to the UN Population Division

Activities
List the four Indian cities in the table.
Calculate the difference in the populations of 
Mumbai, Delhi, Kolkata/Calcutta and Bangalore 

•
•

Table: Population growth of urban places

between 1950 and 2020.
Rank in order from the largest to the smallest 
population of cities in 2020. List the ranks of the 
four Indian cities

•

Table: Comparing cities

Activities
Name the city with the:

Largest area
Largest population
Smallest density of population.

Comparing density
High density in Mumbai is indicated in the 
mountainous peaks in the diagram. Delhi occupies a 
larger area with less dense areas than Mumbai.

The ability of Indian cities to accommodate high 
numbers of people is reflected in the huge number 
of squatter and slum settlements. In some areas in 
Mumbai such as Dharavi, known for the movie Slum 
Dog Millionaire, accommodates 100,000 residents per 
Km2

•
•
•

*Note these figures are a few years out of date

Activities
Compare density between Mumbai and Delhi.
Explain why Mumbai contains more people than 
New York.

•
•
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URBAN INDIA USING GEOGRAPHICAL TOOLS

Photograph: Dharavi 

Photograph: Overview of Dharavi 

Source: http://ngm.nationalgeographic.com/2007/05/dharavi-mumbai-
slum/jacobson-text

Source: http://pdsmith.tumblr.com/post/4065873570/radarqnet-dharavi-
largest-slum-in-asia

Graph: Landuse in Mumbai

Activities
What proportion of Mumbai is built up?
List the other uses of land in Mumbai

Urban morphology
The spatial structure of Indian cities shows a compact 
arrangement of buildings. 

Old Delhi is located 
around a circular layout of 
Connaught Place.

•
•

•

Kolkata or Calcutta shows 
a 1960s redevelopment 
of a former wetland. It 
reveals space and a regular 
grid pattern.

Bangalore surrounds 
a central park with 
regular street patterns. 

Graph: Mode of transport

High proportion of 
Indians walk or take 
public transport as 
their home and place 
of work is close. In 
Mumbai walking 
makes up 55.5% of all 
forms of travel with 
few using cars. This 
contrasts with Los 
Angeles where 80% of 
the workforce drives to 
work
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URBAN INDIA USING GEOGRAPHICAL TOOLS

Graph: Cost of public transport

Tickets in Indian cities are 10 to 30 times cheaper than 
in London and reflect the importance of the metro 
system as a mode of transport. Also Mumbai contains 
extensive rail infrastructure

Adult literacy is higher in all Indian cities compared 
to the national average. Large cities offer better 
educational opportunities

Graph: Population pyramid

There are more males than females living in Mumbai 
and more males in the working age group. 

Graph: Adult literacy
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Activities

Calculate the difference between males and 
females in the 20–29 age group

What is the difference between the average age in 
Mumbai and India’s average age?

Compare Mumbai’s population pyramid with New 
York

•

•

•

URBAN INDIA USING GEOGRAPHICAL TOOLS

Photograph: Access to water and electricity

Activities

Name the city with greatest access to electricity and 
tap water
Explain why there are more facilities in Indian cities 
than the national average

•

•

DVD: Slumming it!

Slums: India
Kevin McCloud 
immerses himself in 
one of the most extreme 
and densely populated 
places on earth: Dharavi, 
Mumbai. Over one 
million people are 
crammed into 2.6 square 
kilometres. Living 
and working with the 
locals, Kevin explores 
the 15,000 one-room 
industries contained 

within the slum. Despite the hardships of life in 
the area, Kevin discovers an extraordinary sense of 
spirit and community and reflects on the lessons 
Western cities could learn from its sustainable 
society.
Cost: $24.99 

Source: http://getgem.files.wordpress.com/2011/02/img_6826-hut.jpg

Photograph: Roadside dwelling, Dharavi

Resources
YouTube Trailer – 
http://www.youtube.com/watch?v=sTu5bOrKols 
10.02 min
Mumbai’s Slums – the Real Scene Behind ‘Slumdog 
Millionaire’  
http://www.youtube.com/watch?v=qtkvsNUVF5Y&fe
ature=related 3.39 min
Dharavi Slum Rehabilitation  –  
http://www.youtube.com/watch?v=gYa6ooID1ZE&fea
ture=relmfu 8.57 min

Graphs – Urban Age India Newspaper – 
http://v0.urban-age.net/0_downloads/
UrbanAgeIndiaNewspaper-web.pdf

Source: J.Bliss
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Stage 6 geography

people and economic 
development

Student Assessment Tasks by students of Paul McCarten, 
Ryde Secondary College, NSW

Bardia Afzali – Singapore
Eunice Cheung – Philippines 
Lawrence Huang – Japan.

Students were asked to design a unit of work that could be 
published in the Journal of the Asia Education Teachers’ 
Association. It was to examine Australian involvement 
in tourism in Asia and analyse why Australians would 
choose to visit a country in Asia and why e.g. Indians or 
Indonesians would choose to visit Australia. The students 
had to devise a number of activities that might appear in 
a textbook or stimulus paper that could be used by other 
teachers to teach about Australia’s relationships with its 
Asian neighbour.
Outcomes assessed:

– Explain the changing nature, spatial patterns and 
interaction of ecosystems, places and economic 
activity.

–  Analyse the changing nature, spatial patterns and 
interaction of ecosystems, places and economic 
activity.

–  Plan geographical inquires to analyse and synthesise 
information from a variety of sources.

– Communicate complex geographical information, 
ideas and issues effectively, using appropriate written 
/oral cartographic and graphic forms.
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Stage 6 Geography – People and Economic Activity  
Student Assessment Tasks

Singapore TouriSm expediTion 
Bardia Afzali

Geographic Information
Population (2011 est.): 5,183,700

3,257,000 Singaporean Citizens
7,315/ sq. km population density

Capital City: Singapore

GDP: $242.408 billion AUD
$45,964 /per capita AUD

Currency: Singaporean Dollar
 $1 SGB = $0.769 AUD

HDI: 0.846 (26th)

Official Languages:
English
Malay
Chinese (Mandarin)
Tamil

•
•

•

•

•
•
•
•

Singapore is one of the most sought-after tourist 
destinations of the world! In 2011, approximately 11.6 
million tourists (twice the nation’s population!) visited 
the country, contributing $13.6 billion to Singapore’s 
economy.
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Stage 6 Geography – People and Economic Activity  
Student Assessment Tasks

Singapore TouriSm expediTion 
During the 1980s,the Singaporean Tourism Board 
(STB) introduced the Tourism Development Plan. 
Over $1 billion SGD was spent on restoring the 
historical districts of Chinatown, Little India, Arab 
Street the colonial districts and the Singapore River.
These restorations are the foundation of what makes 
tourism in Singapore so popular.

The STB reorganised its internal structure in 2003 and 
eight strategic units were formed to propel growth 

in various growth sectors. STB is currently trying 
to increase its presence in China and India, while 
continuing to carry out extensive networking through 
its regional offices in America, Southeast Asia, Europe, 
Greater China, North Asia, Oceania, South Asia, 
Middle East and Africa.

Source 1: www.singstat.gov.sg; www.focussingapore.com/
information-singapore

Source 2: Singapore Tourism Board 2011 Annual Report
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Questions
1.  How many Australian tourists travelled to 

Singapore in 2011?
 a. What percentage of Singapore’s total inbound  

 tourism in 2011 was from Australia?

2.  Since the STB reorganised its structure in 2003, 
has there been a change in tourism numbers? 
Was this increase/decrease significant?

 a.  Why would the STB want to increase its  
 markets from China and India?

Stage 6 Geography – People and Economic Activity  
Student Assessment Tasks

Singapore TouriSm expediTion 

 b. What can the STB do to increase their  
 tourism from Australia?

Singapore may be a small nation, yet its tourism 
is a huge sector of its economy. Factors such as 
its geographic location are major components in 
creating its tourism. Being located virtually in the 
centre of the world, between Europe, Americas and 
Oceania has made it an intercontinental gateway by 
air, this effect is intensified through use of Singapore 
Airlines.

Source 3: www.singaporeair.com; www.travel-singapore-with-me.com

Source 4: Singapore Tourism Board Annual Report 2011

Source 5: Sentosa Bay Hotel, www.wired-destinations.com/

Questions
1.  What is the most frequent length of stay for 

tourists in Singapore? What possible reason is 
there for this?

 a.  What can the STB do to increase the average  
 length of stay for tourists?

 b. Looking at Source 5. Why would the STB  
 promote the Sentosa Bay Hotel as part of  
 their global tourism campaign?

 c.  Research and find at least two cultural and  
 recreational activities that tourists are  
 frequently visiting when in Singapore.  
 Explain it’s significance to tourists and locals.
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Source 6: www.world-climates.com/city-climate-singapore-singapore-asia/

Singapore is one of the most beautiful and most 
urbanised nations of the world. It is situated between 
Malaysia and Indonesia, with a coastline stretching 
over 190kms. The climate and topography of 
Singapore make it a major attraction for the tourists.

Singapore is generally hot and humid. It’s warm and 
humid year even at night, and usually climbing to 30°C 
during the day.

The climate of Singapore also hinders tourism. Its 
tropical climate is characterised by high humidity and 
abundant rainfall without any distinct seasons. The 
average annual rainfall is around 2,340 mm a year, 
with precipitation occurring on a near daily basis.

The whole island measures approximately 42km from 
east to west and 23km from north to south at its 
widest points. While there are built-up, high density 
areas all around the island, the main city area is in the 
south, built along the shores of the Singapore River, 
a ‘recreational’ river, offering waterfront housing, 
riverside dining, and water-sports facilities to the 
present and future generations of Singaporeans.

Source 8: www.focussingapore.com
www.cia.gov/the-world-factbook/geos/

www.1uptravel.com/international/asia/singapore

Questions
1. Describe the geography and climate of Singapore.
 a. What climatic conditions occur in Singapore  

 that regularly effect tourism? Give two  
 answers.

Changi Beach, Singapore. Source: Wikimedia Commons
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To compete with its many Asian rivals such as Hong 
Kong, Tokyo, Manila and Shanghai, the Urban 
Redevelopment Authority of Singapore is working 
on transforming the city in to being a more vibrant, 
exciting place with a complete rejuvenation of the city 
and nightlife.

The purpose of this is to attract more tourists. This 
would make Singapore livelier and help to create 
a captivating night scene to increase Singapore’s 
world ranking status. This is evident in Singapore’s 
efforts such as establishing the Massive Rapid Transit 
line, and complete refurbishments of the cities key 
hotspots such as Sentosa Bay, Marina Bay, the CBD 
and the Singapore River.

Thaipusam is a highly symbolic Hindu festival 
celebrated by Singapore’s Tamil community. It is an 
annual procession by Hindu devotees seeking blessings, 
fulfilling vows and offering thanks. Celebrated in 
honour of Lord Subrahmanya (also known as Lord 
Murugan), who represents virtue, youth and power to 
Hindus and is the destroyer of evil, it is held during the 
full moon in the 10th Tamil month, called Thai, which 
falls in mid-January each year.

Source 9: en.wikipedia.org/wiki/Tourism_in_Singapore

In Singapore, the Thaipusam ceremony starts in the 
early hours of the morning where devotees fulfill their 
vows with a 4.5 km walk from Sri Srinivasa Perumal 
Temple along Serangoon Road to Sri Thendayuthapani 
Temple on Tank Road.

Source: Wikimedia Commons
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The festival is a visual spectacle and it often brings 
traffic in the city center to a standstill, with a colourful 
procession full of chanting and dizzying rhythms of 
Indian drums. In preparation for carrying a Kavadi, a 
devotee has to prepare himself spiritually.

For a period of about a month, the devotee must live a 
life of abstinence whilst maintaining a strict vegetarian 
diet. It is believed that only when the mind is free 
of material wants and the body free from physical 
pleasures that a devotee can undertake the sacred task 
without feeling any pain.

Source 11: http://www.yoursingapore.com/content/traveller/en/browse/
whatson/festivals-and-events/thaipusam

Questions
1.  Singapore’s projection for tourism in 2015 is over 

17 million tourists (ura.gov.sg). What effect will 
this tourism have on the environment?

 a. What can the STB enforce to sustain the  
 environment while maintaining the growth in 
 the rate of tourism?

 b. Research Singapore’s MRT line. What was  
 the intended goal of this line and analyse if it  
 has been successful?

2.  Why is the Thaipusam festival so popular 
amongst locals and tourists?

 a.  How does the Thaipusam festival generate  
 revenue from tourism?

Class Activities

1.  Have a class discussion and research possible 
answers to any of the following questions.

Source 10: http://energia.sl.pl/god.htm
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 a.  Discuss the benefits and disadvantages of  
 Tourism. Are some forms of tourism better  
 than others? And in what ways are they better  
 or worse?

 b.  Research and discuss why Australian tourists  
 are attracted to Singapore in South East Asia.

 c.  Discuss whether the tourism numbers to  
 Singapore are sustainable.

2.  Divide the classroom into two groups 
(Affirmative and Negative) and organise to have 
a class debate on one of the following topics,

 a.  Should economic gain take precedence over  
 ecologically sustainability?

 b.  By 2015, Singapore will have 17 million  
 tourists annually. Economically and  
 environmentally, is this tourism good or bad?

Changi Beach, Singapore. Source: Wikimedia Commons
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inTroducTion To The 
philippineS and TouriSm 

Eunice Cheung
The Philippines is an ________________ in South-East 
Asia consisting of 7,107 islands, with co-ordinates 
14035’N 12100’E. With a coastline of 36,289 kilometres 
(22,549ml) this makes it the country with the 5th 
longest ___________ in the world. The Philippines 
can be broken into three main _____________; Luzon, 
Visayas and Mindanao. It is _____________by the 
Philippine Sea and the South China Sea and the Sulu 
Sea. The islands are volcanic in origin, being part of the 
Pacific _____________, and are mostly mountainous. 
The islands typically have ______________coastal plains 
and numerous swift-running streams. Every island has 
sand beaches, but few open onto spacious__________.

Tourism is an ______________ activity that 
encompasses human behaviours, ________________ 
use and the interaction of people and environments. It 
involves the ________________ physical movement of 
people to destinations other than their normal place of 
residence and work.

Tourism is mostly _________________ and uses one’s 
discretionary time. However, some tourism is linked to 
obligations and health.

Despite the high number of foreign tourists every year 
in the Philippines, tourism to the Philippines in the 
South-East Asia region ranks at a low 14th.

Tourism in the Philippines is a major economic  
______________ to the Philippine economy. In 2011, 
the country attracted 3,917,454 visitors, from which 
170,736 visitors were from Australia, creating roughly 
4.36% of the total number of visitors.

From this number however, a large majority of these 
international tourists are comprised of a _______
_____ Philippine community, often those who are 
returning from overseas. Commonly referred to as 
_____________, these people are defined as Philippine 
nationals who are permanentlyresiding abroad, 
including their spaouses and children, regardless of 
nationality or counrty of birth. It also refers to those 
of Filipino descent who acquired foreign citizenship 
and permanent status abroad. Although these people 
are not technically defined as “tourists”, they are still 
included in the overall arrivals count. As a result, it is 
difficult to  _______________ between who is an actual 
“tourist” and who is a native-born Filipino returning to 
visit their homeland.
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This large majority of native-born ________________ also have an impact on the 
economics of Philippine tourism, as they generally spend less money than tourists who 
visit purely for pleasure, as they don’t indulge in the accommodation and services created 
to specifically ______________ international tourists.

Word bank: 
archipelago, coastline, provisions, bordered, Ring of Fire, narrow, lowlands, economic, 
resource, temporary, recreational, contributor, native-born, Balikbayan, distinguish, 
returnees, target

Questions
1. Why would Balikbayans not be considered tourists to the Philippines? Justify your 

answer.

2. Observe the table of tourism statistics from 1996 – 2011. Using Word, construct 
a line graph depicting the information. Using this graph, describe the pattern of 
tourist numbers in the Philippines in the past 15 years. What does this say about 
tourism patterns in general?

1 Department of Tourism 
(Philippines), Tourism Statistics

Manila International Airport. Wikimedia Commons

Philippine Airlines: Technological Change
Tourism in any country is vastly dependent on the development of new and innovative 
technology.

These technological advances are changing almost every aspect of tourism, in particular, 
transport technologies. The invention of the Boeing 747 opened the doors to international 
tourism in the early 1970’s. During this time period, tourism in the Philippines flourished, 
and it was during the years 1970 -1980 that a number of international tourists increased 
rapidly, hitting an all-time high of 1 million in 1980.

This rapid increase can be attributed to the technological advances of travel, the principal 
mode transport in and out of the Philippines. The Philippine’s national airline, Philippine 
Airlines, plays a vital role in the economic activity of tourism in the Philippines. Formerly 
one of the largest Asian airlines, it was severely affected by the 1997 Asian Financial 
Crisis, forcing it to downsize its international operations by completely cutting operations 
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to firstly Europe, then eventually the Middle Past. The 
impact of these flight cuts can be seen from the graph 
above; we can see the top arrivals by country exclude 
any Middle Eastern and European countries.

By analysing the graph of international arrivals by 
country above, we can come to the conclusion that 
the reduced number of flights to and from Australia 
and Manila have impacted on the number of tourists 
visiting Australia. This lack of scheduled flights denies 
the Philippines greater Australian tourists, with just 3–
4 flights operating daily. Compared against the number 
of flights to and from Bali to Australia, which greatly 
outnumber those between Manila and Sydney, one can 
clearly understand the disparity between Australian 
tourist numbers between the two cities.

Tourism is becoming one of the Philippine’s larger 
forms of productive activity, and it seems it will 
continue to grow as a potential source of income and 
employment, if managed correctly, tourism can be 
used as a means to both accelerate their economic 
market but also raise the standard of living. Tourism 
to the Philippines will continue to rise thanks to new 
technological advancements in air technology which 
will make them both cheaper to run and largely 
more accessible to families in all working classes. 
International barriers are unlikely, and therefore 
the expansion of air routes and air links can work 
favourably for the Philippine’s government if planning 
and infrastructure is invested in the right places.

Questions
1.  How could the Philippines composition as an 

archipelago put forward challenges in regards to 
tourism and accessibility?

2.  Does Philippine Airlines play a major role in 
regards to the economic activity of tourism in 
the Philippines? Assess its value to tourism in the 
Philippines using the information provided and 
your own personal research.

3.  In your opinion, what will become of future 
tourism in the Philippines? Write a page for this 
response, structuring your response using the 
subheadings:

 • Affordability
 • Accessibility

Individual Activity:
Imagine you are a worker in Philippine Airlines. 
Compose a 1–2 minute speech convincing your 
managers to open more air links between Manila and 
Sydney, stating postives and negatives this course of 
action will take.

Group Activity:
Design a role play where you as a travel agent are at 
a travel convention. In your respective roles as travel 
agent and customer, the travel agent must attempt to 
promote tourism on a large scale to increase tourist 
flows to the Philippines in the future. Switch roles after 
you are done.

Tourism Types
As the tourist industry is becoming driven by the 
individual consumer decision, we are seeing an 
increasingly competitive tourism industry, heavily 
influenced by the role of the individual consumer. As 
consumers become exposed to cultures, languages 
and environments through the media, this has led to 
an increase in desire to travel overseas to gain first-
hand experience. The manner in which this is done has 
evolved over time, and has changed the nature of the 
industry.

Optional activity: 
As a class, identify the six different types of tourists.

Split the class into roughly six groups. Give each of 
the groups one of the following cards, and using the 
information on the card, tell them to act out a short 
scenario to depict the tourist type to which they have 
been assigned.

Source: Department of Tourism (Philippines), Tourism Statistics
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TYPE CHARACTERISTICS

Adventure Tourism

Involves pursuing recreational activities that involve interaction with a natural 
environment that contains an element of real or apparent danger
These experiences range from trekking, scuba diving, white-water rafting, paragliding, 
bunge jumping and so forth.

•

•

Cultural Tourism

Characterised by participants who want to experience the unique features of a 
particular place, attracted by its artistic or architectural heritage, its ambience or 
natural beauty.
Activities include educational tours, performing arts events, festivals, pilgrimages and 
monuments, studies of nature, folklore and art.
Tourists are likely to be either religious or highly educated

•

•

•

Ecotourism

Created due to growing awareness of environmental issues.
Attempts to minimise negative impacts on the environment.
Associated with nature-orientated outdoor activities that also conserve the 
environment.
However, now used as a market tool, some current practices are more negative than 
posltive.

•
•
•

•

Individual Tourism
Someone who actively plans their own travel experience.
Follows a personal and individual itinerary rather than one of a group tour.

•
•

Package Tourism

An all inclusive ‘package’ that includes accommodation, air flights, and
the occasional ancillary services.
Package tours reduce the real cost of travel, and are much cheaper than it would be to 
obtain the same bookings individually
Created to fill empty seats on flights.
Most of the bookings, ie. flights and accommodation are done by tour operators.
Little cultural interaction, but visit popular tourist destinations

•
•
•

•
•
•

Small Group Tourism

Average group size of 16 people.
Keeps experience personal
Argued to be more environmentally friendly.
Utilises local resources and services.
Promote a better understanding between cultural lifestyles and backgrounds

•
•
•
•
•

Identify each type of tourist, and its corresponding 
image:

1. Johnson is an Australian businessman who would 
like to save money for his retirement fund. He does 
however, wish to go on holiday with his wife to the 
Philippines and visit the Underground Caves of 
Puerto Princesa, but does not have to time to plan 
his own trip.

2.  Marianne is a young woman, recently graduated 
from Sydney University She does not want to 
be part of a huge tourist group as there is little 
cultural interaction, but is not confident enough 
to travel alone.

3.  Recently graduated from high school, Vince 
intends to embark on a gap year before entering 
university. He has sufficient experience in diving 
from doing it as a hobby. He now wishes to travel 
to the Philippines to visit its coral reefs.

4.  Joan is a single, middle aged florist who is seeking 
a relaxing holiday away from the stresses of work. 
Upon recommendation from a friend, she wishes 
to travel to the Philippines to experience the 
serenity and isolation firsthand. 
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http://www.travelvivi.com http://tourism-philippines.com

http://nature.new7wonders.com http://www.boracaybeach.ph

Questions
1.    Many of the activities offered in the Philippines 

are also available in Australia for example, scuba 
diving. Despite this, some tourists still travel for 
the sole purpose of utilising these services. What 
is the appeal of the Philippines over Australia?

2.    From this group of tourists, which group do you 
think Australian tourists partake most in? include 
in your response reference to Australia’s high 
standard of living and education levels.

3.    Why are package tours popular with many 
working families and lower income workers?

4.    How does the geographical composition work 
favourably for the Philippines tourism industry, 
particularly the ecotourism sector?

5.  How could relative humidity impact on tourism? 
Does this work against or in favour of tourism?

6.  Imagine you are planning a holiday to Manila with 
your family during either April or December. With 
reference to both tables for Manila and Sydney, 
justify your choice, explaining your reason for 
choosing it.

Individual Activity:
Jasmine is a self- employed businesswoman from Ryde, 
who has never been to the Philippines, but has been 
enticed by the recent decision of the New7Wonders of 
the Natural World, the underground caves of Puerto 
Princesa catching her attention most. However, she has 
limited knowledge about Puerto Princesa’s climate, and 
has asked you, a travel agent, to plan a four-day trip. 
Compose a letter to Jasmine explaining the optimal 
time of year for her to go, drawing on the information 
above and additional independent research.

Group Activity:
Suppose Sydney and Manila are in competition to 
host the next 2016 Olympic Games. Based on the 
information provided, and your own knowledge, 
prepare, in groups, a short presentation to the class on 
which city should secure the event.
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Climatic Nature of the Philippines

Source:  http://www.weatheronline.co.uk/weather

Questions
1   Construct an appropriate graph of the maximum 

temperature of the four cities on the same axis

2.  Construct an appropriate graph of the minimum 
temperature of the four cities on the same axis.

3    What is the climate of the Philippines ond 
Australia? State reasoning with references to the 
above tables, and the latitude and longitude of 
the Philippines.

4.  Observe the months of June, July and August 
across the four cities. How could the differences 
in maximum/minimum temperature influence 
the number of tourists to the Philippines?

5.  From the first three tables, decide what the 
peak and off-peak season for tourism in the 
Philippines.
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Factors Contributing to Tourism In the Philippines –  
Past and Present.

From looking at past statistics, one can deduce that 
tourism fluctuates, which can clearly be seen through 
the study of foreign visitor arrivals to the Philippines. 
This fluctuation can be due to a number of factors, 
which can both promote and discourage tourism.

During the 1970-80’s. there was a rapid growth 
In tourism to the Philippines Unfortunately, the 
commercial sexual exploitation of children and young 
women also paralleled this growth of tourism Since 
the 1980s sexual exploitation of children by tourists in 
developing countries has grown exponentially. During 
this time. In Southeast Asia, child sex tourism (CST) 
and child pornography was exposed and received 
widespread media attention around the world. In 
particular, a case in the Philippines emerged. In the 
tourist town of Pagsanjan, Laguna the authorities 
investigated 22 foreign male tourists suspected of the 
production of child pornography, drug abuse, and the 
sexual abuse of children (Protection Project, 2007, 
Trinidad, 2005). This case affected an estimated 590 
children between the ages of 7 to 17. Throughout 
the 1990s the Philippines, in addition to other 
international interests, were concerned with the 
extent that European, North American, Australian, 
Japanese and Korean men were travelling to the 
country to engage in sex with children. 2

As people became more aware of the growing Issue 
of child sex tourism, the Philippines began to gain a 
negative reputation. Those from previous generations, 
for example grandparents or even parents, may still 
hold these views of the Philippines. This greatly 
discouraged tourism to the Philippines, evident from 
foreign arrival numbers.

The presence of child sex tourism was not the only 
factor affecting Philippine tourism. Not only did it 
maintain a bad reputation, it also lacked government 
support in advertisement and infrastructure as the 
government itself was unstable. The instability can 
also be viewed in the geographical nature of the 
Philippines. As we know, the Philippine is home to 
various volcanos, a number of which are vulnerable 
to eruptions This form of natural disaster is a major 
reason for the decrease In tourism to the Philippines 
also, evidently seen from the withdrawal of American 

bases SUBIC and Clarke Air Forces Base following the 
eruption of Mount Pinatubo.

Not only prone to volcanic eruptions, the Philippines 
have been hit severely by natural disasters in the past 
decade. In 2005 alone, Central Luzon was hit by both 
a drought, which sharply curtailed hydroelectric 
power, and by a typhoon that flooded practically all 
of low-lying Manila’s streets. Still more damaging was 
the 1990 earthquake that devastated a wide area in 
Luzon, including Bagulo and other northern areas. 
The city of Cebu and nearby areas were struck by a 
typhoon that killed more than a hundred people, sank 
vessels, destroyed part of the sugar crop, and cut off 
water and electricity for several days. The Philippines 
is prone to about 18–21 typhoons per year. Of course 
the 1991 Mount Pinatubo eruption also damaged 
much of Central Luzon, the lahar burying towns and 
farmland, and the ashes affecting global temperatures 

2. http://digitalcommons.unl.edu/cgi

Source: www.mapsofworld.com
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Questions
1.    What is the definition of CST?

2.  What is the scale of the problem in the 
Philippines? How does this affect locals?

3.  Through personal investigation, identify and 
explain any other forms of sex tourism in the 
Philippines. Describe the scale of impact this 
could have upon international tourism to the 
Philippines.

4.  What social implications can tourism have on 
the Philippines, particularly for locals ? Mention 
both child sex tourism and an issue of your own 
choosing

5.  How can natural disasters deter potential tourists 
to the Philippines?

6.  What are some events that have occurred in the 
Philippines in the past few years, both natural 
and social, describe how they have contributed to 
the nation’s tourism industry.

Individual Activity

Create a mind map of your own initial impressions 
of the Philippines, both negative and positive. Then, 
ask your parents to do the same thing Compare your 
results. Is there a difference between your opinions?

What factors could have attributed to this? Refer to 
the information provided, your individual knowledge 
and that of your parents’ In your answer.

Extended response question:
Analyse the social and political factors that explain 
the nature and future direction of tourism in the 
Philippines

Cartoon, taken from child-abuse.com website:

1.  What social ramification of international tourism 
is addressed in this cartoon?

2.  Notice the bike in the hands of one of the man’s 
hands. Who is the bike intended for, and why?

3.  Who do the characters represent? 

4.  What is the author’s attitude to child sex tourism 
in the Philippines? How is this conveyed?

Manila Cathedral, Philippines. Source: Wikimedia Commons
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International tourism is steadily becoming an 
important industry in many South East Asian 
countries. Fully aware of the potential contributions 
of an expanding tourism industry to economic 
growth and development, intensified tourism 
development can be witnessed in the Philippines. 
The economic benefits of the tourism industry can 
generally be measured in terms of tourist arrivals and 
foreign exchange generated by the industry. These 
measurements provide only a partial picture of the 
total economic effects of tourism. The study on the 
impact of international tourism on the Philippine 
economy has been conceived in order to reveal the 
interrelationships of the tourism sector with various 
production sectors of the economy and assess its 
direct, indirect and induced effects.

The gross output generated by the tourism industry 
totalled 58.6 billion (peso). More than half of this 
tourism industry’s output can be attributed to 
restaurant and hotel subsectors which had a combined 
gross receipt of 31.5 billion. Tourist transitory services 
and travel agencies recorded the least combined 
output of only 0 4 billion.

Among the tourism oriented sectors, the hotel 
industry catered most of its output directly to 
foreign guests (82 6 per cent). Tourist shops and 
recreational services subsectors devoted almost half 
of their outputs to international tourism. The local air 
transport industry derived only 2 6 per cent of their 
total revenue from foreign tourism as the larger share 
of its output was generated from the local population 
(42 4 per cent) as well as from freight revenues from 
exports of goods (42.2 per cent).3

An estimated total tourist receipt of P29.9 billion were 
generated by international tourism. This represented 
2 7 per cent of the Philippines’ GDP. With the given 

Economical Nature of Tourism in the Philippines

3 http://www.unescap.org/ttdw/Publications/TPTS_pubs/pub_1175_tor.pdf

estimate of total tourist receipts, international tourism 
appeared to be the top foreign exchange earner for the 
year 1988

However, if one looked at the composite of 
multinational/local hotels and other services, one 
would see a huge disparity between the numbers. 
A large majority of the companies present in the 
Philippines receiving most business are in fact owned 
by foreign multinational corporations.

Consequently, this means a large per cent of tourist 
money flowing into the Philippine economy is in 
fact returning to overseas countries rather than 
stimulating the local company. This also holds true for 
most of the other countries of South-East Asia.

One way the Philippine government directly keeps 
income in the country is through the employment of 
tourist visas, in the Philippines, Australian residents 
are permitted to stay a maximum of 29 days before 
having to apply for a 3 month tourist visa, costing $54 
Philippine visa prices depend on what type of visa is 
needed, and prices can vary from $54 to up to $720. 

Questions
1    Tourism has a large economic impact on the 

GDP of the Philippines. Do you agree with this 
statement? In your answer, make reference to the 
information provided and your own knowledge.

2   Does most of the money made through tourism 
stay within the country? Brainstorm ideas in 
which the Philippines can improve tourism both 
ecologically and economically for the country. 

3.  Compared to most other countries, Australia has 
a much better visa system with the Philippines. 
How can this lack of visa requirement encourage 
Australian tourists to the Philippines?

Markets in Manila, Philippines. Source: Wikimedia Commons
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4.  Match the word to its correct definition in the right hand column

WORD BANK DEFINITION
Foreign Exchange The market value of all officially reconised final goods and services produced within a 

country in a given period

Visa Revenues from the transportation by air of property other than passenger baggage.

Input A corporation enterprise that manages production or delivers service in more than 
one country.

Output An official document affixed to a passport; it allows the passport holder to visit the 
issuing country.

Gross Domestic 
Product

The receipts of a country in the form of consumption expenditures or payments for 
goods and services made by foreign visitors out of foreign currency resources.

Multinational 
Corporation

The system by which one other currency is exchanged for another.

Freight Revenue The final product resulting from an economic activity

Tourism Receipt Any component of production; can be local or foreign

Dwellings in Manila, Philippines. Source: Wikimedia Commons
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Stage 6 Geography – People and Economic Activity  
Student Assessment Tasks

leSSon planS: japan 
Lawrence Huang

For the Teacher 
The following pages contain exercises which you can 
photocopy to provide as classwork. These exercises 
focus on the HSC Geography course topic “People and 
Economic Activity” but can easily be adapted and used 
for any geography lesson. 

The main objective of these exercises is to provide 
students with knowledge of cold destination tourism 
in Japan from Australian visitors and how world 
events affect this bilateral link between the two 
countries. 

Lesson Notes: 
To introduce these exercises to the class you may 
like to quiz the students on their existing knowledge 
of Japan. Questions such as: 
1. Where is Japan located? Is it a developed 

country? 

2. What relations does Australia have with Japan? 

3. What do you believe would attract an 
Australians to Japan? 

The questions in Exercise ( ) refer to an excerpt of 
an ABC news broadcast on the internet. The web 

•

•

address for this video is provided below:  
http://www.youtube.com/watch?v=K0auKF-WqvI 
(Active as of 2012) 
The Japanese tourism case study consists of 6 pages 
of text and visual aid. This may intimidate students 
who are unprepared. For the student to acquire the 
most information you might like to break up the 
case study into its subsections and focus on that 
particular section for part of the lesson. This allows 
the students to have a stronger understanding 
of what is being presented. You might want to 
supply your own material to further reinforce the 
information in the case study. 
Question 4 of the questions following the Japanese 
tourism case study requires the students to design 
an advertisement aimed at Hokkaido. The question 
allows the student to present the advertisement 
in any format. You may encourage the students 
to work in uncommon formats such as video and 
then get them to present their work to the class. By 
branching out from usual methods, the student is 
able to engage with the work on a closer level and 
take interest in the topic. 

•

•

Niseko-Moiwa, Japan. Source: Wikimedia Commons
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Exercise ( ) 
Look at Maps 1 and 2 then answer the questions that follow each of them. 

Stage 6 Geography – People and Economic Activity  
Student Assessment Tasks

leSSon plan: japan

Questions 
1.  The map above highlights several 

countries and states around the 
world that are skiing destinations. 
State reasons as to why and why 
not an Australian skier would want 
to travel to Japan over any other 
place in the world. Consider factors 
such as economic disposition and 
location. 

2.  How have advances in international 
transport assisted Japanese 
tourism? Consider changes 
throughout history, not just at 
present. 

Right: Ski Fields, Shibutouge, Japan.  
Source: Wikimedia Commons
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Stage 6 Geography – People and Economic Activity  
Student Assessment Tasks

leSSon plan: japan

Source: http://peaklist.org/WWmaps/ultra/japan.jpg 

Map 2

Questions 
1.  Locate and mark the island of Hokkaido, the 

most popular Japanese island for Australian cold-
destination tourists. 

2.  On the topographic map above, mark out the 
areas which you believe would be prime skiing 
areas then, justify your choices with reference to 
geographical location and characteristics. You 
can use the internet if needed. Ski Fields, Japan.  Source: Wikimedia Commons
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Stage 6 Geography – People and Economic Activity  
Student Assessment Tasks

leSSon plan: japan

Exercise ( ) 
Your teacher, with the aid of the internet, will show 
you a video of the effects of particular events on a 
country’s tourism industry. After watching the video, 
answer the questions below. If you are working on this 
exercise alone, the web address for the video is: 
http://www.youtube.com/watch?v=K0auKF-WqvI 
(Active as of 2012) 

Questions 
1. What happened at the Fukushima nuclear power 

plant? 

2.  How far was the incident from the island of 
Hokkaido? 

3.  How can the event at the power plant have such 
a large area of effect? 

4.  What plan did the Japanese government have in 
mind for foreign tourists but later discarded? 

5. List and explain the ways an event such as the 
one at Fukushima effects business owners like 
Tony Anderson, the hotel manager featured on 
the video. 

6.  Would an event like this have a lasting effect on 
country’s tourism industry? Do you think future 
tourists would care what happened five or ten 
years ago?

Exercise ( ) 
Read the text, then answer the following questions. 

Japanese Tourism Case Study: Niseko Ski Resort 

A History of Skiing in Japan: 
Skiing was introduced to Japan 
in 1911 by Austrian military 
officer, Theodore von Lerch. 
Stationed in Joetsu City in the 
Niigata Prefecture, he gave his 
first lessons to the Japanese 
army. A year later in 1912, 
Lerch relocated to Asahikawa 
in the northern Japanese 
island of Hokkaido. It was here 
that he formed Japan’s first 
ski association. In the same 
year, Lerch and his officers 
began to give lessons to the 
public in an area now know as 
Asahigaoka Park. This marked 
the beginning of skiing in the 
Niseko area. 
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Stage 6 Geography – People and Economic Activity  
Student Assessment Tasks

leSSon plan: japan

Skiing in the Niseko region: 
Ski clubs from Hokkaido and Otaru universities began 
making skiing trips to the Niseko Annupuri and 
Iwaonupuri areas frequently lodging at local onsens ( 
bathing facilities and inns around hot springs). It was 
from these trips that businesses started developing in 
the local onsens. By 1926, the region was dubbed the 
“St. Moritz of the Orient”.

With the introduction of ski lifts to the Niseko region 
in 1961, the popularity of skiing and the businesses 
at the local onsens increased steadily. In the years 
after the installation of the ski lifts, new skiing areas 
were opening such as Niseko Moiwa (1966), Niseko 
Annupuri (1972) and Niseko Higashiyama (1982). 

The Geography of Niseko: 
Situated near Mt. Yotei in south-western Hokkaido, 
Niseko is only around 35km from the Sea of Japan. 
The Niseko range is naturally positioned to take the 
full brunt of the north-westerly airstream that is 

predominant throughout the winter months. This 
airstream coming out of Siberia is cold and dry but 
picks up moisture as it passes over the Sea of Japan. 
That moisture helps produce some of the most 
consistent and heaviest snowfalls found in Hokkaido. 

Close to the base of Mt. Yotei the town of Kutchan at 
only 174m above sea level experiences snow depths 
which can average 12.4m each winter. Although 
there are no accurate records of snowfall up on the 
mountain itself, they likely average well in excess of 
14m (46ft)per season, making Niseko snowfalls some 
of the highest recorded at any ski resort in the world. 

In Kutchan snow falls on average around 24 days a 
month during winter and up at the ski resort it’s not 
unusual to have some snow recorded nearly every day 
of the month. Average temperatures are below freezing 
right to sea level throughout the winter months and 
on the upper mountain (around 1000m) temperatures 
rarely get much above -10oC. 
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Stage 6 Geography – People and Economic Activity  
Student Assessment Tasks

leSSon plan: japan

Foreigners Discover Niseko: 
Up until the 1990’s much of the activity 
within the Niseko ski fields were from 
Japanese skiers, with very few foreigners 
present. These initial foreigners were 
from Sweden, Australia and Canada who 
saw the potential for Niseko to become 
an international skiing destination. The 
constant supply of powder snow and 
a reliable season made Niseko an ideal 
skiing experience.

Tourism started in the form of small 
Australian operated tour groups initially 
staying at local onsens but as popularity 
grew, other operators started to appear 
as did a more diverse accommodation 
choice. 

figure 4
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Stage 6 Geography – People and Economic Activity  
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By the early 2000’s the popularity of 
Niseko to the mainstream Australian 
market was so great that apartment-style 
accommodation and Australian style bars 
and restaurants were created to appease 
the crowds. Presently, the Niseko ski resort 
has become such a mainstream Australian 
destination that it has been referred to as 
“Kuta Beach on ice”. 

figure 5

Ski Fields, Japan.  Source: Wikimedia Commons

http://aacniseko.blogspot.com.au/
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Stage 6 Geography – People and Economic Activity  
Student Assessment Tasks

leSSon plan: japan
Environmental Impacts of Niseko Ski Resort: 
Six national, five quasi-national, twelve prefectural 
natural parks and twelve Ramsar wetland sites exist on 
the island of Hokkaido. Because the Niseko ski resort is 
located on the Niseko-Shakotan-Otaru Kaigan Quasi-
National Park it is subject to several conservational 
guidelines an example being that limits are placed on 
how large buildings can be, their shape and colouring. 
Beyond the defined ski runs the natural environment is 
relatively undisturbed. The two issues which are most 
greatly monitored and which can potentially cause the 
greatest damage are material waste and water waste.

At many ski resorts that receive low or varying 
snowfall, large amounts of water is used in artificial 
snow production. Fortunately at Niseko, snowfall 
is regular and plentiful meaning that the process of 
artificially producing snow is limited to only the most 
frequently used pistes. Hot water provided at guest 

accommodation is most commonly sourced from 
naturally occurring hot springs therefore saving 
energy and resources on heating while it is mandatory 
for every sewage line to construct septic tanks so that 
waste water has less of an impact on the environment. 

It is compulsory for material waste produced by the 
community and guests at Niseko to be separated into 
five categories:

Plastic 
Glass 
Paper 
Metal 
Biomass 

Fines are incurred for any kilogram of waste that 
cannot be recycled. This method encourages 
permanent residents and guests to reduce their waste 
production. 

•
•
•
•
•

figure 8

http://www.global-greenhouse-warming.com/images/MakingSnow.jpg

Questions 
1.  Niseko ski resort is referred to as “Kuta Beach on 

ice”. Drawing from the information provided and 
your own knowledge, list the pros and cons of the 
Niseko ski resort in a tabular format. 

2.  Identify technological changes that have benefited 
tourism in the Niseko region and global tourism 
as a whole. 

3. a) By comparing figures 4 and 5, by what percentage 
did Australian attendance drop at the Niseko ski 
resort during 2010 to 2011? 

b) What may have occurred to cause such a large 
drop in the resorts guest population? Think 
about events within Japan and around the 
global when answering this question. 

c) How would this decrease in tourist dollars 
effect the local businesses which depend 
heavily on tourism? 

4.  The Japan National Tourism Organization has 
hired to you design an advertisement. They 
have set you the task of advertising the island 
of Hokkaido to Australian tourists in an effort 
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outcoMEs
Students will learn about:

Understanding and valuing the diversity of cultures 
within our Australian Society and culture
Understanding diversity of cultures extending 
beyond cultural stereotypes
Traditional Chinese art techniques and how one 
artist integrated those techniques into contemporary 
artworks.

•

•

•

syMBols and pattErns
traditional technique, contemporary style – 
the work of chinese australian artist:  ah xian

a multistage/any stage primary unit by  
vana ford, harrington public school

Anita Archer Fine Art  
www.anitaarcherfineart.com.au/ah  
-xian-wins-final-clemenger

National Gallery of Victoria             Powerhouse Museum, NSW

Students will learn to:
Use traditional Chinese patterns and symbols to 
decorate an artwork
Use clay to represent something, eg. human body,  
a bowl or plate
Make a ceramic (clay) artwork and decorate it using 
glazes 
Use patterns and symbols as body decoration and 
design.  (http://www.asiaeducation.edu.au/for_teachers/curriculum_
resources/arts_cr/asiascopeseqarts/units_of_work_arts/unit_4_body_
decoration_and_design/body_decoration_and_design_unit_overview.html)

•

•

•

•

Examples of Chinese Ornament by Owen Jones. Published 1867 (plate_070)   Source: Wikimedia Commons
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syMBols and pattErns:  traditional technique, contemporary style –  
the work of chinese australian artist:  ah xian

nsW syllaBus outcoMEs:
visual arts

Stage1 Stage 2 Stage 3

Making           

VAS1.1

Makes artworks in a particular 
way about experiences of real and 
imaginary things.

VAS1.2

Uses the forms to make artworks 
according to varying requirements.

Appreciating       

VAS1.3

Realises what artists do, who they 
are and what they make

VAS1.4

Begins to interpret the  meaning of 
artworks, acknowledging the roles 
of artist and audience.

Making           

VAS2.1

Represents the qualities of 
experiences and things that are 
interesting or beautiful* by choosing 
among aspects of subject matter.

VAS2.2

Uses the forms to suggest the 
qualities of subject matter.

Appreciating       

VAS2.3

Acknowledges that artists make 
artworks for different reasons and 
that various interpretations are 
possible.

VAS2.4

Identifies connections between 
subject matter in artworks and what 
they refer to, and appreciates the use 
of particular techniques.

Making           

VAS3.1

Investigates subject matter in an 
attempt to represent likenesses of 
things in the world.

VAS3.2

Makes artworks for different 
audiences assembling materials in a 
variety of ways.

Appreciating       

VAS3.3

Acknowledges that audiences 
respond in different ways to 
artworks and that there are 
different opinions about the value 
of artworks. 

VAS3.4

Communicates about the ways in 
which subject matter is represented 
in artworks.

Left:  Ah Xian with his artworks  
Source: http://www.theaustralian.com.au/news/arts/
the-face-ah-xian/story-e6frg8n6-1111119160459

activity 1 
Teacher gathers: 

a variety of paper, pencils and black markers 
various images of Ah Xian’s works
copies of traditional Chinese designs

Students: 
decorate a simple geometric shape (eg square, 
circle) with a traditional symbolic design
using another copy of the same shape, design a 
symbol for your totem or for friendship

•
•
•

•

•
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syMBols and pattErns:  traditional technique, contemporary style –  
the work of chinese australian artist:  ah xian

activity 2
Teacher gathers: 

clay
tools for clay works including water
plastic to keep clay moist
find out about school kiln or close to school 
glazes

Students: 
form a bowl, bust, fish etc from the clay, observing 
techniques for avoiding cracking or breaking of 
their piece during firing
either carve a design into the clay, or leave it plain 
to fire and later apply a suitable glaze.

The items need to be fired before glazing and then 
fired again. Instructions on correct temperature, time 
to fire etc differ depending on the clay used.

Assessment of the unit is based on the student 
artwork.

Students can assess their classmates on shape, 
colour and pattern.  
An exhibition of the artworks (paper and clay) 
in a common area of the school (hall, library) or 
turn the classroom into a gallery. Visitors vote for 
best artwork.

•
•
•
•
•

•

•

-

-

Sources: http://www.marcels-kid-crafts.com/chinese-symbol.html and Wikimedia Commons
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syMBols and pattErns:  traditional technique, contemporary style –  
the work of chinese australian artist:  ah xian

glossary
Ceramic: pottery or hollow clay sculpture fired at 
high temperatures in a kiln or oven to make it harder 
and stronger.  Types include earthenware, porcelain, 
stoneware and terracotta. Access Asia: Inspirations 
– Art cards

Cloisonné: a decorative art used to adorn metal items 
with enamel, or melted, colored glass.  It evolved in the 
Middle East, then spread throughout the Byzantine 
Empire and was introduced to China through trade 
routes in the 14th century.  The cloisonné process 
begins with a metal object to be decorated, usually 
made of bronze. This may be a plate, a vase or urn, a 
bead or other jewellery, or a similar decorative item. 
Next, small metal strips called cloisons are soldered 
onto the base in a pattern to be filled in with enamel. 
The piece is heated in an oven and cooled in order to 
permanently affix the cloisons to the base. 

Next, ground, coloured glass, or frit, is blended with 
water and painted into the sections marked off by the 
cloisons. It is allowed to dry before the entire piece 
is again fired in an oven. Multiple applications of frit 
and firings are often necessary to complete a single 
cloisonné work. Different colours or transparencies 
of frit may be layered on top of each other to create 
a desired look. http://www.wisegeek.com/what-is-
cloisonne.htm 

An earthenware goose pourer, painted with pigment designs, from the Chinese 
Western Han Dynasty (202 BC to 9 AD). Source: Wikimedia Commons

Cinnabar from Tongren Mine, Wanshan District, Tongren Prefecture, Guizhou 
Province, China. Source: Wikimedia Commons

Large plate; gilded copper with cloisonné; China, Qing Dynasty, 19th century 
(in the style of the 18th century). Source: Wikimedia Commons

Cinnabar: the popular name used to describe Chinese 
lacquerware of a striking red color known for many 
centuries. When first produced, the distinctive color 
was derived from a mineral known as cinnabar that 
is scientifically described as mercuric sulfide, being 
meta-cinnabar or massive cinnabar. This mineral is the 
red mercury you see in older thermometers, and it is 
highly toxic. Its effects produce a wide range of mental 
and psychological conditions http://www.gostar.com/
antiquing/lacquerware.htm 

Porcelain: A hard, white, translucent, impervious, 
resonant ceramic, also known as China, invented 
in China between 600 and 900 CE.  Porcelain has 
qualities similar to glass and is regarded as the most 
refined of all ceramic wares. Access Asia Inspirations 
– Art cards
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Porcelain Ju Ware Bowl in the shape of a lotus, circa 1086 – 1106 AD.  
Source: Wikimedia Commons

Left: Carved nephrite jade belt 
buckle with a dragon and its young., 
Ming dynasty. 15th century–16th 
century. Source: Wikimedia 
Commons

syMBols and pattErns:  traditional technique, contemporary style –  
the work of chinese australian artist:  ah xian

Jade: There are two minerals legitimately called Jade:  
Nephrite and Jadeite. Nephrite was used in Ancient 
Chinese carvings through the 1780s.  In the 1780s a 
‘new jade’, jadeite – was introduced into China from 
Burma. Brilliant green jadeite is called imperial jade.

Right: Chinese jadeite snuff bottle with 
stopper, Qing dynaasty circe 1750 

Source: Wikimedia Commons

Ah Xian, was born in Beijing, China, in 1960 and 
arrived in Australia along with his brother Liu Xiao 
Xian in 1990 shortly after the trauma of Tiananmen 
Square.  His artistic practice has always focused on a 
personal exploration of cultural and spiritual identity 
that he translates through the creation and decoration 
of sculptural busts and human forms.  Ah Xian uses 
millennia-old Chinese art materials and techniques; 
jade, porcelain, lacquer ware, cloisonné and bronze 
to form the base of his symbolically decorated works 
of art that address the artistic language and values of 
both East and West.  (http://www.anitaarcherfineart.
com.au/ah-xian-wins-final-clemenger)

ah xian – Biography

Left: Queensland gallery 
of Modern Art Source: 
http://qag.qld.gov.au/mobile/
exhibitions/coming_soon/
21st_Century/artists/ah_xian

Above: Collection of the Artist

Links to artworks: http://
alaintroung.canalblog.com/tag/
porcelaine
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asian rEligions:
cao dai – vietnam (stage 3/4)

 corinne gaston, Bankstown tafE

Caodaism was formally founded on 26 September 1926 
by Ngo Minh Chieu, who was an official of the French 
colonial administration in Vietnam. It is a mixture of 
Buddhism, Christianity. Confucianism, Hinduism, 
Islam and Taoism. The religious centre of Caodaism is 
located at Tay Ninh, 100 km northwest of Saigon at an 
ornate cathedral called The Holy See. They currently 
have 7 to 8 million followers in Vietnam and about 
30,000 members elsewhere, including about 5,000 in 
Australia. At Sydney’s Wiley Park there is an impressive 
Cao Dai temple situated on busy King Georges Road. 
Construction of the Wiley Park temple began in 1991 
and was completed in 2000. It is the main temple for 
Cao Dai in Australia and serves about 2,000 members 
in Sydney.

Cao Dai ceremonies and temples are visually 
spectacular, the ornate and highly elaborate decoration 
both inside and outside the temples is unique. It 
includes statues, colourful twisting dragons and lotus 
flowers all hand painted in exquisite detail and colour. 
Ceremonies occur four times each day: 6am, noon, 
6pm and midnight. Women enter the temple from the 
left, walk clockwise around the hall then congregate on 
the left side for worship. Men on the other hand enter 
from the right and walk counter-clockwise.

The Divine Eye represents the symbol of the all seeing 
God. Caodaiists believe that all religions are one. 
Symbols and statues in a Cao Dai temple includes the 
Divine Eye, Buddha. Lao Tse (Taoism), Jesus Christ, 
Confucius, Khuong Tai Cong (Geniism).

Followers of Cao Dai are expected to pray at least 
once per day at 6am, noon, 6pm and/or midnight; eat 
vegetarian food for 10 days in a month; and observe the 

following dictates – not to kill living things; not to be 
dishonest; not to commit adultery; not to get drunk, 
not to commit any sin using words.

Women are allowed to occupy equal places in the 
religious hierarchy up until the third highest level. The 
highest rank in the Cao Dai religion is Pope. This rank 
is held by a male.

Cao Dai followers must observe a vegetarian diet for 
six days a month for the first six months after they 
become a believer, after that it is ten days in each 
month. Priests must practice full-time vegetarianism, 
meditate, pray, not cut their beard or hair, remain 
celibate and wear plain coloured clothes (white 
gown). Cao Daiists also record a person’s birth date 
but not their death as they believe that death is just a 
continuation of life. Respected saints of the Cao Dai 
include Joan of Arc, William Shakespeare, Sun Yat Sen, 
Trang Trinh (Vietnamese Poet), Victor Hugo, Louis 
Pasteur and Lenin.

With the unification of Vietnam in 1975 the 
communist government restricted activities of 
Caodaiists. In 1997 the religion finally received official 
sanction from the Vietnamese government.

Sydney’s Cao Dai temple, Wiley Park.

The Divine Eye alter, Wiley Park temple. 
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asian rEligions: cao dai – vietnam (stage 3/4)

activitiEs
1. Where and when did Cao Dai begin?

2. How many people follow Coa Dai in Australia?

3. Who is the founder of Cao Dai?

4. What is the most important holy day/festival for 
Cao Dai?

5. Name three ‘saints’ (famous holy people from the 
past) who are respected in Cao Dai?

6. Make a sketch of one important object or symbol 
used in Cao Dai. Label any important features and 
briefly explain its importance.

7. What are the main beliefs of Cao Dai?

8. A follower of Cao Dai practices what customs? 
(eg. What do people do when they enter the 
temple? Type of dress worn at the temple? Type of 
food eaten in their daily life? Etc).

9. When did work begin on this temple? Why did it 
take so long to build?

10.  Draw a plan of the inside of the temple.

11. Research: Make a timeline of the history of Cao 
Dai.

12. Write a paragraph about your impressions of this 
temple and this religion.

rEfErEncEs
Original photographs by Corinne Gaston 
Press Release and photo archive – www.personal.usyd.
edu.au/~cdao/Press.htm
Cao Dai website – coadai.org.au
Britannica – www.britannica.com/EBchecked/
topic/93406/Cao-Dai

Right: Cao Dai priest 
with traditional musical 

instrument,  
Wiley Park temple.

Below: Cao Dai religious 
symbols, Wiley Park temple.

Left: Cao Dai saints 
including Victor Hugo,  
Wiley Park temple.

Below: Entrance, 
Wiley Park temple.

Cao Dai saints above the alter, Wiley Park temple.
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asian rEligions: cao dai – vietnam (stage 3/4)

Wonderword
Find the following in the wonderword maze:

1. The name of the unique Vietnamese religion 
being studied.

2. A famous woman from the past respected as a 
saint in Cao Dai who died by being burnt at the 
stake.

3.  Priest of Cao Dai must not cut their ....
4.  The name of the site in Vietnam which is the 

headquarters of Cao Dai.
5.  Caodaiists believe in .... God.
6. The leader of Christianity who is also included in 

Cao Dai.

7. A time of the day when Caodaiists pray.
8. The number of days a new believer must eat 

vegetarian food in the first six months.
9. The number of days a follower must eat 

vegetarian food each month.
10. The head of Cao Dai is called the .......
11. A French writer respected in Cao Dai is called 

Victor ........
12. The founder of Cao Dai was Ngo Minh ............
13. The side of the temple where women pray.

c a o d a i t

h r r i a h E

i o a v o u n

E n s i x g p

u c y n o o n

c E B E p u x

d g J E s u s

h o l y s E E

p d l E f t t
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asian rEligions: cao dai – vietnam (stage 3/4)

Worksheet 1 – asian religions

RELIGION Hinduism Buddhism Islam Cao Dai Shinto

Origin/ 
Founder

Holy Books

Most Holy 
Cities

Place of 
Worship

Main Beliefs
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asian rEligions: cao dai – vietnam (stage 3/4)

Worksheet 2 – asian religions

RELIGION Hinduism Buddhism Islam Cao Dai Shinto

Important  
Festivals

Customs/ 
Symbols

Countries 
where it is the 
main religion

Famous 
buildings

Other details
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Policy for submission of 
articles to the AETA Journal

• Articles, programmes, units of work, worksheets, ideas, resources, 
reviews etc.are welcome as submissions to the Editor for inclusion in 
the Journal

• As the Association is a non-profit organisation, no payments are 
made to those who submit articles which are subsequently used.

• Copyright remains with the author and any copyright payments will 
be paid to the author.

• No members of the Executive are paid for their work or contributions 
to the Journal.

• The authorship of all articles is acknowledged in the Journal.

• Copyright of material must be acknowledged for any material used by 
a contributor where original material is used, and proof of permission 
must be provided to the Editor.

• The use in the Journal of an article is at the discretion of the Editor.

• Material, including images submitted for publication, must be in 
editable digital format and may be accompanied by hard copy.
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Annual membership $70 (GST is not applicable. AETA is not required to be registered for GST).

 Membership Renewal        New AETA Membership 2014 only

Teachers and institutions can join or renew their membership of the Asia Education Teachers’ Association for a twelve 
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